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I N T R O D U C T I O N

' l 'he  
Sc ien t i f i c  Re ro lu t i r - rn  and the  En l igh ten tnent

' .5apere  tu f le l "  r r ro tc  I r l ln t . rn t le l  K l r : t t  r l  t i l t -  hL ' i ! . t l t  t i t  thc  En i igh tcn-

, n e r t f  i n  l T S l - " D a r c ' t o  k n o r r  I  H l r r e  t h c ' ' t ) t l l i l l C  [ L )  L l \ c  ' ' t ] L l f  0 \ \ l l  l l l -

: c l l i gcncc . "  HL; l r t : tn  ig r to rance i i  l l o t  c i l t l sc . l  l l i  thc  lae  k  r l i  i r i t c iL ige t rce

but  i r . . . , r1  t i re ,  " l rck  o ldc lc rmin ;1 t i6n  lLnc l  co [ l l r rgc  lo  u rc  l ] r i i t  i i l t c i l !ger lcc

r i  i t l to r . r l  a r ' to t i te  t ' s  cL l id t r t t cc , "

Thc  Er r l rg l i t .n t t . t ! - l t t  l i t l l , r$  c i l  o t i  t l t c  l re  . ' i s  o f  t l lC  Rcn i l l \ i : i t1 r -e  
- l  

f re

[ l c -n t f i t c i r l rCe opc 'ne t l  t ] rc  t ]0 t l r , t , , ' g .1s t r11  l ' t ' : ' th l  i i l ' r t  t in r ;1n  Ol ' tC  t i lOL i -

i

I

s.L i l t i  tc ; . r rs .  Th. 'Refr r r rnat iur t  rc letet l  against  th is  lnd rcs latcd l i tu  i r i t ,
drcra l  bc l i t i ' i t r  l ' i r i th .  br- r t  i r r  s , . , . l . r in*g a ls t r  a idcd Lhc Enl ishte-r r r . : tc  r t  i r r
xe l ken i r r ! r  t l t t  C l t h t r l i e  Chu reh  i n  R f )n t c .  The  Rene issanee  r )p r -n .d  l l l r -
t loor  t t l  rc i iso l .  Lrut  h i id  nei thel  the coLrra_gr: -  nor  the po\ \ ;e l ' to  r lppoar Ihe
nrec|er  r l  con.ept  o i  i r i i th  ins1g36 of  feA5on.  The ieaders o i  the Er , i : .h t -
i '11nrr- ' r ) t  had t l i i t  cOLl l 'J t r ' i tnd po\ \cr -Dc-scar lcs in  ln i l thr -n ' . r i ;as.
\ lczar t  in  ntus ic .  l ternLr i lndt  in  p: r in t i r r r .  ancl  Lt - rckc anci  Roussr l . r  i r r
pol i t ie : .  Rcvol i : : ion \ \ i rs  in  ihc i r i r ' ,  T i r r 'po i ler f 'u l  o lc l  n tonarc i . r ic : ,  r i l i . r
r l p i d l r  ' r u r ' nb l i r r s .  The  Eng l i sh  [ i e r , t ] L l t i r t n :  t t f  l 6 - t l  anc l  l t r s : i .  l l t c
. { t t i c r t r ' r . r r i  Rc r  r r l u t i r r r t  o l '  177 ( r .  i Lnd  thc  F rcneh  Rcvo lL r t i t i n  o l '  l  

. : i t )  
- . . .

broLrchr  the Enl i rhte lnrr 'Jr t  to  i r  c l tn t i i \ .  lhe Lr loodbath r t f  the i  ' r - r rch

Rclo lLr t i t tn  r r t  thc r - t rd of  ihr '  c ightccnth ccnlurr ' .  ho*c lcr .  r lso r ' : i i tscc l
peoplc to q l rcst rc)n rvhethcl  thc Enl ightr .n lncnt  haci  gonc too f r i  \ r . t :
t \ io  n lL l !h  t rust  p l i . rced in  fc 'a :or . r . iLr ing thr-  Enl ig i t tcr t ln tcnt l  Rcs. i , . i i rs :
o i  l l te  . rn:wcr .  the Enl jg i r tenf lerr l  pr 'crJLlccd i i  p lotor- l t t l  e f lc .et  i : : r  Ihc
u r r l l t l  .  Th . ' s r ; \ cn rn t c i r l  i r l ' t hc  U l r i t c . i  S t ; r i e r .  r - l ec ted  g i ) \ c r t i , t t c t : t \

i i i i o : s  t h i  r r o r ' l t i  .  i ap i t i : l i s r r r .  i he  i dc l  o t  i u r rd i r r r r c l r t l r l  hL tn ra r t  r iS ; i  . . l i r ) t l

f vu ' r l  \ l r r r r j s t - u  : 1 ra  t he  c l i r ec t  r esu l t s  o i  t he  En l i qh ten r ren t .  ' t , . i | e re

; t i . l r -1"  uro lc  K: in t .  ant l  thc r ror ld  s t i l l  fo l lor r ,s  th is  r t rot to of  i t , , .  I -n-
l ightc l : rncnt :  "Daru-  to kno* 1"

THEMATIC LESSON PACS FOR THE
AND THE ENLIGHTENMENT

5 . 1 , 0  H I S T O R I C A L  T I M E  L I N E

SCIENTIF IC  HEVOLUT iCN

5 .1 ,1  . \  H i s to r r  
' l  

i n r c  I - i ne  o l '  t hc  F -n l i gh tenn ren t

\ r i i re  P l l t cs r  P i to tocop\  \ l \  , sc ts  o f  t i i c  lbur lccn  n tn lcs  l ind  r tc : : . i -  i :e
]L r ! \ ,  Cut  c : l ih  | t : i l t c  o f  i t c tn  in to ;  s t r ip  o f  p ; rpcr .  P lace  th t_ -  s t i j : - rs  o l
p . rper ' ; I rc i 'u l i r  in to  scp ,u .a t r  c | rVr - lL )pc \  f 'o r  cach ta ; i t l )  au( i  l l rL , r l  t i r c
c r r r  i lope  :  -< ,  1  ,  i  T i te  In l i s .h te  n t .n . .u t  H i : t t r r r  T i rnc  L inc"  fo r .  l . r t i l  u r t
i t l . i i , . . .

1 'g ,111 p1r \ r  c r - :  Brcak  t i t t '  c lass  in t i r  r i r  leen l \ ,
T r e  E l t , , e  l o p e :  E r i c h  t L ' a l l t  s h i ) L t l C l  f r e  g i r e n  a n  e n V e l o p e  C ( ) n t i i l n : n , i  t h c
io l l r t *  rn r  r i . tn t lonr  tour teen l tL r te  , \  l r -onr  thc  EnL ich tcnmr-n t :
I  \ \  o l t r ; rng  . \ r ladcr - rs  \ loz l r t  b r : rn  1756
l .  T l r r '  B l : t i l l c  i r  l s  : to r r ) te . t l  -  I  739
- l  .  , \ t l . r r r r  Snr i th  * ro tc .  i l r , . r / l i l  r t f  . \ ' , t t r r t t t s -17J6



l
j .  f )cscar tcs  uJ t i t t  D i . r r r . rLu ' \ (  t )n  , \ l t ' l l t r , r i  -  l6 l l  \
- i .  T l r i r t_ r  \ ' . ' a ls  \ \ ' . r t  - -  l5 l  l i -  1  ( l lE

{ r .  . l a n r e s  C o ' r k  d i s e o r e r e . l  T : r i r i t i -  l ; 3 9

7 .  . \ r r i t r i e u n  R c - r r r l t i t i o n  - l - l  , 1  ( t

S .  \ r rpo leon \  coLrp  d 'e tu t  i r r  F l i rnar . -  l l ( J . . )
9 ,  Rr r t tssCi rL t  \ \ f r l tu -  . ) i ; i  i i r /  C t t t i t r ' ( tC t -  l  . -51

lf).  BlLrr-nbrch j t tr  r-ntr,-t l  ar jnccl-r l  ,- , f  ra;c- - 1 '-7 6
I I .  I I l n s  L i p p r g r 5 l l e l  i t t i . ' r t t e , l  t h r -  t c l c - . . i 9 ; ) e -  I ( ) {  i 8

I l ,  \ \ ' i l l i a t r t  Shakcspee lu '  i l  r ' o te , l / r t r ' | t , r l r -  | r r ( t . i
I - l  .  C l o n t r i c l l ' .  I r u r i t l r r r s  u t r n t l o l  E . r r g l a n d -  i r r - l t l
l -1 .  . \ i l ' i r ' i L r t  \ l i t \as  Iuke t t  ID  ( ' i i nbhL ' i r r l  -  l6 i  i t  )

l ' r ' an . l  l ' i n r i  L ine :  
' l ' he  

i i r s t . job  c t l  r - rc l ' r  t car ' l t  i s  tu  cor rccr l \ .  o rc lc r  r l rc
lo i t r t c -cn  nrmes lnd  t l r t j f ; t c ts : t r -aord i i tg  tc t  t i l r re  .  u i rh  t i t c -  t t l Jcs t . r l  l l r r -
t r )p  and thc  n tCrs I  reecnt  i . r t  thc -  bo t tCrnr . l luh  : t t rJc r t l  sh . ,u lJ  jL .p : i r . , i t r ' l \

r i ' r ' i t c  t l t r - :  c t r r l cc t  t l l c  l i t re  l t i t ' t l te  Er t l i ! . l t te r r t r ten t  r t i tn te \  i r l td  i r i t i l a ! t :
L)l l  A pL-fsrl l l : , i  She.- l  f) l -  i lal)er ir) l  l ; i1g, '  rcfere-} l ie.

I c : r n t  L . o k  L r P :  f ) n e c  c \ c f v  t r r ' i r b e r  r r l  r h r -  t e l n t  h . r s  t h e  H n l i c h t r - n -
i l l e l t t  t in rc  l i r re  ( ]n  h i r  o r  h t r  o \ \ r ' l  : i te i i  f ) t ' p t f l r .  c . i ih  o f  th r  : , t i r t tecn
F-n l ig l te  nn tenr  nar r f  \  sho i : l c l  L rc -  t l i r  i c le r l  be tu  ccn  r ren t l rc rs  o i  thc
tc r tn t  t ( )  t ind  or r t  thc  n te ; in i l t  o i  eac l t  n ;u lL ' f tL j l l  thc i r  tu -x rLr t ,ok : ,
L )ncc  l i , run .1 .  Ihc  r l l c r t r r inss  t r l ' c : ieh  Er t l i c l r t cnr l r r ' r r t  l l . imc  aa l ]  i ) c
:herc , . l  r i i th  the  n l l ru t l t c rs  o f  thc  tcar l  t r )  \ \ ' r i l c  on  the i r . ( r \ \ r l  r in tc  l i t )e , . .
Pr , rs t r i l -  P t r r t  c r :  o r t  a  l i r | re  I i rcc  o l '  i - i i r l c l .  . . , . t r  l c l r r  s i i ( ]L r ) i i  c i ) i1s t r -uJ I
i t r  o * r i  l . i n r e  I r n c  f r ) r ' t h i  E r r l i g h t c ' n r i r c n t  r i \ r n L  t h e  l b L : r t e r - n  n r f . i . . e s .
n ' i t h , - i c r e r i P t i r ) i l s  l l n t i  i l l L r s t r r i t i o r s  t o  t l e m o r . t s t r i r t r  { h e  n r c i i n i n g  o f
c l i c f i  n l ln le .  \ \ ' hen  f in ishe iJ  .  t i tL . \ t  ! . ln  be  l t rc \c l . r t Jd  to  the  c lass  i rn .1
c i t : l t l l r r td  on  the  c i i rs r ro t tn ' i  r r t l . i  .
\ 1 r : s i c  \ 1 u 1 :  E r c h  t u a u r  s h o u l , j  p i c k  u h a t  t h e ^ r  t l u n k  i :  t h e  n t i r : t  i i n -
por t r t r l :  i tA rna  or  c \en t  in  the  t i rnc  l ] I t c  r i r r r i  t l i e  n  eon i ; t t , : c  i | r )d  f ) rc \L . l t t
. t  shr . r iL  sL) t1g  ( ) f  r ; ip  lL ' ro t r t  thc .  r t , l r t rc  ( ) t 'e  \  cn i .  \ \ ' hc t t  l ' i i t i r j t t - ( l  .  t iu \  \ i l n
Lrc  p i rsc r t tc . l  t r . r  l i te  c luss  i i r r  i t r  a l r l r r - r i r  i r l .
- f  r iL r r r r i r l  En l r - r  :  H . ' r  c  ! ' i 1ch  l r - l i l r  i l l cn rber '  , , r  r : le  t  rh t r r f  jOu ln l i l  *n t r r
r1 ' recLr la t in l  i i bor r t  u  h r t t  rhc- r  Dt t$  k r to rV l i t t t i t t  th t -  cc ' \ ' c . lOp1ng l i1  | , ,1
h u n r a n s  t l L r l i n r  t h e  b u l i g h r c n m c r r t  l l l o n r  r h r '  t i r n c  l i n , - -  r h e r  . i c r  c i -
o i r . d ) r r d  p o s s r b l l  t h c  n t o s r  i n l p o r t a u t  r h i n g :  r r t  h l p p e n  J u r r n c  t i : t -
e r ; r ,  \ \ ' h c n  i i n i s h e d . : t r . r d c r r [ :  c u r :  i i l s t  : ] r u t c  l l r c i i  t ] r , r L i g l r r r  *  i i h  i h c i r .
t c L i t t  a i l i i  t l t c n  r i i t h  t h c  e  l a s . i r .  l  $ h , r l c  i r ) r  ! c n r ' : l L l  , 1 i r r u : : i , ' r n  e h r r L r l
* i r l r t  t h c r  t h i n k  u l c  l h c  n r l . r s t  i r n P , ' ; ' t l r n l  t l i ; n g .  1 | 1 ; 1 1  h l i p y r c - n c d  t j u i - i n s
t i r e  c r ; r .

t _

. -  _ _ . ,  i  ,  . _ _ . ' - _ , i  _ r , l l , :  ; : i , ,  r , f _ l : . : f . j : i l

5.2.0 SEPARATING FACT FROM MYTH AND PROPAGANDA

5.1.1 \1 i tchcral t  dur ing the Enl ightetrnrent

1 'hc  [ :n l rgh tL- ] r l l cn t  i s  knout )  1 ' r ) r -  i t \  comnl i tmt -n t  t t )  f c i t son  i i t : . :  t ] t r '

i e  g i n n i r r g .  r ) l ' \ c i c l i t i l ' i c  c \ p l o r : t t i o n ,  T l i c  d ; r r k  s i . i c  o f  t l i c -  E r t l i g ' : i c ' t t -

l ' r c l t t .  l t o \ \  c v t r r .  i :  t h a t  a i r t t c r s t  e v c r ' \ ' o n e  d u l i n g  t h c  E n l i g h t c l r  i r r l l t

c ( r n t j n u L ' d  l i r  I ' r t ' l i u ' r e  i r r  r i i t c h e s  a n . l  \ \ ' A \  r . i i l l i n p  t r )  s r ' c  t t i t e h e s  k i ' 1 , , . . 1  .

l Je  t *  cen  l  5b{ )  . rn t l  l  6 ( ) { ) .  \ ( rn le  e i -gh I  th , r r r . l r ld  e l t l c ' l ' ] r  \ \  o r11et l  . ,  ( ' r ' i

b L r | n e i l  l r s  $ ' r t i h e s  i n  S c o t l a n d - a  c o u t l l r \  o f  l e s s  t h a n  t r n e  n : r l l i t l r l

p c o p r l g .  t ) u t ' t n s  t h e  s i r m c  p e r i o d  i n  L . n s l & n d .  u n c l e r '  t h e  r L t l e  o 1 '  I  i l z i L -

le th  I .  . - igh t i  -one 1 \  o r l r t - I . )  \ \ ' e tL -  c \ rcu tc -d  fo r  r i ' t t chcr l r f  t .  \ \ ' i t l r i r r  tn t -

i \ \  o - \  car  pc- r io t i  o i  Eng lanc l  
' s  

Long P: r r l ianren t  (  16-1-5-  [  6JJ  , .  tu  o

i - rLndrcd  u i tehet  r ' ,e rc  b r . i rncc i  l i t  t i r c  s takc .  Sc le io log iea i l r .  th r -  u  : i  t i f

t h c  E r r l i g h l . ' n n r e ' n t  i r  I : L r r o l t e  \ \  i r s  v e r \  t e n t ( : .  \ \  i t h  C a t h o l i u  .  i r r r t l

P r r ) r c s t i i n t \  e ( r n \ t : r n t l \  b a t t l r n q  c i r c h  r t t l t e t ' - o t t e t l  i n  I h e  : i L t i l e  l l r "  t l  .

ln  l ln . ro ,s t  r t l l  c : rses .  the  " * ' i t ches"  \ \ 'e re  e lder l t ' \ \ / { i l l ' l L - l l  r iho  i r re , - l

.1 ;113 on  the  "o thcr "  : id t -  i t f  Ia r \ \ ' t t .  \ \  r th  no  onc  to  \ t lppr ) r t  t i r t ' l t r  l r , r i l

l t1 . )  ( t l t c  to  sc t  angr l  i f  thcV $  erc -  k i l led  Sor le  < lnc-  \ \ ' o i t ] r i  c r i
'  *  i t c i r " - - i i r e  r e  l s  n o  t i c f c n s a  f ( ) r  a n  r l c c L l \ i i t i o n  o f  " u  i t c h c r . u l l  

'  -

f1 l l l1 ru  e  J  b r  i r )o rc  r te  e  r - rsa t ions  o f  i r  i te  hcr : r f t  un t i l  l l t t :  t r - t *  n  t l f  .  ( . ) r t l -

n r l ln i l r  \ \  l :  c \ i r . ru ] le11 i t ' i t t r t  ; t ( 'e  us i t t i ( ]n \  an t l  t ru r r l i l l gs .  Thr  " r i  i t ; l l

b L r r r r i n g ' "  r r o u l r l  t h c n  q u i c k l l  t i i e  o u t .  \ \ ' h r  i s  i t  t h i i t  e v e n  r i r . l r i r r ' r  i i t r '

r r o \ t  L ' n l i t h t c n e d  p L - f t o ( l s  o f  r e r i s o n  i t n t l  e t l L t c i . t t i t r n  i n  h i s t o i t .  t l r e

n l i l s t  J l r i n t r t i V L -  o t  h t l r l r i . t n  e r r l ( i t i o l l s  a n d  s u p e r \ t l t i o n s  c o t r t t t t L l e  I \ . l \ -

i : t  i  D u r . i n t  i n d  l ) u r r n t  I  9 6  1  .  i  6 l - l  b 3 )  l

.  Q:L ick  \ \ ' i te i r :  Dc 'ser ibc  in  i r  shor i  pe f i r -s l i , ip l . I  r rh* t  ) i lu  \ \o t t l i i  t i t ,  i1 '

\ r . ) l I c r ) ] te  aCCLts f  J  r  i l LL  r t f  $ ' i l c l rc ra l ' t .
'  T in rc  Tr .eve le ' r ' ;  l i -nag ine  t i ta t  ro t t  h i rve  t r ' . r re lec l  b i rck  in  t in te  t ( )  i r  ' "  1 'c i t

t r t i r n i n q  i n  E i i z i i b e  r h . t n  E n g l a r r d .  l l e s c r i b e  t l : e  h o r l o r  o 1  w  h a t  \ , . ) . r  : . . 1 r .
.  H i s t o r i c i r l  . \ n : i l r : r s :  \ \ ' h 1  d o i ' o ' , r t h i n k e l d e r l l  \ \ ' o n t e n a r c l  t t o t r ' i , 1 t  l 1

n ie r l  o r  vourg  r .nC11 \ \ ' t - l ' t -  i r cc t i s r -d  o i  r r  i t chc la l t  d r r r in - t  thc  se !cn :  -  e  t , th

e ln tu t ' r  l
.  A D V  C i r i i  L r b c r t r e s :  U s i n c  L o d u \ ' s  l a * s  i n  t i r e  U l i t e d  S l a t r , . .  ' i r t . L l

l rgh ls  l re  SLr i in rn leu ' r l  I ( )  i . i  l l c )son l -a lsc l r  accus td  o i  i i  c l i r t t t - - . t
. . \ t ' ) \  T ( ' h . r r . t , L : i n c a ' f  u l t i u t . e ( ) n r p i r f e t h e r i c h t s o i u n e l J c r : ' i . , t i - r

l i i cused o l  r r  rLchcru i l t  c i l r r rnc  the  ieve  n teenth  centur \  r i  r th  th r  , r  j r t r

r ) l  i r  pe  r :o r )  i t l i n r i ing  t r i l l  t t r r  l  c r i i l r '  t ( r ( i t \ .

\
\
I
I

\



AI ) \  H i i t o r r c r l  Resc ; i r ch :  l r " r cc  t hc  r i su  rn . l  i . r l l  o i  t r t l t c r  r o i . r n :  u i
pubi ic  l t r : tcr i : r  anr l  l 'c l l r :  .  : i r i l i l . r t '  t r i  uuuu: , i I i r rn5 { . ) l '  \ \  i t i l r i i : i l ' t - i i t
f ce  L ' l l t  h i \ tO l ' \ ;  i ' r ) f  t ' \a r l l { - r lC .  l t }c  l i l l l i -C ' ( ) i l t r t . tL . r t i i : t  ! r r  s te I i . '  r r l  ihc

1 ! ) 5 { ) '  i r r  t l r c  L - n i t c t i  S l i i t e . .

, {DV Th. 'FLr tL r r i r l :  L -o i rk  t i r l i r r rc i r  the  n t , , r ' .  t , . )a1 l i \  I ( r r 'a rn t ' r ' r t l  rn ta l i l i

r ' \ c r t i  t h l i t  l t l u r  c r n  l t t r [ r ! i c  l ' r r s t . - t ' ; . t  l i t t t ]  l o t r k  r c l ]  n r L t i h  l i k c  t h c
" $  i t c h  L r L r | n i t r - q "  p i l t { c f n \  o l  I h c '  \ c \ L ' : i t e c n l i t  r a n t u n .  B c  . L t : a  I { l  l e  p ! ) i ' t

\ ' ( l u t  f  i n d i l r q \  I o  t h a r  c l l i ! : .

5 .1 .2  John l .ocke  and thc  \ i r tu r l l  I IU :u i rn

. \ s  : i l i  o t l t c r  n r e  n r l t c r :  o f ' t h c  E i i i i 5 l l t t e  r r n r c r t l .  L i . r v k t r  5 i , i \ \  t i ) l t  i l t ;  I n . i t r r r r

i t t A t t t c r - i e  u  r r c L c  i t t  a  p e  t i ' . ' [ : r r . i c L l  ( ] l  I t l t r i L ' t r c u t r r . t . c ' l i r c - t  t l r i l  n t r t  i t i i r i

l ( )  \ \  r ) lL  l i i r r l  l i ro i i  \ \  l i :  e i r \ \  l t r r  t i t tn t  tu  o l lL : :  j i t  . \ r  : r l l  p r t rp ic  i r i  re t i , tn

t rc l ie rc t l  .  i . l ae l r ( l jnS to  L r . r i kc .  t i re  In t l iuns  t ' , , - ' r r 'a lo rer  t0  l r r t i r l : : l - r  th i , : t

Pc i rp lc  r t l  t ' e l t i i r t )  be . l tuse  Ihe \  r i ia i  no t  ha \  c  t .  \ ' ,  a l i k  io r '  ihc i l  t , - rod .  I t l

l l : :1 t  Iha \  r r  l re  C lo \c r  t r )  s1q111" ' ,1  .  Iha l ' c lc ) rc .  l l . j n  rc i , i sa ln i l t  jg -  p1g-1rpr l r .
\ \ .  ro tc  L ( - ) ihc .  r t  thc_r  l t tuc {ca i  l -e  J )on . r i t i r  p ! - ( )1" ) ie  rLu l . rJ ' je  t1n)  l .  t i t c \
co l l id  bc :L t t l c f .cc l  ; rn t l  k i l i c t l  in  ru tu rn .

. lo l - r r r  ] - r t i kc ' )  " r ' f  i l son i - r i - r l c "  . l c fenrc  o1 ' th r : '  t rc i i t in !  ( )1  i l ( ) l r  E ' . r t1 r1 ;g111.
i t s  an i r le ls  p lo r  i i l cd  the  in te l l r 'e  tL r i i l  \up l ) ( ) l - t  h r l  l i r r '  "sc ien t i l j e  "  r r ia i \ fu
i i f  t l t c  n i n c ' t r - c l t t h  l n r l  t ! !  c r ) t i - i l t  c e r r r u r i e r .  I t  r r i s , - r  p r o r  i t j e  ; l  t h e  i n t e  l i e c -
tu : i l  ra l i ( ) r l l l ] ! -  l i r r  co lon i i t l i i l l r  o l  thL-  n01t -Euto f - r€ i I t  f i t i t i o r t r  b \  [ : , - :1 ' r )pe  .
L ( )e  kL ' ' \  " re i tso l t i tb le  '  r ' l t c  j sn t  i lnd  ( r ) lo l t i i i l l sn t .  ho \ \  c lc r .  i \  l t \  nOt  i ta l \ cd
e : r I j t ' e lv  on  in tc l l c . t .  L i , rckc-  r ro lkcd  lu r r  L t t fd  Shaf tesbr l ' r .  i i h r r  r . r , . r : . r

l l i l : ' t  o \ \ 'nL- r  o f  s l l vc  s i r r l t s  e i t . i  ; in  t lu l i \  c  t i ) \  i i l t i l cn t  r r l i i c i r l  i i t  ,o lo -
n iz r i t io l i  c1- l  o f ts  i r t  . \ tnc r i . l ,  L t - ruke  h i l l sc l i  * . r :  . r  J l rc i t  i l t r  e  s l r r r  r : r  l l ru '
R r . r r u l  . \ f r l e i r  C l r ; t t p r a ; 1 1  l i n J  t i r c  B - i i i l n r l . \ . l r c r t l L r c l s  i t . , l i , r r i i r l  J l a J ! h i i n t

" i t t i i  s l : i ' ,  c  t r a J r n :  ( r ( ) n r p l u ) r L ' \  ! ' r , , r r r r j c . l  i r r  S i t : r l t c c h L ; t ' r '  i t t  l t , v l  r H r : l n t e
iL r i r l  J t r r r l : t r r t ) \  i t  I  99 t ) .  l5 - - l+  ) .

{ lu ick  \ \ ' r r t c :  Gr ic  i in  e \1n tp lc  \ r i  a t  t j l l c  , . r i t cn  : r rn tc t ) l i i  \L )L t  kn ! r \ \
\ \  i1s t lL' i i tc! i  r- tnfr i i r l r .  \ \rh-r t i tr  \  ou i i t ink thcr r i  e re trci t i icr i  Lrrr l ' : r i r l r  

' . '

\ \ ' h a t  d o  r  t r t t  ! l i i n k  s h r l L i l J  i r a r  c  h a p p c n c t i  . '

. - \ r t ; r l l r i : :  F r  , r r t t  t i r . -  i i l ) r ) \L '  r . r ' i t \1n t . t  r , .  l l , t  t l r r i  . l ' r i t r r  I - i l . . ke  _ i t , r in  t  _ t  I ' e ' . r

. r r t r i n g .  t l t l L l  t r r r n - F u r ' ( r { r c i l n \  t c r u l d  i r c  i r e i . t l e a l  l i k e  ; r n i n t l t l r . '
' l ' r ; r r c  

l l . r r r e  l e f :  
' l r a v e l i n l  

b r r t - i r  t n  t l ] i t c  t o  t l t c  E n i i g f i i - t . ] n t i n r , r : . i  \ ; 1 -
t i ve  , { r r re r ic : rn  lnc l i r rn .  ho l r  nou lc l  rcu  i lL rc  fc i i J rca l  to  J r ,h r i  Lo ;kc ' .

I
l _

j . .  : . - ; ' 1 t ,  _  : t r ! . . : - i i . . < f t , : l E ' l L , :

rc i i roni r rs  about  rou, '  \ \ ' i r i i t  *oukl  \ 'ou ha\ .e c lone in react lo l l  t : :  th is
I  i r te  ot  "  L :n l i  ghterr  ntcnI"  rL 'asonins ' . )
PoStr- - r  Po*cr :  - \s  i r  \ r t ivc-  Amcr i t ; rn Ind:an.  crct lc  L i  poslcr  l , l t  i l -
lLrst l i tcs vour  i l r lpre\srr tn o l  Jo i rn l -oekc.
. - \DV Resci r rc l t .  Rue i :nr  r ras a nra, jor  probicnt  dr-Lr inc the n iur , . :c i r t i t
anJ  t \ \ cn t i . l h  ce r r t u r i es .  \ \ ' ha t  i n l l t r cnce  d r )  \ o i . r  t h i l t L  John  l . r , ; i . . e ' '
v ier is  h i rJ  ou the " r i ic isnr '  thr i t  i lcve.krped in the L in i ted St l r ie  .  ani i
[ :111'1rpe dur ing thc-  r r ineteenth t rnc]  t \ \ 'ent ie th cr-ntur ies ' l  RL-po,1 ' \or . i f

t i n d r n t s  t o  t h e  c l a s s ,

5.2.1 Franke:rste in nnd the F-n l ightennrrnt

. { l thouglr  \ lan Shcl l1  
's  

t ' : ranketrstcrr  r las \ \ r i t tcn af ' ter  t l ie  Et l i_ tht , : i r
mr-ut  t ,Jur ing thc n i r rc ' t r -c-nth.L-r l tur )  ) .  i t  is  i r  norc lof  thc Enl ightcnl lent .
F l : rn\c l r5tc i r t  \ \  l i  ; t  br i l l ie l r r  r lo . - to l  \ \  l l ( )  -  i t r  gooi l  Enl ightcnr lcnt  Ia ih. -
ioo t r ic i l  to  e re r te a pcfcct  i turnar t  hei r rg out  o l ' the best  hLrn- i t r l  p . i r . t r
l ic  et ru ld i ind:  instead.  hr 'prr rdu, . :ec l  t t ie  u l t inrate m{)nsrer .  \ ' lemtre. -s , r t
the Enl ishtenlnent  in  Err r r rpe Jur ing the e ichteer th centurv I r ied t : l  iea-
:on;rb l r  c fe i r . tL ' Ihe best  posslb le \ \ 'or ld  ior  a l l  lEuropcan) hLl l l ' l i i i15.  Dr .
FrrnkL 'nste in \ \ 'us verv u ' l re fu lh t f ) inc to do th is  ver \  same th in, l  . I Ic
\ \ i rn tcd to arL 'ate t i ie  pcr lc ' t  hr - rman bcinc-out  c- r i  bodt 'prr r ts .  \ \ ' i ,e fc
; r ru ld  h i s  b r i l l i r r r r  t i t i nk inc  pos : i b l 1 ' [ . t r i c  gone  wrong?

I

\

t

\

I
I
\

1

' Quick \\ 'r itr ' : Dcsclibe *l.uit \ 'ou rr- 'rreilr i 'rL'r oi the stor\,of
si t ' irt i tt e ' i l ' io11 

J,r!ifrtgri ipit.
.  I lur . l rper  St i . -ker :  ( ' rcatc a bumper st icker  \ \ , rn t inS pr-opl r . -  o t

o i  l ) r ' .  F l lnkenstcrn.
.  Pcrs tu 'L  Po*  c t :  C t ' c : i t c  ! r  sc i r l  po i te  l  L ) f  F rankcns t t - in  i l l us t la : ! : l . r  i t '

n tcur t i r tg  in  ten t ts  o i  the '  En l i ch icnntcn i .
' ' f i r t t cT ra rc le r :  f i , i b l i k i n t i r l e ; rnde rp rc ' r s \ ' ( ) r i f e l r ( ) t i r ) i t s i r sF - r ' l : t i . en -

' tcrn-knouino t l tu t  \ ( l l l  \ \L- re creaied out  of  huntan ptns.  LIse s l lnr  Dt

I r ( )c t r \  t ( r  e \p! 'e  s i  the 5t rength ot ' r ' ( ) r r r  ernot ions i f  r ,ou t r  rsh,
.  {D\  FLi t r r r i : t :  Rc- \e r rch the cenrra l  F-n l ightenntent  issuc pfescr ' ; t i r , i  :n

Frr inkct ts f t ' i rJ  tn l l  cof i - lp t l rc  i t  to  thc growing issuc o1 'c loning . : t ' i l r -

urrn bc- ings dur i r t r  thc t* 'cnt r  - f i rs t  . rentur) .
'  . - \DV Fi ln  Cr i t ic :  Sce the l i l r r r  B l r r le  f l r rnt t t r  i rnc l  t 'ontpare i t  i , , : i r i_r .

r i f r i r l l t  o f  Ft r i l la l . r re i l  .  Ctrnt l tar -c .  I r t r *  b i t t i t  i i l rns t r r . 'a t  t l ie  i : - r . i f  r ) l
; r r t i  i r u i h l  h u n r . r r r  h c r n g s .

l ' t ' { ! i t l : : t l -

th; ri , rt'k
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5 ,3 ,0  LOCATION AND MOVEMENT

5.-1.1 The Prol l lem u{ ' I - t ;ng i tude

As i r r te  as l7 i )7.  s l i lors- inc lur l ing l r i t r t i r ' : r1s-- .1 l i l  not  k t tot  l l i t *  ic

i rc i isurc hrnc i tude,  L* tc  i t t  th t t  \  e  a l  .  \dn- l i r . : r l  S i " ,or  r - - l l ' :  E: lg l is i r  i lcct
, , ru:  rc tuLning to Enl l ;Lni {  l i f tcr  Lr . r t t l ing t l tc  } : rcn ' l t .  Cl t rsc to t i rc  Engl i : i i

L( ) . ls l  l t td  t t t  c lcr t .c  foe.  thc aJ l t r i ru l ' .  I - lcct  l lad r t t r  i . lca *hcre thc- i  scrc,

A  sa i l t t r - - - u l t u  h t rd  bu 'g t t t t  t o  c ; l t ' L t l a t c  l t t e l r t i o t l  t l t l  l t i r  1 r \ \ l ) -

epproi rchcr i  the adnr i ra l  end u 'arned h int  th i t t  l re  thoLrght  t i le  f . lc i t  \ \as

. : i r nce ro r r \ l )  c l ose  to  l he  rocks  a long  the  I s l e  s  o f  Sc r l i e r .  I  he  l , j n : i r l l

hl ing.-cl thc sailoI on Ihc spot it 'rr r]rutrr]]. Trttc- t,r the satiol s prL-dlctloll.

r i  i th in e lcr r  l t0uts.  thc t - lc 'c t  far)  r1! : rL) t l t )J  o l )  t i lc  ] r lcs , - r i '  Sui l lcr  l ,nd

r l l { l rc  i l ta i l  [ ! \o  thL)usi , i l ] r i  t r ic l t  \ \ r t rc  lost  r r l  : r l t .  l r l  l l  l - i .  i r t  l 'cs1l i l : l - \ -  k)

th ls  t r ; rger iv .  t l rc  E.nql ish Par l iar t ient  r r i ' ic red a pt ' iz r  L- , i  S l l  r l i i j ;on t r t

i r r l \ r ) l l r  r i l r t r  t r r t i l r l . t c : 1 [ i  i r l l . r . L u l i i t c  l i t : t c 1 r i s . .  l . ' r l ] i i r \ ' . : 1 c . , ' t t ! i t t t , l c

n r a u r ; i t e l \ ' .  T e l l i n g  r L c u n i t e  t i t t r c  u i t h  c l o c k s  \ \ i t s  l i ' i e  e n ( i  f i s t l l t  t r l  { c J -

n r i r l r l  S h c - r r c ' l l ' s  l i r l l v  i n  1 7 0 7  \ \ ' r l l i a m  H a t t ' t s o l t  ; t c h i e r e . l  t h r s  l ; : r t  f  i l ' t r

_ \ ' c : i rs  l t t r ' r  rv i th  the  in r ' . ' n t i r tn  o l -h ;s  por t lb lc  e  h ronont t ' rc r  (c l i - . ck r .

.  QLr ick  \1 ' r i te  :  I r r  i r  shr r t ' l  p r i f i r c r i i l l h .  i r ' t tac i t te  l i l c  u i l l roLr l  . i  e loek : r ih l t

r . vou l . i  i t  be  l i ke  l
.  ' [  

C-h i i r f  :  \ lakc  l r  l i : t  on  one s ide  o t  the  T  -h l in  r r i  r r l l  t i t r -  I t ing :  I i t i t l

req t l i fe  [ ) l ' ee  l : c  t rn re .  (Jn  the  o th r r  s ide  o t  the  
- l '  

. -h l in .  l r - t  u  ] t l t  r t  o i t l c l

i t . rJ r l .gn  rV i t l t r r t t t  . r  f rc .  lqe  l l - l \ ' l l l ,1d  { r i  } ' JJ l . i l t !  l l l ' l ) ( .
.  Shor l  Sk i t :  \ \ ' i th  a  Ero l lp  o f  l ' ou l  s tudents .  c re r tc  a  shr rn  skr l  i l i us t |a t -

ing th. '  i t rci tL'nl bcl\ \ 'ccl-r A.lrniral Sit ,rr cl l  artJ t i ic tai i .rr ,
.  , {  Lc t tc r  Honrc :  As  a  sa i lo r  rvho  q i l r . i , - - rs r . l  t l r c  inc idcn t  bc t r rcc r r  . {d -

r n i l a i  S i i t r r e i i  r n t l  t i r e  s u r l t l r ' - i i n d  l i r ' e r l  t r r  t c l l  a h o t t t  i t - . i c : e l i b e  t h c

i r te  ident  l r \  \  ( ) ( t  s : t r r  i t  an t l  _ r  L r i r r  l c 'e l i t tg r  l ib t ' t i i  i t .
.  Ne ' \ \ ' s  F lash :  . \ s  the  aJe  rep( r l '1er  o f  the  A ' l1 l - t ' i t ! . ,n t i t ( r r  I r i r c i  neu: ; t l -

p f r ,  \ 'OLr  \ \ 'e re  thL ' i ' i l . s r  on  the  scenc  rvhr r t . \dn i i l i l  Sh0re lL  s  : te t

. r 'nsh t 'd  in to  the  l : les  o f  Scr i le l  in  l l t ) r .  Dcr r r i l r c  \ \ i1u t  )L i i l  sa \ \ .
.  ADY T ick  T t ick :  Put  t i ) . - r . re t l l c r : i  l r i l pc r  i luek  l rn . l  derc r i l r c  l io , , i  i t

u  r . r rks  tc r  _ r  our  c l l ss .  \ ( ) l c :  Inc \ l )cn : i r ' ' - :  1 - tu1>g1 '  e  i r r ' k  k i t :  i r rc  i , t  a i l l i b le

i l t  r ] l i ) : t  la r -qe  t , i t  \ to re \ .
.  i D \ j  H i s t r i r  i e e l  R c r e l t l e h :  

' l ' r ' ; r u e  
t h c  h : . l o r r  r r t  f . c c p i r i l  t l : l L ' ( l ( i f  e \ -

i l l l 1P le .  nunc l i :11s .  $ ' i r le r  c l0cks .  hourg l l sses .  i r r rd  ; r ton t ia  c i ( l c i i \  ) .  Hr ] \ r .

h lvc  thesc  d i l t ' r - ren t  t i r le -ku-e-1 . r in r  ioo is  c l i inEer i  h is to r r ' l

_ l

T '

'  . \D\ '  
- l r re les-r r ie .s :  ' l 'he 

ianous phrs ic is t  Stephen l - { l t r 'k in i :  r  - l

Rr ia l  Hr .s i , i t - t  ( ) .1  7- i t i t (  i l9 ,3S) \ t ivS th: r t  Ihe concept  of  " t i r .ne"  is  cr , . , l lc . i
bv humans : rn. l  th l t  " t i r r ]c"  i tsc l i  dr rcs not  cx is t  in  the Lrnrrer59.  \ \ , r : r t

impr l r ; ;11iont  drrcs I l . r r i  k ing 's  d is . ( ) \ 'e  l ' r  har  c  fc l r  humun his torr ' l

5 ,4 .0  FOL IT ICS AND LEADERSHIP

S.{ .1 Que sai : - je  ?- \ \  hat  Do I  Knorr ' l

\ l i ch r ' l o r -  , \ l on t r i cnc  (  l : 3 - l - 15 ! ) l t  l ovcd  h rs  l i b ra r r  i r nd  l ovcd  t . )  \ \  r - t L '
a-\\: i\ \: tr-rrn\ sa) he invcnt.-t l issd\'s He lit thc lallp of rcason it-rr t lrc
E,n l ightcnnrcnt  in  Err roFrc.  - {bt rvc '  a l l . : . t i r l  f \ {onta igr tc .  \ \ 'c  r l t l ls t  kec l ;  r tu
()put l  r l l iur i  i rbr lu t  c \ t '1 . \ th inc ar t t l  n i r t  bc t rappcd i t t  t logrr rat ic  th i r tkr r ;9.
"Tbe ior  i i r iJ  i rg i t i t ) i t  l r re both pt r r : iLr le  .  .  .  I  suspend judgntent :  I  , -  ' -
lunr inc-  .  .  I  f  ls lcr r  rnr : r l f  t rn  thr t  r i  h ic 'h  I  scc at ( l  l to ld.  x1d s()  n( i l  l : , r
i ic ,nr  t i ie  Shore 

'  
t  [ )u l i rn t  ancl  Durur t t  I9{ i  I  ) .

\ lont l r igne I : rLr i rhr  to lcr rnc-c in  rn lqc of  in to l t - r lLr rce dur ing thc 
- i ' t rL f l r '

Yc;rr \\ 'ur. Hc urlntjnuallv triccl to sr--c :rl l  pc,rints ot'r ' ieri. \\ 'hcrc cliJ l: ' :
lc t  5uch t r , - lerunce-  in  suuh i i  bruul i  lgc ' l  His  nro lhcr  urrs  Spr; in ish, . rorr r
J ;*  i : ] t  but  b lpt iz . - r l  a :  a Pr 'o te st i rnt  Chr is t ian:  h i :  la thcr  \ \ ' i is  i r  [ ) i r r .b
C' . r t  hr  r  i  ie  .

He n i rs  openl , r  cr i t iea l  o i  teason.  but  * ' i rs  one ot  the l ' i rs t  pr i te t i t  ( )  , -
e ls  of  re i . l ron.  He \ \as openiv cr- i rLcal  o i  C 'hr iEt iani rv .  but  lernai r -c l  a
Chr is t ian,  He sru ' l r ( l  neer i  to  chlnge Sovemments,  bcc luse he sar . ,  a l l

- !oYi i -nnr ! -nIS as col ' rupt .  Hc rc luscd t r r  f ight  in  $ lL-LrL i l  t ras one L\ i  th f
l ' i r : t  t , r  l , ) r 'or" i l r ) tc  conrpromi;c .  Durant  spr ' rks of  h inr :  " \ {onta igne ' , r  r rs
Lhe ntu: t  e i r i l iz . 'J  of  F lc ' ruhntcn in  thr t  s ! r \agc xge" (D$rar i l  l tnd r ) . r '
r : i n t  I C ) 6  I . . 1 9 9 { l 5 t .

\ o te  i - r r r r n  t he  FL : tL i re :  The  l i s t  t i l  En l i - qh tenmcn t  t h i r l e r s  r r t l l r r r , . r . l
| . - . - r  l lonta igne is  inrpre is i re:  Bi icon.  I )c 'scrr r tes.  Shakesperre.  Vo; t  r rc .
l -ocke.  i l l ld  Roussei ru.  E.r 'en todl t r .  he rL 'Tra ins one o i thf  nrost  p(  '1  er ' -
ILr l  ro icc- :  in  l ' . is torr  fbr  rc-a:on.  to ier i i r rcc. lnd l rodL-rr t ion.

r  t . f l n . r  l - i g i r t  l n  . ,  : ho l t  l ) i 1 i i . : : r : r p i ' r  .  dc : t r i he  i l  l c i e r l t  i i r t r t  r r r t t  ' : i .  i l i -

[ \ \ec-n t r , \ ' ( r  s t r ic ]ents.  \ \ 'hr  drd thr- ' t ' f i rh t . )Dcscr ibe the v ie$.s o] :  ) th
s lL ldcnls r l i ro  r re l r ' f iqht inc. l lor t 'coLr ld the i ight  hrrve bcc-n p le i 'ur r , . ld ' l

.  f  Ch;r r t :  \ \ ' i t i r  . r  p l i r tucr ,  f i l l  out  onc s idrr  o i  r t  T ehar t  \ \ ' i th  l 'c .L r ) l ts
' , rhr  r t l l i r  eo,- r i t t l \  :hould f icht  a r 'n l r .  On the c l ther  s i . le  of  thc '  T.  aLt .
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i i i l  oLr t  L ( iLmlc f  l ' r : i r \on \  $  hY r  t ,u r  e  ( ) t l i i i i \  . l l oLr lJ  r rL r t  i j g l t t  :1  \ \ ' ' 11 .

\ \ ' i ra t  eonc lL t r ions  e l rn  )o i l  d ta r i  f j ' t . r t t t  r t ru r  
- [  

c i - r : r r t ]  l r t  r r l ta t  \ \ J \  r t r '€

t h e \ e  c r r n c l L i s i o n s  s i r l i l r l  g g l  l l o s e  o f  \ l o n t l r j l n r ' . t

BL in tpe l  S t icker :  Cre : r te  ; l  bun tper  s t taker  \ t l f i r . r r t ln r  \ lon t . r igne ' :

I , ro in t  o r  v ien  Cur ing  thc-  Th i r t r '  \e l rs  \ \ -a r .

N1r :c t  thc  Pr .c :s :  \ ' ou  r - i t ' c -  thc  hos t  c . i i  l ) t r r  top  T \ ' ,q i to t r  t i t rL iug  thc  [ : l r -

) igh lu r r r r re  r r t .  i rnd  r  t lL t r  {uu .s t  to r l l , r  i s  \ lu r l t r igne  i thc  tc i re  hcr  in  , : r t : -

t u t l t c  ( ) r ' u  r i e l l - 1 - r t c 1 l ; r t ' c d : l u d r - l l t ) .  t t t  b c  i t t t c t r i c i ' , c . i  L r , r  t h e  t ( ) i l  l ' L ' -

por lc r \  L ) l ' i .he  r l i r \  ( r tL tc l t t ' t l s  i t l  the  c j : rs i t .  I ) t t c  tc ,  t i re  l i .e  k  o l  t i r le  io r '

t h i r  r e r r  i r r - r l t o r l a r t l  S U e ) t . I ' c p ( r l ' t e r s  r | l l l  L t . ' l i n r i t e c i  ( o  a ) n l )  c ) n e  q u e i -

t i o n  e l c h .  { ] u e = t t o n s  c a n  b e  c o n c e r r j n g  r u ' l i c i o n .  t h e  r r s i n s ' I h i r t v

Yr r i . l r \  \ \ ' r r .  thc  in t l ;onan!c '  o f  re lso t t .  o r  l rn r  th rnS  ̂ \ lo r r t . i i gnc-  $  r0 tc -

alrout ir .)  his latr)oLls cssa) i .

Pos tc r -  P t ) \ \  c r :  Crc r tc  i i  pos tc f  i l l u : t r : i t ins  \ l rD l ta l rnc 's  c r ro in rous  i r . r -

i lL rc i tce  L)n  t l rc  E l t l igh tu- ln tcn t  i t r lL i  sup f r r ) f t c r - :  o i  r t to t le  ra t i t rn  t r r t la , r .

. \DV F i r i tn ' i : ' t .  \ lo r t t ' . r ignc  * ' r .>u lJ  i ta le  bcrn  ; r l t  t ' r cc i len t  \ \  i r l -  p t 'o ie  s -

to r  d r r l i r rg  i lnv  rcccn t  r l i l i ta r r  c t rn l l i c t ,  P ick  a  re ien t  o r  c l l r ren t  \ \ ' i l '

i i nd  oLgr in ize  11  \ \ 'a r  p rc l te i r  b i  sec j  on  \ lon I ; i i ' tnc 's  th ink lng ,

5 .J . :  
' f he  

F ing l i sh  Cuup  d 'e la t  (  l 6J9 )

ln l6-1 I  ,  the Pr(r testant  Lngl ish P; i r l i : rn tent  r l l rn t r 'c l  po\ \  cr  br i t  thc
( ' r r t ho l i c  K ing  C l r l r l r - s  I  r i oL :  l c i  no t  g i r c  i r : t t  t hen r .  f i r c  sp l l r  d : r rde " ' l
Englancl .  Thc Cerhol ic  North lnc l  \ \ 'est  s icL-d r i  i rh  rhc k ing.  The Pr.orr : -
t r rnt  I l . rs t  and Scr-r th suppL) i ' rcd thc Pr 'orc\ r r inr  Piu l i t r l re t l t ,  Ol r \er
C ron r \ \ t ' 11  i 159 ! )  16 - rS ) .  a  Pu l i t r i r  *h i r  p l a l nu - r l  ! ' )  bcuun l c  r  e ro i r rn i s t  i n
\ las: i ie l tusct ts .  inr t . -ad crc i i tc ' .1  . r  Pur i tan anl - \  l ( l  l ' i -q l r l  l t r r  I )ar ] r : i lncr i t
\ \ ' r th  no r r r i l i l i i r r  erper ience.  ( . rornucl l  cre l tc i l  t i ie .  rvo l ld ' -  t i rs t  t icht l r
o |S i rn i zcd  n lo ! l cn t  l l l l l \ , cO I tp0 :ed  O i  C ( rn tn ) ( )nc r \ - : r o t  i t , r t r l e r .  S r : t t -

l irrted br r.-turning Puril ln t ioopr irttn .{n:r'r ici. his : irrlr -"thr-
I {oundhcrrds"- roLrrcd thc l r l r ' : i l  l 'orccs lurC crrprurr - -d t } re k ing.  But  u j r r

s t ( jp  \ \ ' i th  th t  k in; r . ' In  a coup d 'etat .  Cr ' , rnrr rc l l ' :  a l l t r - r  a l :o  :c izcd Pl t r -
l i : rnru ' i , . t  un i l  t l i : tn issc ' .J  a l l  n tentbcr ' :  * i ro  r l i t i  nLr i  :L lp l ) r r r t  Crr i r t r *c l l .  Thc
ncr l  " 'RLurp Par l i l rn-rcnt  of  Cromric l ] "  nr t r i  de e la ler l  i r r r ' l l "  t l iL-  \uprc l . t ie

i t ( ) \1  er  jn  th i :  r )af i ( i r r "  i l l t ( l  pr ( ) r ' r tp t : \  p [ ] t  t i tc  k i r rs  o i r  r r i i r i  lo l  t reason
: iSi i inst  P. i t ' i ianrcnt .  \ \ ' l ien ( l ror l *  e i l  un i l  h is  Runp Plr l i l rnenr  s igncd
the k i : ig 's  c le l t th  * ,arrant .  l r l i  o f  Enclancl -  Pro: . -s t rnt  lnd C'athol ic  -
r r icr : l  out  t ig i lns l  i t .  Erer i r tnc-ssc-s said e l l  o f  Hrrg l rnJ crot lnecl  i t r : l . l -
t.tcss u hr-n the krng's hel.l u es ;ltoppcd tlff ,

- 1 . ,

r ' - - . : _  - - - , . i . . ' ,  . _  . -

\c tc  i l ' , rur  the Futur .e.  Thc erccut ion of  t lxr  k iug rcrLr l t r r l  i r i t  o l
Ens l . r i i . l - c \ cc i r t  t hc 'Pu r - i t l i n : :  ' * i t h i r t  c l c \ cu , \ c l i r s . l  k i r g  i r as  b . i .  l  o t r
t hc  t i r r i r r i c .  I t  t r r ok  i r  l c \ r  r  i t r l L r l t  r c \o lu l i on  i n  I ( iSS  to  es t i r h l i sh  t l i , ;  I r : , 9 -

l i . i :  P i r r ' l j . r n ren l  i r \  \ up r ' e r r c .  i r u t  w r l l t  a  k i r r - s  l L t  t l r e  heu tJ  o l  h .nc l l r i r L l ' r
go\crn[ ]ent .  Thc moni i rchv in  E,nglancl  h ls  not  been qLlest ic) reLi  . ; r i rcr -

r  L )u r rn t  l nd  l ) u l i r n l  l 9h  I  .  l { ) 7 - l :  I  )

.  Qui ;k  Right :  \ \ 'ho t l t r  \ ( ) r , l  th in l .  har  l l iorc  po! \c f  in  the L l r r r ,er l
St l t t : - the pr 'c : i i lcnt .  L-ot lgres: .  or  t l te  r r t r l i tar , ' ' l  \ \ - r  i tc  i t  \hor t  l ( r r i i -
s rap i l  J r ' sanb ing  t  0 t t r  op rn i ( ) l t .

.  P() i rer  Poi ier :  Crel i te  a poi ter  s i rppor- t in t  the k ing.  Pl r ' l i l r lent , l '  i i re

Rorrndh. 'ads.
.  Short  Ski t :  \ \ ' i rh  fouf  s t l rdr-nts.  crc: r lc  r i  -sk i t  t i r r t  i l lu : t ratcs the ; r . i  b-

lc i ls  b. : t r rce i l  CfL)n l \ \e l i 's  arr : t r .  P; i l l ianre r r t .  and thc k ing r - i f  Er : : lu  r . ! .
.  Thc  Queen ' :  Comn. i i s : ro11 :  Quc . :n  I l e r r l i c t t r i  i s  t i l e t l  o f  r l i  t he  a r !u ,n f

beinecr . r  t i re  kLr tc  l rn t i  P;Lr l iz i r le  nt .  She has l isker i  vot t r  c lass tu ; rs . i : r i -
l ' r le  : rnrr l l  \ t r i r i \  (eanr \  o l ' l i rur  c i rch to c icre lop p lans brr  rvh ic l r  t l i t  f .  rng
and Parliament cor.rlr l xork oLrt l corrrp:'onriirr to preverlt r|.ts 119'1 o1-rl
in_r  Enr l ish crr  r l  x  l i r .  [ ] r r t  e  euch ! r i )Lrp prc- \ r - ] r t  i t : i  phn to thc r ' -c : r
Lr lcd c l iss.  As l i  c l ;Lss.  dcrc lop an ovcra l l  p l ; rn to j l rcsei l t  to  t ] - ic  L,  .cc i r .

.  BLr l )1prr  St i ;kcr ' :  Crc;1tc I  bur t tpur  : t i r ;kcr  th l t  c- i t l rcr  sr l l , )PL) t  ' :  , l tc
dtath peniL l t l  uncl  Cronrncl l  or  juppoi ts  the L ing ar ' lc l  uppro- ' i i  thc
r le l r lh  pcr tu l t_r .

.  . \ f ) \  FL r t r . r r i : t :  Rese l r c i r  l r r r r r ,  Eng l i t nd ' :  e i t r l t '  pa t ' l i l i r nen t r r r )  S , , . t r r r -
n ' r in t - f i l ther  ihan r [ rsr r lu te rLr ie  br  the k inc ancl  nol ' r ]es-encoi  iSt ' r i
thr -  c i r r l \  agrrcul tura l  rnd in . lLrst r iu l  revrr lu t rons in  Englancl  .

.  . \ [ f  \ 'FLi rure ProLrL ' r ] l :  \ \ rhat  thrc l t  c ' r i : ts  in  rhe Lrn i ted Statcs, ' r ' r .h ' -
n r i l i uu r  t ek ing  e  on t l t r l  t r i  t hc  go rc111 t , . t a , r * .  i , i s  l t  h r s  i n  s t - r  n ran .  , , t i r r ' l

eountr i r - \?  \ \ '1 :at  ntcLms does thc Uni ted State:  f rarc lL i  p fotcr i  l : - i1 i
l ' r \ )nr  i i  I iLkcr) \ 'cr  l - r r  thc n i i ] i tan ' l

5.1 .1  Thr  Baron o f  , \ Ion tesqu icu

C h a r l e ' . i e 5 e c o i t t l i t t . B , i r c r J c l l r n l c : q i r i c L r  ( l ( r f i 9 - 1 7 - ' , - < t - \ { o r t t c - r r r i , e e r

l i r r : i ro r1- * i . rs  ( rne  Lr t  the  ear l ies t  t r r l igh tenment  ph i losophL ' rs  to  f i i j  j  t i ) f

r rn  rnJ  to  dcspot isnr .  F leec io r l  tb r  the  ind i r  rdu . r l  r rus  h is  cor l  ib r  r r )  ,  i l l t -

n1cnt. 'To achierc tre-ei lom. l . tc sl tv thc ncr 'd t irr  l r  govcrlnlcnt t t)  l t .r \ 'a i t

;a )ns t r tu t lon  t r r  gu l r i in leL-  thc  - .u fc t - r  aDd sL-cur i t ) '  o f  thc  ind  jv idu l i l .  l i r  a lsL- r

: r \ \  rhe  r i cc . l  to  d i r idc  thc  fcspon\ ib i l i r i c5  o f  go \ ' c rnnrc t t t  ( in  o r r le r ' to
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f  ; . , ! : - - i r - , , t ; . : f  , ' - :  = i i i t a - . 1 i 1 ' t i  ' : r

st 'L:LrfLr inLl j \  i r lur l  i i tcr l0l l l  )  Lrct\ \ ' r-cn t l---ee :cPlr l tc i txi  rnut 'pcrlde r l t

l r r ' l r l r chcs  u f  S( ) \ ' c r ' r l l l l c i l t -  thc '  . \ ca t l l i \ c .  the  lcs i : la t i \ r .  J l l r i  t t t c  jud i i i . r l

l l c  ; r l -o  e ( ]n . len tner l  r l l  i ' o r r r r :  r r i r r . ' r rc l  pu t t i \ l t r t te t t l  a t l t i  thc  t r ) l l l i fe  , r i1 t t , s -

o l tc r \ .  l \1 ( ) t l t i t \ t l t l i eL l  \  c ( r I ) r ' c ] r t  t r l '  i t td i r  ldL : l t l  1 ' rccJo l t t  t l i t l i ncL l l she i l  be-

l \ \  ee  n  : t  Pe t ' ion  s  3c t io l l s  i l l l i l  i i  l l i r \on  \  thoL l r i l l i .  . \  l l i r t  t - t ] ; l r  \ t3 le  th r i l  i l

r :  i l L t 'g t r l  io  oVL ' f t i l r r ) \ \  l r  ! ( ) \ r ' l l l l l l r r l l t - i .L l . l  i l i t i i t l l  . . \  - l , l re r : i t . i ' k ' i . i t .  s . t \ s

\ l r rn tcsqu icu .  l l t r \  nLr I .  ha , t ra r . ' t .  n l i l ka  l : r \ \ ' s  th : l l  r . l l i :1 . .c  i t  i l l c - t l i l  t t t  t l t r t : i ,

r t l rL)Llt  r)\  rr l i rr()\r  i t tg a c. ir  cfnrttcr l t  iCur i :)r jb. i l  5: l  I

.  QLr ick  R i rh t :  \ \ ' r ' r te  u  sh , - r r1  i r i r f xgr : iph  de : l r ih i r l c  lhe  t i l t r l i l t  l l l - : l I ) s  h - \

r ihicl i  thr '  t ,  ni tcd Stalcs govct-1.]ntctt l  gu:rral l lL 'a\ the fr ' r ' . -Con'r oi thc

i n d i i  i t l L r n l  .
.  B L r n i p c I  S t i e  k e  I :  C t ' c . t l c  . r  L r t t t t t l r c t '  r t i - [ e  r  \ L , P ] ) { . ) l t i l l !  r r i l u  t r i  l l l u l c  ( ) l

t l r u '  r i - : , : l r t r  . a l l c r i  l l r r  h r  \ l r r t t t t - : t 1 t t  i c u .
'  P ( ) \ t e  l  P r r \ \ i ' t ;  f - r e i L t . '  ; r  l t ( ) \ t c f  i l l i r s t r i t t i r l , r  t l l c  t . l l : : , , r r  r i r l : 1 .  i : l l l c i i  l r , t

b \  \ 1 r ) n f  L ' i r l t l i c t t .

T - ( ' i ru r t :  C 'on t ; I t rc  t i t c  r i s l - r ts  u i r l le -c j  io t 'b t  \10n i . ' : r lL t ieL :  : r i :d

iJf g r n i z iri i o n tt l th c Ll rl i t r,'.i S t l]tr- s g{-.r V c rll l.lr L- ll t

Or tc  X l t re  , ' \ r t s r ia f :  Ip .1111 uh . l r t t  t l i . i  \ l l J i s . , r l  .  I l l r i l l i l t . r : t ,

b : i -c  thc  bas ic  c t r .g . in iz , r t i t r r t  t r l -  thu '  Ur i i t cd  S la ia :  ! , r r  c1 ' r ' r r l l r ' l i l

. \ l l r : r ' i c r r n  R * r ' o l u t i t i r t  l  (  ]  I  i n t .  H r  r r  a r  : i  T : r c t t .  l t  b l r i r i t t .  t

, \ D \  H i : t o r i e  . t l  R c s e i . r r . ' h :  \ \ ' h i e  h  P r i n i  i p l e :  ( r i  ! r , \  c | r t r 1 1 - r l I  ! l e '

sc l rhec i  bv  \ lon te 'c lu ie r r  c l i t l  the  Found i r t {  F . l the f \  ( ) l  t l l e  L ' r l i l i . l

S t i i tes  Con i t i t r r t lon  / r1 ) I  i i i l op t . r  \ \ ' i ' : r '  no t  I  OI  t i re  111 111. ' ip )e  s  o f  g ( lvern-

mL-n t  l rdo l r l r - t i  i r1  th t 'Fo t rnd :n l  I - l t i r . ' l - s .  r rh ich  r rc r ! ' / i i i I  dcscr ibcd  br

\ lon tL 'sL lL l i cu ' . '  Dcse r ibe  \ \  h r .

5 . -1 . - t  Jn l l  l -1 .  l7 l t9

, \ r i s t o c r r r t i c  F t r r t t c  d i . i  r t e r t  f ! - i t l i z c  r c b c ] l i o n ' . \ ' , r :  i t r  t l - . i  r i r ' . ' f l t e  r l r t l l i t - '

i . r r g L l e d  r r b o u l  \ l o n t c s t l u i t L r .  \ t r l t . r i r c ,  . i t i r i  L r r . : f . c  i t t  t l t c i r  c r . r n J

l )J lJe  c i - l - r l l l  r l i d  r t , r t  r l ( )  i l n \  t l t i t r ! .  l r r  hc i l t  lhc  L ( ) i l ) r ' l l ( ) r  t - rc i ) i ) l c .  The r  t rJ r -

l r i i i u r l e . i  t h e  A n t c r r e i t n  R c r , , i t t t i t t r t  t l 7 i 6 - l l 5  l r  t i r r  i r : r l r l t r t t c n t r : t g  I i t e

i r le i i l r  o l  t l re  En i i i rh tennrcn t  i l r l l l  L ls ( -d  lhe i f  n t l l i t ; i l r  . i tn r re :  i rn i i  i l te ts  fc l

r - r {Ure  l l re . {mc l ic l rn  Y ic t0Lv  l ! r . r ins I  the  Et :c l ; r i t .

l ' . r  crr brrclv i l  thc [:re rch nLrL'] i l i t - \  chce rL' i  t i lc- :Ltacc'ss of thc .-\ i r lar i-

c ln  Rc : r  o l r r t ion-bu t  p ; r id  n t r  ; r t t cn t io r r  ta  { r ) \ 'an l l l c | r l r l  f c l i } r i l }  : i r ld  Ihc

t tecd :  r r1 ' tha  conrn( ) l i  l ) c r ) i t le  o i  F r :Lncc ' ,  T l i c  Fr 'e r teh  g 'J \c f t l t t te t l t  l l i . l ( l

huse dcbts r \ , i  pu\  :ur  u id ing the Atnel ican Rt i r l lu t ion a_uair . ts l  E.r t , . l . : t tJ .
Sc rc r i . l  \ \ c l  \ ca r ' \  ha . l  r u i ncd  d rop \  rnd  thc  u ine  h ; r r t ' es t s  i i ! r ( . , \  t h t r
j r ) un l r . _ \  Thc '  j n i t i l l  e  r ) r ( l i t i on \  l i r r  r e r  r ) l u t j f ) n  \ \ ' e r s  i 1 r  p l i r ce .  S t r i l .  : l t c
F rc r r ; h  l ob r l i n  j q r ro red  the  commo l )  pc ' r ) p l t - .  The  dn te  \ \ as  J i l l \  r + .
l - - \ ( r :  t1  Prr r i . i : in  crou 'C r ( rse r :p . ' r .nd c i lp tL l rL 'd thc Bast i l lc .  th i  n , l r i r r
pr ison in  F ' l r is . . l t  \ \ ' i is  thc bc 'g i r r t ins o l  the Frr - -nch Rcio lut ior  

' , - l rc

crr r l r ronc ' r ' :  in  F|anuc \ \ 'L- rc  i les inr l ing thc i r  r l . lL) \ 'c  to  t lkc eol t t iu l  o f
thc l r  . rw n cour . t l f  \ .

Dur i r ' : r  the last  tcr i  \  L 'ar \  r l i - the '  e ighteenth centun.  the Fre n. rh c i t i r t -nr '1
fe\ r ) l tcd.  i , i l lec i  a  k ing.  estubl is l tec l  u  lc 'pub1ic.  and i ' ra t l  a  cor . rp t l 'c - : . i l  le i l
br  \apole, rn Bonrper te in  l7 !19.  Sornc 'hou' .  t l r roulh i t  a l l ,  the idr , r1s oI
the LnJight , 'nnrct i t  rcnre ine. j  tc)gcthcr-  roushed up perhaps,  but  tor .et l rcr
i  L i - r r  I  ! )b6.  I  6J I  63 ) .

.  Qu rek  R i ' l h t :  A t  r r i r i t l  l t t t i n t  d t )  _ \ r )u  t h i nk  l L  e r r rL tp  o f  peo l l i c  i . . r :  l l t c
r i : lh t  t t r  rchcl  arra inst  t i re i r  gove rnrrent . )

.  Bunrper  St icker :  Design ar ld create r  c i i r :  iage bumpr-r  s t icke;  , : i the r
ior  or  i ig i r lnst  thr '  f i rcnch Rcr  o lLr t ion.

.  I 'ostcr  Pouer;  Cr . -at . 'a  l : r rcc postcr  ce l l ins for  the French pca: : . : l ts  tc
r isr -  Lrp i lnd iupport  thc Fr ' . 'nc i r  Rcr  o lLr t io l .

.  Ci r r -eI  LcaJcrs:  Inragine thut  \ou a|c  u fanat ica l  pat I i r l t  o f  the [ : ' r -nch
Rer o i l : t lon.  Create l  roLr \ i11{  e hcer  to c()n ' ,  ince ot l te l  Frene h n: ' . ' r r  . ln i l
\ \ r i r n i n - \  ou r  c Ias : rn i l l es - - t o  _ i ( r i n  t hc  r c " ' o l u t i o r t .

.  . \ f - ) \  Hrstorrcai  Analvs is :  L l : ing thr '  re \o ' , t rces in  l t rur  I ibr i r r .  nr rke
a l ts t  r r r l r l l  the coni r ibr . r t ins f rc tors \o l l  c i in  l inc l  that  lcd to thc ! : 'cnch
Rr- \ 'o lL l : rLrn.

.  A D \ ' \ \ ' h r r i i l ,  I n t c l n r : o i i i r u l s t i l i l c n t s . c i c r i s c a p l r r n t o p r c \ ; , . 1 t i l i c
Frenih Rcrol r t t i i , i r ,  xrJ  prc\ent  i t  t t i  the asserrrb lcd pcoplc o l  f l ' i ,nce
1 \ t ) L l i  ' l ; r : r ) .

.  . - \ f ) \  FL t ru l t s t , .A \  r l  e l l i s s .  e ( )n r l ) . i l e  eun ' cn t  r t r n t i i t i ons  i n  t hc ' r ' r j : cd
S t : , i c s  t r r  \ r ' e  i t  t he re  i s  en r  s im i i l r r i r , ,  t o  t he  i n i t i i r l  con t i i t i ons  l ; i ' . l i n r
up to the French Rerolut i t rn .  Ba.ecl  on your  anr l l )s is .  r ih l r t  i r i r -  thL-
chlnct ' .  o t  l  r -nejor  rc \o lLLI ion tak ing p lace in  the Uni tcc l  St l tc :  i : r  thc
n: ; r r  iu tLr |e. '

5 . -1.5 Human Rights-Etcrnal  or  Eroh' ing?

DLr i ing the . \nrer ic l rn ln t l  F lench R{- ' \ ,  r r lu t icrnr ,  :L :ch lerd ine rc \  o lu. i r r i tsr -
i " .  as Tl - io t t t r . rs  Prr i r t . 's i1 \ \ ' Ih , I t  hurn i i t . t  r ights r ierc c tL-n l . l l  r r . t t i  L tnal t . , r r r ' . i rg .

It l i l  i r : L r i c
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Tl rc -  re ro l t r t ion l r r i r ' s  i re l i c ' r , " t i  i , t l i t l  I i ' l e i i  t rnch l ing in r  r i - rh t '  r \ t l i h  i t \  l l ' L=e-

t lonr  01 'specc l t . l |eCc lOt r t  O i ' thC p f . - iS . l i l td  l i c . -c lCrn t  O l  r t i i cn rb l r  I  \ \ ' e Ie

uga l :  tu  bc  l i rL rgh t  io l  u r r t i l  t i . l r - - r  t t c te  rch ic rcd .  Thc \L-  r l th t \ .  i l s  \ t l l t cd

i r r  the  f ) i ' r ' f t r  r t t t io t t  t t i  t i t t  R iq l t t . t  f  i '  . \ lu t t  t l7S9r  bce  : r t t . i c  t l l c  . ; t ' Jsc  fo r

r i  i r i ch  the  |e - i ide  rs  s i  the  Arn . ' r iC i t f t  i r l r t l  l r ie r t .h  I t c r  t t iL l t io t t :  l ' ( )ug) l l  th r ' i l

[ r l t r ie  r .  F -c ln r r ln . l  I J t r rke  .  i i t  E l rg la r td .  \ t r r ) t ] - ! l \  r l i sacr 'eeL l  ' , r ' i l i t  the  r . ' r  o l -

i . l t iol t . tr ici  t lho u'cre fL. ird) to cire t i ' rr  their c ' tetrtal hLtttr l in ngfrt . .  Hit i t t i t t l

: i gh ts ,  s : r id  Burke .  \ \ c rc  no I  i t x . -d  e - lc r r r l i l  co : l l s  to r  i i  fevo lL l t lon .  Ht l -

n ra t r  r ig i r ts .  s l id  I lu rkc .  \ \ ' ! ' re  r . t lhc r  i c t l  h t tn isn  th jngs  tn ; t t  co l l l l n t l i t l l v

char rcc  a r rc i  c ro l rc  lb  Bur l ' c .  k i i l i r tg  c l t i r c rs  t t l  r i c i ' ' i e rc  l tu l r i l i t  r i s ; l t \  \ \ i l 5

nc( )n i tn l l i c t l c r r .  B t r rLe  be l i c r r ' . i  th r t l t t t r la t t  r i s i t l :  J re  l te l i i r - i cd  s lo r i l t  ,u ld

p iece  br  p iece  th roLr rh  t te , , r  ] i i r r .  i i t t . l  h r  - lo r i  I , l  . l t r t t te i t ig  t i t r '  r r  a t  f re t lp lc
th ink .  l ' he  En i i lh tenme, . t1 .1 i1g13 l i r r ' c .1 t t r :e t l  l  i r : r t r i , r t t re r t t l ' l  ( lucs t : ( - ' r l  t ( )  h i l -

n lLn i t t :  f in  uc . i ch icvc  hL tn lu r  r tJh t \  th f ( l t tqh  I  revo l i t t t r - r l l  { : l i  t ia \ i le l i  n \

lh t in r l s  Pr i i rc )  o rdo  uc  u i - r l k  s lo r r l v  lnd  ch i rn {c  th r - i c  hL ln l i ln  r iuh ts  s tep-

Lr r  -s l , :p  ( r rs  r l cs  j rcd  br  E i ln t t r r td  Burkc  t l

.  Q L r i i k  R i r h t :  \ \ ' l r l t  t l r r  r r r t t  t h i r t "  j '  l h e  t l t L l r l  i t t . i t r o t t r i : l l  r i g h t  r l r :  i . i . i l e

r \  h u n l i n i l  L - r t . i  n u ' e \ e r r - i s c  t h i '  r i u f r :  r t r r w h r - r c  i r t  t h e  u o l i . l  I  \ \ ' l r r

n o t . )
.  Pos tc r  PUucr :  Crc 'a tc  i i  pos ter  r l lL ls t r i r t ing  ! t l t l ! ' t t l o i l  t l t tp r i l ' l . i l l t  l i gh t .
.  T CIr i i - l :  Ct.rrIr l-rurc t l .rc ptct lro. js cr i  horv nulrr i ln r isi t ts sho.l iaj  bc-

o b t : r i n c d - b r  r  i o l c n t  r d \ L l l L r t j r ) n  ( l ) a i r t c )  o r  b _ \  s l o \ \  c h r : r g c  t B u L k e ; .
.  S P e e r ' l r  \ \ l . i r c r : :  

' f h l r r t l r :  
P a i t t e ; t n t i  E d r t r o r t t l  B L r : k c  l l , , i c  l o  r i \ r

speec l rc ' r  in  thc  ncar  l r t l i t te  i tn t l  h . , r  e  asLc . i  \  r )L l  l ( )  . ' r  r i t c  the  i l '

: p L ' r . c i t ! ' s  i o r  t h e  n r .  l r r  t c ; . L i r ' .  o 1 - l i t o .  i i  r i i :  i  \ P c e u l t  i , r r ' g ' l 1 h . t -  P , r i r l e , r r

B u r k t -  l n t l  p r e s e n t  i l  t o  t h e  c 1 : t s s . l o c r t s i n g  o t t  h ( , \ \  e : t e h  p i r ' n .  t . r  i : r : -

p lenrcn i  l lL r r .n i .u1  r i  gh ts .

'  , ' \DV II istcl . ical Cofi . i i l r l i \ r ln; f  sr:r iperr- 1'rt i t tc '- i ;-rnrl  Ll: . t t 'kc's ntr ' thir. i \

o { '  in rp lun tc ' r t t i r tg  hu t t t l tn  l igh ts  ;u r i . rss  h is ic r t . r  \ \  h ich  n tc - thod , : l r r  \  o l l

th i r tk  hus  bcen thc  n i t rs t  c i i cc t i vc  u r  th r - -  lo r tg  r ln l  Erp l l in  \our  rca-

\ ( ) l l \  \ \  h \ .

5.1 .6  Hcn tso i  to  Run I  Rso l t : t ion

R e Y o l r r t i r r r : ; r r e  h i i i t l  [ i )  a ( ) n l ] ' r ) l  . r n r i  t h c  F t - c n i i t  R e r , r l u t i o l l  \ \ d \  l r o  r \ -

L ' c p t j o n .  l - h e  R . ' r r r i L t t i o r t  r l 7 5 9 - i 7 9 - l i t r r o k  l t l l t c  i l t  t \ \ r r  D l l i l \ c \ .  \ \ h i . i t

\ \ 'crc vclv r i i l ierent lr- t ' rr t t  i l ich othe; ' .  The' i i t r t  \ \  i i \  i r  tnr lr lr ' i i l te l t i l r :c
he ldq . r l  L rv  Ccrnr te  c lc  \ l i l l i bc l rL r .  \ J j : ' rberLr  t i jad  to  r - r i r t le i  h is  l ( ' ) r - i l  r r I

:  -  - i r r l ' l :

go \e rnn ren t  on  Iha I  deVe  l oped  b1 , the  En t l i sh .  $ i r h  u  n f t t i ( ) na l  ass , t n ,b l r
o1 l l l  per . rp lc  ant l  u  rnoderat t -  k ing t t  thL-  top ot ' the covcrntr rcnl  l  inder

\ l i r rbc lu land r . r i th  thc hc lp of  Thonras Jcf fcrson) .  an a\seulb l i ' .1 ,  r l l
Frcr tch pei rp lc  \ \ r (J te thc D(,L lLt ) 'd t i t ) r t  t t . f  th t  Riqht .s  of  , \ l t t r r ,  uh i .h i lc
e larcd that ir l l  pcoplc havc: the blsic i 'rectJonts oi crprr'ssion. t 'ctr, i*rcn-
t i l t ion.  l inc l  t l r . te  proec\s of  lar r .

But  \ l i r rbear . i 's  mrrderate rcro lut ion * l rs  nc i ther '  suppr-r r tec l  t . r '  1 i rc
k ing  o r  noL r l es .  r i ho  t ho l rgh t  i t  uen t  t oo  f a r .  no r  h r t , t he  rad i c l r l . ,  : , nde l
\11:<irri i l ir--n RobLrsFlene. ri 'ho thought rt cl id not go far enor_rgi.r. 1', irt- lrt-
eneC u i t h  ou ts i t j e  i nv r r : i c rns  f r on r  Aus tn r r ,  Spa in .  and  Eng lan i l ; , r r d  t r v
r-ulIcsI u!]ro\s Fritnce, Rtrbespic-rrc :Lnti the radit;rl "Conrn-ri ltec r,, Pr.rb-
l i e  S l t e t \ "  \ \ c rL '  q i \ e r t  r l i e t : i t o r i a l  po r r . ' r  t o  L i r ' i nc  F rancc -  nnde r . r ] i l t r o l .
L 'nder  Rrrhespierre 's  one - \ear  ' 'ReiCn Of 'TL.r ror . "  apFrr) \ in j i l te l t  , :  . i  f t ( ) r )
perrp le \ \ 'ent  to  the gui l lo t ine on churgc\  tha(  thel  \ \ 'c re countc l f - \ ' ( ) lL l -
t i on l r i es .The  k ing  r rnC  queen , . re re  k i l l ed .  i i s  \ \ ' e re  an \ ,nob le \  \ \ i t , r  \ i e l . e
arL lght .  i lnd i tnY cC) l i lnet ls f \  $ho \ \crc L i l tdL ' r  sr isp ic ion o i 'bc i i t  t r .L i ,
t r r rs .  Thc-  terro l  o f  thc-  radic l ls  uorkr-d.  The v io lerrcc s," rbs ided . r  c l  r l . r . :
iu- l  to  l t tsc i r i r  h t : .Ld to thc gui l io t ine in  179-1 r i .ns Robcspief fe h,  r l :c i f .
Thc R.- r 'o lu i i ln  uas orcr  l  i ih  a r . iu 'w rc lxrb l ie  an ggrdinntcnr  n, t  '  : .Lr l -
ing f r r , rnee .

QLn' ' k  \ \ - r i te :  I f  r  i l L r  u  e re  the  le  a i le r  o f  a  revr t lu t ion ,  dc :c t ' ibe  h i i , ' ,  . i  ( )u

\\  ()ul( l  u()ndu.l  \  () [r  t '  re\ 'o] r i t  iLrn i  n i i  sl t tr t- t  gt i l r 'aera1th.

Pos ter  Porver :  Create  a  pes ter  e r ther  suppor t ing  \ { i ru tbe tu  o r  R( }bL-s -
pierre in  the French Rer t t lu t ion.

.  I lodcl  I t :  C ' rcatc l i  r .n in iaturc r iork ins nroc le l  o f  the gui l lo t ine . tnd
Je rnons t r i i t e  j r o$  i t  $o rks -o r . r  non i i r  i ng  t h i ngs .

.  \ tnn I ) i rLgrant ;  Contpare thc d i t feren.cs i ind s i rn i lar i t ics in  thc
Frcnch Rer o lut ion urrJcr  rhc ru les of ' \ l i ra l rc ; ru u i th  th i lsc o i  I {ohe : -
p:erre.

.  Ro i c '  P ia - t ' +1 :  D i v i de  rhe  c iass  i n to  c l L ruc l s  (g r -oups  o t ' f ou r )  t l i ' , t . - r l e : " -
l l is  t f l t l  groups of  r r t j ic r i ls  dur ing the French ReVOlr . r t i r - rn.  Ha' , ' :  r '3c l r
gfor- rp crerr lc  a i r i tn  for  tak inc cor t l ro l  o t  thc Revct lu t ion l rnd kr . . r i ;111I
.Lrnt ro l  .  E, rch group ct l t  thc-n re| )o l -T tc  thc c luss on thc i r  p , l . t : t  lU:d
JonrpLrrc p la i l5  \ \  i th  t i t t tsc o l ' thc u i l :er  groLr [ )s .

.  R o l c  P l a r  + 1 .
Stcp ( )ne:  PicL one ot  the to l l r lu  ing rc les dLrr ing thc Frenth Rer i r ,Lr  io1.
I .  \ c rb i l i t ) ' :  C t run r  [ . eN{an  rmn le ) .  Coun tess  Lc \1an  ( l ' r r r l r i e )
I  Clhurch Person;  Furhe t '  Par i ls  {n) .  S isrer  Paras { f }
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. 1  .  \ l i r j d l e  C l r t : s .  S t ' . r r ekecpc r  \ 1u r ( r l l  ( n l ) .  t l i t ; l h te r  \ l r r r i i nn . :  i f ' .
J .  I J i l i t t i n  :  Sc rgcu r r t  L l r l - r onn  i l l t  ) .  \ t j r sc  L , i r l r u r . r i l  r t ,
- i .  Peasl i r l t :  f i r ize ]d l r  ( i ; .  Gr izn l l t l  (n i  I
Stcp T '* 'o :  Pick onc i r f  r l re  , ; id t -s  ot  thc Rc. ,  i . r lLr l ron
1 .  St lorrg lv  i . in t i - ru\  o lut i t rn l r . r  .  supl to i - t ing rhr-  ncbi l i r r
l ,  \1oJe-rn l r : . l r  r , - - r  o lut ioni . r l  - \  .  5uppL) l - t ins \ l i r . lbe lu  an.J k inc
-1.  Rat l ica l ] " r '  rer  o lut ioni r r , \ .  \up i tL)r t in !  Rt ibc.p iurr . , .
S t e p T h r c ' e : l ) e c i d c - h o r r . i c t t r  u r c r : t r i n g 1 , r  . l r i r p r - r r l  \ ( ) t t 1 - \ i J c d t r r i n q
Revo lL r r i on  i v i t h r ru t  i os i t r g  vo t r r  hc ' ud  i n  t hc  gu i i l o t i r r c .

r lr  l l g

'  ADV Histor ' ica l  cc lnrp. rnsor :  cornpi r re ihe Fr 'encl i  Reio lLr t r .n  ' , r ' i th
t l t e  Lnc l i s i r  R l r ' o l u r i ou  unde r  C ron t r r c l l  r  l 6 - l ! l r  u :d  t he  . \ n re r i i an
R c r  o l u t i o n  t l 7 l 6 t .

'  AD \ -  Fu rL i r ' i - t :  De r i : . :  a  p l l n  i t r r  i c i L r i i r r g  i r ' : d  c . l t r . o l l : ns  a  i u ru re  r " - r -
, . r l u t i o r . r  i r r  r hc  L ' r r i r e r i  S ta tes .  S i t a re  r t , i t i  n l . r n :  r i  i t h  r i r e  t , l i , : s .

5 . 5 . 0  S O C I A L  A N O  E C O N O M I C  L I F E

5.5 , t  Ar la rn  Snr i th :  How loes  a  \a t ion  Beronre  R ich , l

Dur ' ing  n los t  L r l '  thu-  En i i ch t r - r ln ran t .  t l ' i L .  gu \L- rnncr r r \  r ) I  [ .L r ro , :e  bu-
l ie rc t l  tha t  ihc  n r i t ion  h , r id ing  lhc  n ros t : . r . sc )drv -cS \ \ i l s  t l l .  r . j , -hc -St  s ta rc - .
Ixg:]v gsrr crnnrcnr lr ic 'd to e ol irrL)1 ir :r  r l l i . rn\ Ll* nr; l lcnui-. .  ;hci i :  : l i l lct j

" r ' i r r k c r r .  
a n r l  f a c t . r i c :  J \  t l r e \  r t , u l t l  . r L  r i i e  c r p c r t r c , l i  t h c , r L h c r  e , , l L r n -

t I re -s .  I ' l r i s  c -e  onor i l i l  : \  \ re ln  u  l rs  . .a l l . ' J  n t ( t . t  (u t r i l i _ \ tn .  T i rese  r ] ) r , j , i ; i ' -
l i l i s t  g ( ] r 'e rn t r i cn ts  t te l ie rcd  f l i l t t  l l re t , r .  $ i rs  i1  5 t r l  .1n t ( )un [  ( ) l  l ) t \ ] r i c \  . r r j r l
\ \ ' e r { th  i i l  i h ! '  $or ld .  I ) iV ide  i r  i i p r  r i r id  the  counr r . r  $  r rh  the  nro \ t  \ \  rn i .
Thc  gro*  ing : ' r rc t -  io l  co lon ics  i l c fo \ \  rh r  uo : .1 . i  * l i s  b ; i sed  or . r  th is  me i -
c ; i : r r i l c  idea .

I r r  1776, . {d l rn  Snt i th  l r  ro te  J } i , , r / l i r  r , , i  . \ ' r i1 i  r , r i  i  an t l  b r .oLr .  e* . ; r .  i fo l l' L i t ' :  id ra  t , r f  s t r re  t  gL j \cnurcn t i t l  r :o l l t ro l  u f  l l re  c , t ,n r ,n r r ,  He 
" , i l l . . . l  i - , i ,

c e t r n o n r i i  s \ s t c m  " t h e  i r r i i r i b l . -  h : : n . 1  i r i ' s c l f - i n t t l c ' r t "  r . l r . ' l u i s s r r -
i : r i l c . "  [ - h r ' s o i i ]  o f  s n i t i r ' s  l \ ? r t l r J t  i i ' . \ ' t t r i t t r r :  \ \ : i s  I r )  e n r . i c h  t i r e  p e r i ; _ - l c
: i i td  tne  roYernn. teu t  a t  the  s i in te  t i r t re  i rv  r ,pen ing  Lrp  rhc  $  l r t r le  eco_
nonr ie  s r ' , t c ln ,  \ \ ' e l l th .  to  Sr l i th .  \ \  as  no t  : i  i r  re t r  a t - t to r ]n t  o t  rc r i l l t r . c r .s
tr-r bu- kclrt  lo!-k.:cl  Llp in i l  r  ar.r l t  but ir l ]  Lrpcn s\ ste f ir  Lrl  rsin! r-rrst ing re -
sc*lrce\ to l !1"-11- iul lest to nrake l inci seI prodLi.ts to as nlrr-n\ perrpie is
l - r r r s s i b l e  q . i t l i  a s  l i t t l e  g o i c n j r e r ' r t i i l  e o n t : u l  u )  p o j \ j L r l c .  \ \ i r r k , ; l - : .  a c -
eor t l j t t r  to  snr r lh .  s l r t ru l t l  be  P i i i c . l  h igh  i i i i qc \ .  nor  

. l i ) \ \  
\ \ , j sL ' \ .  to  n r i r l ,d

\
\

I
,l
I

l l  r l , L r ' . - - . r

th : i r - ,  l .n t r rc  p l 'odL: l t i i r  apt l  g i re thetr ]  51tore ntoney tq Lrur  prptJt
f i re  e ionrrnrr .  The; tc- r r r tn .  c( l l t . lp f in \ . .  or  co 'nt r ' * , r th  the most
so id  i s  f hc -  $ t -a l rh i t - s t .  i r cco fd inc  t o , { . d l r r r  Sn i i r h  (G i i r ,
: f , J - l ' , - . , .

s  l l l

3 l t l s

)0 { r ,

I
I

I
t't
I

\rrrc' l l .crrl the Furr-ri-e. Europe 
's 

rr, ish to Sfab colonics i icrLlr: t l le
i i r r l l . l  r iur ing the n inetcenrh r -cntur_\  wa:  based t l l  the out- r l f -datr  r r lea
' r r  i l r . ' : - ; r l ) t i l i . r | t .  

- l l t c  
c L , ) r i , , n l i c  g r t , r r 1 i 1  r r l ' t h e  I  n i t e d  S t ; t t c r  r i u r r  . .  r l r t

t r i cn t i e  : h  Jen tL l r , \  r r l r s  h l t : c r . i  t r n , { r l . r | n . s l t t i r h ' .  l i t i s i c / - t r l r e  eco r .  : , t , r . ,
( r r  c tp i l i i i is f ] l .

'  Q| ick Rrc i r :  Think f ( r r  i i  , ' r ( ) r r lcnt  anr i  then prc\ent  i in  idea ho. .  , , .1r
. . r ; 1  r r ) l r i (  , r  l o t  o l  n ) ( ) r )C \  l c r : ; r l l - r .  \ \ ' he r r  l i r r  j s l r c r l .  r l c , r . r . i l r , -  1 t , ,  .  , 1 , r ,
n  j l i  l , ' r : , rn  \ r  hcn r  ot r  : i fc  r i r .h

'  BumpeI  s t rcker :  . \1 : rkc an Enl ichrenn.ent  bumper sr ickr- r  sL l l_r i ) , r r t -
r n !  c i t hc - r  m ! - r c l n t l l i s rn  o r . { c l an i  Sn r r t h ' s  l a i ssez - fa i re . . - . ao , r , . r . . , , , a
5 \  s t a l l l ,

. FrorrI Pasc. As ahc eLlitors <tf t|ta Enltg/i!(nnt.,nt Zrrres nen.-sgtap_,er. in
td i i n r s  r ) f  i i r u r : t udcn ts  each .  r l r i t e  and  l a r  t l u r ; t  r r . t - l n t -p ruc , i r : . _ . i a l
cu r r r rn  l i : l r  1776  t i cse  r i l r i ng  rhc  r * r i i c ; . r l  , r e *  rdeas  o i  Ada r l  S rn i r l i  . n .1
horr  r j ier  c i - ,n l - l rc t  \ \ '  j th  mercent i l ism Be sure to inc lLrde in ter \ . i . , . r ,s .
r l lusrr r r t ic , rns,  r rnd t r ic  r*o- inch headi ines in  r ,our  e i l i r io* .

'  - \D\  Histor icr i  Comp*r ison:  Compere thc hrstor ic l l  i ' rpact  m.rc i i , r
t i le  lnd la issr-z- fa i rc  econort r ics haic  h; rc i  on the i ror lc l .

.  , \DV Futur i : r  # l :Ci , ip i i ; i l is ts  r ( ldov faror  par , i i tg  fhei i . r , ,orker . r ;  lo*
\ \ases l . )  incre i tsc thei r  l )cr : ( ) r ld l  pr t r l ' i rs .  cr rn l rast  t l r is  l ier . r " . * , r i l r ,h i r
r r r i c i na i  r i e r vs  o i . ddan r  Sn r i t h  t n  1116 .

'  \DV Futnr is t  + l :  Dcr ise u l  eco| l . . ,mre rnot le l  that  is  nei ther  n l i r .c . rn-
t i le  n i l r  l . i i r :ez- f : i i re  .

5.5.2 IJ lumbach's { 'a tegoies of  Race t l j76 l

Jc l ierst r l r 's  L) t t ic t ro i ic t r r  o . / ' In t rcpcnt l r l r . ' . ' \1 . r rs  \ \ ,n t ten rn 1776. , , : , . , . rnr
Snr i th 's  1,1 ' t ' i i l i l t  o . r '  . \ 'ur i t t ,s  *as r ' r i t . t -n  in  1176.  Brunrbech' -s  - .urc-
gdr- tds r r l  ' r ' i . r r rcs *qrc-  a l :e ' r  r r r i t ter  in  i7 i6.Al i  threc:  c \cr . ] Is  i rac l  r :  r r i . r .
l i l r  l n i l L r cnec  t , r  t h r -  r r o r l d . i  r h r  n i r re te t -n t i r  and  t * . cn r i c th  ccn r , r r i t ' r .
B l u n t b a u i r ' )  \ \ o r L .  h t , * e r e r ,  h a d  i r  s t r o n . g l l  n e g a t r v e  e 1 ' t e c t , , r ,  . h e
* . r l r l  .  P r i o r  t o  B lumb ; r ch .  a l l  hun rans  *e le  cons i c re rec i  t .  be l l r r r ! r  t o
t i ie  sanre race - the hrrnrarr  r rce,  Shekesfret re,  l . l i l ton.  Sp.n."_ l - ,n , t

,
t



. ) f he f  Fng l i \ h  u r i t t ' r s  be l r r r c  B lun tb rch  [ l r r ; 11  . I ' c i r r l c J  t o . i  r i ng ] c -  ] t u -
I l . i t r r  r i lcc.  Blunt l r t rc l . r  s tuc i icd hul l ln  skul l : . rnJ f r t inr ; . t  ls  r lLrJt  eon-
c iudcc l  t he t ; i  l ! r l a l c  sku l l  l l ' o rn  t he  Caucu :  \ l oun r l r i ns  i n  Ru i . i l  * as
' ' t hc  u r t i s l  l t e l L r t i f u l . "  Bu : . - t l  on  t h r s  s tud . \ ' o l  skL r l l  l - . c i i L r r r ' .  B lumLrech
e rcntcr l  a  "Clucasi i rn Rar- 'c"  of  ELrrcrpean h i r r l t r r rs .  r i  hrch hc thcught
sL rpe l i o l  t o  " t he  o t f r e r  h r r  n r rL r t  r i r cc \ " :  t l t e  "As i l i n  I L l cc . "  i hc  'A r i i c l i -

er in  lnr . l i r r . r  Rlce . "  lu t rJ  thc " . \ i r ' ic l r  Ru.c."
Notc  f rom ahe-  I ;u tu l ! - ;  R ]uDtL- r ; iu ] t  n t l Je  nO L . ) l l te r  L r ) r I )Dc ] t l )  e \ ) l tLc t ' r r -

i n g  h i s  " c l i l ' l e l c n t  l r u i l u r r  t l i ! c :  o t h c l  t h l r r  s k r r l l  b c i i i t t r .  U t h e i '  n t n e  -

t e e l l l h  c c n t u | r '  " : c i c n t i r t . . "  h , r * e \ e r .  L l s c r l  t s l u r i l b r c h ' r  ' r l . - r a i "  
c l r t e

.gu t ics  t ( l  d re i : tL '  a  r r  h t ' r l c  ju - t i l r ca t i r tn  Io f  ) l ; i |e f . ,  rn .1  d iscn : r r rna t i r t t :
i rp : i in r I  n r i r r -F i r |opr ; rns  t i t r r in "  t l i e  n inJ te r - : l l th ; ind  t \ \ f r - ] t i c th  cen lL t I ]cs
( P r i h l  l t ) 9 7 .  l l - 1 7 r .

'  Q t r i c k  \ \ ' r i t c :  I t t  \ o u f  ( ) \ \ l I  \ \ i ) r L j \ .  c l e s . l i b e  r r i t r  r , r L i  t h t n k  . o i ' n e  p c . - r -

p l c  c i i s c r i n r i n l t e  a t l i n : t  r r r i t e r  p r r r p l c .
'  ( l .L t ' k tL t t t  l t :  \ i i r ke  l  c i r r tL ) i - ) r i  o t 'B iu r r r f r i i c l r ' s  o t ' i t i nh l  ; l i i ss i i ' i c r t ion  u l '

r l i i ' i e lenr  " t ' : ruc \ '  hv  i ku i l  i reaLt t r .  rn  i l ; -h
r  f - r rnc0pt  \ \ ' e l r :  . { i  f l  r t l i s \  i ta t i \  i t \ .  n t l kc  ; i  co l } i rp t  xc i :  i l es t ' r jb inc

hou mlnY d i l t c r t -n t  \ \  i l \  s  huntan  be ings  . :an  be  r ' r r i . l tp . r t . r - i l  { i t ; :  c \a i l -

i r1c .  cvc  co io r .  l i c igh t .  t ' i nscrn i r i l  l eng thr .
'  \ \ th l t  h ' ' l :  Havc  s tu \ i cn t \  t l i t ss i i l  the  nr re i r  c i  he ! ( ) r ( l in {  to  d l t fe ren t

t l t i t i - r ' . : u i i r  l L .  I ; r r r r r  i t e  [ r l Z Z ; r  t r r l r p i r ) g \ .  l i r \ o r i t e  i I r , r t  t c i r : n . . l 1 1 t .  r , r .
t  e r l i t c  T \ '  .hou  s ,  T i re  tee ihcr  i i tu i r l t J  tb rn  l ss i !n  ( l : r l se  r  t i rd ls  : . \ -F . i
to  \ tu . . len ts  b i i scJ  on  the  i r  ta ro r i t c  p izza  topp in r .  spons  t .a r r .  un i -1  J ' \ '
rhur i  .

' s h a r t P l r i r :  s t L r c l e n t s i n r i s h a l c p l i r ( i o 1 l o r r i r r c r h c . r b r - r i c \ \ ' i r a r I l - )  c . , n
r h e n  d i s c . r s s  t h r  i n r p l i c l t i o n s  o i s r l e h  l  g r . i d i u e : \ 5 t c l l  r r t l  t h c  i n r l ; l i -
c i t t iL lns  o f  c l t -cs i f r  i r rg  , .1 i1 ' l c tcn t  hur r rans  in l t r  i rn r  ( i r :egor . id \ .  Th ! -se
d iscuss io r :s  e  i i l t  th t 'n  b . -  shr i re i . l  *  i l h  thc  e  1a . . .

'  C ' ' r i :u r ' ; r l  Cr ; l lpa f  i \a ) r r :  In  g ruups  o j '  l i ru r ' .  a 'onrp l l ie  i l r i l c r :n t  lu l t r " r r . -s
;L t td  e th r t i c  s r r )L l l l \  b_r  l i ro . l i .  e ;o th r .s .  l : jn t r l t -u . -s . lnd  sk in  cc t lo l - ,  Dr : -
c r i \ \  l l r c  l r i i r r i c rs  ( ) l  c l l r \ s i t \  ing  . tn - i  p r - r ' iL rn  c r r t  thc  

'D l rs i :  
o l ' l l " :e  sc  r tL r lu \

l n r l  t h e n  c i i s c n l t t i i t , t t i r r : :  l i g : i i n s t  t h t t  I r J t s o n  b . r : " - , 1  r r n : u e h . i , l i . s s i i i -
C i t t i o n .

.  ' \DV I l rs t i , r i c ; i ]  An : r l , i : i . ,  Us i : t r  I  our  l lb ra r_r  ; in r l  rhe  i l t te t re t .  i f  -

scarclr :r t te lnl l t5 br "sciL'nt islr" to e l .rsr i l -r  hLr-rruns br t l i r f-erer-.r phr s-
i c l t l  t r : r i t :  i r r  the  i r l - t  i11111 rg i rL r r l  tu  lhe  c luss  ( rn  \ ' ( r r i f  t inc l ings .

,  , . \ D V  T V  A e  l i o r r  R e s e r . r r ' . h  l ' r i u k  t h e  u s e  o f  t h c  n e r d ' . r r c c ' b r  T V
i in l ] ( )L lncc f \  i t re r  serer i r l  $eeks  t t t c j  cor . r t t t  ho \  t . I t i i l i \  t i l l t cs  th t t  t r r r t .d

I

- ' j  
j r

i r  u :Ct l  in  a  pos i t i t  a  cL l l l ta \ t  a l ld  l to \ \  l l l ; i t . l \  t l l l l t s  ln  a  l l cg i l t l vc  i ) l l -

r c \ t .  \ \ ' h i r t  . u e  \ ( ) u r  t ' i n c { i n g s  a n d  t f i e  u l l p l i e i t t t o n s  ( ) f  \ ( ) t l l  l ' i r r . i r  : t ]

t P i t . l  s l u . l  L e s  h : n c  s h , - r u l t  i . l  \ c r v  h r g h  n e U a t i r e  C O i l t c \ t  t o r  l i i n l , r '  l r i l

u ic \  ( ) l  lh r '  \ \  Cr rd  on  l - \ ' .  t
.  . \D \  . - \ c t ion  I ' l ann in - r : . - \ r : i  c l l l ss .1 .1 ' l i l kc -  i l t l  i l c l ion  p l l r l l  on  horv  l " 'L t : t '

( t t  nr l t  u\L- i l tc- l |ol ' t i  " facc" i tr  thc iuture.

5 . 5 . 3  I s l a n t i c L i t e r a c l

\ l i r . t  Eur r r l t c i in \  \ iu r ing  thc  Er t l i sh te l l l .nc r l t  \ \  c rc  s t i l l  unec luc ; t le  t l  .  t ' he

i i i c l t s  o i  r i ie  En l i r l r tenn le t . l t  \ \ c re  s t r i c t l l  i o r  the  l i l e r i r te  n t lb t l i t r  in  F-u-

r r l l tL .  E \ r 'n  thoL lgh  th t '  r t -Adt l rg  o f  t l i t -  I l i b lc  b r  i r td i l  i c lL ra l r  t ras  i t  t t i t t ' , - ' I

i c l ca  t t r . r lu te  Ogr  o f  fhc  Rcforn tx t i r ) l i .  pc rso l . i l l l  r t ' ad ins  o f  thc  Q i . r r ' i : i  by

\1u : l i r :=  [ rL r i  heen c : l rb i i shc-d  a t  thc  beg in r t ing  o f  Is lau t .  r i l tng . ' t -  o : tc

t l rL rL lsa : t t l  r r ' r r r :  e  a r l i c r .  B ; '  l (100,  th . '  1L- rL t i t  \ \ ' i r :  d  l c - rV  la t rge  \ lu r l i ' r r  i i l -

ct-atL- f .)pul;L1i1r1t s1)rCad ue rr,rrr lhe *Or'1i. l  - i r i r  largcr than ELtrt lp., ' .  l i t -

e l - i i i e  popL l l r r i i l n ,  Th is  l i te ra te  1 {us i im pr lpL l l l r t ion  d ic l  n i l t  l cad  j i l t l  i t te

e i . l - ' l n .  in  l6 -1S.  Ha j j i  Kha l  i : rh  cor r tp i le t l  a  I i s t  o l  o rc ' r  l -5 . ( )0 ( )  b r ' c 'L :  i t i

. \ r lb ic . l - rL lk is i r .  l l td  PL- I i ian  on  sL lch  r r  idc l i  c l i vc rse  lop ics  l i s  th ! -o1 , . )g . '  ^

i l t i i .  . c icncc .  r t t c ' c l i " ' i r . t c - .  b iographt ' .  i i nc i  h i r t t - r r r ,  The f i rs t  L rn ivers i t i i=  - , f

1 ' l1s  gp t . l , .1  g r . rc  I : la r l r i ;  unr re rs r t ies  r lu ; i t lS  thc  N{ idd lc , ' \g r - ' s .  a t t t l  t t i , t -

t inu . ' J  t t - '  be  pro t t t i t tu -n l  i t t  : t t c l ' t  r i  i Jc l r  d i r  c r :c  \ {us l in l  count r i cs  a r  \1  r -

r \ i c . ( ) .  E g - r p t . ' l - u r k e r .  i . r t ) ( i  l f r l q  ( D u ; a n t  l l l ) t l  I ) u m n t  l S 6 i .  - ) i 8 - 5 ] { i i

.  ( lLi ick \ \ j ' i re: In t i  shclf l  px[ igri iph. trr icl lY desctibe l l tc advantrt ' .c: : l

l i te t ' ; i tc l)ef\ol l  i t l ts or.:L an t l l i tel l tc persol l  '

.  BugtL .e  i  S t ie  ks . r .  CrCute  an  En l igh t r ' l l n lc t l i  b r jn lpL ' r  S t ickcr  tL t  c l i i . l L t r ' -

. iSc '  pe  , r ra l ) t :  l f )  l ca r l l  h r l \ r  t t l  f c : l J  u l ld  ! \  r i te

r  C f ) u l l t c l - . \ 1 - r r n :  I n  i r  r t t t t t t  f t i i r i t g r J l - 1 h .  b r r e i i t  c l e s c r i b t ' t h c  l t l r a l : ' t C c r

, r n  i l i r i c r ; r t c ' P c r \ o n  i ) . l r  o r c t ' l r  i i t c r n t e  p c r \ o n .

.  l - c I te r -  \ \  r r t inc :  As  r r  t in . re  t reve le r  I t l  an  I ' l i tn r i c  un ivers i t \  in  i  r  I t

. lu r tng  the  En l igh tcnnrcn t .  n r i t c  l r  le t tc t  homc dcscr ib i rg  I lo " '  r t ' i -

r ' ; rnccc l  \ lL r t l in r  cduc ; l t io l l  i s  a t  thc  I in lc  con l ; r l i t - cd  lo  thn t  in  E l ' !  : i r ' J .

'  T Ch:rrt ,  Ott a T uhart.  cor-t lpr:rrc the le rel oi r-rdLtclt iol l  in Iuro1'-;  : i l l i l

thc  l : l : . r t t r i .  w . - r r l J  . lu r ing  t i ie  En l i s l i t cnn lc l l t .
.  A i l  C i t r i r l t : r rgn :  In  l c i t r t t :  r t f  l i rUr .  e  rc . r ( .e  l t t r  a t l  Catnpe lg l l  [ ( ]  e l l c ( , i , : i rgc

l tc r l \ iu l t \  u r ' \ iL r11( l  th r - '  \ !o r l r l  t t r  rc l td  a r l t i  r r  r i te .  l l c l t rdc  l l  
' i  

\ i  , i i l  r - , , c .  a

t h i r t , r - ' e e o t t t l  r t t l  s p o t .  a n d  I  p o ; t e r  t o  p i l l  L l p  o l l  l h e  r i a l l .  B e  c i i  i t t t l .

i l i r r \ ! - \ i ' f  -  ihc  r tO i r l , - - :  \ \ ' i l n l  t l r  kccp  th . -  pc i r i in ts  ignOt -an t  l ind  l . i ' a i . l

. ' l i t cd  : r l t t i  n t ;1 \  q i ' c  \  ou  son lc  t t  oL lb ]c ,

l"
I

t a l

{
I
t
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, \DV I - l i s to l i c : i l  Co:npr r rson:  L 's i r lg  v t lu l ' l tb : ' i : : ' r  rL I td  the  l i l l c fnc t .  r f

\ci !r 'ch lhr- rei i : t t t ls uhr l i tcr l l . ' r  l 'ates t1r-r l i r lg t l :c Enl igirtcni l lel l t  \ \r-rc

h i s h e r  i r r  t l t e  I r l i r r l i c  w c r r l t i  t h a r t  i n  C h r r : i i l n  I i r r t r p C . R c p t r t I  r o u l

i i n d i n S s  l i ;  - r  o u r  c l 3 s s .

5 .6 .0  REL IG IOUSTHOUGHT

5.6.1 Prcdest inat ion.  F ' ree \ \  i l l .  lnd Co:r rntunion \ \  i r te

.Tohn Cnlr ' in  t l -509- i56- l )  l ' r 'o t t r  Ceners,  S* i tze l lan '1.  \ \ i ls  3 Pt 'o t -estanl .

r \  \ \ 'a5 Lulher-but  Calr i t t  \ ia5 r l tuch st r i r 'Le l .  \ \ -hcre Lut l l l r  bc '1:c ' rcd

i l r i r t  hLrr rat rs  had t i re  " i r .ee u i l l "  t r r  i le i i , l t ' r l l i r t i ic t  thct  hac l l i t l t  r r  Gt ' i ,

f 'e l r in  seid that  ( )n l \  ( l (x l  c t lLr l r j  dete l r t t i : t t  * l i r r  uoi l ld  hc r . i rc i l  a : r t l  r rh, r

uotr ld  t i t t t  be sat 'ed.  Thc ' re r iur  no ] - t t t t t ' i , tn  " l ' rec-  n i l l . '  C, i t l  ' | r 'e . ic 's t inct l  '

avL'n'thing tl-trt h;tpprns on Eilt '{ i .:. Ltrcll Cllr ini ' t chr-rrche s e ]euted the-ir

o\ \ 'n  lL-aders ;nd l ruc l  the:rLt thor i t r ' ! ( )  1 t l ; i l ic  sLI IL ' th i l  I l rc i r  r -o l ' r rcg. l t ion:

: t l ic t ly  fo l lor iec l  lhe woi t l  o f  t l rc  BiL. lc , . { t tv  r r ' f : t r  S lnnt 'd  \ \L-rL.  s t l ' lc t l \

punis i icd-cvcn bt  bc i r tg  bumt l i t  t i tc  s takc.  l r  a  t , - ' r l r , l l  t r f  ihe iccr t lu-
i ,  l r r . ts  of  thL '  \ ' { i . tL l lc  Ages.  Calr  i r t is ts  l l t r tuect lcd t t r  r1c: t r i , , r  r l t )  jhur !h

i r r t . tger  thet 'coul r i  f i r td-st i t tur 's .  s t t i ineJ-g l l r : \  u  l t t l r i \ \  \ .  c \  e l l  t l - .c  in t . rgc
of  lhe cross.  In  opposi t ion to both the C: ' thol ie :  ln t l  I - r r thcr i . l r t \ .  th t

t 'a l r in is ts  d id not  bei ieve the * ine ot  cornt i tunio l l  tunted in to L. l t ro i l
Thc Luthcr:rns tolL-rrite-d rruci.I 01' thc Cllr in1.1 lngolog-r. t lt l  . i lsrLgreeJ
bi t tcr i l ' ; i l - - loL l t  th t '  na l l r rc  of  thc conrnrunion u ing.  Or rh is  sn1r l l  pornt  ' r l
t lreolog-r. thc Lutheluns :lr. i i- j  C;rlr inists Lrri ik. ' irt-,nt crch otl:cr., Tltc split
nr r rdc an absol : - r le  r ress r : f  t l te  fh i r t_r  Year ' .  \ \ ' ,Lr  b, -ceusc thc Plot :s l ; l t :
* e r c  f i gh l i ng ; r s  r ruch  i i f l t ( ) ng  t hen t . r l r L - :  L1 \  t ha \ ' \ \ ! - r - L r  i r gJ r t \ t  t i t c
( l l i tho l ics t  l )L i rant  unJ [ ) r r rat ] t  1 tJ6 I  .  55 l -5.5(r  r .

'  Quiek \ \ ' f ; t r :  \ \ 'h i r t  is  1or- r r  opin ion ' l  Do r . ru th:nk that  I tun) i r : .  h i i ic
t hc  r i gh t  ( o  ch r ) ( l sc  t h . - i r  Cod i 'O r . l . r e .  i r  d i r i r i c -  bc ing ;hoc ,s ' -  r r r L l L

l 'a te.  u i tc ther  or  ur l t  vou L lc l ier . ' in  Godl  E.r .p l l in  - \our  r l r i \ \ \er .
.  [ ] u rnpc r  S t i cke r :  C t ' ea te  3 l ru : r t l t c r  r t i r ke r  i t i r  e i l hc r  I - r t t hc r l n  t ' r

( ' l r iv in i ' t  t r ( ) ( )ps to ! ' l r f \  r r r { ( )  bui t lc  dLi r . ins the Tl r i r t - r  \c . r r '  \ \ ' l r - .
.  \ 'enn Diagrern:  L l reate 1\ r r 'nn d ia: . r r tnr  thut  i l l t t . t r . r te :  thc s i rnr lar i t r l r

an d cli i lcrr-ncL- s brt\\ 'L-; n l-u therln rrnC tl u l vi ni st Prrrte i t : ' lr.tI s .
o l)t-r:te-r Pow'cr: Crcltc rr p()stcr thlLt c-i lhr-r :uil l ,rorts ,Tohn ('.r lr i i l  trr

l \ lar t i l  Lr - r t l rer .  \ lakc rur , - :  i t  i l l r - rs t rutcs onc ( r r  nrorc r - : i  l l ic  l :cr  be ' l i : ts
of  onc r l f  thesc r r i l  jor  lu- l t le i ' :  o1-  [hc Rclbr t i r ; l t ron.

F
f

. \DY  F I i s to r i c : r l  Rcscu reh :  T rae . -  t he  i n t l L r cne r ' o i : t hu -  C : i l  i i r i : r
ch. : rchc:  jn  thr '  :e  t t l i r t  r r f  1 l1g Ante l i iar r  (o io l t ic5.

5.6.2 The Pur i tans

Th t -  C ; ,1 ' . i n i . t :  i r r  E ,ng l ; i nd  began  t t '  be  ca l l e t l  "Pu r i t a l s "  ( i r  t en l  ( ) l '
; r ' ruse )  l r r r rut . rd 156- l  hv the nrore nroderNe Pl i l test rnts  in  ihe An: l i . - l r r r
Chr-r rch or  Enclend.  The Pur i t lns demunded st f ic t  coniornt i r !  to  thL- l r
i t . t l r - r l r rc ' l i t t t , rn  oI  th t 'Brb lc  anci  hr lsh ph_t 's ic l r l  pr . rn ishrr rcr ' t t  to  i r l l  s i i tn . . rs
*ho d isoL,ered thei l  ruL-s.  The Pur i l l rns Lrr -grn to ht l ld  separ l t r . :  c l i r " . reh
\ i r ' \ i c c :  l r t r l  beca lne  \ r r r \  popu la r  B , r  1593 .  Quecn  E l i zu l re rh  i : : n r
thr ' j l  g l i r i t  ing I ) r ) \ , \ 'c l -  l i . :  r l rLrch e t [ r re i l t  to  hcr  r r r le  ; r .  l l r r r t  o i  t , r t :
Cat l ro l rcs.  I r r  t l ' ; r r t  r  e l i r .  shc I t ; rc l  Pat  l ian ' rent  I ) i1 \ \  a  la l i . ,  rc 'qui r i r ]g  t i tJ l  nr ]
one  cou ld  c l ! r es t i o i t  r he  t l ueen ' s  l e l i g i c l us  au tho r i t v  l s  head  o t : he
e hLi rch.  Thr- .c  v ,  h, t  l r r tcnc icr i  r tnr  r -e l ig ioLrs igpr ,  jg . '5  r - - ther  th; i , t  r i rc
Chulch i : i  Erg l lnd shi tLr ld  hc punishr-d.  lorccd to leeve thc countr . r ' . ; .aC
be bannc'd i r t ,n :  return in{  on pL-n3l t r  t t f  death.  Thc Pur i i rns bcg.r , r r  t r r
get  thc lncr5ugc er td the n lofL.  r ' i . ic i i r ta l  ones lc f t  the.  et tuntr l  t r r  e \ r . r i ,Lr -
r i l , r  sct t lc  at . i  l i ;ne l r ' ( lu tp( ls t  ca l led PI t ' r .n , - lLr th Rtrck.  in  i ' "hat  uol i r . l  . rc-
c\ )nre \1 i . i \s . ichusct ts .  Later .  h t ' l lverer .  l f ier  El iz . lbeth 's  death.  ihc / r r r r -
t i i r l :  c l . : ihbed cont foL ot  Pi r r l iantenr .  k i l led Kinc Char ies l .  and, . r_t1, , ' r l
Englancl  as l r  repr- rb l ic  u i th  s t r ic t  PLi r i t : rn  ru lc 's  under Thornas CLo: ' :u . t : i1
(  DLlr i l r l t  i rnd DLrr lnr  I  96I  .  l - l  l7  ) .

.  Qu i ck  \ \ ' r i t e :  I i  r ou  opJ r r i scd  ce r ta in  ru les  , l l  \ ' . ) u r  sove r r rncnL .  1 i { ) \ !
r i  t ru l t l  , r  ( ) ! t  s f t r ) \ \  \  ( )uf  ( )pp(rs i t i t tn  t ( )  i l le :e ru ler  *  i thLrr r t  bc inc t r t ,ar i r : l
l n . ; i r i l . )

.  . {d  Canrpaicn:  ln  reents of  tbLrr .  develop an td campaigr l  for  r . i th , ' r
the Pl r r r tuns o i  thc Church of  Ensland uudL' r  Queen Ei iz i rbcth i .  Be
\u l 'e  Io inc lur . ' le  a pLrsrr - r .  a  T\ ' . j ing le.  and th i r ty-se.eond s l lo t  p: { ) tn , - ) t -
. irts \ t lur spL)nsL)r,

.  Rolc Pl l r :  St lcc a s i tor t  sk i t  o f  Quecn l l l izabcth l lcct i l ls  thc-  L,  .dcr . -
, r f  thc Pur i t i tns.  \ \ 'h l t  woulJ ther  sav to each othr- r l  \ \ 'hat  u, r . , : r l  br -
I hc  uL l t e  omer  o t  i uc l r  a  n lee l i ng  ]

'  I l '  \ 'L tLt  \ \ 'ere t  here:  I i  vorr  r iere the qLrec 'n r t f  I :ng lant1.  hor i  , ,  or l ( l
rou h lndle thc Pi : r i r lns *ho *ere i . l  co l ts tant  thonr  in  1 'our  s id- ,  I

'  . {D \ r  Vcnn  D i r - c ran t :  Co l r i pa rs  t he  d i f l c r t nces  anc l  s i n t i l a r - i 1 i c . . r e .
t \ \ ' .cn [ l t '  Pur i t . ins l t r l t l  thc c i rurch of  Euglancl  unclu-r  eLrccn f l  u  a-
bc ih  I .
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.  . \ f ) \  T  L l r r i l t :  ( -o r r tp l r ' , ' t l te  t r r i ' i c  t ' tgh t )  ( r l r r ' l i ' : l t rL r .  f t c t . r l r r l . t l  \ \ r '  h , r \ , c

t t rc l : r r  n ' i {h  thc  l l i ck  o f  rc l i c l ( l t t5  r ig i t t s  u : r i i c l  L ro th  l i c  Chur .ch  r , ' l  Ens-

l " r l r J  , r r t J  t l t . :  P u r t l . , t t . .
.  - \DY T i rc  Fu t t i r i r t :  Rc . , - - . rLe l i  ru f fd l l i  t ) . ' \ \  \  t l i uJ r ,L  i i i i  : iL r l , *  ' - r i : r l r r . -1 , : l ' i t

l l t te l t s  t r r  le l i t i r rLL :  l i ' ce t i i , t t t :  : i i  i ' , ( ) t l l c  i i r t t i  . tC t ' t l r s  thc  i iL r t - ] r l .

5 ,6 .3  
' fu lc ran l  

I s laa t

T l r c  F . r r r t ' l e i i r t  E r r l r g i t t e r t r r t t - r t l  l t r t l  l l t t l . -  r r l  r t l  c l l c ! 1  r r t i  t l t c  \ l L r : l r t t - i

* r - r r ' i c l  . l ' l r n . i ' , r ' l t s  r  i e i r  t g u l i i r r i l n  f e l i g r o n  l l ' o m  i r '  i , . e { i n n i n g s  r r t  6 l l :

C \  c r \o r )e '  \ \ ' i {S  I t ruShI  h ( ) \ , \ '  to  rC l ld  lh r r  Q i : r ' l i n .  J  h r -  l . -u i l , t l  i t j r ' r l r r -c i l r  o I

f  iuopc .  \ \  l th  i t \  t ig i r t  d i i  i : i on  bc ts  c i r ' t  r l r rb le :  rnd  pe  i l s i -n r l : .  J ,c i  I ro t  . - r -

i s t  in  thc  ) lus i in  i i t r l l r l .  Fur thc t ' r l r - i : ' c . . r  u i ru re l t  i r i c l i r 'ehr  J i i  r toL ; r . - ,n r -

i r r u t c  ] : l a r n  i r - ) r '  i r  [ h o u \ ! u t r l  . r  c ; u s .  r \  r ) r ) c  J i J  i ; ,  C ] r l i - l i ; r r t i t r  T h c  t c . L r l l

r r a r  l l t i r l  t i r e  \ 1 u : l i r t r  \ \ ( ) r k i  \ \ a s  i 1  1 e l ; ! i ( ) r ' r : t i l l  : t l o r t g  i t l  r l r  t L r r : l :  r r i t h

n r r  r ' i l i l \  ! i r r ' i i  I t e l o r . n r i l l i i ) n  o l  l r n  F , n i i c h t c ' n n i e r r l .  \ \ ' i i c r e : - e i i g l o i r :  t r . r t o l -

c r lnce  r . l r t r r i r t r . r (e ( i  rhe  L- .n l i -g i r tennrent  i11  Eur l t re  b : ru  c .cn  C u t i l , r  j i c .

Lu th . ' r - ln .  l rnd  { . ' l l l i n is t  bc l ie is .  r ; ' l rg ic i r :  to ic l t rncc  \ \ ' i i s  \ \  idc l r  p r ; rc -

I ir-c'd acr 'rrss the lslarrr ic rvorld, , \ l though t; i : ,ccl nri i lc l t ,-- .rr i l r  : is nL-ir i-

\ l u ' I i r n s .  P L o t c s L r - r r t t > .  C u t h u l i c r .  f l r p t r - :  ( i r r  E _ r r  p t l .  C l e  . - k  C ) r ' t h o l j , r t .

rnJ  Jc \ \ ' \  *c lc  lL l iowed t i l  1 - r111s11. r '  lh , ' i i  r c l i c i r r t t r  r i  i t l t t iu t  i r r t c f l - i r cne  ! ' .

Per .ecu lcd  . Ic r i  r  f l ce in i :  i l r r : : r  SP. r in  r i r ) r l  I l r J r ' ( )F -  , : i ' l e r t  i l c t j  t t r  t rJLr . l i r : r -

I t r l . ' r l  
- f i i | k e r  

l a r . l r l c l r  1 - r r ' a .  l i c c  i l r e r r  t ' " - l i l i , ' r n . 5 O r t t e  P f t r t c r i . r n t .  : t  r ' i t i t -

t ' r ' r i  Eu t ' { )pean c t i t tn t r ies  ju ! - l l  i l i  H i t r tg i r r t  r ipen l ' ,  \L rp faoneu fhe  \ lL r : i tn r

l - t r r - k i s h  l L i l e .  t v h i l e  { h r ' ( - r r t } - r o l i r -  r ' u l . ' r ' , . , J  t i t e  H r r l r  R . l l : r i l t  E m p t r . ' t n

A u s t r i r  d i t i  n o r  r l J u L r i n t : r n c i  L ) u r . r r i t  i : J 6 l  : i S - : 1 6 r .

.  Q u i ' k  \ \ ' r i t e  :  I r r  _ \ r l L i r  ( ) \ \ l t  ! \ { ) t ! l \ .  r i t ' : . i i i - . c  i i h r  . r , r : i  t i t i r t k  p t . - . r 1 t l e . r l '

t i i l ' l -e le  n t  r -e  l i ! . l i o r i s  a re  l ) to le l i in t  t r l ' c l rh  t r th r r .
.  T  C h i i r t :  C t , n - ; p ; , t "  f ' h r i : r i e n i t i  i  n . 1  l s l i r n r  i n  t t r . n .  o f  r e l i r l o u i  i h i i n i c

. rnd  t t r l c r ' : rnce  to  o ther  le l rg ion i
r  | r1 ' r i tC f  I ) r - r \ \ c I i  Cr t - l t c  J  pos i r - r  i I i r - t s i r :L t inc  the  in to .c r ; rnaL-  o l  tna  Chr r : ,

t i ; . rn  chr - r i chcs  i tnc l  th r -  to l ; rancc '  c1 ' t r l i re r -  r ' c i r t r t . l l r :  ! r ) inn t r , t l t i t i c :  L r \  l l - r r

\ I u = l i n t >  d i i l i n : :  t h t -  l , r r I r c h t c n : r r c r i t .
.  Nc \ \ ' : l - r i lF . i r  Sp , :u i " r l  E i l i t : l r t r :  I t t  le r in t .  i r l  1 ' r ru i . . r ' ! . l i c  . r  l r ' o r t -J r ,L !c  \ | c -

c r i i l  c r i i t r o n  r e j ) 1 i 1 - 1 i 1 1 - L  o n  t h c  J c ' \ i  r  b c i i r _ r  c r p r l ) c . 1  t r r  t i r c  ( ' h r i ' t i l i r . r s  t r r

Spa in  u l i , l  he in r  i l i cep t r - t i  b r  t l i ' : -  \ lL r r l r r .n  l r : la r -  o f  t i re  Ot to r t r : in  [ :n r -

p i re  in  Turkc ' r ' ,  Bc-  SL l rc  t ( )  inc lu r ie  in te  f \  ie \ \  j  *  r th  ne  *  i r  ; r r i r  Cr l  Jc \ \

irh r.- iu,gr-es in thc L)ttor.rr.rn l :nlpi lc.

: l  i .  j -  =  l : i . : - . , i . a t  t  - f  . -  ! l . , l , i _ l i t . . i : . t r  _ :

.  ADV FL l t u r - i s t ; r l : I l c r c r , t t ' ch  t he  . l e r i >  f l ec ing  the  ] J l z i  ho lueau : i , - l u r ' .
ing the t r r i :nr ie th uentuf \  ant i  bc ing acccpted ugain br  thrr  l \1u. i :nr
' fu iks.

.  . \DV FutLr l is t  s l :  Reselrch \ ' ( )ur  l ibrar ;  und the Internet  to  f in i i  i " ; , . r t
lhe -sr-)urces ol the x ide-spread relir iors intolL'rxnc1' [ry' . le$'s, C.i,: ' i  r-
t i . r r . rs ,  rLnt ' l  l \1r :s i i rns dur ing the t r rc-nt ie th cL- l t tur \ .  \ \ 'hcn l ' in ishcC. r : -

Don vouf  f ind ings ter  lhc c lass.

5 .7 .0  CONAUEST AND WARFARE

5,7.1 Thi r t . t  Years \1 'ar  i  l6  |  8-1618 t

Be  i o re  i 618 .  t h r '  L -u the  rans .  Ca l i  i n i s t s ,  and  the  Ca tha l r cs  v !e re  i r .  t f r i
n iddle ot  a larrc-scale cold urr  of  prmphlets fu l l  o f  s l lndt : ' rxr , r
i rc .L ls : ! i ior ls- -moi t  o i  thenr  la lse-against  cach othcr .

ln  1618.  th is ; r l i  ch: ingcd.  L i  Praguc,  l  Protcstana r rob grabbt ' : ,  t , ' rc
C,ttltoli i  erl\s-n'rotS tri thc' stute i irtd thrc\\ lhent r-rLtt the qindcrg' ,,, thc
. r \ t le  in t ( r  a  dung p i lc  bel t l * .  The C'athol i .  so\eruors.  uni rur t  b i t t  r  : i ier
d i r t r  anci  insul te d.  dentenr led that  the Protestant  nrob be imrred: l . , r i t

i rLr i l ishet l  .  C:r t l io l ie  . rnr i  Pr( ) testant  ru lers acfoss Europe quick lv  f  i .  q i ln

Io i . ike s ides in  the c i rspute. lorm r i l l ia : rces,  and bui ld  thei r  arr l ies.  I  ior t
oi thc le:rclcrs oi thc Protcsrent mob in Pr'.rgue uerc behended L..r t irc-
Cath i ' r l ics rnd thc i r  head:  d isp ia led lbore thr- :  nra in br idgc i l  Pr : : - .u , - ' .
. \ l i r ' r iEuroprc inutcdietc '1)  *ent  t r r  \ \ 'ar .  I ronical l ; ' .  in  the th i r t l , !c i r : .  o f
b ru ta l  n  a r fe re  bc t r i een  the  I -u the rans .  Cu l v i n i s t i .  and  Ca thc l i e  r .
Pr .Lc i - ie  \ \ l rs  lhe r rn l \  r t la . i r r r  to$n that  u i rs  nol  destroyed in the r , r . t .  ] t
- .houl . i  be reei r l led thet  Pracue r r 'ers *here Ihe \ \ 'ar  actual lv  s tsr ted " ,h-n
sorni  Prc) tL 's la l r ts  lh le\ \ ' the Cat i ro l ic  govefnors in  the c lung pt lc . . . , r , , : :
Tht-  r -XCUs.-S fCl r  gOtng tO \ \  ar  I IL-  ( r t tL-n \erv StrAnge .

.\ ltcr thirtr ] 'ei irs 01 *'adare, all t irc battl*-u'earv forccs relncll i .r i lr '
j : r t  do\ \n:  r f tL- r  r i  sccnr ingl )  eni l lcs> c lc-bate.  thei ,s igned the Pr-- r re. :  r l
\ \ 'c r tphul ia  r16-18i .  Thc t rcatr  basrcal l l '  c l iv ic lcd up ELrrope into l l :e
Pr() test i in t  i r r rJ  C,r thol ic  s ta les we knou toc l t \ ' .  N, los l  o i  nor t l renr  [ r i11r i )c
r c r r ra ina t i  P r r r ( c : t un t :  m i ) s t  o f  5 ( )u them Europe  ren ta ined  Ca tho l i c ,  \ \ ' i t . r t
\ \ 'as nol  rxent ior led in  rhe i re i rce t l ' r -u t )  \ \ 'a i  Chr is t ian i t r , .  EVc.n 'bod5 r ias
t l r \ 'a j  , r I  rhe e n. i lcs:  r . - l ic iorr r  polcr t r ic .  ln t i  th t -  L ' rut t r l r t l  o l  r r  lu ' f l r : 'e  ror '
thr f i )  \c i i rs  donu- in  rhe nxute of  Chr is t ian i t l , .A lso in  thc n l rnre of  Chrrs-
ti lnit l . thouslintls of innoeenl \!olnctl uele bLrnre.rl ir: u,itches tir,rin.u
t l t r -  r r r i r ,  Eulope.  i r f t t - ' r  th . 'Thi r t r  Years \ \ 'ar .  $anter l  to  t f \  s( r t lc t f ) :n : :



r l i lTer r - r l t - r r r i ' t \L ) l l  t i t t i l c r  th i in  re l ig i ' r t l  l ' h t ' i i t r t r r i l i . i t t r t t r r r  \ \ ' 15  upc l . l  Io r

t i r c  [ : i r l i g h t e n r l l c l ] t  i D u r a l l t  a n ( i  D u r i i l r t  l ! l 6 l '  5 5 6 - ' i l l ) '

.  Qu ick  \Yr i t c :  \ lake  a  l i s t  o f  i i l l  thc  rc i rso t ls  \o ' i  ca l i  th i r tk  o t  i lh \  pec t -

plc anc1 countr ic\ g(l  io \ \ ' : l r  \ \  1lh eath ()thcr '

.  Sharc-  P , i i r :  \Yr th  r  i ) l r tnc f .  sha le  v t r r - r l  l i r i r  t r i  rc i t \o115 r ih i  p t -op le  g i l

t i l ! \ ' i . i f ' F r ( ) n l l h c s e l i s t s . m a k c e l i i r t r | t ' e : i \ ( ) ] l \ I i l a t r i l u b u t i r t i l r n k r i r .

cO(xl i lnd jult  rcLt:ol ls 1() l '  ' l t ) \  bod'r '  t t l  g')  t()  \ \ ' :11'

.  \ \ t , ,a  C ' r rune i l :  I t l  g r t r i ip t  t l l ' i uur '  r i  i th  1or ' r r  l i s ts  o f  l i i od  l in t i  -11 :s t  re i r -

s r - r n s f c - r r \ \ ' : i r . ( l e c l t i . ' i r o *  i , . r n e r \ \ x r s h o u l J l l s r : u t r t - r ' r l e r t h e r s i d e c r i t l

b c r i c t o t . r t l u S . H o \ \ n . . . n ' ' - . - . u u , . c e r * j i l b c t r c e t l c ; t o . j i r s t t . } l i i i n l . l i n

blt . iu :Ut Vlvl! l  l l l  sttcl f  e t1 11' ) [Jrr\ \  I l l ; i i l \  - \  caf5 ! i i l l  i  t-ru ] lst I  Horr

n tenr  pc t lp lc  h l tvc  t t l  be  k i l l cu  I  l l t l *  n lan l  t i l u  t t s  a t l J  i lo l l cs  dc-

s t l n r c J ]  ,  ,  . r -  T r .
.  ( ' t r t o o n i \ t :  l ) r . l $  r r  d u f t o u n  t l i ' t h e ' t n c i d e n t  I h a t  t i i l i : c t l  t h c  T h i r t r

\ '3x1 's  \ \ ' l r -_ t l ie  gorer t r t - r rs  L rc i t lg  th ror ln  in  t i rc  t iung  pr i t

.  f t { - t l c  P1t1  :  Ro le ,p l ; rV  t i re  P f ( ) te \ lu l l t  a l l i . l  C ; r tho l rc  i c l r t l c rs  o1 'Eu: - t lp t ' r r t

l 6 l S . B r i n l t i l e m ( s t u c i e n t \ j t t ) t ] l c p . J e c t a b l c ' t n . j c i e c r c | c ( 3 : i l C l i ] \ i l

h,*.  to ;rru-ic 'r  rhr, Thirt t  year- \ \ ' l rr- tr 'c oi thg blolrJicsi ;"t trd rnost

dc i t ruc l i \  c  i t l  l : i s t0 r r "

' A D \ ' t r I a f r - \ t t ' r c k :  F r L ) l l l f L ' : o L l r c e s i l i \ o u r l i b r : t r r ' l 1 1 i i l ) ( ) u l t l l c ' f l l i r t l

\ ,u'r trs \ \rar: Pr.aguc. r i ] terc i t  bt-!at-r.  thc Cli thcri ic anti  Prt l t l - : t . i ]1t \ tr l lc\

oi Fr"rropt-:  ani l  \ tr 'e:tphal ia. rr he re i t  cnded

. A D \ , H i s t o r i c a l A n a l r , i . : R e i i d i n \ l - ) u i l i b r a r } i l b ( ] U t l h c i " ] l \ i ( ) r \ ( \ l

r r 'A r l l r 'e  an t i  l tn l l vze  tVhr  t l l ; t - f i : - \ \ ' i t r \  J fc  r - l f t cn  fc lught  oVcf  sL lch  ] i t I le

t h  i n g s .

5,8.0 TFIAGEDY AND DISASTER

5.tt . t  Thc Tragcdr ol  sugar t ' r rne t l6{Xf )

The q'ord "si lgi ir  col l lcr i t ,-r t . l - l  fhc.A'r ' f l r iC "suki i i i f"  111i i  
"r: t :  

i t t tr t i t lucci t i t

lhe European\ lr()1l rhe \ l ielJlc Elt t  aiter thc cr-uslr. ie s The i lr l rot i trut i \) t t

t i l  :L i ! i i t '  to  F .L t roPc ' r r . l :e  r l  h  ' c l l \ J t l t  r l l  c r  i r '  b "J ' '  \ \  ' r l l l t .u  i t  l  n t '  F  ' r r " -

p a , , r , r * . l , o r a ' a t e r , d i c l n o i h l t \ c ' r h o t t r o p i c a l l r r " t l t t ' t t l L r g r ( r \ \ i l l r t r l l e r i ) '

Crr lurttbr.ts intt 'ocl l tct-C sur3r clnL' i l l lQ the ' \nlet. i i l l :  in 119-l '  and i t  grcrl

rap iJ l i '  i r r  thc 'Car ibbcan ls lanc ls  The t r i lop- '  r r l  ( ' t r l ' t cZ  \ \c te  { ru \ \  111g : r ' l ! -

i l r . ,  i t .re 5u!ir-sr1'ul lr  tn \ Icr i , ' t - l  b1 l : l l )  3nd l I  \ [)re.t t l  quiel ir  lo- I ' l l t 'nt '

R ico .  \  e  ' czuc lu .  iu tJ  Braz i l ,  Thc  t i i r l  \ \  as  IL r  e \ l lo r t  i t  io r  hLrge  l r ro i t t s  bae k

ro Luropc. Thu'ml.jrr| p|oblc'nt \\rs thilr thc- luberrcrs irl thc sr.lgiir .. ir,,!.
l ic ' l t ls - the \at j rc . \n tc l icans-r rere dv i r rg tot t  last  f r r rn l  111g Eurr , [ . ._ , :  n
J i :Cases.  ] -hc "hunrani l r i r i l rn"  Spanish pr ie: t  Dc Lus crsas sLrcgr l : t , i i
[rr-rngrnu.{fircirn labulers io the.\mencas lo uork the sugarcanc-. ir i-,1,-1:;1
' i  the \ . i t i r ' . -  Anrencl rns Bl '  1600,  nrore thrn onc rn. i l l ion Afr ican s l , r t :
\\ere lr.nported to the Arrc-ricas to \\ 'ork or' l thc suqaf plarrtarions in IJ;;2,1.
thc C:LnL'rbc;. 'rn. anii l lcxico (\l: 'rnlct 1992. 70r.

'  Qu i ck  s l l r r  c :  c l ose  \ ' ou r  e  ves  f  i - r r  a  n r . r ren t  anc l  i r r r ag ine  h , . i i r c
l ' , r ekcd  i r . t  i r r r ns  i l i )  - \ i ) ! r r  han r - l r  z rn r l  f ee t  and  be ing  sc i l t J , , r ,  , , , r " .
\ \ ' r i te  a s i t ( r r t  I lar i . igraph descr ib ing l rorr  i t  lee ls  to be a s i i ive.

'  Rt . ' le  Plar :  sr r r , r r  a i rne gro\ \ 's  in  t r ie lvc. -  to  f i t tecn- iot - l t - ! r r i l  rce d: .  : r , r r
l r re o l ier  t \ \ 'o  i r -hc-  r i  ide.  In  r t .or)ps o l  lour .  ro le-p la-r  Al r ic l in  -s  , i  , .c :s
: ' r l rn ' - '  : , i i  , i . r r  unJL' r  rhL.  l t , . t  I r , . . rp ieul  )L ln - .L l t t i l , lg  sU! ! r rc i rnc \ \  .  r  ; . r
shrrp nrachctc.  Descr ibc i r r  rour  lo lc-p laV l . r t lu ,  s la 'c :  can sLt , :  l \ .d
:ueh har . l  r iar rk  r i  hcn c-scapc i :  a lntost  inrpt r .s ib le r rn i r  :nra l l  t r - ( )  . , . . : r l
i : l and  i n  i hc  Ca r i bbcun .

'  Frr ;n l -Pr i : lc  Et l i r ion:  ln  reanrs o l '  l i rur .  create a speci r i  f ront-p l r ,  , : l i i -
trrrp 6ri rhe Ettl iqltrettntenr 

' l lnte.s 
ne\\ 'spepe r de-scrrhing thc sjri.c r :r"le

to ihe.{nrer ic ls  t r ' t  gro\ \ ,sugar fbr  Eur-opre.  lnc ludc b ig hr . .adi t , , . : , .
dr:rq ings. i lnd inte r' ie\\ 's u ith slave tr: it lers and slaves i.r,orkirrg j l ,he
f le lds (s tut je t r ts  in  _r  our  c l . rss) .

.  \ 'ou \ \ i re  Therc;  . {s  the host  cr i  th is  l )opul i t r  TY program. har ,  rh, .
I I ]cnrb l ' r i  o f  y t lLr r  aLkl icnce (stLrdentr l  ask vOur panel  rnelnbers r r t - i l , - : r
the s lare t r ' . ic1e.  \ i rur  parre l  nrenrbcrs (s tu i ients in  tu l l  costur le)  l : . r . . .  15
iu l l t r i r  s :
I  Ber t runi  Gntch-rhe pes- lL-gged ma-\ rer  of  the s i i r 'e  sh ip Br i - io , r , i ,
I  L t r i11 Dceter-o*ncr  of  Lonclo. 's  most  f i i r lous rc i r  and p"r i . , , r

' , 11 . rp .  : r n j  L tu r re :  t r l  l t i t , : e  qu . , r r t i r i c s  ( ) l  : L t f i t r
-1 .  ogun \ \ ' , r rce- i .1  rcccnt lv  ensla le i l  . \ f r ican f r t lnr  \ * iser ia r i  i i r )

t o i ] r  i n  t I : c :ue i i r  i i c l ds
- i  Nc - l l r e  .Sn t i t h - rhe  r r r r ' e  o f  r l t e  o$nc r  u t ' u  p lan ta t i on  t h l r t  g rn , r , 5

\L: t . i r  on thc i : la t ' rd  o1 St .  Croi r  in  the Clr iLrbean
' i .  \ar ' - the esci iped i l l re  * 'ho is  h id ins in  the l .nountarns and t r  i r . r r . :

r ( \  i c t  o t l t r ' r  ; l l r  c i  t i ,  l o i n  i r i n i  i n  r cb , r_ - l l i r r g  . l : a i ns t  t hc  I u r . . , p . . ,  n
p l : rntat lon 0! \ 'nL.rs

'  . \D\ i  Hisr i . r r i r - . r l  Rc:e: r rc i . r :  u : i l re  1, r rur  l iL l ran.  rLr \earc l . l  h .w intJ i r  i , , -
uul :  r lcvel r tp t l re ' r t r rsat ive at t i tuc les i rnt l  [ te l i , r . fs  s t r ( )ng et rough t r l  , : r ;_
\ l , r \  L .  i tn( t ther  l tur - I l l rn  bei r i l ,  Report  \ .oLtr  f ind incs fo the ! - lss\ .



5 . 9 , 0  E X P L O F A T I O N  A N D  D I S C O V E R Y

5,9 .1  Ga i i leo ;  The Star r l  \ lesse t lgc r  (16U9)

( la l r leo  (  15( r - l -16-1 l t  ra t l r t : l l l r  c l r . r r lg r -d  ou t  hu t t t l i n  t ln ' je rs t l t td l l lg  o l

th r -  un i r  e rs r ' .  1 'he  Po i rsh  a \ l ro l l . ) l l l c r  C t rp . ' l ' n icus  h l i l  *  i sc l r  \ \  i l i t cd  t l l l '

t i j  l i i i r - r  h js  o r in  c icarh  in  i -5 - l - l  to  l t l l o *  ;  r 'd lx ) r t  t ( )  be  pLrb l  rsh"J  th ' r t

sf utei j  the SLtn - t ' )Ot thc Elrth - \1 lS the Ce f l te I  t11' thc srr lar :r  slcot Thc

Ci tu rch  r l cC larc i j  Cr iper r t i cns  r  hc l .c t i c  i tnd  bur l led  hrs  i rooks .  Gr l i le t '

be l iev t 'd  rha t  i i  i t c -  p fo \ec i  tha l  Copcrn iaus  \ \ ' i . i s  cor r t - . t  b r  t l i r c ' c t  oL lse l -

\A t ion  th louSt r  i r i s  te lescr tpc .  c ' \ c ' f \L r l lC  * r , r t t ld  uCCc; ' I  i t  i i - i  the  t r t l th -

l r ig  r r i s rake .  He r rs td  h is  te le :c t tpe  to  \ee  fou f  inoo l l \  t l f  J ' " lp i t c r .  CrJ tc rs

o n  t h e  r t r o o n .  a n d  r h e  P h r s e S  0 1 ' \ e n t l : ' o l h i t . i l ( i i . r n d  l i - , c  : u t l . 1 l i . l  i g  l 6 0 c )

pub l is l re r l  h rs  book .  7 ' l t t '  S ta r r ' ' . l y 'e . ie r t ( r r r :  u  h lch  :uppt r f le t i  C( )per r ' i -

cLrs '  !hcor \ .  Thc  book  \ \  i l s  i ' i t l  i n rn r t -d iu te  \en i ' r ( io l l  ' r \ ' r ( ) \ \  E( r lL r l l c '  c \ -

c ! 'p t  in  th ' -  \ ' l t i c l r l  Th ' - 'p - ;pe  lo rnr ' i l l l  b l inned i t  i i nd  Cr i i i l e t l  \ \ '&S l ' c -

. iL i i re r l  t r l  rc l l i t i n  s i len t  qn  t l i c  top ie  f i t r -  t ' , "c l r t l  - tn rec  \e i l l i .  F i l l ' t l l \  '  l n

1 6 3 1 .  r r h e n  h c ' \ \ ' i r \  \ e \ c l 1 r \  ) c i r f s  9 ] d .  h r ' p L r n l i s h e J  D i { t l ( ) q t t e  o t 1  i i l t

Gr ta f  \ \ ' o r ld  Sr . r Ie l i i ,  in  r r i r i . t r  t re  . rage. l  : r  r l cba tC Lrc t ' , ' ' cc t l  l t i r t l :e i f  -

Sufpon ing  f  he  c l r i i r c i r -3n i - i  1*  t l  \ l t l rT lL ) r le15 Of  Ct i i le t . t t ie  us ,  T i i c  C1- rurCI

ha i i  enor - rgh  o f  11r .  G l l i l eo .  l - {s  u ' l l s  c l l led  hc l 'o lc  t t re  Ine lL i i : r t i t rn  H ls

or r l * r5  \ \ ' c ie  ts  f t r l lo *  s :  "H is  Ho i in t ' s -s  Ch i l rge  \  thc  Inqu l . i t r r r  in  F lL r -

rei lce lo ir .r forrtr Cal i lco. in thc nri t .nc Lrf thc Htr l \  Oif r ,-e. thi l t  he l i  t()  ap-

pr-. i f  i tS \()or) as pr- i-r: ib)r.  jn lhc eoi l l 'sc of t l lc tr totrrh ot{ lCiCbCf ir t  ROrne

be ibre  the  C l t i r lm i :sar ) -C;cncr . i l  o f  thc  I Io l r  O i f i cc  iThc  lnc iu is i t lu r l l

Ob l i r rus l - r '  shak i r te  i t r  iear -  t r i  b r ' i l t s  t i t r tL : re t i  t l i i  the  r ' : rck '  C ; r l i l co - -

se 'en I \ ' \ ' ea fs  0 ]d - \ ' t  i r l  i l ' i l t l t  o f  thL '  b l i le  k - r r rhcd . ;udces  t r i  t i . t c  ' l r t -ae ic ' l

lnqu is i t ion  in  Rt tn ie . l ' nc le t ' such  i i  I i ) rea t .  t l i e  r ' ,1 .1  l l t r t l  r c ! ' . i t l l c i . l  lnd . le -

n iec l  h is  sc icn t i f  i c  c j i sco ' ,  c r ies  ln  th ! '  he i l \  e l l s  Fr ( r in  Coder  I  i  f i  I  in  t i r c

\ ' . r t iua l t  Se  e  te t  A lch iyc r .  \ \ ' c  h i l ye  t l lL -  ! - \ i l a l  \ \  t r l t l r  o f  i " t s  rL t l l i ' t - " i t ' t l :

1 .  C l i i i l r ' r t .  ) ! )n  L ) f  l l l e  l ; r t c  Y l t t cc t rz i t '  C l r l r l c i  t r t  I : J l rcnce t r l r  lge  t re tnq

sc \ .c l l t !  )c i l r> ,  ,  .  do  - \ \ c ; tL  th r t  I  h l r t -  h i$3 \s  be l i c ' ' ed  d r :  n ' : r \ \ ' l . ' e l leve '

.1 r ' id  \ \ ' ; th  Cc :d 's  l td  :h i i l1  bc l ievc  h t - f ! -x t tc i  l l l  t l i : : t  u  h rch  i :  t luc l l l  i l nd

Pre aulret l  b} the Hti l1 C;rthtr l ic anJ Ai losltr l ic ( 'hLrr; l ' '  I  af l  Lrr this

Ho l r  O i i iee  ju ,1g . -d  re  i l c l l l c l l i : \  )u \L r i -c I  o l  h ' i r i i \ :  th r t  l s  o f  f r l r  rng  he ic l

i lnt l  be l iercd that t tc Sun is thc -el l tel  tr l  lh!- \1 .) l ' id ain'J lnlm()\ ' r i r l ! ' .  i ln '1

th:t l  the E;rr1h i :  not i t5 ccntr-t- lni l  ntOr rs rhclel 'orr- .  I  i i t -r  r f ' j i l rc.

Jn l tn .  unJ  i je  te : t  t i l c  i r i J  gn6r t :  i l nd  i l c l ' c ) le \  in . l  I  Jo  \ \ \  c l r r  l r r l  lhd

iUtur .e  th l r t  l  sn l l i  nc rc r  3C: i rn  S i lC l i k  o r  0 \ser l  .  o r r l l r  o r  l l i  \ \ r j t ins .  ! i l a l i

t i r ings  ;s  l i i ghr  b , r i i rg  l l lC  l l r l i i t - l  s t t t r l l . t t  i l l .p ic ro t l  i f l r i ' t l i - t i r  i k l  I9 r - i  i

Gl l i l c r , ' r  t r i r l  b r  t he  l r r qu i s i t i un  c l c f i r r i t c l r  s l o r . r r d  c l o r rn .  [ . r L r t  (  ( .  ] ) ( ) [
: t t ip .  lh i  uor l i r rg l in l ightrnntrn i .  i l is  eol . l tc t ] t l ) r ) r i i r \ .  ant l  a  I ' i i thc; .  . : i  t l ie
Err l rghter l l . ' t r t .  Rerrr< I )e:e ar le : .  l l r ' t l  f ic l t r  Frarrcc.  to  Srr  et len t , .  f . , rn-
i r i ' [ tc  h is  $ o i 'k  t l iere

\ote t ronr  the Fi l turc- :  lhc-  ChLrrch kcJ-r6 i15 b i rn on thc u i . r  : : ,  o l
Ga l i i co  l o r  l uL )  \ c r - s  (B rono*  sk i  197 i .  19 { r - l  t L i :  Du ran t  r r l d  i ; r u ' l l r
1 9 6 i . 6 0 0 - 6 l l r .

.  Quick \ \ ' r i tc :  In t i tgr t r ' \ou l le  t t r ld  \ou c; in l to t  spcak.r l rout  su l i , , thu lg
\ r )u  I i no \ \  i s  t r uc ' .  l l o r i  r r ou ld . \ r l u  i cc l ' l  \ \ I ha t  r r ou ld  rou  d r r , , b r ' r [ r t
t l t i : : i tu iLt ion ' l  \ \ ' r i te  i l  shor l  l laraqfaph about  rhc 's i tuat ion.

.  Qu ie  k  Sk r t :  \ \  i t h  f i r u r  pa r tnc15 .  c r c . r t e  i . i  s l ' l o r t  sk i r  i l l u . , i " l t i ng
G l i l i i eo ' s  con t l i c r  r i  j r h  t i r e  l nqu i s i r i t t n .

.  [ ) i l r ' )  Entr r ' ;  As Glr l i ] r .o .  * r ' j te  u srr i r -s  of  c l iur t  cntr . ics that  c . :  i t . rDc
i r is  . ' rc i r in , :  o t rser \3t tons rhrough h is  tc lescopc anc ' l  h is  conl l ic t .  , r  i rh
th :  C i ru lu i r .

.  T-Cb:r r t r  \ l r ike ; r  1r : t  r r f  Ci r l i ic t t 's  t l isc i t ref ics ( ) l i  t rnr :  r ide of  l t r :  c l r r i r i
l i r r J  i i . t  t h ' '  r  i e * r  t i l  t he  I n t l i t i s i t i i r r r  o r )  t hL .  o the r  s i r l c .

.  S() i ls  \ \ ' r i tcr ' :  C re i r t t  a  : r rns ( ) r  poem i ib t iLr t  Gai i leo 's  conf l ic t  $  i , i r  . l rc
C  n ' r  r i h .

.  Spin Dir t - t ,  r l ' :  Cre l r te I  po-s i r . l -sr - rppor l inr  thc-  Inqr- r is i t icn in  i ts  e: i r r t  to
\ i . i r rp ouf  the hcrr - t ic ; r l  th ink ing of  Gal i lc-o.

'  Ct iL t | i tu- i  Spinr  Crr ' r te  i . l  posteI  t i r - r t  iuppons t i rc  f rec rc ic .nt i f ie  i i r . l i i  i r r
u1 '  Cl l i ic t r  i r l tL l  i is r in i t  t i te  doe t r inc-s of  thr-  Inc lLr i : i t iLrn i r i  r i  thc
C i :u r  ch .

.  R:rnr l tcr  Sr ic :ker :  Create a t 'untp i l  s t ickcr  l i r r  the hcrses uset l  l i r  the
i * . l , r e r  i r l  l l r c  l r r r j t t i : r l t r r n .

r  [vont  Pele:  1n i r  rc ' i ]11r  o i  for . r r  s tLrdenr e( l i to IS.  create a t i 'c ln t -par ,c , :d i -
l ion o i  rhe L ' r t l iq i t tcnntc 'nr  I  in t ( , . t  ne\ \  sp lper  1 ' r lcus i r rg on Clr l i lc i - , 's  . i i r -
ao\  L-r ie  s  i . ind o l1 hrs sr , rcsc-quenr t l ia l  b1 thc I r rquis i t ion.

.  , \DV Hi : tur ica l  RL-sc i l rch:  L 's ing rhc rcsourecs in  \our .  l ibr i i , . r  ; r t ) (  on
thL ' I l r i c f nc i .  l ook  l o r  t r t hu - r  i ns tanccs  i n  h i s l o l r ' * hcn  po r re r f ' r r l  i n , r i -
l L r l i i i r r :  i \ uah  l l :  g ( ) \ ' r l r nn ten t \  0 r  r c l i g i oL rs  ( ) rgan i za t i a ) l r s )  u t t en r r , i c r l  f r r
fepress ( r r  \ tar rJ)  ( )ut  i lc \ \  ideas that  \ \ ' f fe  cont fa l - )  tO ihc. i r  t re l :c l i  r - r i
\ \  t \  q  o l  th inkrn_c,  \ \ 'h . r t  huppened i ts  I  resul t  o f  rh is  r - r -pr .ess ion ( ) i .  1 ,1- \ \
ic lc : is . '  \ \  hcn f in ishcd.  rc l rot - t  \  our  i iuc i ings t r r  t l te  c lass,

.  . - \ l ) \ 'Htsrorrc; i l  . \n ; i l rs j>:  L:s ing sourcc:  i r - r  \oLrr .  l i l_ . r l r r .  t r t  r . ,  f i t i r , i
ou t  r i i t a t  n r l i c l c  t l i e  C l t ho l i r :  ChLuch  so  a f r ; i l d  o l 'G i i l i l co ' s  d i s ; t t r c r -
i r . t ,  Be :L l lL .  t ( )  ) 'c l ) r )1 ' t  \  t tur  f inr l i ls -  to  rhe c lasr



.  . \DV Th. '  Fu tur is r ;  I f  L , r r l r leo  \ " r - fe  . l l l \a  t r l r l l \ .  \ \ l l a ' l  c i ' t i : I l i ' - i l t i t r r l i l

r rgh ts  r r i . ru l ' J  h t  h l ' r c  tL r  f r lo tcc i  i l i i t t  i r ' ' ' l t t l  thu  Inqu i : i : ro t l  l

5 .9 .1  Thc  Car tcs i r r r t  \1  a r  (  1637.1

RenJ l ]es . ' r i r t cs  { i596- l (15( l  I  \ \ i ' l \  t i . i L l  l i i u r i t i c ' r  c l '  r i l oJL ' l l }  - ' ; ;e t t t i l l e

n le th r . i r . l t r !ogr .  i ) t ' se  , l f i cs  \ \ x \  t i l eL l  t r i  t l t t  I i l i l t l : ( rphL- r \  ' l fo ' r l l l J  i t i r t l  c r t t i -

) e r : 1 1  r i e h n t i n - l  a t t t l  g o i t t L  n t , u  h c i e .  I l r '  \ \ ; i l i l a r l  i l  \ \  \ l c l r l  ' r 1 '  t i l i r l k i t r g  o r l

r rh t r lh  
" - t t - r thoc l r  

uoLr l t j  11g1r .e  i tnd  u i i i t  r . ,h ic i r  p l t i - r r . ' . . . t r i l l t l  bc ' l l l i t . l c

, . 1  f , i l , 1 ; r  i t t - J . i e  l r t t i i . .  i . r l l s \ \ c l ' \ .  L ) f ' . . : : 1 . ' '  J ' r l ) 1 c  L l i r  $ : t i l  t ' r i t r  < 1 C [ r :  r r t  
" ' i -

e  r i t i j - i j  f c i . l \ r ) 1 1 ; l ' r !  i n  h i s  D i ' i . . r i l l  \ c '  t r l l  \ l t ! t ' 1 i t l  t l 5 - l 7 l :

I  .  Ner 'e r  l l r ' e  c [ ) t  i l n \  th i l l ! .  lL r  Ihe  t ; - i l t l l  '

I  [ ) i r  i . l c  l , t i r  r l t l c t t i o l ]  l t l t , t  t l l l , l  '  r L ' ; " r r ' L l L ' ' l ' l c * t i ' r i i t

- l  t scg in  \ \ , i th  th l -  mosr  s in tp l i  i . r r rd  p l ' r raeed io  th t ' I l ro : l  L ( ) t l lLa i - \

q r . r t ' s t io l l s .

J .  Bc  eor r l i . . l c l l t  t l l . t l  no t l t i r tg  c -ss t r t l l i : l l  h ls  b l t ' l l  n l l l l l t t ' d '

ReAsOn.  h t  Sa i t i .  C i in  be  t l t t . t c t l  bc . i iL t :c  i t  e r i : t r  i t t  e . te l t  hu t r t l l i  a t l i i '

th r r rUgh Care fu l  t r - te t l lo i l s  O!  ( rb \a r \  a t i i ) l r .  e  . i I i  q i i l . l e  L t :  t , r  the  b ls lu  I ) l ' j t l ' t -

plL- j  Ihat CIe l lC ' , t  Lrr-I lc-r l t t t i ieft t l indi: lr  i ) f  Or. l f  1-]t i l l lLln L-\ l \ [Cn.-r- f)c 'e l i t ' let '

r i  r th  h is  "C:n ' rcs i ; rn "  n lc lh t rd  c l  - \a l i ln t l l i a  re r ;o t " l i l . t { .  Sp l i t  thc  t iL l r t r l " ln

l t j l td bct\\ ' r-ca tf ic p]tr sicr i l .  t ' i rscl ' r 'cd l i  c,r lcj  \ \  a cl i l l  Lic ' ] . ' i lbc \ \  l th rL' ; ' lsOn

unLl thc tuetr ial icel ir :gs i l f  intt l i l i r i r i  iL,-rt l :  
" ' .hi 'h 

i tur l tr l l .  nlskc l l lanv d!--

e  i . ro r ls  {HLr l t i t c  i - r r rJ  J tu . t l i rnor  a  199f ) .  iS l :  I ' , r ig t r ,c i l lC  l - ' )9 ( r .  lS - l -1S9r

\ r r t e  f l . 6 l r i  t l r c  F u t i r r e :  T l i t '  t i r r  i r i t r n  r i i  r l r e  t l i i r t , i  L r e  i * ; e t t  t h c  l ' - r l i t r t l i t l

.1n i l  the  in t r i i i i r  r -  h r  De s tu r - tes  u  i i l  h . i r  c  i r  | r r ) l i l t i l r t i  e i iec i  r r t t  t l t c  r r  o r l t i

.  Qg i ik \ \ ' r i tu ' ;  T i t i r rk t r i r tDr t rb le r r i \o ' . l  .L l1 ' l ' cn t l v face . \ \ ' r i1 . - th isp l -ob icm

.1,.,11 11. \1r\\ .  brc; i} .  thi :  l ) fubltr l l  Ll t) \ \  11 j l l t ()  Js l . l ) l l l l  sr l i : r l lcr uluci l iol)S lS

ltossiLrlc. Arr irn! lc '  thcse ,1Ur': t i t i t l :  i l  ord; l  --  t t l r lpLe.t tu i l l t ) fc ; t t111pll tr '

( l -h i>  i :  Cur ' te . i i r t t  th i l rk i r l c .  S t . t t c  the  prob le r r t .  b r . t . rk  i t  i t t to  p l i r t s . : i t . i t l

p foceed I r r ln l  the  s rn l l i c  t ( r  t i ' l e  ln ( )s l  u r i t t t l l c t  i t l  s ' r l r  i : rg  t l l c  p rob ie r l r ' t

.  . . \ c r -  RCl to f le fS t  . . \S  i t  Ie r l l l ; ; f  i i r r . l l  i l ac  I ! ' l r - I le r t  o1  thc  l - t i i r ( i l t i ' t1 ' t i t ' t t l

7} irr,r  ncir Sptl t ,-r .  Clci i tr '  i . t  i ront-11:rgt t-cl i l rOn ol l  RClla f)gi, ;1111gs ;rt t t l

rhe  i tupor t : t t t cc  o i  h is  sc i in l i i i c  l l l c i i l oL l

.  ADV Rc-:ei ircir.  cL)l t lp;rrf  cl i ,r tcsi; t l  nlr ' i i lL)ai5 ol di lr ; lg Iascl l ich \\ i th

9t[er l tet l tgr1.. D. 'cir ]c rrhich r l lu-droJ f . iU thirtk ir  b.-st . i r iJ. l .- fCtlJ ioui

p o r n t  0 l  r  i e r r .

5 .9 ,3  Thc  En l i eh te tn l rn t  o f  l Juddha

. \ . r ' , . rs \  . \s ia .  rhe ELtnrpei in  Enl ichtenl r lent  c i ru\cc i  ;1  g l .c t i  de i l i  r r l  .u t
, / l ! -nrent .  De :crnes.  in  Etr rope.  tuurht  t i . r : r t  t l ic  uol lJ  r i l is  d i r  iq l lq :  ! - rsr -
t ' , r 3e r r  [ ) r ^  ph r : i c r l  obsc - r " ; r b ] c -  no r l . J .  r r l i i eh  co t r l d  bc  s tL rd ied  ! l  .  i r i r -
( l a r i t o r l d .  scpu fJ t c r i  i l u l t t  t i t r ' l nu 'nLa l .  i l l og i ca l  * ' c l ' l d  r i f  i n t r r i t i r l , ,  r ; r c l
t i : l rngs r - r l ' rhe nr in. j  .  This  i r i i :  thc kev t . r i ' r l . rc '  ELi r ( )p-an Er-r l i ! i , , - l r -
n l ;n l  -but  r ) r r r  1r i  1113 Brr t l t lh is t  e  ( )n. .e l ) t  o t -  h ,n l ightennrent .  Rr thr-  j '  i r . iu
-1r1 i t  rhe nr int l  Lre lueen I i ]e  observ i lb le.  nhvsjc lJ  rvor . . ld  l inc l  the in tu. ,  r  r , .
incr . t t i i l  \ \ t r r l r l  .  the FJudt lh is t  got l  Ot  F_l t l is t l tenntc l t t  \ \ . r ts  lO crc l t r . iJ : l t
l l rs i rn i l  i rL i r l  Lrn i i ied unr icrst rnding of  thc ' , r  hol i  r r  t r r lc l -  ph.r  s ie a i  : : r - r l
n tent i i l - togclhc ' r  i l t  or ' te  t j l re . . . \  C.r r tcs ian sc ient i \ t  in  the \Vest  \ r . r , i i  : r l
: r  s t r . : rx , i t ic l r l l \  f .uru 'd r )b\er \ 'u I iJn\  t r i  a  le ; r f  t r r  r11 ,La ra l ionul  c( )1. . ' l I r -
\ rons r . rLr t - r i r i  th , - '  lc ; l ' .  . \  But ld l r r : t  scekins err l ightr - t r r lent .  ho$.e,  r : . .
\ \ou ld s l t . l , r * r r  anr i  nrr ' ! l i ta le i rbout  r f re sal . r - le  le i . r f ,  

- l 'hc 
mccl i t r i t r t rn

soul . l  uL,n i in ' i rc  r . lnr i i  the BLrdclh is t  coul i i  see bevoncl  thc pnrs ica l  prr r , i l -
r ' r t ies o l  rhe lerr f  to  l 'ea l ize th l r t  the phr  s ica l  pro] )c f t i t -s  arc oni \  p i i ,  |  ( : i '
i r  nrucn l l t i . rer  r rholc- t i l i t  i -s  both ntc-nt l l  lnd p l r , r , : ica l  at  thL- : . r i r lc
t r r t tc .  This  prr in t  o i "bc ins i r t  onL-  \ \ ' i rh  thc uni rcrse"  i :  the Btrdr l l r i : r  i : : r -
l ightenr-nent ,

.  Qu i ck  \ \  r i r c ;  Th ink  b i r c ! :  t r i  a  t i r l c  r r hcn  ' r ) r r  JUs r  sa t  anc l  u . i t t e  h ,  . d  a
ej l ,ud p. rs .  br .  thc-  \enins \Lrn ( )n : r  r t to ' - rn la in lop.  or  the changin. t  cc, -
rir: tr i; l  tr;e. Dcrcri lrc .\ r )ur e\F€ilr.n--r- in .r short p;rralr:rph Jilr l \ l l ._il ,,
i t  i i  i t h  vo r l r  c l t s i .

.  . \ r ' t  \11:- t :  Drr tu ;1 p ic t ' . r rc  of  a c loud. . t  t rL-e.  or  i ln  ouL' i ' r t r  \ \a \e At j (1 r r ,
t . r  r r s t r i i i z c  vou r  d r ; t * ' i ng  as  pa r t  o f  t i i e  r i h t l l c  p i u re t .

'  r 'char t :  L 'srng r i  T ehar t .  Lronlp. r rL '  the L-ar tcs ian lnLl  But ldhis t  \ ' r i ' \ i ,  j
oi thc rt tr rl ' i  .

'  \ lc . t r t  the Pr t 'ss:  \ i r r - r  arc rn lLrck i  Desci r r tes ancl  Br ic lc lhr  1t \ \o  \ t r . rc l , i i - : : i
ir c.:tr-rr-r 'rc t nre in Io\\ r rnd hl'e lrr 'eed ti) ap[]r-af Lrlr -\ 'c)Llr pc,L-...1.i i
Enl iehrenment  T\r  rhcr* .  . \ l l  thc rL.pof icrs (urcnibers of  rhe c l . is :  r
iholrlt l  m:rke r l i :I t i f thrc-r- to fir ' .- clusstions ro r.rsk vorrr quests.

.  . . \L) \ '  Cr- i l ru l r i  Con. ip l r r isou:  Horv e , rn tuo cLr l turcs- \uCh as Cl l . r ;  rs i ,
i ' r r i  rnd Bu. i r i i r i ,s t -ur)  r i rc  >anre p lanct .  h i i re  sLrch con. 'p letc l . r 'd i t  . : ; . -
cu t  . o l l e  e  p t \  o i  i hc  r i  t r l l i  i r t  r i ' h i ch  *  e  l i i  e  )

'  . - \DY FutLr l r : t ;  L  rc  r t r tu  l jbr 'ar - r '  an l l  Lhe rntenret  to  t r )  ro f ind our  r . . : r ' ,
: r l l l lc  \c lcnt ls ts .  - l t ) { )  \  eAr i  i f ter  DesCi i t tCS.  . r rL-  nO\\  ntO\  in t ]  i , . . , l \
t : t : r t t  Desaurtes l rnd to\ \ t rd i t  n lot . t -  I l i rdc lh is t  r  i r . r r  o f  lhe Elnh . , ,  

"r r  i i o l e  en r i t r ' l



i .9 , "1  \e r t ton :  T 'h r  \ la j t s t i c  C lockwork  {1687}

t i r t l i l e o . : r l l c r ' h i s  t r i u l  b r  t l r c  i n i l L r i . i t i o r ' :  j r t  l { , j 1 .  p l c d i e t e i l  t : ) : i t  t l l c  e L ' n -

te r  o l  se  tenee an t i  e t tn t t t te rcc  \ \ou ld  shr l ' t  i l ' c r r i l  f  i r l l l i . ' l i q  J l l r l r  t , r  P lo le ' -

{un l  n t t r . therp  Fr . i r6pe.  He q  es  r ighr .  Br  i6 -S i } .  Pr .o r . ' i l rn l  n ( ) r ihen t  Eu-

r- i lpC alOmiruitcd both Si iL-nCC i i t ld ! ' ! ,r tuntCrcc' Oil i -  of IhC l l l i l - ;(rr

s ( i r l l t i l - i c  l c - l r r l c ts  in  r to r thc t ' t t  Euro i . )c  \ \ ' a5  I \3 i l c  \c \ \ ' tL rn  t l t l l -17 l l r .

As  i i  bor  i l t  [ ,ng l . t r td .  h , . :  d i . l  n i r t  I ccc i ' ,  1 'L I  \e f \  ! lL ) ( ) ! l  c r - l i l ; : i t i , tn .  L rL t t  hc

lo r  e t l  I r ta t i r . ' r11 i111q 's  Hr - '  \ \  i l \  : r l l i . t l ' t  r - l1 t ) t rSh i r )  ! l ' 11 ! i t la tc  I ' l ' i r t l ' t  C :L t l rb r ic ige  .

t lu l i r rg  I i rc  l l l : i guc  \c - r . r f \  ( ) i  1 ( t { r - i  ; r r t t l  l {1 f ' ( r .  hc  \ i i l \ c "1  a1  h t ) l l l c  i t l l d  ( ) l l  h i \

r r , , \ ' n  de \e loJrer l  r r  nc r ' r ,  n r i i t i t c r . l ta i t ia r i l  n l - - th t r t i  ( ) i ' \ \  l l \  ih l r lg .  l l i ra t t r :1 tc -

\ \e  nO\ \ 'C l i l  r I  t i l l cu l r , r i .  l l e  \ \ ' l i s  l l \0  c l t r : r lL l i  i rh r  the  l l l oo i l  1 ' ' l e ' ' e f  ta i l

i r t t t . ,  thc E;irr lr .  rrnd hc cl icrr letcci t l r .r t  t i rc mott l t  i r t l l :  sLr i i l ) t  L(r\r i r f t l

L r r r t i r  t i ra t  i I  r 'ons l l l t l ] t  t t l i : : c :  Ear - t i l ; r r i t l  f :ec1 ls  g t r i r - l ' : : l rL ru l ld  l l  F fonr

i r i s  s l u t l i c s  o f  t h t  t n t x r n - t l ( - ) t  t i l . l  i i p p l c - l t c  c l l ' t r l . t t ' : t . l  h t r  r c n c l ' r l  l l r r

i \ l ' ! l ; i i \  i t r  He * ; rs  r i l so  t i rs r  in . i t . - .1  *  j t i r  l i : ' l i t :  t i l t r tL rgh  c : t id i t l i  t rbsc i r ; r -

t i ( r t ' l  unL l  ca lc t r l i t i ron .  he  de tc r r - ] lncd  t i ia t  the  \ i l c f t t t - t r l t  t r i  r ' t ) i r r l ' r  I r r t111. ' .1

in  i l  rL r inbr l$  o r  r  lens  is  no t  l i ; c ic je " i l l ; l l  t )111 l \  the  \e t  Dhr  s lc . r l  r t ) l r r1 -s  t r !

l l l  l : g i r t  ; n  r h c  L r n i r c r s c .  T l . i e  i r l p i i c t  t h i s  p o o r  r  i i l l l e  ] : : l  h r i d  o n  t h t '

r r t t t l d  r r i l s  s t i l l l I e t ' r r l q . 5 u d c l s ' n l - r . l I 1 ( ) \ r - I i l c l i t i  o t  \ \ : l 1 c \ ; c t L i  l t i  b e  c l l l c L r

l . i t cc l  b r  i t i s  ner i  l t t i i th  i J i i l a 'L i iu : r .  Thc  d is t : r : ie  : .  a . r t i l l o l lb . r l l  a t ) t l l d  bc

. l i t r t  cou lc . l  L rc  ua le  L r la te  J .  P i - r in lc f  \  t tuu  i tu t i  ' r l t  i . r l l dc f  5 t r t rJLrg  t ,1 -  l ig i r l

l r n i l  c . ) L r l d  u : c  e o i r r ' :  l r l r ) r e  i r r a L l l i l t c l l  . l - t l  \ c r i l t i t l .  t l i C  u t l i t c l \ c  \ \ ; i i  i i

rn l l_1c \ t i c  r r :ee  i ran ie  a l  c lc ,e  ku  i r rk  run  l ' r r  t t ra l l t r ' t r t i t ( ie  :  (  EJ t  i r t ' t ,  r i i  r k i  l9 l - l  .

.  Qu iek . \pp l r :  
" f l r r , r r i  u  L r r l  I  h i -ch  i t t  the  l j r  I c r  a  i i r in i l  r i t t t J  then de ' -

5crjbc in i t  shurt !r : tr . t-gt ' lph i l ic . t t-U t lr t  l r l i l l  l t l ' , t l , t :r  l r :  t l  tr l r .- ls l tr" ' .  l t f( l

_r 'ott l  i r ietrr l  .
.  C iL luh  l  \ \ - i r l c :  \ \ ' l r t r 'h  a  r i  i *  c  i r t  . t  l l L r l t ' i  r ) r '  l l i t l k  l i  ' , r  i t l r ' i  a r tJ  t l l - ' t r  , l c -

s c n h e  I h e  : h l t ! - r c  ( ) t  t l t t  r t  l r r  L '  l i \  i l  l l l ( r \  c r .  l t t t . t g i t t e  ; t l l r j  r i c : r l l i . r '  i i  - - , -
r n l  I i . l i i l  r r ' : r ' , ' e  h i t t r n g  t h f  : h o r e  l l l i r  1 \ i - : l r - l i i t i c . r l : i ) l j o r .  r \ L ' \ \ ' l o r  J - -

vc lopL-a l  a i . l l au lus  to  a : i l cLL i , r tc  lhc  pcr i i c r  i i l  - s t - t i l i  \ \ ' i r \L ' \ . i
.  O ie  r  t l te  Ra inboq:  Dcsc l lbc  u  r , l . t t r -  rou  sJ \ i '  . r  f  i i l i rba ; \ \  l l rd  c \ :a t l \

r ihu t  i t  lu , rk r 'd  l i kc .
r  F r t i l l l  l t ; r ! .e  E . l i t ion :  In  l c i - i l r \  r , l '  fo l t t .  r1 t - r  c l t r l l  . r  i i t r l t l - l - r r . !e '  c r l r l ion  r r f

t i r :  E r r l l ( / r t e n t t t t ' t t l  
' l  

i t t t t \  l l c \ \ \ ] l i i i , ) c l  J c : t r i b i r l c  l l l l  t h c  t i i s t ' o r c r i c :  t r i

I s l ta  Nr ' \ \ ' to t t .  f l t  cur r '  t t ' r  inc i i : t je  r I t  i l l t c r \  i ! ' ' . \  \ \  i t l r  h in r  i in t l  t r l r  i l l t t t -

l r i l t i r r r l  d r 'n l ( r } l \ t r r l l i l l s  onc '  o l '  h i :  l " l l i t . l i r i  ( l l<e  r r r  e l  i - :

.  ADV Ca icu lus  Demo:  \ \ i t hc ru t  ge t t i n r  t oo  com j l l i c r red .  l . r vc  l
teach.r  or  a senior  h igh school  s tudcnt  g ive a s imple dcnror  . r i r t i t in
o i  hor i  c i t lcu lL ls  \ \ ,orks.

. AD\' \\ 'hat I l ' ' l :  \\ ' irho.rt ltte discovcries of Isaac Nr-\\,1()lt. .,\ i terc
r iould the *r r r ld  bc tot l i i r ' l  i \ lake a f i r t  o f  the th inss r .e coulc l  r ; i r r  do
tot l l r  i f  r i  c  t l id  not  havc the r l isco,"er ies of  New,ron.

'  ADV Cr:unter  sp in:  Der.e lop an argun.rent  i lga inst  Ncutc ln r r rd the
ie l c . i  t n . t t  t he  r r  h r , l e  Un i r c r . . -  rU l l (  on  r . r ) t t hc r l t . l t i f s .

5 .10 .0  INVENTION AND HEVOLUTION

5.t0. l  . \gr icu l tura l  Re.ro lat iorr

Thr :  Enl ightcrurrcnt  rcached Ensland befo le i t  reachei i  the resr  l r i  i :u-
rc ,pc.  T i r is  *us 11ue,  ln  p i ln .  to  England being an is lancl  u, i th  a s .p l l r i r re
i rnquage arrd eul ture.  r ' "h i t -h ler l  to  r r  nat ic)nal  i t jcnr i r r , .  l t  p i . ls  . r , r t ,  i1 , , rc
to H! 'nr \  \  l l l  c reat jng h is  o ' ' 'n  nat ional  Church of  E.ngland dur i i r5  thc
Refi-rnrrrrrion, l irc-ri-by brc.rkirr,q thc lelicious. econornic, arrd p ri i  ical
po \ \ r r  o l  t he  Ca rho [c  ChL r r ch  i n  Eng land .  I r  uas  a l so  , l r r  i ( )
cron.rqc l l 's  bre lk ing thc 'po$cr  of  the k ine ancl  the feucia l  sr :  eni  o l
noble:  *h ' r  contro l led thc l . rnd.  The 1;eople of  Enel i rnd * 'c- re nor ,  I  ee i l
f r on r  a l l  t hc i r  i cLLda l  . b l i sa t i t i ns  t .  t he  k i ng .  nob les ,  an r l  Chu rch . .  \ . c r c
Dr ig i r rn ins t t r  e . rper- i rnent  and th ink of  ' , r ,aVs to i rnprove thc i r  l i re  : :  I  lc - \1.
t \pe- \  r l l  rh ink ing i rnd t lo ing th ings uere beginning to pa) ,o i i  ; , t i  the
Engl ish people beforc the fest  o l  E.uropc.  Nlanv of  rhc-sc ner ' , ,  \ r , : i \s  r ) f
th ink ine \ \ 'ere tn the area ot  a.gr icu l ture:  l l lore former Chur.ch o l t i  r ( r \ t l
l . r r td .  r , .erc l i .u-cd l r ) r  ! r \ r \ \  ing erotr . ,s .  t tc i i  unLl  bct t r r  icct l , .  r . r ) [ i ,  i ) , ,  ( ) l
c |ops.  and bu- t ter  p ior , rs ,  Thc-  agr i t - -u l tura l  rer 'o lut ion uas in  rhc u i r  rn
E rs lanc  an t l  i i  i t h  i r .  r l r e  be_s inn inqs  o f  r he  n ine teen th  cen tu r r , .  u i i i e  t h r :
rcst  r ) f  ELr l t , rpe \ \ i rs  \ r i l i  t rapped in thr^  feui ja l ism of  thc \ l ic l i j j i  . { les
\ \  r t h  i t r  k i ncs .  nob les .  an t l  cas t l es .

.  QLr iek \ \ 'n te:  Descr iLre horr  1oLr  teeI  r r ,hgn 1,r - rg ar .e ablc  to ea:  j i .Jr r .c f ,
r icar  ber I . - r  c l0thes.  i rn( l  hrVe pr id. ' rn  cafnrns Youf  ( ) \ \n  n lon."

I  Bumper st icker :  Crcare a bunrper '  : t icker  support ing thr- .  agr i i  . .Lur-a l
re volu l lo l - l  d l r r ins thc larc e ightecnth aentu l \ .

.  Postc ' r  Po*er :  Crcate i t  postcr  i l lust rat ing the in l lenre nunrber  t  j  lo l i t -
i.:al. t 'cl igi,-iu:. iut. j 1..()nontic: clunna, that \\ere takin-t pli ice in E:t -rl: incl.



'  Qrr ick skr t :  \ \ ' i th  foLi r  p l r r lner . .  erc i r tc . i  shor t  sk i t  th l t t  Jc i r . i r r6=t l . r te .
the l r . ' lan\  ch: ln !es r l tk i ru p lacc in  Euclend bct \ \L . i -n 16i lL , r  an. i  lS0t t

.  ' \DV i l is tor ic l l  Re se.r rch;  L 's ing rou: '  l ibr ' . r r r .  1 t ) ( rk  i t r r  orher  i r r -
s i : I rccs of  rn l j t i r  ( l tansci  in  . r  c t - rut r t r r  :Lr i l r  ar  in  i j r r ! t l r , r l { - i  c iL ; r ing the
agl ieLr l tura l  revr) l r r i io l ) .  \ \ -h l r t  \ \e l ! -  lh t '  resui ls  t i l  l i tcse nt l i -1 t r r .
ehanqes?  ] Jou  d id  t l t c r  e  hu r rgc  t l r e  coun t r r ' i i nJ  i t i  peop lL - 'R r -p r - r r1  t i l
t h c  t l . r . r  ( r n  \  ( r \ : f  I i l ] \ l u l , . t \ .

5 .1 ' I .O  AHT AND CNEATIVE THOUGHT

5.11 ,1  D rsca r tes  and  thc  \ [ t r s i t  o { ' t he  Sp l re res  r c i r ca  l 6 tU t

One  c f  t l i e  rna j ru ' t h i nkc rs  o l ' r he  l - - n l i r h tenn ren i .  I ) t ' i ; 31195 .  t ho r i qh r
tha t  e r r ' n t i r i nc  cou ld  be  e rp l l i i ned  b r  re i i sc - ' 1 r . . \ a tu r l l l r .  hc  r r i c ,_ l  t r r
PUt l l ru \1c and re i rson Iot f thr- r .  Hc re- ; ts t  nc. l  th i i l  tha s i r r :p1c.r  a i t i l  th ;
ntOre h i r rDtr rn jc  thc nru; ic .  thc r r t r rc  nt t thL ' rn. . : t l r r i i l  i t  r i  r : .  I - lc  ,1uie 1,1 ' ,
|e : r l izcd,  I ior i  eYcr .  t i l r t  n t r - r : ic  nccdct i  t i i : : , )n , i r rac t l l i i t  r r  u :  n i ) l  Dt i r t l i ,c-
n ta t i c r l  t o  n lakc  i t  c r t . j . r r . i b l c .  He  i i i \ ( )  n ( ) t i r l  t l t r t  t l i l l c : ' cn t  i nc l i i i c j u t i i <
p l c f c r r cd  d i f l e r cn t  t \ l l c \  ( l l ' n rus i c .  f 1 r  i l L i  i , k l 1  co ia l l i dL -c  I h r r t  r . i r us i .
$as t ie t i  t t i  t i re  passi r r r rs  of  hLinran\  ruther  thrn io  nr i r l i rL-nr : i t i i \  ar - r ( l
f c : 1 5 ( ) l ) .

\ lus ica l  Notes  i rc , rn  t l le  FL i tu rc :  l )cs i t r r tcs 'd i j car \c r )  . i r i : . ing  t l iL ,  En-
l igh tenment  th : r t  co t )d  r t rusrc  d rc i  no t  to l l r ) \ r  n : i t |e  l r . i t i i a l  L r r  r r t i r )1 r l
moc ie ls  opcnec l  the  door  fb r  the  rad ica l  n lL i5 j ; : i l  r :hangcr  r i . l l t  t i r c rk  p lauc
$ ' i t i r  t i re  ronran t ic  nd \ ' ( -n lL -n l  c lu r i r rg  th ! -  r l inc tL 'c r r th  c r -n r r r r r  l  l { ; - r imc : .nd
JLr rdanor  u  1990.  47-6- i  L

- Quii 'k \ \nte: \ \ ' r i ie I  sirort 1t i l rr i_rr: iph c.n r i , i t \  r  ou cnjerl  rrtu: iu. ls
$hat  \o t t  e r l le r ie t tce  in  rn t i s ic  n rorc  in tc l l cc t i re l  c r  t l tu rc  L - ipc ) l i ( )n i1 i  )

'  1 - { 'h r r t :  P i l r  l  n ' r l l5 ica l  p icee  br  I l : . rch  i r .o rn  rhe  En l igh tenr rcn t  a r : r j
cornparc  i t  to  a  p iec . -  b r  Br 'c th r t rL - r )  i lu r i l i c  thc  n rnc t .c l l th  ian tur \ .
t . i t i ng  thc  

- f  
char - l  ,  c ( ) rnpar -  t l r c '  tu  L r  t r  1 tc '<  o i  r r t r i r i c .  \ \  har  t l  j i i e r -ence.

can vo l t  h r .a r ' l  Sharc  v r ) r l r  ( )bse l ' \  i i t i ( ) l t \  \ \  i th  the  i l : r ; s
' . \ c e  R c p r ) r t e r :  . \ s  t h e  a c e  r e l l o r f c f  o f  t h e  E r r l i l i t t r . r r r t i c n i  T i r n t , s

ne \ \ ' s l l i i J le r .  ln re rv re \ \ '  I )c - (C: ' r | teS ( . ino ther  l c l lo r i  s tudent  r  c r ]ncL ' f  n -
rng  i I \  s l l i r t l i ng  d isc0rer \  I i l l r t  n rus ic  d id  no t  j ' i r  i l r k )  r ' r i l thL . r r r i r r ie r l
lo l r tL r . las  l rd  re : rs t ln in , r ,  Bo th  th r  a ic  rcpr ) r tc I  an , l  De: r ' l r r le r  - r i r r rL i  i J
t h e r t  r i ' r i t c  u p  t h L '  i n t c l r  i c ' ' r  f r r l  t h e  n e  r t  e d i t i t r r r  t r l  i i r e  A i r i i l l l l , , r -

, r

l tt  s  a  - ,  - : :  - ' - - -  . "  -  :
I  l f l \ H . .. t ! V \

. .\I)\- Bir)gfslrh\': Rcrd a Lriographl of Descartes that descli i,*: l ir:

rd tuai  at tcnr f t \  t r l  I r t rkr  l l lL ls ic  l l l l l thc lnat ica l  and reasonable.  Rcpt l | t

t t ' ,  thc.  c l i iss orr  *hut  in i isht r  rou gainer i  l i t rm the b iograpi i r ' .

5 .11. :  Shakespeir r t ' :  I louble,  Double.  Toi l  and' l rc lb le {16U])

\ \ ' i i l iarn Sh,rkc:pcarc (1- i6-+-1616) r ias not  B 'e l l  ec lucatcd.  } - i r :  r t i - tdc

lxr in \  r l is takes in  geographl  .  h is torr ' .  anr i  b i l r l ica l  refere l lce:s.  H ' :  r ra i l

n( )  in lcrcst  i t t  sctcnee.  ani i  he borru"r 'ed hear i l l  t i ' t ln t  r r ther  ur i  t ' t .  o t '

h is  dar .  I le :p i te  these f l : tn 's .  Shlkespeare is  considered lhe g, . i t tc 's t

r l  r i re  r  and p lavu l i -e i r t  o l  l l l  t imc,  Hou'  come 
' l

FIe could \ \ 'RITf  i  His  r tords poLtr€d across the page r ' r i th  l ro l i rs , , inc

lublndi , rn.  Hi :  srnrp le chsr ; tc ters p la led haroc * i th  thc l ; in .uul l ' : r -  ' ind

ehei tg. 'd  nour ' ]s  t ( )  lc ' rbs.  i rd j r - -c t ivr -s  l l r  \erbs.  i lnd pronL)t lns to l : ( )  ins:
' 'H l r k .  h i i l k  t he  l l r k  a t  hea r ' en ' s  ga te  s i ngs . "  H i r  cha rac te rs  a , :  i i i c

rR i cha rd  I I I ) .  t h r rush t l u l  tF { i uu i c t ; .  and  ev i l  t l l t g r r l .  He  j t r ge l r , l  t l r s -

! : L r i ses . : h i f \ ed  scenes .  and  c ree ted  p lavs  u ' i t h i n  p la l ' s .  He ' . i ' a .  e

piri losopher cqLrli tc Dcscartcs tlr Bltt ' t ln bur jrrst as s$'ifIh rrlf idr ; i i1; t i i '

thcur .  He \ \as a ro\ ' ; l l is t  b t i t  n)adc fun o i  k ings.  Hc ! l 'as r t - l ig i ( . ' r . ' :  but

i r r : rdc-  i ' r tn  of  re l is ions.  He r i iso t te  rcr  publ ishct l  u l t , \  o l  h is  p lat  ' .  . \ i i t r r

hi: dcath. for no profit. t i icn,ls oi his pubUsh.'.1 t*'o hurtdrecl co:i it:: tt i

f l r t '  I : r r ' ; t  F i t l io  t l6 l l ) .  rh i t ' t r -s i r  o ih is  p lers bt lund toge- tht ' r .

T i ie  Pur i tan.  hated Shakespeare-- i re ntade too l l luc l t  lun of  l r  i ic i t ; t r

r ind thei r  s t r icr  ru lcs.  \ \ rhen the Pl r r i tans cante t i )  po! \ 'er  in  16.- :  thel '

c lo .et ' l  l l l  the the.r ters in  Engl lnd.  endins ot re of  the gre i test  pe '  'd :  o f

Jranra in  h is ton ( l )urant  and DLIrant  1961 .  87-109).

Nurlc frori.t thc Fuiure:Thc rc-utl i ining copie-i ulT'he Fir.st Fo! , plub-

i is l ied rn l6 l , l  .  ue todl rv  thc I ros l  va luable nonrel is ious bookr '  ,n  thc
\\ r)rl(1.

Qr r  i . k  \ \  r  i t c :  f { ou  t t t l r n }  r l t r  t t t i r t g  \ \ ( t r r l \  L . t n  \ ( ) u  Pu t  i t l ( ( ,  ( ' , i i  \ c l ) -

iencel  tS i takespearc \ \a \  a r t la \ ter  at  th is  k ind of  u ' t lx l  p lar ' , t

P ick a Pla l :  In  teal rs  o l  fo i r r .  p ick a snta l l  pan of  r lne ot  Shlkt -

spearc 's  p l l rs  rnd read i t  i is  a tcrm Io thc c l i - iss u i th  a l l  thc gr i r t i :  o l

S hsku- :1lc- lru-'s da1 .
Ptr:tc'r Po* er: Creute i l irostL-r atlr erl isirtg onc of Shake .pclit 'e 

's 
plu,\ 5,

Ro le  P la r :  Ro l c -p iav  a  : t u i f r  Pu r i t a r i  r c r r '  i r u t t e  a t  Shakcspc . i e  
' '

p lur ' :  ar td pre\ent  \our  i rnpersor lat ion to thc '  c lass.
Theater :  At tend l  Shlkespeare p lav g iven local ly  and repor t  or  i ts

n roL l r ; t l ( ) l r  I , r  t l r e  c , . i s .

+
r-nP n I
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. .-\I)\ '  Popul;rritr Tr',.-nci: An;1r zc htrir Sit.t i ,c:pdrre 5 plur -- * r rt lvn
o tc rJ00  _ \ c i . r r s  i i go  i r t  E l i zube lh r r r t  L - r t s i i . l t  ea r ]  5 t i l l  b r -  p t r l t r r i a r  t o i i a \ .

.  . {DV F{ is tor ic i r l  . \ t t r . r i r  s is :  f t tsc i r r 'e  h i l  r  i ' , - r r  l i l t r r r r  r .  i t , \  ! ! - r l l l t  .u l -
t t t r e l  ph , - ' r r o rnL - l l a  ( : uc l t  a r  " t i r t i L i c r " i l j s c  t o  \ u . ' i t  g re i l l nc : s  i t r  L : . ho r t

Ier iod o l ' t inre (such i is  El rz l i r t ' thrn Enci r tnd)  l ind thr- -n r t rc-  nor  r t - -
pei l t r -d lor  hLrndreds.  i1  not  th0uslnt ls .  o i  r  e  urs.

5.11.3 ( lervantes:  The I Ian o i '  I -a  l lancha

" L e t  t h i :  b e  v r r L r l  a i r r . "  s a i d  \ l i c L : c l  i j c  C c - L r . l n r : - :  l l 5 - l l - l 5 i t i  l .  " r l r a t

bV rcrd i l }g  th i :  Stor \ .  n tc . l tne hol r  bu r r i rncr i  to  laughter .  , rn, j  th t :
c i t c . - r ' f u l  n tun  n rac l c  n l ! ' r f  i a r  s t i l l . "  He  , , \  a \  [ hc  u  o r ]d ' s  f i r r t  r i . t r  c l t : l
and  a  r . n t rn  *  ho  face . i  i n r t r r n te r ' : r t t l c  h . i r csh ip .  Ju r r r rg  h i :  l t t e  i i r r c  l { r s
l e l ' t  hanc l  *as  sho t  o1 i .  Hc  \ \ n :  eap t r i i c r l  l - t  t l i e  

' f L r r ks .  
He  u i t s  t i ' l

r i e i r f r r r s ' p r i son .  Ou t  o i  t hese  n tanv  t r - i l l s  c l i t ne  1 )on  Q t t r y t t r c ,  t i r e  _ \ l i i n
t - i f  l -a  l \ l lnc i ra.  the knicht-crr t rnt  o l  c i ' i iv i i l l r .  u  i t i r  a  1-L l ! t \  s i l i i  o f  r r -
n lor- :1 decrr : 'p j t  j io tsc t t ; t t t tcc i  ROsi l l : r r t te  .  ]1r - i  i i  I fL ls l \  r i t lek j ;k  n: rq ic t l
S l rncho P, inza.  I {e f 'ought  to r ighr  *  rongs . ru. i  to  dc icnci  h i :  luc i - r  L , - ' rc .
Du ie ine i i .  D t i t r  Q t t i - r L t t e  n ; i s  i n  i l , r c t  a  co r r r rn r tn .  r l i d r l l e - c l a i s  he r r r
c1 r ' c l r n t i r t g  o f  s t r r rdcu t  r i  l r e re  l u : t i .  i nn r  L re ;un rc  e i i \ l : ! - s .  s ( ) i l I  l t e rdc l ' 5
btrcAnre g i r l l l rn t  kn ights.  anr i  rv inc l r l t i ls  Lrectr r le  thr .  ler red S1t11I  q ' l . t -
en l \  r o  h i t t l e .  The  uo r l d  j o i ed  h i i  s to r r  q ' hen  i t  i r i t  h i i  t l ' : c  p rL^sses
(  160 - l  ) .  i r u t  t 1  p i t ' a i l r ' .  Ce  r r ' : i n t cs  h r r c l  l i i r eac l v  so lo  t hc  r r sh t s  ro  n i :
p r rb l ; : l t e r  I ' t r l  l  i n t l L l .  \ 1 i l n .  . \ l t l t ( ) uSh  ( .  1 ' r \  l . l t ' . c r  - i u  l l t r t  - cL  t i r e  t * . 1  f  i
na l rc ix l  Lrcncf i t  r - r f  h i :  bcst-sc l ler .  I ) t t t t  Qnl . t i t r r , ,  \ \ ; :  1 |11 i i r : t  b t ruk
rr  l i t tcn in  Spanish.  ths i i rsL *  r i t tc l r  for  t i re  .onln l r )u l rcoplc r : . r lhc-r
th i rn t l rc  nr)b ls- : .  and the i ' i r - t  t r t  IoLtk innrrJ x t  rhe ( l fe i in t r  lnc i  l ' , - l r i i -
t i c r  t r i  t i r c  h r r rnan  i n . i i r  i . l uu l .  He  1 t : r vc1 l  i i r c  r r  l , _ \  f  r r .  ! he  mode  rn  no , .  e l
a r r t l  t l r c  n rov ie  p i ( ) i \  r ) l  r he  t r i  en t i e r i t  cc t l t l i r \ ' .  l l on i i  i . l l t  .  t h i s  n ; r t i o r r i i l
he ro  o f  Sp i i i n  c l r ec l  I hc  s i r ne  i i : . r  u i  S l . t i i k csp r - i t f c  i . \ p r r l  l l .  l ( t ] 6  r  r r t r c l
iv l rs  bur ied in  i in  uuml: 'kcd gr lve r r r : . l r  \ ladr i r i  rBoorst in  1991.
leB l t ) t i )

Quick  \Vr i te :  Th ink  t r i  a  fa ror i t c  in tn  i s -  i te r - t i  t t r  i i rn r ine '  Descr . ibe
r i  l r : i t  r t l r ke  r  th i i  person spc .  i ; i l  1 ( l r  \  ( )L t .

Pos ie r  P t rner :  Create  a  pos te f  o i  Don Qur r t t te  r inc i  l r l l  th l l ' ;bu lou :
t h i n l s  h c  c o u l d  d o  i i r  h i s  m i n c l ) .

Rurtrpcr Stickcr. Clrt-atc- i t  l , lnpcr'  : l . i t i 'cr l r . ' r  t) tc- :r l . tck:r. lc ol '  I)orr

Qu i ro te - ' s  d r ' t  rc -p i t  h t r rse .  Rt rs  i  t :a r : t t ,

,  \ c l t r ' r  l ) i i i q f l ln t :  L : . i t tg  a  Vc l t t r  ' l i i tu r ] l l t .  co l ) l l lA rc  ihc '  b l i r iC  p lo l  t r l  i ) , ' r l

Q L r i ' ; . t r t e  r i r t h ; r  n p i i l i l  n t i t r i c  l t l r i i  o l  t h e  l a l C  t \ \ e n l i c t h  L r d l l t u l ' \ . l l ( r ' , r

r | l c  th r - \  s tn l t l . t t  . tn t i  c l i f ie re t r r  t ionr  e ; i ch  Uthcr ' . )

.  f t . r i c  I t l r r :  I t r  t , - r ln ]s  o f  f r tL t r .  c re l l t c  i l  sh tx t  sk i f  b rsed o l l  the  has i (  r  -

L ' t r ' ) ( ; t \  r i l 'Dr - r1  Qu i rOt . -  pu t  1 t . l to  l t  t t1o( [ - f l l  s r ' t t ing .  i tnd  pre- i t - - t t :  i ,  t : r

t h c  c l a : s .
.  \D \  Hr . io r ie  : i l  Re.ca t ' c i t :  F r t l tn  - t  our  l ib fa r \  and thc  i r l te  rne  l .  - ' l l J

l n o f e : r . h ( l . l t  C c r r u n t . ' .  r r r r t i  h i :  i n f l r r e r r e e  ( ) l r  r l t ( ) d e r l l  n o t c l  t t r i l i n 5 '  : r l r . l

\a l 'eenPl ' l \ ' ) .  l tnd  re  i - 'o t1  r  o i t r  i i r td ing .  t t t  thc  e  l i i : r '

5 . l l , l  ) lozar t :  1 'he  l lo l  \ \ ' on t le r

\ \ r i l q i r n g . . \ n t : r d e u s  \ [ o z t r - t  { 1 7 , t 6 - 1 7 9 ) ;  t i ' r r r r r  S l t l z h t t r g . A u ' r r i : t .  , i t , - i

. l t  1hc  lgc  o f  th i r t r  -s i r  rnd  \ \ ' i l s  bLr r ied  in  I  t r rass  gr i t \e  i1 l  \ ' i en l i . r  . \ i '

r i ruurgh  hc  . i id  no t  1 i r . -  l . , r lg .  \ loz r i r t  i s  s t i l l  cons idL- l 'ed  onJ  o f  the  r -  - ' r . t -

c\ i  COll l)()5Cf5 \\h0 r"rrer l ivr: 'ei .  Ha1 r, l t t  SLi id ctf  thc voung l \ l t lz i t f t  i , . '  his

t ' .L lher .  " t le l i t re  Got l  .  .  .  \  r )L l r  \OI )  i s  the  S. rc ; i te : t  cg l l lpose l  k l ) ( ) \ \ ' 1 i  ' ,1  ,  ] l i t l

. i t h e r  1 n  p e r \ i ) r ' l  , . r r . b i  r e p u t a r i t r r t "  r C a l  1 9 6 6 .  1 2 7 - l l S i .

He g i i r .e  harp . iChr t rd  Co i lC€r t r  a t  the  ase  o l  s r r . l0 t t re r - l  E , r t r r lpc  . ' l - ie t l

I l c 'u , i s  e igh t .  \ \ ' ro le  h l \  f i r s t  opef i i  \ \ ' hen  he  r i l s  l t le lve .  a l l c i  c ( ) l l l l )  \ed

son. lc  o l  r i t c  bcs t  mus ic  the  u 'o r ic i  has  e lc r  k t loun.  } . lozar t ' s  p r t  I ' l enr

\ \ ' , r s  th i r t  hc  t tc !e - r  i r ru t l r l  a  pa t ron  $ho $ou ld  suppo l l  h is  n lu t l ca l  i  "111

! ) \ ) \ ing .  He r i i r s  !O l ts t r t t t l \  Out  c t i  t r l t l t l c r  snc l  iOrced to  rv r i re  lT l t l : i . ' tOr

i r l l  so l t :  g f  pcr rp le  i t i r ' l i t t l e  ( ) f  l l L r  r l lo l )c \ . In  \ Ioz i l r . t  ia l  thc  g lo t l '  . : ' ;  the

t i n l i S h i c n i r r c r t t .  H i s  \ \ i t \  \ r ) r ) ) e  o i  t h e  L r e '  t  t t - , t t s i c  c t c r  u t ' i t t r - u '  I  i , r  i t r

r - 1 r e t l  p o L r r .  ' i c k .  i i n d  e l o n e . ' f h c  I l : t l i c h t e n r l r e n t  t l r e i l  a  s i t l l i l i i r  d e : '  1 t  , r i

th . -  L r lo r ) i l  c i f  the  F t 'e r tch  Rer  r r lu t :on  {Boors t l r i  I  9L)1 .  - l l t - J - i  |  .  - l i i t

1 q 6 6 .  l l l - l l t ) r

.  ( ]u iek  \ \ ' r ' i te -  \ \ ' ho  i s  r t , t r r  l - l t r t r r i l c  t l t t t s ie  l l t r ) . ' \ \ ' r i t c  I  shor t  p i l r l !  : . f  l l

, i t . e t t l r i r t i  ) ( ) t l l  l , t \  \ r r l t ;  I t l u \ : - i i l l l .
. . \d  Canrp i i i l r t :  ]n  tL ' i r t r l s  ( ) l ' fo t l r .  c rea tc  l r l t  a t l  ca t l rpa iun  t , r  t l r : l1 l

\ l c z l r l  f i n d : r  - p o n s o r  t o t ' h i s  n r u s i c .  D e V e l 0 p  a l l  i . i ( i V e i ' t i \ r r l g  p i l s . - ' r .

a  bunrpcr  s l i ckcr .  i tnd  i i  th i l ' 1 \ -seconc i  
- l - \ ' .1 ing le  

to  p resent  to  \ 'o l l r

" ] . t r s ,
.  \ i r r r  i c  T iu tc ,  RcnL t l t . r  I l l o \  i r l  . - { / /? ( / ( /c l i s  lbou t  the  l i f c  c r l  \ loz l t l t  i  nd

g r r e  a  r e l t r r r t  o n  i 1  i o  t h c  e l . r : s .
.  H u l i r g _ r :  \ \ ' i t l r  I  p i i r t l t c t .  e ( ) r ) l l ) r ) 5 r  i l  l ) ( ) e t l l  .  r . r P .  ( ) 1  5 ( ) l l - g  i t l  t , , a t , , , ' 1 r  t r l

\ iozar r .



. \ l ) \ 'H i : t t r i ' i c l l  RL ' \ ! ' l i ! i t .  Louk  t ) t i o l r g l l  h i s ro ; ' r  Lo  i i nd  o the i  l r t r l -

l i r n t  t oL rng  pe r rp l r  r r h i r  s ; i r e  t h r  u r r r i t l  : t r  r p i : i h  L l r r t . i i r - d  s , - .  \ ( r t l ng .

L i i  r i rcsc l r f  op lc .  *  ho dt r  \  r . ) t r  lh in l i  i :  th :  t l to ,s t  i t t lpor tu l t t  lg t 'h i :  t i r  hc l

contr ibul ion t r r  t l rc  u or ld  . )

ADV Brai l  Rr-scarch:  Rtccnt l r  .  b l ' l in  reseai ;he r ' r  l iar  e t l ter r l . tzc i  t l la l

l is tcn ing to } , Iozu| t  n t r lkcs i . runr l : . rs  th ink sntar tc ' r .  L t lc . i te  i I l la) i l l l i . l t r ( ) i l

o l l  Ih is  to l l ;c  a l t t l  lL-pof t  l , r ; rdk lo  thc c i : rss on \ ' t )L l r  f t l t t l tnss

5 . 1 1 . 5  T h c  
' f i r . i  

] I u h a l r  F o r  t h e  L o r e  o l ' \ l t r r l t t e z  t l 6 5 t l  I

' l  
f i e  l lo r r3u l  [ :n i l t i r c  in  I r . , . l r : r  tL i ] ( r  I r (  )7 i  a fL ' ; t :L -d  so l l t ' o I  t i l c  { l ' t . r te : t

ln  in  the  \ \ 'o r l t l  d t l r ing  th r  L . r l i reh ter l r l le  n l  E I -L I l . rcLor  ' \ i l r ' t t '  1  l - i  j6  l$ i  ) ' i  r

con :Ol id t r l t -G \ lus i in t  Co l t t l ' o l  ( ) \  r r '  l l ( r l ' t i l e r l l  I t r . l l , r  a r l l  a r ' l c l r i i l cd  h ls  r l t l c

, , r i th  en  c rp t los ion  o f  i r . - . t t r t i t t r l  i rL r i l c i ings .  f ( )c t l \ .  t , . l i t l l t r ig .  a l ld  t t tus ic ,  Hc

r ra :  a  \ Ius l in i  lo rc ignc- r  rn i j  l r  \ lonco l  descent len t  c r l  (J rnsh i .  K l : : in  i r l

t1  i ) r ' c r i ( )n t in i tn t i i  I i i ndu  cOUnf r \ .  Hc  rv ls  : r i s i r  the  f l l s t  to  h l l  c  , r  \  l \ i o l l  r r l

i i  L rn i f  i , . ' d .  n : l t i ( l t i i i  : t ; - i tC  o f  I r td ia .  i Jc ro : ;1 i1 " .  h r ' l t te  r r1p t r -d  I0  L ln i te  C ' i l l l \ -

t inn .  \ lus l ip t .  a l t l  H in r l t t  i i l i ( r  r ) l l c  r ' ; l i g . ig r t  fOr  ]n tJ i1 .  b r i t  n rc i  \ \ ' l th  i t fong

oprpos i t ion .  The r r l i i r  in , l  then . rc  r ' r i  h i :  ia rn i l r ' :  r l l r r l lu l t t c l t t i . l l  a t i r ro t ' k .

hog c r ' t - r .  c l i s  s t t i l  be  seen : r r rd  hc i i r r l  a i r t , . .  l ; ' , , l i i i  l odur .  D t ic  t t l  l t r s  i r l -

l l u . 'ncc ,  \ l i i s l i r I  t ' i l r . lS iC i : ins  s :  j l l  don l rn l r t , - '  l r t r i : l t r l  l l l r - l \ l ; r l  ! ( ) l lLL ' l i5  to t l l t \ .

T i tC  lCr t r l in :  c r f  h rS f r r l i l r  
'S  

i l r ch i te r ' I l i l l r l  q  o rk .  l t rc  i t l s t ,  - t ' u l l l  t - t r t l : ide  t ' cc i

sr lnre of tht- f i r tcst le i l icr.curctrts in thc ' , t  or lci  .  Thc- I l ' r t lst l l t t i lo '- :s l \  : i  l l i l -

t i t rpu l  t fe r  u rc  r r i  l t iC i . t -  Lhc '  T ' i i  I lah : r l  3 t  . \ ,1 : ' l l  .  Sh . l r  J l t l t i i i l

,  1617- l6 ,s i i t . .Akbr i r .  )  son .  L ru i l t  t i i c  Ta t  \ lahr t l  in  n lc l r . ia tn  o f  i l i i  bea t l t i -

t i r l  r r , i i c . ,  \ {uu i t i rz .  l r r  i i  r ra l  ju  i lonr  t , f  i t i s t t rn .  S} t l } r  . l l h rn  \ \  i t s  la te r  ln . l -

pris(rned l ty his oi ' , 'n sol l  i i t ,A,! lr . l  i i l ld hc dieel uazir lg rI  t i rr ' r l i l -rgt l : l icc-nt

n ro l ] l i l r le - r . r l  hc  i r t r i l t  to  l t i s  r iepr i r rc t i  \ \ i i c  r \ \ ' r i t rL : i :  i91-1 .  1US 118t .

.  O u i e k  D l a r r : \ l i t k c . r  s k e t c i r  o L ' . \ h i i i  \ o l l  I l l : n k  t l e  l r ' l r ) i t  b ! ' r i i l t i t L r l

[ r i r i l c ] in ! .  i r t  the  uL i r l , l  n r ig l t t  1 i . ruk  i i ] ' c .
.  Song \\ ' r i ter: (-tcl i l r '  : l  \() l lg i l i  Sl l ;-rh 'Tit iLiLi l ' :  l t rvu- i tr f  - \ l t i lnt lz.

.  \1ap At t l i r -k :  On r  l r lenk  l l l ; i p  ( ) l  t i l r '  r l  , r r l . l .  l t t r l ' t i c  l l t ' i i .L  - i l l d . \g r ; . i .  i i l a

lOC. r l rOn Ol  th r .  
- l i i  

\1 rh . r i .  Hor i  t t t t r t l r  n r i l c .  l .  l :  i l - \ , l l l  f  . i .11  .119111; '16gt1  . )

.  T r ' , i r c l  Broc l iu r r - :  Cr t - : i t r -  i i  t r i l l e l  b ro" i tL t te  l r t l r t r t l t i t l q  l  l l l p  111 t l :e  T l r - ;

\ f r h a l .
.  I - j - i t r  c l  l t r .P :  Ha i . .  r  L )u l  ! r ) r ) tp . I t \  o i  foLr r  tn iVe I  rep-  ( \ lL t r len t \  I  l : i . i t t  i1

I f ip  to . {g f i r  a r l t l  t l te  Ta i  } l lLh . r i  Ca i )  r ' rp . t  a l l  t i i r l i l l e  t t t  t in t i  hoq  t r l t t ch

i I  r i t ru lc l  r -o i t  t ( )  t i r  t r r  \ cu  Dc lh i ,  the  c l ; l i t . t l  9 f  L lc i r r .  fu : ' : i  r . .1u .1

r t r u th  L r i  \ eu  Dc ' l h i .  Es t i n ra t c -  ho \ \  l n r - l L rn  t he  uho l c  t r i r ) .  r ) l us  i , r ( r d
. rnd  h r r t e l s .  \ \ { ) u l a i  ao : t .

.  \ i r t r  \ \cre There:  As the ho: f  o f  th is  r .p ' l ' \ ,  progr .anr  dLtr ins rhr :  f_ l  _
l :chtenrrenr .  have r r 'poners {s tL ldenrs)  rnterv ie*  . \kbai : rnd a l l  t l :c  r . r
l is ious le i idcrs-chr is t i ; rn .  - \1usl im,  ancl  HindLr-r i  ho ' r  Akbiu.  ar-
te nrptcd to uni t r -  in to one Indian re l ig ion.  The repor ters s i r i r r i ! t l
eonecu[r : . i tc  ou r r l i - r  th is  t rc ;b]e ef lbr t  o i - . \kbar 's  l : i i led.

'  ADY Futur i : t :  Rc: . , ru 'e i r  r ih , r  Hindus arrd \ Ius l inrs a lc  \o Lr i t tcr l  \  r rp,
i r ( r \ eL l  [ ( ]  e . r . ' ] r  , r r l t e r  i n  I r r . l r . r  : r r r . l  P : rL r r t l r f i  r o , Ju_ r  r rhc l t  t l t c_ r  r ] t . r r l c  : t c
! re l r r  l l r t i 5 t i c  he r i t age  o r ' . \ kba r  und  l r i s  1 , ; r n r i l r  .

5 , 1 2 . 0  S U C C E S S E S  A N D  F A I L U R E S  O F T H E  E N L I G H T E H M E \  i

5 , 1 : . 1  S u c c e s s  o r  F a i l u r e ?

T h r s  i s  t h e  i o r n p e t r r i t c  q L r i z : h o r r ,  t h l i l  c h a l l e n c , _ - s  t e a l l j  t L )  l i s t  a s  t , i r i : , r
t -c i i sons  ar  p ( )s : ih le  \ \ 'hv  a  l t s rson.  p lace .  o f  th ins  j s  the  nr r rs l  i r . r l t r , i i l r  r l
s l rccess  or  f i t ih l re  o f  rhe  En l ighrennten t .

l l lustrct ion 5.11.5 The Taj  f , tanat  c: rca 165A in Aera.  tndia



I .  l - l r ch  5 : l : r l c l l l  l c i l l l l  r )1  i ' o t t r  t l l ' t \ \ :  l i 1 '  r l . r . ' l l e  o l  r rn  bn l ig i l te  r l r t i i i - ' :

pc rs i )11 .  l l l l \ . ' e .  t ) l '  th i i l !  J l ' r ) i " l  l r  l t ; ' i l '

l .  E , r r . r l . :  I c l i t r "  c l l l f s , - t t "  i "  l . l i r l l l c  ' l l ' rd  
" i i c : ;o rckc t 'pc - l  

l ) i l i :  l l  L r r l  thc

b t , l i ; ' . ]  as  t l rc  Ie  i tn r ' :  t t ; rn te  '

. 1 ' U : i r l g l r l t r b o o k s 0 r l l l . I I L ' l . l a l S l r ' r i ] l r b l c . t - J . h 5 t L l l j . 1 . ] . 1 " 1 1 1 1 ] 1 1 . r 1 1 1 .

tce '  r ' i t . tL t tCS t ,  t t t l t kC aS lo l lC  l t  l t s l  l i t  I l ( \ \ : : i r l c  o f  LCl t : t r l t :  u  h l

t h c - i r c h t l s e r l n l l l l l e j \ t h c l - } 1 . } S t i t - t r ! r u . r I : r n t o i t i t c e r a .

J .  f h c  E n l i g h t e r l l r l c l l t  I l ' r l l l t s  t c i  b c  n s c ' l  ' ' l n  h '  l :  l o l l o u s  t r t  t l e r e  l -

ofred i f trnl e l l l rur-r l ist:

'1 '1,  
1;11 1 . '111.5,  \ \ ' : i t

Sl rake .Pe l t re

: i i r-nt i i ic i l l€t i1i  )r l

I t trbr 'sP tClTr'

L o u i :  X I V
l n rp t i : i t t t r r l

r u b r i r l r r t e  k i u g .

ln t t t t r tn ' ' l c l  K ; r t l t

5 . - \ : c r r r c k c U p e r \ \ i l l k e c p t f l r c k o l h ( ) \ \ l l r i i l l \ i l l l \ \ \ ! - l : t ' - l c h t ! - J n l
g i \  c 5  ( ) l l  t i i c  b o ' r r J  '

b .  
l fhe  

Ie i t r l  \ \  i th  thc  l l l r ) \ t  l l u l l l bc t '  t t f  " r ' l i i d  : r ' l l l l ' r ( r i t l l l s  l ' c l1 ) ! r11)

r r  i t rs  I  l re , . '  t l ' i i l  t r r  lhc  l tb t ' i r t ' r  '

5.13 .0  MAJOR WOHLD PFIOBLEMS FOH THE ENLiGHTENMENT

5.11 .1  l - l rc '  l ) i r l k  S ic le  o f  the  I l r r l igh ten l r . l ( ' t l I

I n r . I l u n r \ \ ' i . 1 ) s . t h e c l - o \ \ 1 ' l i l l g ' ' ' h t t - r c t t ' t t l r l , t ' i t i r c E n i i q i i t e l l l l l l t \ \ a 5 i r l

lh r r  : r " r l t ie  t i tL l l l l , J l l t  i r s  i lo ' , r  r lL i i  - '7 - ) t t '  l ) t '  ! t ' i -L i i t ; ' i i  i ' 1 '111 ' '  1 f  11 / ; ; r  o t  1 / r l ) l

t  l l 89  r  t iu r t l tg  t i i c  Fr ' -nc i l  RL^ \ ' ' ) l l l l l o t l :

i , f h e t j e e l i t r i L t r . r t t : . t ' \ \ t h i i t i . t . i l i l l . i ] \ r . i r t . i ] t i b o r ' n l . r - c c x l l ! ] c L l 1 1 . I 1 _

l t l l l o r r ' i n g J o i t n L r l u k e . : i t l c l r s t l l . i t t t l i l i d u l j l r . c . . t i o t l - t .

l .  
' fhc 

clr,-cl trrt l ion si lYs thi l t .  r l  lht 'e i t iz-c' l ts rr i  l  l t l i t ic ln st i i t r" f \ :11-t lr ' ) i l l r ' l '

i r t  !L)re ntrrrs. th: i t  ! :rrrtr t l f !  t t ;N t l tc P()\\  c.t ' t rr  rnir[e the- I 'Ll lc\ ] 'of e\ al-\  -

l tLrt lr  i r t  thc sI:rtc toi lo\\  i l t r  Rol ir-t i ' t t  
' t  

utr l luci l t  tr i  St i ' i ' r l  Ctr|1tf  l l i i

' i i - ) c c t h e I .  t n e  \ c  l r l c : i \  1 - l - o l l l  t h c  D t ' t l ' t i ' i l t t t i i  { r /  i l l ' '  / q i q l l t \  r ' l  ' \ / r t r t  P l ' r r -

t lucc  t l - r r -  [ t rn . t l rmcnLt l  i t l c i i l s  t r l '  thc  t l . r l l t i r l : i i  ] t : l t c  i l l  $ l i ch  inJ i r  r ' l L r i t l

ei l izcns h i i re  t i r r  r ight .  the l l .eedr)nr .  arr t l  the t lu t_ i  to  rnake t l re i r  or i . ; ,
l r r i r .  I t  i . '  I  r l a reun ten t  i i g , l l i t \ t  L r r r j u : t  _ {o re rnn ten r \  e ' e r , \ r \ ne t . e_L - \ f l .
r n  L l i u '  i r i en t r  - i i r : l  cen t l n '  t su t  r t  hus  t uo  d l r k  s i des :

l .  \ \ ' ) ra t  l i ; rppens ro nrrnor i r ies in  a nat ion-stat r .  uho are e. re lu t le ,
f roru be inc c i t jzcns ' l  r i rer  are -u i ren no prr ) tect i ( )n c l f  f .eet lnm anc
equu l rn  aga ins t  t he  l i r . ' - *  p roc lL rued  b1  the  recogn i zed ' . c i t i zens "  o i
t hc  s t l i t e .

l .  \ \ 'h i i t  happens to 'c- ishbor in-c nat ion-st r tes rhat  ha 'c  thei r  o* , :
rdel  of  "c i t izenship"*separate f ioru a ' t l  ours ide rhc lar i  s  c ie 'c l -
a ' ped  L r )  t he  e i t i ze r r s  o f  "ou r "  na t i on -s tu te . )T * ' o  na t i on -s t r i t cs .  i i l
thrs dar i '  s i r . l t -  o l ' thc Enl ightcnrnent .  c t ln  go to \ \ , i r r  and f  i r , rht  ore
\ \  h i i t  ea rh  e  ons i c i e r s  t c r  bs  t hs l r , ,

Thr:e \ore s frout rhc Future:

l .  \ a t i cn -s ta rcs  ( l u r i nq  t he  r r i nc t c -e r r t h  i i n t l  t r , uen t i e th  cen tu r i es  j us t i -
f ied thei r  r l rser- i rn:natron and eonrmi t rec l  genocide againsr  pelp les
oi  c l i f t -erenr  colors.  erhnic i r ies.  and re l ig ion b i ised on thc c.oncepr
that  ther ,  \ \ 'ere not  "c i t izc-ns"  of  thc i r  nat ion_sr : i re .

l .  \ \ 'ars  bu- i l r 'ecn n i r t ion,states t iu l ing thc n incrcenth ancl  r$,ent ic th
cL-ntL l r ies \ \  r - r 'c  jL ls t i l ' icd bccl ruse thc - 'c i t izen:"  

or 'one statL '  \ \ ,antc( l
: r r r lc th i r i  in  anothrr .  s ! . i te .

-1  .  K l r l \ l a r r .  du r i ns  t he  n ine tecn th  cen iu r r .  r i e r , , cd  t he  En l i gh te . -
rrient an.j i l te Dt,t lttntrtttn o,l r/te Riqltt,s t ' t-I .\[ort, ' ,s a rrranttJ-sttt c,1
r i l e ' l s l ns  m iJd le  c l i i s s  i r npos ing  i t s  s , i l l  on  t he  co [ lmo l r  r i . o r kc r :
\1  h()  \ \ 'ere n. r  poi i t ic l l l '  l i tc rate enou_sh to bc par t ic : ipnt in ,c  c i t i -
zens ln  thc starc rscc l l r_r l rne and Jordanot .a 1990.  lg6 199).

Quick \ \ ' r i tc :  Fru i r - r  voLrr  r ) \ \n  point  l r f  r . . iew,  t iesc l ibe in  a shor t  para-
t i . : rph u hv cer ta in people are d iscr i rn in i l ted a i :a insr .
l -  Chart :  (Jn r . rnc s i t ic  r t  rhe ' f  chan.  crescr ibe r ie  for ;1 i1,g i , lca ls  r r l - the
I)er ior,rtrtLn o-i the l ltgltts o-'1',)1atr. and on thc othcr side-, thr- ncgatire
resL:1ts o i  thr- -se ide a ls ,
Posr t - r  Prruer :  creute a poster  th l r t  i l lust r .atcs brr th thr-  posi t i le  anci
rrc-{ali\ c' i .rspe ut\ of the l)cc./i l  r i.tt ian oI t ltt, Right.s of' I. lan.
\cr ' i  spaper Ei l i t ' r :  In  rc ianls  o i  lour .  creale a f ront-pagc er- l i t i r ln  o l  the
Et t l iq l t te t t t t tenr  ' l ' i t t re :  

ncw spi rpcr  th i i t  expr)sr 's  r .he DeLlct r r t r ion 7y ,1r ,
Rrql r r r  o .1 , \ !u t t  r ( )  mrn\  d i t terent  points of  v ier i .

fc , ls  \ ) l l

Cc r ' \  i . t t l t c5

. l u t t r es  C t l i l [ .

\  l i : - l t b c i t L t

.{kLrrr

l tcn. j  L)esctl ' te:

Ct r-rrt i* cl i

n l r t iu t l i i l i s l l l

Peie r  l r . rL i l  Rt lhens

Frut t i ic l ts tc  tn

Rt,Ll. , .sc.tLt

\  I  tr .z.:r i1

- l r r l " in  ( ' i r l r  in

C i l i l i l e . '

t-t",t',- 
- li lccrll

\ l rr t i ' rcr E:i l ' l i l



.  A l ) \ , '  i - l i s to r ica l  \ r ie  r rp r r i t i t i :  Re:eerch  t l l . r  f t i l l o i i  i l l c  Crc l l t :  i i r l J

l r e o p l e s  i n  t e n r r s  o f  t h e  p r i n e i p l e s  o l  t h c  D t ' t l t t r t r i i i t r t  t t ! ' r l t t  R i q l i r '

, , t  \ l , , t t .

l .  fhu '  t l ' c ! l t l l l cn t  c r l  thu-  Amer lc l l l  l n t l i l l n  i l l l ( i  ' \ i i i ' i t l i  \ t le r l c i l l l \  l l . )

r t  i  l tc tr 'c l l  t l . )  3nd t\ \  L'11 t icth -cc-l t  t  t t t ' l  l - '  r l i  tet i  S t r l t t '  s '

L  
- l  

he  i rcar l l c r l t  t t l  Jc* 's  in  u i t r ; luer l th -  r lnd  rgL- I1 : ; l th -c t - l l i r tL r  Er '

r r l | c .

l .  f i re  t f c - l r l I I t f l ' 11 .  t t i  t ' i i e to t - r '  r r t , f kc l -  i l l  n i t l c "cc t t th -ae  l l l L I r \  ELr t ' t lPC

t  \ t t l r t l r l  a l i ianCr 'S  t t rC l  u  a tS  t re t l re tn  n i i t lo l i - \ t i r l cS.  rL i ' l ' l  t t :  t l t r l i t l g

\ \ 'o r ld  \ \ ' a r  l .  in  thc  t \ \  cn l re t l )  ccn i l l r \  '

5.14 .0  ENLIGHTENMENT ANTECEDENTS FOR THE FUTUHE

5. l l . l  The End o [ 'Rcason?

P l r r r i c i i l l r .  t h c ,  c n t i  o l - t l r e  E t l l : u h t r ' i l r r l c l l i  ! l t l l l c  
" i t r l c i l t l )  

r i i t h  l l : c

French Rer .c i l . i r I i r tn .  . \11  rc i rson  \ \  i l r  l t ) rs ( ) t t c t l  l i t  the  hc : l t l t  o f  the  Frc r l ;h

n o b i I i : r ' \ \ ' e r c C h o p [ r e c l o t f . l . h e i t r t e l i e c t i r : i i c n t i t r i t | r c E r l l r g i l t c l l r ) ] c I l t .

)11 ;q  eyCL.  C:11) te  l ro l t l  l \ \ ' o  \oL l f l l ! - s  in  C ie  n l l l l r . '  
-Thr -  

i r rs t  \ \  As  i l l l l l l l l n i ' l ' l

K l r : l r t 1 7 ] + - 1 8 0 - t ) ' K a n t O p e n i ) . ] L l e - i t i o n L ] i ] t h c C e n I C l ' o l . E n l i u h t e l l .

rnc l t  rh ink ing  in  h is  b< , rok  C ' r ' r t i i l r1 , . '  1 ' f  P t r rc  l? t ' t i r r r /1  t l  lS l  r :  Do hr tn r rns

r .ea l l '  i 6 l l< t r i  t caso l l  r r  hcn  t l - i c r  rn i l kc  L lL ta is i ( rn :  )  Pc i rp lc  C i l l l  l l l l l ku -  C i i rc -

t i r l  se  ien t i f ie  ob \L . r \  r t t i t r t l :  f t l i l , r i r  ing  t raCt  se  icn lL i i .  t t rC th t l r . i s .  : ; ' r td

K ln t .  b t r f  Can the)  evcr '  be  surc  th t - r  ha l  c  n l . r t l c  cn( ) l lgh  pb- :u '1 ' \  3 t i ( i l l 5  [ r )

l rc  aLrso lu te l t  sL t re  Ihe)  L ln t le rs t : ln iJ  
" iha t  

i :  h ; r l l l l cn in l?  P t ' r ; r le  h i r re  d i i -

l ' r - rcn t  b rcksrounds lp ( l  d i i l t l en i  e \pcr ie l l ce \ .  T i r  o  d i f ie re  t ) t  obscr r  c l ' .

duc-  ro  the- i l  backgroLtnds .  C3n \ ! - ( - '  r ' c r r  d i i i t - ren t  t i r inC:  In  t t ie  Cf l t l '  s ' l :

K i r t : t .  L r  f u f \ L , t )  t l i L r t  l l l . r k e  J  . l . ' - ' i . i ( ) l l  I I r ' t  h : r t C . l  , r 1 1  
" 1 1 l l q ' t i  

' '  l . ' l l l l l ' i '  I ' i ' -

\e r ' \ ; i t i i ) I t5 .  t iu t  o t l  i l l l  cL lL lc i i t cL i .gL lcs \  Js  t t r  r i i r i ;h  i cc i t ion  to  1 r - l i i kL - '

Kr r r r t  ca l lec l  r l r i :  i i na l  [ - ) . r f r  t - : f  t l cc i ' i t . i l r  tn lk i r rg  
' iL  l cap  u i  ia i t i l . "

T h e  s c c t , n d  i u t e l l c r ' l u r r l  c n L l  t ( )  l h e  E n l i g h t c l l l l ) c r l l  { ' 1 1 / / l / r r t i t r i q  r  l l : i r

c l tn te  f rom ( le rn t t iny  in  rhe  l i l r r r r  ( ) { ' i l  re i tc l i r . ) r ) i l t \  t l t i ) \eJ l ' r c r l i  ua i l -11  thc

" l - o r c e  r r n d  \ / i o l e n c f "  t s l l t r ' r i t  1 1 1 1 i  ! ) r t r r t g ) .  T h u ' n e t n t r e l \  o t  t h r \  r l l o \ d -

n tCnt  \ \ ' i l r . l tCr l  I  i l ; t i i u r l l i r l  C t -Dn i tO: t r i tC . :1a t  i t  m i . l i \  Ot  Sr l la l l  C i : \ - \ t i r : i i '

Ip  r l re i r  c r l l  i ' o r  i . t  l l i t t j ( ) l ) l l  s l : i l e  .  the)  s t rong l \  t )pp l rsL- t ' l  
' "1or ' r ' i gn"  tders '

: i -r . i l  i i5 t Ic Epl ightenl l lcl . l t  frol l l  Fr;. t t lcc .rnd Engll ld fhcr also op-

pos t - t l  t l re  r lu . io l  i i i ca  o f  th , - '  In i igh te i l l t l J ] l t  fL - i t \ ( ) l l  Thcr  i r  a r r tc t l  GCr ' -

r l ' rns  to  i i ve  aeet r r r l i t l s  to  rhd i l  a ) \ \ l l  f t -c i i l l u \  r l l t l  u '111 i ) t i t ) l l s - i t r l c '  h ; ' t t c '

i rnqer .  ; iu r l  J \ r ) .  l t  \ \  t r \  the  i l rm. t l  in tc l lec t t r l r l  t ' l l d  . ) i -  th<  I : r l l i ch te r l r r rc l l t

. r r . j  thc b,cgrnning t r l ' t l re  r . rnrLnt  jc  lnovemert  that  s \ \ .cpt  across Eu.  , :c
i iur rng thc L.ar l \  n i i rc teenrh r .e l t tur , \ . tGar '  1966,  l_16_l l7) .

'  ( ] i r i ik  \ \ ' . r tch:  . \s  r . t  c l lss.  \ \ i ! t ! 'h  J  shor t .  uornpiL- \  \cene l ronr  l r  ' r r -
n rou i  i l r o \ i e .  \ o * .  i nd r r i r i L : . r l l r ' .  r r . r i t e  a  pa ra r ra i rh . rbou r  r i , ha t , r ; , i r -
pcncd Ln ihc :ccne.  As.r  c lass.  corr l )a le rhe ohserr ' ; r t ions of  L-ach : .Lr-
a lu 'nt  br  eher t in ,g hor ' ,  p1 i ip1 's t t rdcnts sa\ \ 'c l i l ' iL . rcnt  th in_g5 in thc se,- . r ic .
Hr) \ \  i ) r in- \ '  \ tud! ' i r t \  h i r r l  the s inre undcf5tanding of  r i  l ra t  t t i lppcnc. I  i r r
the seenc. 'Hoi i  r r rnr  c j i f t 'c rent  v ieus of  l ihar  happc.ncci  . r rc , therd 1rr
l i i c  . l t i . l  ' Th t ,  ,  j l I l c l . cncL .S  bc t r r . gg ;1  . , r  l r : r t  i r  : ccn  r . c l ) r cse  n I  K i rn  

. i

nre j0r  i r r ' tLrn- lent  tor  fu l l r  /1 i , , t  t fu i t ing rea\( )n i lnc l  { ) l l \er \  a t ion.)
'  BLi rnpr- f  St icker ;  crcere r i  bunrper  sr icker .  Ihr i t  sr jppor . ts  e i rhcr  t l rc  l : , i -

i ightcnl lent .  Kur . r t .  or  Srurrn und Drang.
'  . \DV  T in re  T r i r ' c " l e r ;  G .  hack  ro  t he  En r i gh t . . nmcn t ; r rd  i n r c r - r i : , , i

I )csear le: .  Kunt .  arrd t i . te  s t r i rnr  und Drang le lder-  ( \ t r " ldc ' ts  in  e[ , : t r -
' i . r c , ) r ( ) c r . ) n ) ] ) i r f e  t h e i r * a 1  s o t t h i n k i n g . I l o u  a r e t h r : 1  t j i f t e r e r r t l ' r  , r n r
eech  o the r . )

'  . - \ l ) \ 'P. \ ter  Pouer:  Crr : . l te  a i l r lsrc f  thr i  corxpr i r -es the th ink in-r , r .
Descrr r - tc :s .  Kant .  urrd thc-  s iLrr r r r  L ln( l  Dr i (ng le i rc lers xhlL)ut  thc pc. ,ucr .ot
l  ! ' . r l r ) t l i t ) S .

'  - . \DV Furur i : t  h  l  :  us ing l r - :oLr i 'Ces in  vour  l ibr ; r rv  and on rhe ln [cr- : rc i .
t; 'rrr el iolu lrd trt the nineteenth ce ntLlr\ tr. l antl_\.zc thc ini. lu.:ncc ritc
StL i r rn r rnt i  Drant  moi  enlL-nt  h i r t l  on th;  rLr t t r l ]n t rc  ln( l \  cnre nt .

'  . {D\  Futur is t  # l :  L :s lng sources in  r ,our  l ibrar- - r ,  and on the ln t i . - rn i . i .
t ravel  ior r r ; r r t i :o  t t :c  t \ \cnt ic th cL.ntur !  to  e l i rn- . i ine the inr luencr .  t , i
thr - '  s tunr . i  unJ Dr l r tg  nro\  e rnL-nt  t 'n  the c jer  c lopnrent  of  Hi t ler  and t l - . ,
\azi Pltrt-r bcibrr. \\ irrlcl \\ 'r ir II irr Gernrirnr,.

5 . lJ . :  Is  Hunrankind Read. t  to . \ t lvance?

I t  is  noi i  t i r t ic  t ' . iu t jc , , '  r r  h . - . t i rer  or  r { - ) t  hurn lnkrncl  is  r .errc l l  lo  i lc l i  ar ,  - .  . ,

'  F i r  e  l rent l t i rs  f r .nr  i rerLrncl  El l iShrcnlncnt  T() \ \ .n  ( the c l i tss )  i r  i l l  s r . i
ihcrr  t r : rs ic  r  rc , .pei in t :  o i  ' ' i i , - ' ihc. r  or  nol  ! 'n( )L]sh at l runces have bg .  .
t r r rJ . :  r iur ing rhc [ ,n l ightcnnrcnt .  l 'he t - i re  i lJLr : t r ious rnr , r rbers arc . . - .
tb l lon s:
1 .  LcDr r .  Jc  Be t l r ' r r .  r he  e rcheonqe rv i t t j \ c  o t  En l i r h t c l l nc , l t  Tov  ,

*  i r r : r  i ' re  l ier  c \  t i lur  hurnankint l  hrs gonc f  l r r  enougir  u, i th  e nou : ,



JIL) ! r 'L 'ss.  Br ' t r r - rn bei icres st tongl r  that  the gorrd o id d l rs  $crc-  the

L.es:  and:h l t  hunrur tk i t t t l  ne ' - t l r  t t r  hct l t l  > l rongl r  to  pa5t  ra lues at le l

l - ,c l ic i . .
L  R r rL r ; rn  De r i i t l zuk .  o r )e  t t i  t i t c  r ' i s i t t s  \ o t l ng  \ ( . r i c t ' \  i n  t he  t o *n .  i s  a

l i l ( ) re r ro( ler f r te  conser\at iYe r i 'ho be l teres th l t  we need to be len

!- lu t icL is  r i i th  anr  c l l tnge anci  be vcrv s l l rc  th i r t  no harnr  iv i l l  cone

ro Enl : -chtcrrn ' le  nt  To\ \  n  i f  chrnge t rker  p l : tcc,  Rubrn is  w i l l ing to

Jaeept  i ( ) r l rc  e hr l l : tc .  but  crn l r  i1  rcr )  \ l l lu l l  l t f i lo t l l l ts  l lnd onl \ '

* he r r  r he  l i r nc  i :  r i sh t -and  \ \ an l s  t o  dec ide  r . i h r -n  t h i r t  t i r nc  w r i l

. l  .  Lr l r ie  \ \ 'or : rkbot .  the r r i .hr ' -g : ishv middle-o l - the-roader arount l

t . - , r rn.  js  $ i l l ing to f rccept  ch i t r tse for  I  fer i  n i t t l r tes r f ter  one

spclkL-r .  but  nr ; r r  harc a change of  mir rd in  an i r ls ta l r t  to  opposc

' 'hange . r i tcr '  - rnother '  \ i lu i ikar  hus t inrst ied.
J.  Dc:c. r : '1 . . -s  \ l , ts t t lcet ' .  lhr ' t t toJer ; t lc  pr t )g l -c5sl \c-  of  thc SrOup iS \ \ i l l -

i r r : l  t o :u ; : p t r r t  Jh i l r l gc  l ' r r r  t t r e  g t l t t r l  o f  t hc  pe r tp le  i r l  En l i ch te  n rnc 'n t

l ' r r \ \ r ' r .  \ ' r r ts t t te-et . is  e: ; 'eura l l r  in  f , t rLr t  o1 'changes th l t  vu i l i  ' , l i rc :c t l - '

i .. 'ne l ' i t \. l i tsnte er"s ori n titnti lr ' .
- i  f t i rbespr t - t , ' 'c  Vl r iL i l l .  the r l rd i r -a l  p fogfL ' \s ive t ) l  thr ' to \ \n.  is  verv

r' '  i l l  ing :o supicrt enr citrnsc' thlt $ tl i  i t lovr' i lLlmanitr a$'a1' lrottr

l dr:ri lr und ic,iky bascrtrclt iparti- lrr-nt into st.tntcthing more ntoLi-
e rn ar lc i  a i , )ut ior t lb l r .  1- , r r  humit l i t r ,

E i r . l - ,  r : lenrbrr , r i  E.n l ichterr r t tcr ' i t  Tt t t 'un lc l i tsstot t l t l )  no! \  nrust  c l r t lsc
r) i lc  r ) i  thc: l rc 'pr) : i t r r )11r  i t r l  h t l r r ien i tV t r l  take and r lust  \uppol- t  the

po\ i t i (1n r i  i th  e r  ic lencc o l  r i  hat  he or  .he har  leanrei l  about  the En-
l i c i r t enn re r t .
A r r , r te  $ 'L i l  i i r t -n  be t ; rken o l  i i l l  con:moners and noblcs aroLtnd torvt t
t i l  iL-rern'i irr \\ hcthcl oI noI hLlnrall i tv should l. lrovc- olr to lhc ne\t cra.
Ti rc  carr :cn: . r :  Jc- ; is iur . t  t ' i  thc i t rus inan'  c i t izens of  Enl ightcnment
Tt) \ \  r ' r  \ \  i l l  JctcnDine t l ie i r  or i  i )  fu turc anci  t l ru '  rest  of  hul l ) . rn i t )  .  i i r t  rc-
. i l i t - r .  s i r r 'h . leu i . ior t - '  br  pr ' r rp le dr- r r inc the Enl ishtenlnent  \ \ere kef  in
. iccrr l ing r i  hc l l rer  l t t l r t l r r r  \ ta lcd thc t lav ther  t 'ere or  ptoglesscd to
n( . \ \ '  lavels  o i  i jc ' r  e lo lnret t r .  )



The Age of Reason Questions:

1. What if Oliver Cromwell had been a Catholic?
?. What if Charles I had won the English Civil War?
3. What i f  James l l  had remained king in 1688?
4. What if lsaac Newton had never been born?
5. What if the works of the philosophes had been successfully
repressed?
6. What if the Pope had become an enlightened monarch?
7. What if the French Revolution had occurred before the American
Revolution?
B. What if the French had not aided the Americans in their Revolution?
9. What if Catherine the Great were not of German ancestry?
10. What if Peter the Great had not improved Russia's contacts with
Western Europe?
1 1. What if the French Revolution had occurred during the reign of
Louis XIV?
12. What if the English Revolution had been as violent as the French
Revofution?
13. What if the French, Spanish, or ltalians had tolerated
Protestantism?
14. What if the revolutions had succeeded in Germany, Russia, Spain
or other countries?
15. What if Louis XVI had been a stronger king?
16. What if Louis XVI had married a French woman instead of Marie
Antoinette?
17. What if Adam Smith had been a communist?
18. What if one the pafties of the French Revolution had become the
permanent government and the revofution had ended peacefufly?
19. What if Robespierre had stayed in power?
20. What if most of the reforms of the French Revofution had become
permanent?
21. What if the French Revofution had been carried out by
Communists?
?2. What if Frederick the Great had not had a well-trained army?
23. What if the Thirty Years War had had a clear winner?
24. What if Napoleon had conquered Russia?
25. What if Napoleon had won at Waterloo?
26. What if Napoleon had not died young?
27. What if Napoleon had remained an ltalian citizen?

The Age of Reason euestions (continued):

.t?i #ixl'l*irlo"risines 
of Austraria had remained isorated from the

29' what if Austraria had been settred by a different country?30' what if Austraria had nor been settfed by prisoners?3l . what if the porvnesian ;iil; had remain.!' ,noircovered?32- what if France hao preva,r.Jin lndia anJ il;; out the British?
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The French Revolution Simulation
Teacher's Guide

Objective: This simulation is a great way to get across the
complexities of the party politics of the French and other revolutions
in a clear and easy way. The results are extremely varied because the
resulting constitution can be everything from a restoration of the
monarchy to a modern pluralistic democracy and everything in
between. This fays a very strong framework for the remaining
portions of the World or European History course because all of the
options discussed in the simulation for government were tried at some
time or place or another between 1789 and today. lt also begins to
stimulate students' thoughts about the roots of dictatorship and
totalitarianism in the Twentieth Century because some of the
disturbing practices of a one party system such as banishing or kill ing
their enemies were learned from this period.

Durat ion: 1-2 class periods.

Materlals: Pass out a copy of the rules of the game to everyone, and
a copy of each group's role to the members of that group. All
constitutions should be drafted on a separate piece of paper and then
read to the class as a whole to be voted upon.

Procedure:
1. Divide the students into B equal groups. Each group will carefully
read its group description sheet to determine what the goals and
desires are for each group. This description sheet will also tell each
team whom its likely allies and enemies are. Each team will then
discuss amongst themselves how they will go about gaining the support
of as many social groups as possible.

2. Each team goes out and negotiates with each of the social groups.
The team drafts a constitution explaining their new form of
government.

3. Each social group listens carefully to the constitution and then
decides which team will get their points.

4. Groups then modify their constitutions, solicit votes, or resort to
violence to gain and keep power until a dominant or stable government
emerges.
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Teacher Recommendat ions:
1. Try to let the students be as open-ended in their possibil i t ies for a
constitution as they wish, but make sure they do not include
anachronisms which would not have been considered in the l Bth
century l ike modern tax schemes, huge bureaucracies, or
contemporary civil r ights controversies. Blank forms for drafting a
constitution can be duplicated from page 3? of this book. Voting can
be done by writ ing the names of the four parties on the board and then
having each social group state how many votes, armies, taxes and
armies they wil l pledge to each party. You may also make a
transparency out of page 33 of this book for keeping score each
round. The social groups may hold some or all of these in reserve to
use in another turn but must keep records to prove it. The winner is
the party with the most votes in the first round. ln the case of a
deadlock the king stays in power and a new round of negotiating and
voting takes place. This goes on unti l someone breaks the deadlock
with a victory or an act of violence.

2. The teams, which represent the four parties, can promise whatever
they want during the negotiations phase, but once they are in power
they are not bound to do all that they promised. lf they break a lot of
promises and begin to behave tyrannically then ask those who are
currently the outsiders what they wil l do to seek revenge and change
the government more to their  l ik ing.

3.  At  f i rst  the game usual ly progresses in a f r iendly manner as the
groups try to make a mutually agreeable constitution, but the party in
power soon finds it impossible to please everyone or abuses its power
and then div is ions and sometimes conf l ic ts resul t .

4. lf the social groups or parties feel that they cannot l ive with the
current government then ask them how do they wish to change it?
Another round of voting? A deliberate act of violence or a general
war? Try not to lead the students too much. Let them explore their
opt ions.

5. Should a war break out write the names of the four parties on the
board and then tally up the armies pledged to each. Armies eliminate
each other unti l a victor can be determined. In case of a tie, start the
whole thing over with a new year of negotiating and raising support. lf
a social group likes none of the parties presented they may attempt to
create a rogue army with one of their own as leader. This army may
then attempt to defeat all others and establish their own government
by force. You can even allow for foreign intervention by other
monarchies or democracies if you wish. Pick a student to secretly
represent a foreign power with 5 armies to contribute should he decide
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to intervene. How long he wishes to retain his secrecy his entirely up
to him.

6. Continue the simulation until there is a clear victor or hopeless
deadlock. Parties will rise and fall, and many constitutions may be
adopted and then [ater replaced. Ask the losing parties what they may
have to compromise on in order to capture more votes or armies. lf
leaders are killed simply pick someone else in the group. Parties may
merge with others or fade, but seldom die completely. Finally when you
feel that all the worthwhile possibilit ies have been exhausted move to
the debriefing phase of the simulation.

Debrief ing:
1. Was there a clear winner in this game? Why or why not?

2. What role did the social groups play in making or breaking a party?
ls it possible to make a government that they can all l ive with?

3. How did this simulation compare to the real French Revolution? How
was it different?

4. What countries have come up with solutions similar to your own in
their current or past forms of government? Are there governments
today which fit the kinds of constitutions the four parties originally
desired?

5. What other ways could the game have turned out? What else might
you have tried? Do you think other governments have tried these
options in the past or today? ls there anyone in current events that
reminds you of the parties in this game?

6. How was the revolution like other world revolutions? How was it l ike
modern dictatorships or monarchies?
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The French Revolution Simulation

Time: circa 1789

Object of the game: to become the sole party in control of France and
draft a constitution that wil l make the majority of people happy.

The teams:
The Radicals The Liberals The Moderates The Royalists
Social  Groups:
The Clergy The Nobles The Merchants The Peasants
The teams (of 2-4 people each) will compete for the power, approval
and wealth of the four social groups (of 2-a people each).

How the game is played:
1. Each group wil l carefully read its group description sheet to
determine what the goals and desires are for each group. This
description sheet wil l also tell each team whom its f ikely all ies and
enemies are. Each team will then discuss amongst themselves how
they wil l go about gaining the support of as many social groups as
possible. Figure out what you wil l promise each group, but remember
that you must try to do what you promised or lose their support later
on.

2. Each team goes out and negotiates with each of the sociaf groups.
ln exchange for the promises made to them each group can give away
points to show their support for a team. The points are divided as
follows:
1O points of  taxes
10 points of  mi l i tary support
10 points of votes in the Estates General
10 points of party recruits

3. The members of the team report back to the team the results of
the negot iat ions and the team draf ts a const i tut ion explaining their
new form of government.

4. Each social group listens carefully to the constitution and then
decides which team will get their points.

5. The winner is the team with the most points. Multiple rounds of the
simulation can be played with each turn representing one year. Losing
teams can try and gain additional support and overthrow the
government. Whichever team is in control at the end of ten years is
the winner.
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6. The winner may deal with the losers in any way that they wish, but
remember excessive violence only breeds resentment and retaliation
among your enemies.

7. lf at any time a team has exclusive control of the military they may
procfaim their leader to be a dictator. lf a dictator can stay in power
for more than five years his team wins the game.
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The Royalists:

You are people who profited from having a strong king in control. You
miss the old days of absolute monarchy. France has had a king for
1,000 years, so why change now? What you would like is to get king
Louis XVI or one of his relatives back on the throne. You like the old
ways of Feudalism, central control, and deference to authority. You
think that leaders should be born into a special class and that no one
should lessen the power of the king. Your natural allies are the nobility
and the clergy because they prospered under the old system and are
afraid of what they might lose if something replaces it. You have
limited support from some peasants who are loyal to their feudal lords
and from some merchants who made money by selling and lending to
the king.
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The Moderates:

You are open to some change and reform but you don't want things to
get carried away. You love the tradition and ceremony of having a king,
but you would like him to under the control of a representative
legislat ive body similar to the Engl ish parl iament. You are against the
excesses of absolute monarchy, but not against the idea of having a
king itself. You simply want to limit his power to tax, make war and
use terror, the army, and the courts to control his subjects. A good
king can be the most efficient form of government and you would hate
to see it replaced by forces you coufd not control. You have some
following among rebellious nobles and clergymen who would like to be
more independent from the king's control. Others may be happy to
support you rather than see the monarchy replaced altogether for
fear of what might follow it. The Merchants and the peasants will
support you only if you include them in the representative assembly
and introduce reforms such as lower taxes etc.

Written constitution



43.

The Liberals:

You feel that the king is not really necessary anymore. lf he continues
to exist at all, i t should only be as a figurehead. The real power of
government should l ie in the hands of the people through a
representative legislative body with open discussion and voting. You
believe that no one should have the right to take away your l i fe, l iberty
or property and are prepared to protect them at all costs. You resent
high taxes and want reforms in administration of government and the
laws of business. You want to get rid of nobles and feudalism. You
believe in capitalism and free trade. You believe in education and
freedom to do whatever work one chooses to get ahead in this world.
You do not feel that this power to vote and participate in government

needs to be shared with the peasants because they have no property

to defend and are not educated enough to know how to vote. You feel
that the power of the Church should be under control of the
government. You feel that its lands and money should be made
available for average people to develop and gain a profit.

Written constitution
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The Radicals:

You are fed up with the way things are and want immediate change.
You think that the very idea of a king is wrong and all kings should be
overthrown. You want the immediate vote for all citizens regardless of
their property or birth. The real power of government should lie in the
hands of the peopre through a representative regisrative body with open
discussion and voting. you believe in free access to education and
opportunity for everyone. You hate the power of the Church and the
nobles and believe that their property shourd be taken away and given
to the peasants. you believe in religious toleration and complete
separation of the powers of church and state. you might find support
among the poorer merchants and the peasants if you could tear them
away from the nobles. Both will insist that you incfude them in the
representative assembly, lower taxes, and tax the nobles and the
Church.

Majority rule!
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The Nobility:

You like things the way they are, but you will support any arrangement
that takes power away from the other social groups and leaves your
lands, titfes, and exemption from taxes intact. You resent the power
of the king and the church, but do not wish to see them replaced
entirely, as you wouldn't mind holding their jobs someday too. You don't
trust the peasants because they are constantly running off of your
lands and refusing to pay their feudal dues or complete their military
service. You are used to leading the army and will be upset if anyone
takes that away from you.
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The Clergy:

You are conservative and do not like change of any kind. You feel that
God places and removes kings at His will and that no one efse should
have the right to decide that. You are getting quite rich from the way
things are and do not want to change. You compete with the nobles for
power and influence, but would not like to see them replaced because
many of your family members are in the nobility, and you need their
protection. You like them just the way they are as long as they don't
interfere with you. You are disappointed with the peasants because
they are constantly running off of your lands and refusing to pay their
feudal dues or service to the Church. You feel that it is not fair for
you to pay taxes because you do God's work by taking care of the
needy or underprivileged. You will resist all attempts to have your
power or lands taken away because you feel that they belong to God
and not you. Taking what is God's is a terribfe sin. You don't l ike
Merchants much because they sometimes cheat you and don't always
pay their fair share of money in tithes to the Church.
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The Merchants:

You have money and influence, but no real political power. You are fed
up with the feudal system because you are not represented in the
government. You like the money you get from the king, but feel that
he tries to tax you and regulate your business too much. You feel
envious of the power and influence of the nobles who only got what
they have through birth. You worked hard for everything you have and
no one is going to take it away from you. You have no great respect
for the peasants because that is what you once were and would like to
forget it. You want to share the power and influence of those higher
up in society than yourselves. You respect the Church but are
sometimes annoyed by their taxes and power.
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The Peasants:

You have been at the bottom of the heap for a long, long time and want
to get out. You deeply respect the king, the nobles, and the Church,
but resent their abuses of power. You do all of the hard work, pay the
major portion of the taxes, and have no representation in government.
You think everyone else should be taxed and want the wealth, land and
power of the other groups. You are jealous of the wealth and influence
of the merchants and wish you could get out from under feudalism as
well .

'* 'itr')

!#.tr:1, ,

-!-1t

tttl
*i4
'.!e-i

. riit* ,1
aal A.^t '

fi



50.

The French Revolution Simulation Vote Tally Sheet

Round #

Round #

Round #

Round #

Royal ists Moderates L ibera ls Rad ica ls
Taxes

Mil i tarv support
Estates General
Votes
Party recruits

Rova l is ts Moderates L ibera ls Rad ica ls
Taxes

Mil i tarv supoort
Estates General
Votes
Party recrui ts

Rova l is ts Moderates Liberals Rad ica ls
Taxes

Mil i tary support
Estates General
Votes
Party recruits

Rova l is ts Moderates Liberals Rad ica ls
Taxes

Mil i tarv suoport
Estates General
Votes
Party recruits
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INTRODUCTION TO THE NINETEENTH CENTURY

"Man is born free. yet every\.! 'here he is in chains!" wrote Rousseau in
Social Contract (1762), during the height of the Enlightenmenr. These
chains that bind human freedom are the story of the nineteenth century.
Freedom of thou_eht for the individual protected by the new national
state is the major idea that passed fiom the Enlightenment of the eigh-
teenth century to the age of industrialization and imperialism of the
nineteenth century.  This indiv idual ism was cxpresscd in the romant ic
artistic expression of the music of Beethoven, the poetry of Byron, and
the paint ings of  David.  This indiv idual ism of  the Enl ightenrnent ,  how-
ever. clashes head-on with the dominant forces of the nineteenth
centLrrv -  i  ndustr ia l izat ion,  nat ional ism, and colonia l  ism. Industr ia l ism
tied the individual to the new factories across Europe. Nationalism did
the same to the aims of the new nation-states. Colonialism also tied the
individua] to the expansion of the new industrial nations of Europc. Thc
reaction to these three forces was a major theme of the century. Karl
Nlarx sought to have the rvorkers. not the capitalists, control the facto-
ries. Charles Dickens wrote sympathetically about rhe plight of the
workers i r r  the factor ies.  Claude Monet 's  impressionis t  paint ings.  wi th
swirls of l ight and color, muted the ugliness of the age of f 'actones.
Nietzsche wrote passionately for each individual to realize that the
economic, social, and religious "worlds" they created around them also
chained them to their creations. His powerful call for the "wil l
to power" of the individual carried deep into the following twentieth
century,

THEMATIC LESSON PACS FORTHE NINETEENTH CENTURY

6.1.0 HISTORICAL TIME LINE

6.1.1 Nineteenth.Century History Time Line

. Name Plates: Photocopy six sets of thc fourtcen names and items be-
lorv. Cut each name or item into a strip of paper. Place the strips of
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paper carefully into separate envelopes fbr each team and label the
envelopes "6.1.1 The Nineteenth-Century History T ime Line"  for
la ter  use in  c lass.

.  Group Power:  Break the c lass in to s ix  teams.

. The Envelope: Each team should be given an envelope containing the
following random fourteen names from thc ninetccnth ccntury:

l .  F i rs t  Engl ish ra i lway completed (1830)
2.  Ber l in  Conference under Bismarck d iv ided Afr ica (188, t )

3. Turner created impressiorrist painting ( 1829)
4.  Thc Congrcss of  Vienna d iv ided Europe (1815)

5. England abolished the slave trade ( I 807)
6.  Beethoven d ied (1820)

7. Napoleon crowned emperor of France ( I 804)
8. Marx wrote the Comntunist Matrifesto (1848)

9. Darwin published Origin of the Species (J859)
10.  Kingdom of  I ta ly  establ ished (  1860)
I  L Radium discovered by Mar ie Cur ie (  1898)
12.  Peny opened Japan (1853)
13.  Suez Canal  opened (1863)
14. Dostoevsky published Crime urtd Punishnlent (1866)

. Team Time Line: The first job of each team is to correctly order the
fburteen names and artifacts according to time, with the oldest at the
top and the most recent at the bottom. Each student should separately
write the correct t ime line for thc ninetccnth-centurv names and ani-
facts on a personal sheet of paper for later ret-erence.

. Team Look Up: Once the members of the team have their own
nineteenth-century time lines on their own sheets of paper, each of the
fourteen nineteenth-ccntury names should be divided between members
of the team to find out the rneaning of each name fiom the textbook.
Once found, the meanings of each nineteenth-century name can be
shared with the members of their team to write on their own time lincs.

. Postcr Power: On a large piece of paper. each team should construct
its own time line for the nineteenth century using the fourteen names
with descriptions and il lustrations to demonstrate the meaning of
each name. When finishcd, thesc can bc presented to the class and
displayed on the classroom wall.

. Music Mart; Each team should pick what they think is the most im-
pofiant name or event in the time line and then composc a shon song
or rap about the name or event. When finished, this can be presented
to the class fbr their approval.
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. Journal Entry: Have each team member write a short journal entry

speculating about what he or she now knows about the development

of humans during the nineteenth century and possibly the most im-

portant things to happen during this era. When finished. students can I'

first share their thoughts with their team and then with the class as a "
rvhole for general discussion about what they think are the most im- '

portant things that happened during the era.

6.1.2 An End-of-Unit History Chain for the Industrial Age ,,"'

A fun way to conduct an end-of-unit review for assessment is to createtr

a class history chain. The steps to conduct a history chain are as fol-

lou  s :

The teacher should place each of the major names (without years

attached) mentioned in the unit on an 8 Z"-x- I 1" sheet of paper us-

ing a minimum of al2-point typeface so that everyone can read

the name across the room. These names on paper should be col- "
Iected at the end of the lesson and stored in a folder for multiple

u s e .
To begin the lesson, each student should stand and come to thelri

front of the room and randomly be given one of the names. 
'fher'

students should then hold the names in front of them-facing

outward-so that everybody in class can see the name. 'r i

The students should now make themselves into a nineteenth-century

history chain by having the student rvith the oldest name, event' or

thing at one far corner of the room and then placing themselves in

chronological order across the front of the room to thc most recent

name, cvent. or thing in another comer of the room. (Expect fun

chaos as students talk to each ofher and determine-by them-

selves-their own chronological order.)

Once the nineteenth-century history chain across the room has

been established, the teacher can then review the chain by having

each student identify their name, event. or thlng and its relative

place in the time line. (The teacher can expect to have more than

a few corrections to make as students describe their narne and the

place of each in history-but remember, this is an excellent and

fun wav to review.)
5. As a second step in the history chain, the teacher should group the

students into tcams of about six students each, to have each team

a--) .



48 BREAKING AI I /AY FFOI \4  THE TEX IBOOK

determine which is thc most important narne in their part of the
chain for its impact on the world.

6' The teacher then shourd collect at the history chain name papers
and save them to be used later. Students may then take theii seats.

7. ln a short journal entry, each student should then record what he
or she thinks are the three most imporrant things that happened in
the era and then share them with the class to g-.n.rut. a'full-cra*
consensus on the meaning of the era.

6.2.0 SEPABATING FACT FROM MYTH AND PROPAGANDA

6.2.1 TheNineteenth-CenturyRomantic

During the early nineteenth cenrury. in one of the first times in history.an individual human courd express the creepest personar emotions ofjoy' sorrow. anger, or.rove__and then go out and rive according to hisenrotions. They called it romanticism and its foremost practitioier wasthe English poet Lord Byron (l7gg-1g24). Just before his deattr at asethir ty-six.  hc wrote:

Tred those revit , ing passions dow,n.
Unworthy manhood! - unto thee
Indifferent should the smile or frown
Of Beauty bc.
If  thou regret 'st thy vouth, why l ive?
The land of honorable dearh
Is here:--up to the Field, and give
.Away rhy breath.

All of England mourned his passing. Hc was a dashing young poet wholived his life to the furlest, who said whar he thought, and oii w,hare.,,er
he wanted. The ancient Greeks of Arisrotle and Socrates times had beendead for thousands of years but Byron, truc to his romantic ideals, woteendles-sly of the glories of ancicnt Greece and how ancicnt Greeceshould rise again. He inspired the creek nationalists ro rebel against theTurks and inspired many in England and Europe ro supporr their fl_sht.He died for a cause in which he bel iev,ed (palnrer 1g74,72-79)

' Quick write: In a short paragraph, express your f'eelings on something
you love or hate and share this "romantic" expression with your class.
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. T Chart: With a partner, use a T chart to think about the advantages

and disadvantages of everybody saying exactly what they thought

and doing exactly what they $'anted.
. Rumper Sticker: Create a romantic rulnper sticker Lord Byron cou{d

use on h is  horse.
. Poster Powcr: Create a poster that i l lustrates the romantic ideals of

Lord Byron in his fight tor independence for thc Greek nation.
. Counter Spin: In a team of four, create a short skit that i l lustrates the

dangers of romanticism, with four individuals with very strange

"ideals." The class should then discuss why such romantic views

could be clangerous. How should people with such views be handled?

l. A man who wants to blow up the world and move to Mars

2. A lady who wants taxpaycrs to pay to send all pigeons to Australia

3. A man who believes aliens in black helicopters are invading the

Uni ted States
-1. A tady who believes that the rvorld is coming to an end tomorrow

. ADV Historical Analysis: Research the l ibrary and the Internet to

find sources that compare the development of individualism, roman-

ticism. and nationalism during the nineteenth century, When fin-

ished, present your findings to your class.

6.2.2 The Nineteenth-Century Origins of Nationalism

and Patriotism

Although the Enlightenment encouraged individual reason, the romantic

movement of the late eighteenth and early nineteenth centuries encour-

aged demonstrations of feelings, such as love. hate, and valor. One

branch of this romanticism turned toward the feelings of national iden-

tity-especially in areas that had no national state, such as Germany'

Italy, and Greece. Nationalists dunng the nineteenth century were always

intellectuals from the cities of Europe who claimed the superiority of ru-

ral peasant virtues of a particular ethnic and language group. Ironically,

the real peasants in these areas had little or no interest in "nationalism"

of the romantic city intellectuals. German nationalists claimed that they

had the virtue and power to make their "place in the sun." French na-

tionalists believed they had the duty to civil ize the world. The Brit ish re-

garded themselves as superior and that all others were "lesser breeddl"

The nationalists of the United States believed that they were "God's d{iJn

country." Such feelings were purposely encouraged by politicians to;1e
i . i ' l ( l
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the contmon people to a specific ethnic and language group and created

genuine new national states in such areas as Germany and ltaly. Such

feelings of national and cthnic identity also created a great deal of blood-

shed between diff'erent nations and ethnic groups during the coming

twentieth century (Stambrook I 969).

. Quick Write: In a short paragraph. describe your feelings toward

your own national state (tbr example, the Unitcd States) and how

these teelings influence your views toward other countries'
. Bumper Sticker; Create a bumper sticker suppoll ing the creation of

one of  the ncw nat ional  s tates-Germany'  I ta ly ,  or  Greece-dur ing

the nineteenth century.
. Postcr Power: Create a poster that reflects the nationalistic feelings

of patriotism in Germany. Italy, or Greece.
. Music Mart: Create a nationalistic song or rap that glorif ies a sin-u)e

nat ion or  ethnic  gtouP.
. Viewpoints: [n tcams of four, pick a country and then present differ-

ent views of nationalism and patriotisrn in that country from a

diehard patriot. a scared young soidier going to fight in one of his

country's wars. a recent immigrant facing discrimination fiom the

country's nationalists, and an international traveler rvho does nol be-

l ieve in  nat ional  patr io t ism.
. T Chart: With a partner, create a T chart that i l lustrates the positives

and negatives of nationalism and patriotism.
. ADV Futurist # 1 : Research your l ibrary for a l ist of all the wars and

conflicts that have been fought during the nineteenth and twentieth

centuries for the causes of nationalism and patriotism.
. ADV Futurist #2: In groups of four, discuss what alternatives there

are to nationalism and ethnic identity and if such alternatives could

work in the future,

6,2.3 Scientif ic Racism during the Nineteenth Century

The nineteenth century was an age of science. Ever since the time of

Descartes and Newton in the Enlightenment, European scholars began

to place everything into rational and objective scienti{ ' ic cateSories that,

they believed, lay within an understandable universe based on mathe-

rnatics and science. For much of the observable world. such categortes

worked ancl resulted in nany of tbe ad,' 'ancements in the agriclltural

and industrial revolutions. What these thinkers of the nineteenth cen-
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tury d id not  real ize.  however.  was that  many th ings in  our  universe can-
not be placed in scientif ic categories and that not everything can be
viewed or stated in purely objective terms. Some scholars tried to "sci-
entif ically" categorize personalit ies and intell igcnce by facial expres-
sions. Some scholars attempted to "scientif ically" rneasure intell igence
by skul l  s ize.  Other  scholars,  such as Blumbach,  (see TLP 5.5.2)  at -
tempted to classify the beauty of skulls by ethnic ,qroups. European
scholars conducted all of these studies durrng the eighteenth and nine'
teenth centuries. in an a-qe when Europe was seeking to dominate the
u'orld w'ith the products of its industrial revolution and its Christian re.
l ig ion.  Consciously  or  unconsciously ,  a l l  o f  the studies by European
scholars of other ethnic groups concluded that Europeans were supe-
rior-by ever)' measurernent, Such studies added support to the bclief
that it was the right and duty of Europe to "civil ize" (Europeanize) the
rest of the world. Such studies comparing ditferent ethnic groups were
accepted as the truth because they were "scientif ic." regardless of the
European bias or prejudice that lay behind the study. Today, we recog-
nizc this as "scientif ic racism"-the attempt to support ethnic bias and
prejudice with scientif ic methods. Europeans and Americans during the
nineteenth and twent ieth centur ies.  as a resul t  o f  th is  "sc ient i f ic
racism," could feel that they werc supcrior to other ethnic groups be-
cause there w'as "sc ient i f ic"  ev idence of  th is .  Such "sc ient i f ic  rac ism"
bv Europeans ancl Americans during the nineteenth century led to such
actions as the elinrination of the American Indian in many parts of the
Uni ted States.  the w'holesale k i l l ing of  the Maor i  in  New Zealand.  and
the continued enslavenrer-rt of Ati icans (Pahl 199'7\.

. Quick Write: In a short paragraph. describe why you think your eye
c<tlor is superior to all orher eye colors. What if everything you did
during your l i t 'e depended upon your eye color?

. Simulated Racism: Divide your class according to eye color-Urotif i. l
eyes in one comer, blue eyes in another corner. Have each eye color ,
grolrp create an im:rginary set of laws favor their eye color in such ai'- '
eas of academic grades, entrance to collegc, and job salary. Each
group should then share their hypothetical larvs with the whole class.
What would happen if such laws were real? Are such laws in exis-
tence fbr different ethnic groups?

. Music Man: Crcatc a son_q or a rap that describes the scientif lc
racism by the Europeans and Americans during the nineteenth and
t \ \ ,ent ie th centur ies.
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. Front Page: In editorial teams of four studcnts each. create a front-

page edition for the Inclu,strial frnre.r newspaPer that describes thc

scientific racism of the nineteenth and twentieth centuries. Be sure to

include interviews with members of diffcrent ethnic groups affected

by the racism.
. You Werc There: As the host of this popular nineteenth-century TV

show, have the members of your studio audience each write three

questions to ask each of your guests today about the scientific racism

of the nineteenth and twentieth centuries. Your four -questS (students

in costume) are as follows:
1. Sir /Lady Budlong Erk-a diehard colonial ist  who bel ieres that i t

is the right and dury of the Europeans to civilize all of the other

peoples in the world
2. Madine Deron-the very last Maori in New Zealand stil l alive

3. Baritl Portan-a cormoro Islander who f'ears the island will bc

conquered by the Europeans in the near future
4. EvHne LaPure-thc spouse of a Christian missionary

. ADV The Futurist: Conduct an analysis to determine what influence
..scientitic racism" had on current lau,s and social and economic pat-

terns in your community.

6.3.0 LOCATION AND MOVEMENT

6.3.f Why Did England Take the Lead in the

Industrial Revolution?

A multirude of facrors enabled England to quickly take the lead in the

industrial revolution of the nineteenth century. before the rest of

Europe:

I . The English revolutions against the feudalism and the power of

the nobles had started in 164l with Ohver Cromwcll--not in

1789, as in France,
2. 'fhe English revolutions freed up former feudal land that could be

used for growing more grain and sheep to producc an agricultural

revolution.
3. The agricultural revolution. in England, produced more food at a

cheaper Price.
4. The agricultural revolution freed many former farmers to work in

thc city factories,
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5. The British Isles were blessed with rich supplies of iron and coal
within a very shon distancc of each other.

6. The English invested heavily in developing a good road and
transportation system-by road, canal , and then rail.

7, British merchants, since the 1600s. had made huge profits in the
intcrnational trade of sugar, tea, tobacco, cotton, and slaves. They ,
used their  profr ts to invest in such new invent ions ns i ron plows,
steamships, coal and iron mines, textile factories, and railways.

8. Britain's large colonial empire provided raw materials, such as
cotton and sugar, in return fbr the manufactured cloth and iron
toois from England's factories-at a huge profit for England's
merchants.

9. The British government created policies rhat encouraged indus-
triai growrh, lifted restrictions on foreign trade, stimulated canal
and road constnlction. and provided for a strong navy to protect
Bri t ish merchant ships (Palmer l9 '74.36-37).

Quick Write: Think back for a moment to the proudest moment in
your life. Write a short paragraph describing what made you so proud
and what were the steps you took before that moment that made you
so proud?
Poster Powcr: Create a large poster for your classroom wall il lustrat-
ing the many steps that led to the development of the industrial rev-
olution in England.
Bumper Sticker: Crcatc a bumper sticker that promotes the develop- 

-,

ment of the industrial revolution in England, ,,i
Map Attack: Using a blank map of England, il lustrare the different'.,_
things that happened borh coming into England and leaving England 

''

and that promoted the development of the industrial revolution in 
'

England.
Role Play: In teams of four, role-play different people during the in-
dustrial revolution who assisted in making it successful in England:
l .  Jethro Armstrong-a canal bui lder
2. Reginald Longbrow-a British governmenr official
3. Smedley Bohveaval-a cotton merchant from a southern state in

the United States
4. Jimmy Duster-a coal miner
5, C. W. Ba_e-es-a r ich investor in the industr ial  revolut ion
ADV Historical Analysis: Analyze the major contributing factors that
led to thc success of the industrial revolution in Enrlancl ancl rank
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thcse factors in tenns of the order of importance. Make sure to state
your reasons for the order of your selection.

6.3.2 Returning to Africa-Sierra Leone and Liberia

ln 1772. slavery officially came to an end in England when Lord Mans-
field declared that it was illegal under Bntish common law. Between
1600 and 1800, upwards of five million Africans had been forcibly
taken from their homes in West Africa by the Europeans and made to
work without pay or freedom in America. That stranse American Rcr'-
olut ion of 1776 based on "I iberty,  f reedom. and equal i ty" did not in-
clude enslaved Afiicans in its "Declaration of Independence" from
England. England quickly took note of this del iberatc exclusion by the
American colonists. As a result, throughout the American War of Inde-
pendence, England ofTered freedom to any African slave who could
reach the safety of British lines durin,e the war. Atthough England even-
tually lost the war, thousands of former slaves fionr Africa fled from
their American slave owners for the freedom of British nrle during the
American Revolution. These freed American slaves. at first. setrled in
Arcadia, Nova Scotia (in Canada). and then moved to Sierra Leone in
West Africa in 1792. Siena Leone was initially set up in 1787 as a
colony for freed African slaves by the British govemment. Freed
Afiican Americans set up neighboring Liberia in l8l5 on rheir own.
Sierra Leone, however, served several more purposes flor the British
than just returning Africans to Africa. Most of the Africans who first
settled Sierra Leone could speak English well, wore Western clothing,
could read and write well, and were Christian. England saw rhese "new
Africans" of Sierra Leone as agents in their imperial plans to "civilize"
(control) large parts of Africa. The first secondary school and teacher's
college in West Africa were established in Sierra Leone, as well as
some of the first Christian missionary churches in Africa. Thesc former
American slaves became some of the first Christian missionaries in
Africa. They also became some of the first merchants carwing Euro-
pean products to Africa, some of thc first teachers in European schools
across Africa, and some of the first adnrinistrators '*'hen Engiand beean
to formally creale a colonial empire in Africa later in the nineteenth
century. By the end of the American Civil War in 1865, however. very
few Atiican Americans had actually rcturned to Africa. With the prom-
ise of freedonr in the United States. nrost African Americans chose to
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sray in their  new homeland_America (Ajayi  and Espie 1965,321-340).
Note from the Furure: Throughout the nineteenth and most of.thetwentieth centuries, freed African American sraves and their descen-dants dominated the traditionar African people in Sierra Leone andLiberia with Europeu: uld American weapons. ideas, and religion. Thisrole was reversed in the rate twentieth 

".n,ury 
when the African Amer_ican ruling elites in sierra Leone and l-ibcria were rcmoved fiompower by traditional Afiican fbrces.

. Quick Write; Have you ever gone back to a place where you used tolive? In a short paragraph, deicribe what it fert rike ,.t";;;; i l ,ou,old home. Did you ger ro see any old friencls? W""ld t;; ';r""r..,o

* li#Xlrformer 
home, o, u, ytu, presenr home with your iamiry

'  Map It: on a blank map of the world, trace the route of west Afiicansbeing enslaveir and shipped ro the united States, and then followtheir return first to canacla and then to siena Leone and Liberia dur-ing the early nineteenth centurr,.
' Poet's Corner: create a poer'expressing your f-eerings as a freedAfrican slave returning to Africa 

J --- .' '""6o 'o o ' 
,.,. Your Choice: As a freed African American in 1g20, with all yourlamily and fiiends in, the United States, would you .h"r. ,"',rnrnigrate to cither sierra Leone t-rr Liberia in Africa b".uur. eirr"nn, u..your ancestors and have .ark skin? Or would you decide to ,.r*ln inthe united States? State the reasons for you, decision and share themwith your class

' Posrer Power: create a poster that irlustrates hou, the British used thefreed African Americans in Sierra Leone in their mission to ..civilize,,
(control) Africa.

' Role Play #1 ; In a teanr of four, creare a short skit that il lustrates thedilemma of the African Americans deciJing wherher to stay in theUnited State.s or immigratc to Africa.' Role Pray #2: In a team of fbur, create a short s^kit that ilrustrates thefeelings of the traditional people of a .ountry (Sierra Leone andLiberia) rvhen a group of foreigners (African Americans) comes andtr ies ro dominate their  countr ie! .
' ADV Historicar Research: Research your ribrary for evidence thatthe push for independence in,ir. uni,.J-s,",", in 1776was. in pan.
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a negative reaction against the abolit ion of the slave trade in England

by Lord Mansfield in l '7T2.
. ADV The Futurist: Research the history of Siena Leone and Liberia

during the late twentieth century ancl investigate what happened to

the lbrmer African Americans l iving there.
. ADV Historical Analysis: Use your l ibrary to conduct research on

rvhy returning to Africa was not very popular among African Ameri-

cans during the nineteenth century. but was encouraged bv former

European American slave owners.

6.3.3 The Celestial Empire of China

For more than a thousand years, the chirrese "Mandate from Heaven"

proclaimed that their society was superior to all other "barbarians." The

Chinese government and people believed thel' had everything they

needed to be a happy society. guided by duties for everyone as pre-

scribed by Confucius. As late as the end of the eighteenth century and

the beginning of the ninereenrh, the celestial Empire of China had suc-

cessfully closed itself off to almost the entire outside world, The whole

history ol 'China had been one of successive land invasions, but with

the Grear wall in placc and successful diplomacy with its land-based

neighbors, China could now feel secure and superior to all of the "bar-

barians" outside of China. But the world was changing. New food

crops from the Americas (maize, sweet potatoes, and peanuts) were

now major staples in the Chinese diet, and could be grown on marginal

land. The result was a major population boont through the eighteenth

and nineteenth centuries.

china, rhroughout its history, had defended itself against land inva-

sions. Steeped in tradition and unwill ing to rapidly change, the Celes-

tial Empire of China was completely caught off guard when the Euro-

pcans began their gunboat diplorlacy to force China to open its ports

All their thousand years of tradition did not prepare them for the Euro-

pean "barbarians" coming by sea.

During the last years of the Chinese Celestial Empire, the Manchu

emperor Ch'icn-lung wrote the following words to His Majesty King

George ll l  of England in 1793:

Our Celestial Empire possesses all things in prolif ic abundance and

lacks no product within its own borders. There was therefore no need
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to import the manufactures of outside barbarians in exchange tbr our
own produce. But as the tea, silk and porcelain which the Celestial Em-
pire produces. are absolute necessities to European nations and to your-
se lves. we have permitted as a signal mark of favor, that foreign trad-
ing houses be establisheti at Canton. so that your wants might be
supplied and vour country thus participate in our beneficence. (Michael
1986.  r70)

Quick Write; From 1,our experience, what are the dangers of relying
on the traditional w'ay of doing things and not being willing to
chanse your ideas? Write a brief paragraph on your thoughts about
this subject.
Bumper Sticker #l: Create a bumper sticker King George III of Eng-
land might like to stick on the throne of Chincse Emperor Ch'ierr
lung.
Bumper Sticker #2: Create a bumper sticker Chinese Emperor
Ch'ien-lung mi_eht like to stick on the throne of King George III of
England.
Role Play #l: In a team of four, create a short role-play of the Chi-
nese royal court writing the above letter to King George of England.
Role Play #2: ln a team of fbur, create a short role-play of the royal
court of King George III of England writing a reply to the above let-
ter from Chinese Emperor Ch'ien-lung.
T Chan: Create a T chart that il lustrares the differences between the
thinking of the Chinese and the British a( the start of the nineteenth
century.
Posrer Power: Create a posrer rhat il lustrates the differences in think-
ing between the British and the Chincse at the beginning of the nine-
teenth century.
ADV Historical Analysis # I : Research your library tbr other exam-
ples of countries that thought they were the best in the world and
had nothing to lcarn fiom others. What happened to these coun-
tr ies ?
ADV Historical Analysis #2: Research your library for information
on how China became so isolated in its history and canre to view it-
self superior to all the other "barbarian" peoples of the world.
ADV What If?: What if you were the major advisor to the emperor of
China at the beginning of the nineteenth cenrury? Would you advisc a
stronser isolation fiom the other countries of the world, or would you
advise a rapid modernization to meer the growing threat from Europe?
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6.3.4 A Canal at Suez (1869)

Sucz is olte of the most strategic places in the world. More ships pass

through Suez today than almost any other place on Earth. The conti-

nents of Africa and Asia tneet at Suez. the Mediterranean Sea

and the Red Sea/Indian Ocean l.neet at Suez. and the most ancient

c iv i l izat ions-ancient  Egypt ,  Assyr ia.  and Mest- rpotamia-met at

Suez.  Tt re ancient  Egypt ians dug a canal  between the Red Sea and the

Ni le River  in  ?00 B.c,E.  to  connect  the Indian ocean wi th the Medi ter-

ranean Sea. It remained a working canal for a thousand years. but as

with most other things, it fell into disrepair during the early Middle

Ages. Ferdinand-Marie de Lesseps revived the dream of creating a

ncw canal across the Isthmus of Suez during the mrd-nineteenth cen-

tury. The advantage of such a canal was obvious-it would cut 6.000

miles off a trip between England and India around the Cape of Good

Hope, De Lesseps was a visionary capitalist who wanted to create a

canal that everybody in the rvorld could ou'n together. He otTered

shares in  h is  canal-bui ld ing company to the major  countr ies in  the

world so everybody would share the Suez Canal peacefully' The

United States was suspicious of any international organization that

was not controlled by the United States and declined to purchase any

shares. England thought that de Lesseps was part of a French plot to

capture Egypt and did not purchase any shares. Many small individual

investors from France, however. together with the ruler of E-eypt' in-

vested in the conrpany and enabled de Lesseps to complete the canal

in  1869.  The canal  was an inrmediate success-despi te the suspic ions

of the United States and England. De Lesseps'company became the

first large capitalistic company in the history of the world. rvith many

small investors contributing to and then benefit ing front the tremen-

dous success of the canal . The world suddenly became a l itt le bit

smal ler  (Burchel l  1966,  52-53) .

. Quick Write: Think of a greirt moneymaking idea-an honest idea'

Come up with the name of a company that could produce and sell this

iclea. Plan how to sell shares in your company so you can intpletnent

your  p lans.
. Map Attack; On a blank nrap of the world, locate the following:

1. The rneeting place of the continents of Asia and Africa

2. The meeting place of the Meditenanean Sea and the Red Sea

3. The Isthmus of Suez in modern Egypt
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4. The old roure frorn En,eland to India around the Cape of Gooci Hope5. The new roure from England to India through the Suez Canal. Srem Sticker: Creare a stem sricker for the baciside.s 
"ir,r,p, 

, rA_vert ise de Lesseps'new canal at  Suez in Ig69.' Poster Por.r'er: create a poster that il lustrates the advantages of theSuez Canal over the old route to India around Africa.. Madison Avenue: C.reate an ad campaign to sell ,hur., io,,d.Lesseps's Suez Canar company. Be sure to incrude a radio jingre, athirty-sccond TV spor, and an indorsement by a ship,s .opiuin.. Washingron Lobbyist; As a Washington lobby,ist for ae Lesseps,wrrte a critical letter to a senator in Washin_eton who dicl rct supponthe bui lding of the Suez Canal.
. ADV Historical Comparison: Using your library for rcsearch, com_pare the bui lding of the Suez canaiwith the b' i rding of the panama

Canal ' what were the similarities and differences between the twoprojects? Report ro the class on your findings.' ADv rhe Fururist: Because the ianama canat is getting too small forthe number and the size of ships that pass throu-9h it, the United Statesis planning to buird a canal across Nicaragua in the f'ture. your com-pany (a team of four students) has been trirect to develop t'" pr.ti,,'inuryplans torbuilding this c-anar. prepare a set of prans forthecanal and besure ro include a map.of your proposed canal ioute. the depth anO *iatnof the canal for today's biggesr ships. how many people you would liketo hire.for the project, its proposed cost, how many shares of stock youwill sell to pay for it. and how rong you think it wiit take yo, ,o trito ir.

6.3.5 European Imperialism

Lenin, during the early years of the twentieth cenrury, saw ..imperial_
ism" (the expansion of an indust.ial country to get new markets for itsgoods) as.the rast stage..of capitalism. rurop. in the early lg00s wasready for imperiarism. The agricurturar revolution was p.oiu.ing'n-,or"than enough food to feed all the people of Europe. As a result, the pop_ulations of Europe were beginning to explode and create new Europeansettlements in "European coloniei" in Afiica. As'a. and the Americas.The inventions of the industrial revolution were also producing a sur_plus of che.ap factory goods. such as textiles. rron tools, and weapons.ready to se' to other countries. At the samc time, a Christian revivar in ,'

Europe produced a stro.ng call for Europeans to travel across the worjdto convert rhe "hearhen" to christianity (see arso TLp o.o. r rvrissio*",

, l - '



60 BFEAKING AWAY Ff]OM THE TEXTBOOK

Movement). Quite oftcn, all three forces for Europe's imperial expan-
sion took place at exactly the same time. Ships with new European set-

tlers would also have European goods to sell and missionaries to con-
vert people. all on the same boat. Europeans, as well as the peoples of
Afiica and Asia who were tbe major objccts of this imperialism. quite

often contused these three motives for imperialism. The European set-
tlcrs were quite often the same people who sold the surplus textiles.
iron tools, and weapons to the people of Africa and Asia. The same -set-
tlers and merchants in Africa and Asia were often also the Christian
rnissiorraries to the same countries. At the end of the nineteenth century'
Rudyarcl Kipling jokingly called the European desire for imperialisnt to
be "the White Man's burden"-the desire to recreate all the rcst of the
world in the image of Europe (Burchell 1966. 104-105).

. Quick Write: In a short paragraph, describe a time in your life when
you did something for more than just one reason and then share this
incident with the class.

' Poster Power: On a large poster. illustrate the three different aspects
of European imperial ism - settlers, exports. and nrissionanes.

. Protestor: As an African or Asian protestor during the time of Euro-
pean imperialism, create a song. poem. or slogan in opposition to the
Europeans.

. Role Play: In a team of fbur. create a shclrt skit in which a European
settler. a European trader, and a European missionary all at the same
time are trying to make a poor African into a European.

. Front Page: As the editorial tearn (of four students) for the Industrial
Irraes newspaper, create a special front-page edition on European im-
perialism. Be sure to include an editorial on European imperialism
and interview people with difterent views concerning imperialism.

. ADV The Futurist: Research the results of European imperialism.
Focus especially on the people in the Atiican and Asian colonies of
Europe who begin to break free from European domination during
the middle o[ lhe twentieth century.

6.4.0 POLITICS AND LEADEHSHIP

6.4.1 'fhe Congress of Vienna (1815)

There were high hopes when the leaders of Europe ntet in Vienna in
l8l4 to decide how Europe should be organized. Most of the nobi l i ty
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of Europe were there. including the czar of Russia, the king of prussia,
the emperor of Austria, Prince Talleyrand of France, prince Metternich
of Austria. and 16,000 secretaries, aides, horsemen, hairclressers. and
prckpockets. Napoleon was defeated. his empire had collapsed. and
large parts Europe-including France and Germany-were without
any rulers (see also TLP 6.-1.2 Lieutenanr Napoleon Bonaparte). The
congress was to decide how to organize a peacelul Europe after the
manv conquests and wars of Napoleon. but most of the congrcss was a
fagade. In reality. it mer fbr only one day; everything had been decided
in small backroonr dealings. only nobles officially artendecl the con-
gress. and they had little interest in such things as new nations and rep-
resentative fbrnrs of govemment. They wantcd to re(urn Europe to be-
fore the French Revolut ion of 1789. As a result ,  these nobles in Vienna
carved up Europe (o servc their own interests and ensure that monar-
chies would remain in place across the continenr. They ignored the
growing ethnic desires of Italy, Gcrmany, Poland, and other peoples to
become modem nations.

Note from the Future: The congress did not resolve the problems of
Europe, but only postponed them. The seeds of Worlcl War I (exactly
one hundred years in the future -_ 1914) were laid at the coneress of Vi-
cnna in  1814-1815 (Mee 1993,98-136) .

. Quick Write: In a short paragraph. give an example in your life of a
time when you did nor finish a job you needed ro do and it kicked
back at you Iater for a second time. Then you had to do much more
work this second time because you dicl not flnish it the first time.

' Bumper Sticker: create a bumper sticker for all the royal carriages at
the Congress of vienna urging them to recognize the new nations of
Europe.

' Poster Power: creare a posrer il lustrating all the nobiliry of Europe
gathered at the Congress of vienna trving to turn the clock back to
before the French Revolution.

' Share Pair: with a partner. take two nrajor viewpoints of the con-
gress of Vienna-a royal v iew and an ant iroyal .  nat ional ist 's v iew_
and create a mock argument to prescnt each of their points ol view in
front of thc class.

' Front Page: In teams of four, as editors of the Industrictl Times news-
paper. create a front-page edition describing the Congress of Vrenna.
Be sure to include intcrviews with the royal ists leading the corgress
and the nationalists who are being excluded from the deliberations.
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. Map It: On a blank ntap of Europe. i l lustrate the major changes the

Congress of Vienna made to the map o1'Europc and the future na-

tional problem areas that the congt'ess ignored.
. ADV Futurist: Research your l ibrary for examples of problems that

were left unresolved by the Congrcss of Vienna and that later became

major wars or revolutiotts against the monarchs put in power at Vi-

c n n a  i n  1 8 1 5 .

6.4.2 The Nteij i Restoration (f868)

Never in the history of the world has a counrry changed so fast a-s Japan
did during the Meiji Restoration bcnveen I 868 and 191 2. At the stan of
1868. Japan was sti l l  in the feudal age of Tokugawa sho-euns (military

governors) who ruled Japan alongside the traditional atrcient emperor.
acting as a figurehead. The Tokugau'a lords sti l l  l ived in their magnifi-
cent castles guarded by their samurai knights in armor and the peasants
sti l l  toiled the land fbr their lords and masters. This picture of Japan at
thc start of the nineteenth century was right out of the Middle Ages in

Europe-one thousand years before-the onl-y problem was that this
was the nineteenth centuryl This feudal existence ended in 1868 whcn
both the shogun and the emperor died within l few mouths of each
trther. Japan was caught between its traditionalists and the modcrnists-
it return to the old ways, or a chance to become modern, Influenced by
contact u,ith the American admiral Peny, Dutch merchanfs, and Jesuit
missionaries, the modern leaders of Japan won out over the traditional
leaders. In addition, the Japanese did not want to be dominated by the
Westenrers in the same manner that China was. The decision was made
to modernize. but with sonre traditional trappings. The new emperor,
Meij i (Enlightened Government)-only fifteen vears old-was made
the sole ruier of Japan without a shogun. A Japanese Parliament was cre-
ated, but by the divine gift of the emperor. not by a human natural right
of polit ical representation. Promisin-e students were immediately sent all
over the world to study and learn Wes(ern rvays and thinking. Western
rvriters from Shakespeare to Marx werc translated quickly into Japan-
ese. Western ideas, clothes, arrd thinking were also inrporled as quicklv

as possible. By the end of the nineteenth century, "modern" Japan norv
had railways, telegraph wires. modem schools across the countrv. mod-
ern steel industries, baseball teams, and a rnodern. fully trained army
and navy ready to fight the wars of the twentieth ccntury.' lhel' even had
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a modern, nationalistic, Shinto spirit for fighting wars in the coming
trventieth century (Ellwood 1980. 47-52).

. Quick Write: Think back to the last time you really changed your
mind about something. You believed something very strongly, but
then changed your mind to believe something el.se. How long did ir
take you to make the change? Write a short paragraph dcscribing this
personal chan_ee and share it with the class.

. Poster Power: Create a poster to be used in Japan during the Meiji
Restoration to convince the Japanese to modernize.

' Bumper Sticker: Create a bumper sticker for use during the Meiji
Restoration.

. Role Play: In teams of four, create short skits that il lustrate how tbur
different Japanese would havc viewed the changes of the Meiji
Restoration:
l. Takuri Yamoto-a traditional samurai knisht
2. Jodoshin-a Shinto pr iest
3. Haruki-a young hip Japanese teenager
4. Yashimi - a Japanese schoolteachc-r

. ADV Historical Analysis: Look throughout history to find other ex-
amples of countries that have quickly changed and compare them to
the lt4eiji Restoration in Japan.

. ADV The Futurist: Imagine the shock of Russia and the rest of the
world when Japan defeated Russia in a war in 190-5. All the odds
were on Russia-a European country-winning the war against old-
fashioned Japan, but the reverse happened. Research the Russo-
Japanese War of 1905 in your library and then report to the class on
your f indings.

6.5.0 SOCIAL AND ECONOMIC LIFE

6.5.1 The Agricultural Revolution

Capitalism was invented in England during the agricultural revolution
of the seventeenth and eighteenth centuries. Two words are the center
of this revolution-"improvement" and "farmer." "Improvement"
comes from the French im (into) and pros (profit). The word "farnter"
means "tenant" who is renting the land to make "improvements"-to
make the land profitablc.
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During the Middle Ages. nobles held the land ancl consumed what
the peasants produced for them; rhe peasants sun,ived on what was left.
Each v i l lage a lso held common land upon which peasants were a l lorved
to graze their sheep and cattle. This was the case for most of Europe as
late as 1800, except for England.

Large landholders in England had begun ro lease their land ro ..ren-

ant" farmers in 1600 to grow grain and raise shccp to "improve" their
iand-to make a profit. The farmers hired workers to grow the grairr
and raise the sheep. This leasing of land by large landholders to farm-
ers and the hiring of workers creared the agricultural revolution. The
farmers began to work hard to "inrprove" the land tbr their own profit.
creating surplus grain and sheep to sell. The large landholders also be-
gan to "enclose" common vil lage land and force peasants off the land
in order to "improve" more land for profit. These landless peasants
moved to large cit ies such as London and created a surplus labor class
of workers. More people in the cit ies created larger markets for more
grain and sheep.  By 1800,  England had a capi ta l isr  economv wi th large
farrns producing surplus food, a large urban u,orkforce ready to work
in the factories of the coming industrial revolution. and a need for more
markcts to sell their large surplus and rurn it into profits (palmcr 1974.
l 0 l - 1 0 7 :  W o o d  1 9 9 8 .  l 4 - 3 1 ) .

. Quick Write: In your own words. describe how you could make a
prolit out of something you know how to make.

. Poster Power: In teams of four, create a poster comparing the eco_
nomic system of the Middle Ages with the new capitalistic. agricul_
tura l ,  economic system of  England in 1800.

. Bumper Sticker: Create a bumper sticker for the landowners, the
farmers.  or  the workers dur ing the agr icu l tura l  revolut ion in  England.

. Diagranr It: Create a circle of production to explain what rvas hap_
penrng during the agricultural revolution. rvith farmers becomin-e
richer with surplus food produced. nrore workers in the city buy,ing
the food, and the farmers producing even more.

' Editorial Staff; In teams of four, produce a special front-page edition
of the Indu,striel rimes that focuses on the agricultural revolution in
England. Be sure to interview workers, farmers, and Iandowners on
what  is  happening in  England.

. Map It: On a blank map of the world. show how the idea of the agrr_
cultural revolution startcd in England and spread to Europe, the
Uni ted States.  and then to the rest  o l ' t l re  u,or ld .
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. ADV Acorns: Researrch how such a strrir l l  ncw idca (an "acorn"),

such as tenant farmers making a profit on the land in 1600' could ex-

plodc into the dontinant economic system of the world during the late

twentieth centurY.

6.5.2 England's Industrial Revolution

The industrial revolution radically changed the face of England during

the early nineteenth century. More people began to l ive in the cit ies

than in the couDtryside. The population of England doubled during the

first half oi the century. Coa[ production doubled. Iron production

quadrupled. Cotton imports quadrupled. The long Napoleonic Wars af-

ter 1799 also stimulate<l the industrial revolution in England by artif i-

cially creating the need for more guns, warships. uniforms, and food.

Berween I 806 ancl 1808, England produced three mill ion gun barrels to

meet the demand. The main industrial revolution in England, however,

took place specifically in the texti le industry' By the 1830s, England

rvas importing more than 280 rnil l ion tons of raw cotton each ycar from

the American South and elsewhere, weaving it into cloth. and sell ing it

around the world cheaper than anyone else could make it.

. Qurck Write: Exarnine the shirt or blouse you are rvearing. ln a short

paragraph, describe how you would cut and sew the shirt or blouse

out  of  a s ingle p icce of  c loth.
. Poster Power: Create a poster that i l lustrates the huge impact the in-

dustrial revolution had on England.
. Front Page: In teams of four editors (students), create a front-page edi-

tion of the Industrial l lnre.s newspaper discussing the impact of the in-

dustrial revolution on England. Be sure to i l lustrate your front page

and interview major people affected by the industrial revolution.
. Music Mart: Create a song or a rap that celebrates the industrial rev-

o lut ion,
. ADV What lf ' l :  Create a ssenario that describes what would happen

if the industrial revolution had never taken place' What would l ives

be l ike today wi thout  i t?

6.5.3 "General Lud's" Army (l8ll)

The Luddrtes wenl around England smashing the new machines and in-

vcnt ions of  the industr ia l  revolut ion between l8 l l  and 1813.  They
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smashed new threshers in farmer's fierds. They smashed power rooms
in the textile factories. The worst riots, however. were in the markets
wherc the merchants refused to lower the price on potatoes-women
outright attacked and captured wagons bringing potuto., to market.
They said their leader was "General Lud" and that their actions were nojoke'  I t  rook 12,000 sordiers to f inalry quei l  the Luddite Riors in 18r3.

The many new inventions and nrachines of the jndustrial revolution
made things easier. faster. and cheaper-for the capitalists who owned the
factories bur not for the workers who were being replaced by the ma-
chines. The Luddites rearized this and destroyed thousinds of the new in-
dustrial machines thar were putting them oui of work. The Luddite riots
were much more complex than just being an anti-industriar revolution,
however. In reality, there was no "General Lud"-he was just a rvorker
who had smashed weaving machines some thirty years beftre. The riots
were also not directry caused by the new inventions. It was wartime
and England was at war with Naporeon. The bad weathcr between l g l l
and 1813 caused exceptionalry bad harvests across Engrand and Europe.
Napoleon's "Continentar system" cffectively cut offmo-st English expofis
to the rest of Europe. The United States' Non-Importation A--ct, enforced
in 1811, also cut anorher major source of exports fbr British factories.
These factors resulted in skyrocketing food prices at a time when large
numbers of workers were raid off due to the rack of markets for facrory
products' The new machines of the industrial revorution were more a sym-
bol of frustration during a period of high food pnces and laid-off workers
(Gay f 966, 107-110; palmer tg74.3B-/;S).

. Quick Write: In a shon paragraph, give an example of a time when
you and some friends were angry at something. Did you react Ju.stverbally or with violence?

. Graffiti; On a large piece of paper,creare a wall graffiti the Luddites
might use during the industr ial  revolut ion.

' Diary Entry # I : As a house',vife of a recently raicj-off facrory worker.
describe in your diary your anger of being unable to care for your
family due to the hard times and the new machines.

' Diary Entry #2: As the inventor of a new machine for the industrial
revolution, describe your anger at seeing your machine destroyed by
the Luddites.

' Diary Entry #3: As an investor in the new machines of the industriar
revolution. express your anger at the violence done against your in_
vestment, which is tbrcing you to lose money.
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. Poster Power: Crcate a poster that i l lustrates the progress of the in-

dustrial revolution in making work and life easier, but also the frus-

trations of the Luddites who did not see its benefits'
. Song Fest: Create a theme song for the Luddites.
. Counter Song Fest: Create a theme song for the factory owners

against  the Luddi tes.
. Pros and Cons: In a team of four, create a short skit that i l lustrates

both the positive and negative aspects of the Luddites'
. Front Pa-re: In an editorial team (of four students) working for the 1n-

dustrial Tintes-th,e leading newspaper of the nineteenth century-

create a front-page, special edition on the Luddites. Be sure to in-

clude interviews with Luddite leaders, factory owners, and soldier-1

guarding the factories.
. ADV Historical Analysis: Research the Luddite rnovement in your l i-

brary, Based on your reading, create a plan by which the violence of'

the Luddites could have been avoided.
.  ADV The Futur is t  # l :  The inc lust r ia l  rev 'o lut ion was thc rcsul t  o f

nrany new ideas and inventiolts that made life easier. but unfortu-

nately put rnany people in old-fashioncd jobs (such as those held by

many Luddi tes)  out  of  work.  Using your  I ibrary.  make a l is t  o f  the

manl inventions of the nineteenth century. With this l ist, create a l ist

of new skrlls and jobs for which unemployed Luddites could train

themselves.
. ADV The Futurist #2'. Create a hypothetical story fiom the trear fu-

ture when computers take over and put almost everybody out of

work. Will a neo-Luddite movement arise and start smashing conr-

puters. or wil l everybody be smart enough to lcarn new skil ls and cre-

ate ne,n' jobs to keep themselves enrployed'?

6.5.4 Capitalism or Socialism?

Who should benefit from the profits of the new factories of the industrial

revolution-the capitalist o\!ners or the workers? Two groups had very

dift'erent ideas on this subject during the nineteenth century-Roben

Owen (1771-188-5) on onc side and Thomas Malthus and David Ricardo

on the other. Robert Owen was a factory owner who believed that the

u,orkers in his factories-if treated rvell with good pay, deccnt working

hours. and safe working conditions-would work harder, produce morc.

and buy more. thereby making a higher profit for both the owner and the

workers. Owen created a successful and profitable factory and comntunity
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in Nerv Lanark. Scotland, in 1805 based on his ideas of treating rvorkers
equally and fairly. owen used thc word "socialist" for the first t ime to de-
scribe his successful worker's factory and community. It became the
model for "socialist" thinking in the future. owen. however. never tried to
expand his ideas to include governmental policy: he remained just a..so-
cialist" in ideas rather than practice-a "utopian socialist."

Malthus and Ricardo believed in the "laissez-faire" (frce rnarker)
economics of  Adam Smith (see TLP 5.5.1) ,  but  for  much more negar ive
reasons. Smith believed that workers should be paid *'ell so they could
buy more in a free rnarket systern. Malthus disagreed. He believed the
human population grew much faster than the food supply to feed theni
and that only disease, disaster. warfare. and famine kept the population
in check.  According to Mal thus.  i f  workers were paid h igh wages.  re-
ceived better working conditions, or received government assistance.
they would produce more kids who would eat more fbod and create
more f 'amines. Ricardo called thrs the "lron Law of Wages"-higher
wagcs equals more children, more food consumed, and more workers
compet ing for  jobs.  This,  in  rurn,  would depress wa_qes.  put  people out
o l 'work,  and create famine (see Palmer 1974.  I  l6- l  l7) .

Note from thc Future: The economic struggle betrveen '.socialist" be-
licfs in high *, 'ages fbr rvorkers and negative "laissez-fairc" beriefs rn
low wages for workers continues today across the world.

. Quick Write: Think for a moment about your future. If you receive a
good-paying job, do you plan to have more children or do vou plan
on spending vour money on a good car. a fine house. and a great mu-
s ic  system' l  (Using your  own future p lans.  which of  the abovc eco-
nomic systems are you modeling?)

' venn Diagram: Create a venn diagram that compares the dift 'erences
and s imi lar i t ies between Owen and Mal thus.

. Poster Po*,er: Create a poster that i i lustrates the debate between
Owen and Mal thus concerning whether  workers should be paid h igh
or  low wages.

' Time Traveler: Travel back in time to invite both orven and Malthus
(student actors in nineteenth-century dress) to join your class fbr a
day. The students of your class can then prepare questions to ask both
economic th inkers.

.  ADV Histor ica l  Analys is :  Using your  t ibrary for  rcsources,  p ick a
country and then analyze its economic system to see whether it fo[_
lows Owen or  Mal thus.
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. ADV Thc Futurist: Using your l ibrary and the Intemet as resources,

exanrine the major economic policies of the major polit ical parties to-

day. Do you rhink they follow the policies of eithcr owen or Malthus?

6.5.5 Workers of the World Unite (1848)

Kar l  l r ' farx (  t8 l8-1883) and Fr iedr ich Engles (  1825-1895) were so-  t '

cialists who listened to Robert Orven. but they were not satisficd with ri

"utopian socialism." They wanted to implement a nlore revolutionary

u,orkers (proletariat) movement that would overthrow the existing'l

rulers and factory owners (bourgeoisie) in order to tbrm a country run

by, the workers. All history, said Marx and Engles in their Comm,trtist

MctniJesro (1848). was a class struggle between the property owners

and those without property. In prehistory. there was no personal prop-

erty: everything was shared in a "communist" society. During the Mid-

dle Ages. the kings and nobles held the property and the peasants did

not. Durin-e the Renaissance and Enlightenment, the growing merchant

class became the slass with property (the bourgeoisie) and imposed

their wil l on those without property (the proletariat). During the ninc-

reenth century, the leaders of the industrial revolution (the capitalist

factory orvners) became the bourgeoisie who imposed their wil l on the

proletariat workers. Eventually, said Marx and Engles' the growing

masses of the proletariat would realize their power, rise up to over-

throu, the bourgeoisie. and create a state run by the proletariat. This

eventually would be replaced by a pure communist state in which all

property rvould again be shared.

Note from thc Future: Marx and Engles were not able to implement

their plan for a workers' state during their lifetimes. A revolutionary by the

name of Lenin. however. took the ideas of Marx and Engles and created

a "communist" state out of Russiit in l9l7 (Palmer 1974, I l8-126)'

. Quick Write: Should everyonc share all propetly or should individu-

als be allowed to own their own property? Writc a short paragraph on

the rersons for  your  decis ion.
. Slogan: Marx and Engles are tired of their slo,uan "workers of the

World Unitel" Create a new catchy slogan they can use fbr their com-

munist  movement.
. Venn Diagram: Using a Venn diagram. compare the similarit ies and

differences between the utopian socialism of Robert Orven and the

communist  th ink ing of  Marx and Engles.
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. You Were There: As the host of this popular TV pro-tram during the
nineteenth century.  your  upcomrnq quests wi l l  be Marx and Engles
(students in  costume).  The studio aucl ience (students in  c lass)  should
each prepare at least three questions to ask our distinguished guests
th is  week.

.  Poster  Power:  Creale a Doster  that  i l lust rates the n la ior  ideas of  Marx
and Engles.

.  Perspcct ives:  In  a tcam of  four  (s tudents) ,  create a smal l  sk i t  that  i l -
lustrates four different points of view conceming the thinking of
Marx and Engles:
l .  Jethro Br ick-a f 'actory workcr  who has reccnt ly  losr  h is  job
2. F.T. Porker-a factory owner concerned about the proflts earned

by hrs companir
3. Maria Shelly-the owner of a srnall store who likes to pay hcr

workers a fair wage
;1.  Bar t  Thunker- the local  pol iceman who hates v io lence

.  ADV Histor ica l  Analys is ;  Compare the ear ly  Chr is t ian comntuni r ies
descr ibed in the Bib le wi th the communisr  communi t ics descr ibed by
Marx and Engles durins the nineteenth century.

.  ADV The Futur is t ;  Analyze why the Soviet  Union and China dur ing
the late twentieth century abandoned the teaching of Marx and En-
gles in  favor  of  the la isse z- fa i re teachin_es of  Adam Smith.

6.6.0 RELIGIOUSTHOUGHT

6.6.1 Missionary l\ lovement-The I\ 'hite I\Ian's Burden

A Christian evangelical revival movement swept Europe during the late
eighteenth ; rnd ear ly  n ineteenth centur ies.  A ma. ior  ca l l  o f  th is  rev ival
moverrent was to go out and preach the word of God to everyone on
Earth. The Jesuit and Franciscan orders of the Catholic Church had
been doing ntissionary work sincc thc tinre of the Reformation across
most regions of the world. This new Christian revival rnovement of the
late eighteenth and early nineteenth centuries. however. was restricted.
tor the most part. to the Protestant churches. Africa became a central
focal  point  for  these new nr iss ionar ies.  in  par l  due to the abol i t ion is t
movement against  Afr ican s lavery tak ing p lace in  En_eland at  the same
time. The early nineteenth century was also the era of the industrial rev-
olution, with Europc producing a largc surplus of manufactured goods
to sell to new ntarkets across the slobe. These new markets for Euro-
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pean manufactured goods became the centers fbr Christian missionar-
ies. The missionaries, in turn, became the explorers and unofficial
agents of the European governments. The Christian missionaries "civ-

ilized" (Europeanized) their converts to think, act, and dress like Euro-
peans. Many missionaries really did not intend to have the govern-
ments of Europe follow them and establish colonies. but when they got
in trouble. they quickly called on European governments to assist them.
Without really planning to have formal colonies, the governments of
Eulope found themselves defending and ruling many regions of Africa
and the world.

David Livingstone (1813-1873) was an interest ing example of such
an English missionary. He worked for many years among the Bakwena
people of Botswana as a missionary, a trader, and even a military in-
structor. Due to his influence. the Bakwena were able to defend them-
selves with modern weapons against attacks from the Dutch European
settlers in South Africa. Although he was called a missionary, Living-
stone was best known for his explorations in southern, central, and
eastem Africa. More European and American traders and missionaries
quickly followed Livingstone's footsteps. Livingstone, however, was
highly critical of so many European and American missionaries in
Africa. prefening instead that Africans be appointed as Christian mis-
sionaries to their own people. He sensed that the large number of Eu-
ropean and American missionaries entering Africa was leading to Eu-
ropean control of Afiica and he opposed it. Livingstone was right.
Within twenty years, these same areas became parts of the colonial em-
pires of England, Franc-s. Cermany, and Belgium (see also TLP 6.3.5
European Imperial ism).

. Quick Write: Imagine a foreigner with strange clothes and speaking
a strange language coming into your neighborhood and working to
con!ert you to his reli-qion. Write a short paragraph about how you
would react.

. Map It: On a blank map of Africa, trace thc route of Livingstone's ex-
plorations from Botswana through Zimbabwe, Zambia, Malawi,Tan-
zania. and Kenya.

. Front Page: In an editorial team of four students, create a front-page
edition of the ftrlustrial Times newspaper that focuses on thc mis-
sionary movement of the nineteenth century. Be sure to interview-
from students in your class-at least one missionary, one recent'aq;ii-
vert. and one stron-sly opposed to thc missionaries.
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'  Bumper Sticker #1: create a bumper sticker for a missionary wagonheading into Africa during the nineteenth century,. 
J

' Bumper Sticker #2'. Create a bunrper sticker lbr someone in Afr.icaopposed to foreign missionaries coming into his 
", 

h., ;;;;;;.' Poster Power: create a poster that irustrates how the missionarymovement fit into the general imperial expansion of Europe duringthe ninetcenth century.
' ADV Historicar Anarysis: Research your librarl, for infbrmarion onthe long-range impact of three urp..i, of the missiono,lrl ,our,n.n,in Afr ica:

| ' was the movement successful during the past 200 years in con-
_ verting large numbers of Atiicans to-Chrisiianity,l
2' wourd the movement have been more successfur if it had fbr-lowed Li'in-cstone's advice 150 years ago and used Atiican rather
- than European and American missionaries?
3' what image did the missionaries create of Africa 'br the Euro-peans and Americans back home? How did this ima-ee all_ect cur-rent American and European relations rvrth countries in Africa,l

6.7.0 CONQUEST AND WARFARE

6.7.1 Britannia Rules the Waves

The Battle of Trafalgar ( I g05) was one of the hi_sh poinrs in British his_tory' Lord Nelson's n3e1 ot gi*cantic square-riggers caughr ,i,. pr.n.r,
f-leet off rhe coast of Spain 

.inO desiroyed eighteen of thirty-threeFrench ships. The battie ended any threat of n Fren.h invasion or e"g-land by Naporeon and it insured 
-Engtand's 

domination of the oceansfor the resr of the nineteenth century. The superiority of British seapower al'so enabled England ro create i(s overseas empirc of colonies"on which the sun never set."
The massive three-cjeck. sailing batteries of Enslancl and France_firing 100 cannons each_were 

-n 
f.urro,n* sight at Trafalgar, withclouds of smoke. burning ships. and thousands of dyin-e men. Farworse' however'. were rhe livin-e conditions for tt,. .om.ion ,niru.r,Sai lors were paid two shi l l ings i i^p.n..  { t*enty_six cents) a week ro

ll". i" 
cramped. darrip quarters on salr beef and maggor_\, biscuits rvrththe .h-reat of fifty rashes for clisobedience. Tr""lue times rnore sairorsdied from diseasc- than battle in thc nineteenth-century British na'r,.
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Ten thousand morc sailors deserted the British navy during the

Napoleonic Wars than were killed in battle' The only way England

.ould r."p its ships full of men was to raid small towns and other ships

in order to capture-impress-men to work on its ships' Such itn-

pressmento fsa i lo rsbyEng landf romtheAmer icansh ips led toasnra l |
conflict called "The War of I 8 I 2" t Palmer 197't' 46--55) '

. Quick write: Imagine what it was like to be in a nineteenth-century

naval battle--the sntoke, the roaring cannons, the crashing sails' the

dving men. ln a short paragraph, give a description of the way it

might have been if You were there'
. stern Sticker: Create a stern sticker for the backside of one of the l

French or British ships in the Battle of Trafalgar'
. painter's Corner: Find sonre pictures of nineteenth-century ships in

your l ib ra ry ,andf romthesecreateadramat icpa in t ingof theg igan-
iic ships fighting each other during the Battle of Trafalgar. When fin-

ished. share your master?iece with the class'
, Quick Skit: In reams of four, develop a short skit that il lustrates the

lif 'e of British sailors during the nineteenth century'
. P o s t e r P o w e r : C r e a t e a p o s t e r t h a t i l l u s t r a t e s h o w t h e B a t t l e o f

Trafalgar was one of history's turnin-e points'
. R e a d e r ' s C o m e r : R e a d o n e o f t h e H o r a t i o H o r n b l o w e r b o o k s a b o u t

l i fe in theBr i t i shnavydur ing then ine teenthcenturyandrepor tback
to your class on Your reading.

. Front Page: As the team of the four major editors of the Industrial

I i r l resnewspaper_ the lead ingnewsragof thcn ine teenthcentury_
create a front-page edition of the paper on the Battle of Trafalgar and

include an expos6 on the treatment of sailors in the British navy.
. ADV Historical Analy'sis: After reading more about the effects of"-

r h e B a t t l e o f T r a f a l g a r i n y o u r l i b r a r y ' c o m p a r e t h e e f f e c t s o f t h i s
battle to other major turning points in history' Report your findings: '

to  the  c lass .  
' )

6.7.2 Lieutenant Napoleon Bonaparte

A little-known French lieutenant named Bonaparte ended the F'rench

Revolution in 1799 and took control of France. ln 1804. he crowned him-

self ,.emperor" with the approval of the French people and the pope in

Rome. The new emperor had grand designs for a unified European
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empire. lmmediately, his armies began to conquer mosr of Europe. By
1807, some twenty nations of Europe were pan of Napoleon's grand Eu-
ropean entpire, including Austria, Prussia.Italy, and Spain-but not Eng_
land. Many, if not most, of the common people of Europe welcomed him
as a liberator. Everywhere he conquered, he abolished the feudal system
of the nobil ity. under his rule, Europe received a uniflecl European arm_v.
a unified law code and courl sysrenr rhat promored equal and civil l iber-
ties, and a unified system of highways-tncluding driving on the fight-
hand side of the road. Napoleon had even bigger ideas: with 700,000 sol-
dicrs from most of Europe and careful planning, he attacked Russia in
late June of  lu l2.  He thought  i t  was going ro be an easy conquest .  Wi th
heavy losses, Napoleon captured a descfled Moscow in September of
l812. His anry was exhausted and low on supplies. With wjnter coming
on, he began to retreat across a barren Russian landscape with tempera-
tures reaching thifiy below zero, Three-quarters of Napolcon's arrnv was
lost in Russia--100000 in dcath and 100000 as prisoners of war. with
his Russian defeat. Napoleon's empire quickly collapsed. The gleeful
lbrmer kings and nobles of Europe gathered at the congress of vienna in
1814-1815 to par ty  and to d iv ide up Europe (sec a lso TLp 6.4.1 The
Congress of Vienna; Palmer 1914,26-Zj ,,16-55).

' Quick write: which is better-a unified continent under one dictaror
who treats everyone fairly, or many small governments ruled by
kings and nobles, with no rights for rhe common people? In a short
paragraph, describe the reasons for your decisions.

. Rumper Sticker; Create a rumper sticker for Napoleon's horse, inr.l i-
cating either your support or opposition to Napoleon.

' Picture Bias: creare two drawings of what you think Napoleon Bona-
parte might have looked Iike. One drawing should show him as a
hero endin_e the power of the nobil ity in Europe. The other drawing
should show him as a v i l la in who is  desrroy ing the good o ld days
when the kings and nobles ruled Europe.

' Poster Power: Create a poster that compares Napoleon as both a hero
and a v i l la in of  the French Revolut ion.

'  Qurck Ski t  # l :  In  a team of  four ,  develop and present  lo  the c lass a
skit that i l lustrates the suffering and thoughts of Napoleon's soldiers
as they retreated from Moscow in l8l2 and the joy of the Russians
who watched them leave.

.  Quick Ski t  #2;  In  a team of  four ,  develop and presenr a sk i t  to  the
class that i l lusrrates the utter joy the tbrmer kings and queens of Eu-
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rope felt when they hearcl that Napoleon was clcfcated by Russia's

w i n t e r  i n  1 8 1 2 .
' ADV Historical Analysis #l: Research your l ibrary to compare

Napoleon rvith other leaders in history who ovcrestimated their owrl

powers ancl abil it ies. when finished, present your findings to the class,

. ADV Historical Analysis #2: Research your l ibrary and the lnternet

ro compare clictatorships with dentocracies. Are all dictatorships bad

and all democracies good, or have there been good dictatorships and

bad democracies in historY?
. ADV The Futurist: Research your l ibrary to compare Napoleon's

conquest of Europe and Russia with Hitler's conqucsts during world

War Il.

6.7.3 Shaka Zulu

Shaka (177-1-1828)-One of  the major  mi l i tary -Renir rses in  the h is tory

of the world-arose in the early nineteeDth century in thc Natal region

of southern Africa. At a time in the world when the Brit ish were be-

ginning to exert their imperial sea power around the world, the Brit ish

were strongly threatened in southern Atiica by this leader of a small

c lan cal lec l  the Zulu.  In  1816,  Shaka bui l t  a  g iant  war machir le  and na-

tional empire. rvhich devastated most of southern and eastern Africa for

several thousand miles. African warfare befbre Shaka was relativeiy in-

formal -two sides throrvinq spears at each other. Shaka rddically

changed a l l  th is  wi th shor t  s tabbing spears, large shie lds.  and t ight ly  or-

ganized regiments o-f highly traincd soldiers. A Zultr army would attack

an opposing army rvith a single regiment, falsify a retreat to draw the

enemy forward, and strike quickly with two regiments attacking from

both s ides.  This Zutu bat t le  tact ic  of  Shaka's  was revolut icnary and ct t -

abled the Zulu to captLrre large parts of southern Afljca very qtrickly.

Captured )'oung men and wonlen frotl each battlc were not enslaved

but rather quickly absorbed into a rapidly growing Zulu nation. Any

African peoples not incorporatcd into the Zulu empire fled in tetror.

This fleeing of thgusancls of people from the Zulu wats called the Dr-

frrrlttne.Thcse Difaqarrr refugees l leeing from Shaka frightened the

small Brit ish colony at Cape Town. South Africa. Other Difltt l trtrc

refugees attacked the peoples of Botswana, Lesotho, Swaziland,

Mozambique. Zimbabwe. Zambia. Malawi, and 
-lanzania, 

causlng

waves of u'ari 'alc anci bloodshed wherever they fled. In the en-d',Shaka

self-destructecl. His mother held a strange power over him; when she

l
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died,  he went  c lazy k i l l ing h is  own people,  His brother  f ina l ly  mur_
dered him-to the relief of much of southern Africa.

Note from the Future: Thc Zulu are still one <tf the major peoples of
South Africa todav and are renowned tbr their prowess in warfare (Sruan
and Malcolm l950; Hamiiron 1995),

. Quick Write: ln a short paragraph, describe what you think a person
w'ould have to do to rise from being a common person to becoming
one of the most famous leaders in history.

' Map Attack: on a bla'k map of Africa. locate the eastern state of Na-
tal in South Africa and idenrify it as the honre of the Zulu, with ar-
rorvs and shading, then identifv all the countries of southern and east-
ern Africa that were devastated by the Difaqane started by the Zulu.

' You wcre There: As hosts of this top TV program during the nineteenth
century. have the reporters in the audience (classroonr) intervierv. w,ith
three questions each, some of the actual people who knew Shaka:
l. Francis Fynn-one of the f 'ew Europeans lo have visited Shaka

and lived to tell about him
2. Ngomane-one of Shaha's nrajor generals
3,  Naledi -a Motswana pr incess who had to f lee t rom the at tack ing

a rm ies  o f 'Shaka
4. Mzrlikazi-an Afiican leader who fled liom Shaka and founded

an ernpire in Zimbabwe to the nonh
' Art Mart: Create a painting of a Zulu solciier of the early nineteenth

century.
'  Poster  Power:  I l lust rate on a poster  the power of  Shaka's  nr i l i tary

tac t i cs .
. ADV Historical Research: Using sources found in your l ibrarl, and

on thc Internet, trace the factors that enabled Shaka to rise to power
and those factors that led to hi.s early death.

' ADV What If?: How could Shaka have creatcd his large empire oy
peaceful means'.) with a set of four partners. create such a plan and
present it to your class.

6.7.4 Liberation. Not Revolution-Sim6n Bolfvar

The aristocracy of Spain had lived in luxury fbr rhree centuries cjue ro
thc stcady supply of sil 'er acquired from its empire in South America.' l 'his 

empire of the Americas ended when Sim6n Bolivar defeated a pe-
ruvian Spanish arnry in 1824. The srruggle for rhe l ibcration of South
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Anrcrica, however. was long and diff icult. Bolfvar started his conquest

to l iberate South America from Spanish rule when Napoleon invaded

Spain in 1808. Bolivar's ult imate dream was for a united and indepgn-

dent South American republic. Bolivar's f irst attempt at conquest

started in Venezuela, but it was a revolt mostly of rich, educated Cre-

oles (Spanish people born in South America) against Spain and it was

not successful, With his small, i l l-equipped army, he retreated up into

the high Andes Mountains of South America. He repeated this same ac-
tion every time he was defeated but he did not give up his dream. With
repeated failures of his Creole army against the Spanish, he began to
recruit local Indians and former African slaves into his army and even

a regiment of former English soldiers to fight fbr him. Always with

small armies and very few supplies, Bolivar gained the respect of anti-

Spanish leaders throughout South America. As a rich Creole, however,
Bolivar was careful nevcr to antagonize the rich landowners and Qpe-
ole aristocracy wherever his armies traveled. He obtained local Inpipn
and African support, who hoped that he would eventually lead a;.full
revolution against the rich landowners as well as the Spanish, but.$oli
var neverabandoned his rich Crcole roots. He was successful in 1p[ping
local armies in Venezuela. Columbia. Ecuador, and Peru-but never fbr
a l iberating army for South Anrelica and never tor a full revo.lution..He
was successfu l  in  1824 in defeat ing the last  Spanish army, in South
Anrerica, but his supporters had no intercst in his bigger dream of a
South American republic. They wanted small local countries and
quick ly  deser ted Bol fvar  to f lound thei r  own scparate countr ies-
Venezueia, Ecuador, Colunrbia. and Peru. lndian and Atrican support-
ers of Bol(var also tbund that their leader had no interest in supporying
their revolutionary cause against the rich Creole landowners of South
Amer ica.  Bol ivar  d ied a lone in 1830 wi th h is  dream incomplete,and
very few supporters (Palmer 1974.67-71).

Note from the Future: Today. the rich Creole landowners sti l l  contlol
l.nost of South Anrerica while the Indian and Atiican popuiations sti l l
form the working and pcasant class of the continent,

. Quick Write: Think for a moment about what it would take for you

tcl suppon the l iberation of a country from a foreign ruler. Wherr
ready, write a short paragraph about your support of a l iberation
movement and share it with the class.

.  Rumper St icker :  Create a rumper st icker  for  Bol ivar 's  horse,  c i ' iher
for  or  against  Bol fvar 's  cause.
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. Poster Power: Create a poster i l lustrating the strengths and weak-

nesses of  Bol ivar 's  s t ruggle.
. Sorrg Fest: Crcate a song or a rap about Bolivar.
. Madison Avenue: As the recently hired advertising firm to strengthen

Bol ivar 's  publ ic  re lat ions image in South Amer ica.  create an ad cam-

paign tbr  Bol ivar  wi th an ad s lo-ean.  a radio j ing lc .  i tnd a th i r ty-

seconcl TV spot.
. Front Pa.ee: As the editorial team (four students) of the leading news-

paper of the nineteenth century. lhe Industriul Tintes. do a special

f iont-page edition on Bolivar and his successes and failures. Be sure

to inc lude an i l l t rs t rat ion of  Bol ivar  and interv iews wi th people whcr

supported and opposed him.
. ADV What Il l : After rescarching Bolivar in the l ibrary. develop a

plan by which Bol fvar  might  have reached h is  fu l l  dream of  a uni ted

South Amer ican republ ic .
. ADV The Futurist: The' rich landowners versus the poor Indians is

st i l l  the rnajor  problem in South Amer icar .  Create a p lan to resolve

th is  problem.

6.8.0 TRAGEDY AND OISASTEH

6.8.1 The Dark Side of the Industrial Revolution

The industrial revolution created working conditions the world had never

seen before. People could no longer work at their own pace; instead, they
had to keep up with the pace of machines that did not rcst. Never in his-

tory had so much coal been burned. iron smelted. and cloth manufac-

tured. The immense pollution problems that resulted were totall l '  uncx-
pected. The world had also never seen so l)tany people packed into cit ies.
so much crime, and so much raw sewagc florving in the streets. A Pruss-

ian traveler in I 8 l4 graphrcally described the ecological conditions of the

factory o[ Manchester in England during the industrial revolution: "'[ 'he

cloud ofcoal vapor may be observed from afar. The houses are blackened
by it. The river which flou's through Manchester is so fi l led r.r ' i th waste

dye stufTs that it resembles a dyer's vat" (Palmer 1974).

The early industrial revolution had no air f i l ters. Coal smoke fi l led

thc a i r  and luncs of  a l l  who wcrc nearbv.  I t  had no under-qrot tnd seu-

ers;  a l l  sewage f - lowed down di tches in  the st reets.  Clean dr ink ing wa-

ter  was a lmost  unheard of :  a t  best .  contaminated wel ls  were the source
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of drinking water for most people.
After hearing many reports on the squalid conditions of children '

working in factories, the English Parliarnent passed the First Factory
Act in 1802, over the strong objections of the factory owners who
stated that such laws interfered with their profits. The major condi- '

tions of the First Factory Act were as follows (Patmer 1974,36-37). '

I . Factorics are to be cleaned twice a year. 
(

2. All workers are to receive one suit of working clothes p., y.or. 'ti i '

3. Children can work no more than twelve hours per day.
4. Children are to receive one hour of religious instruction everyn

S u n d a y .  
i : i \ '

5. A medical doctor should visit a factory if an epidemic breaks outl '  
'

6. Any factory that does not comply with these laws is to be fined 
I

f iv'e pounds (ten dollars).

. Quick Write: Describe the worst working and living conditions you
have ever seen in a short paragraph.

. Graffiti: On a large piece of paper, create graffiti to protesl the inhu-
man conditions of the industrial revolution. When finished, pur it
along the wall of your classroom.

. Protest Letter: Write a letter to your local parliamentarian (member
of Congress) protesting the working and living conditions of the in-
dustr ia l  revolut ion.

. Counter Spin: As a factory owner during the industrial rcvolution.
write a letter to your parliamentarian describing the "ercellent"
working conditions in your factory, and be sure to mention the en-
c losedcon t r i bu t i onmade toh i s t rpcominge |ec t i oncampa ign fund .

. Protest Song: Create a protest song focused on the working and liv- ,
ing conditions of the poor workcrs during the industrial revolution.

. Poster Power: Make a poster i l lustrating the poor conditions for
workers during the industrial revolution.

. Her Majesty's Workers Committee: As members of Her Majesty's
Workers Committee (four students in each committee), makc recom-
mendations to be delivered to Parliamenr (your class) for the revision
of the First Factory Act of 1802 for the bettermcnt of the workers.

. Her Majesty's Factory Owners Committee: As members of Her
Majesty's Factory Owners Contmittee (tour students in each com-
mittee). make recommendations to be delivered to Parliamcnt (vour
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class) tbr the revision of the First Factory Act of 1802 for the better-

ment of the lactorY owners'
. ADV The Futurist #l: Research your library fbr what u'as done by

the British government to improve the conditions for the workcrs

during the nineteenth centurY'
. A O V T h e F u t u r i s t # 2 : R e s e a r c h y o u r l i b r a r y t o f i n d o u t w h l c h p r o b -

lems of the industrial revolution rentained unsolved and lasted down

through the twentieth century'

6.9.0 EXPLORATION AND DISCOVERY

6.9.1 The Nineteenth-Century Discovery of Electricity

Perhaps the g.reatest cliscovery of the nineteenth century r'r 'as practical

and por lable*elect r ic i ty .  Yes.  we have a l l  heard of  Ben Frankl in 's  d is-

.ou.ry  of  e lect r ic i ty  in  l ightn ing,  but  what  d id he do wi th h is  d iscov-

ery? i lo th ing.  Many e ighteenth-century-scholars a lso knew how to

make electri. i ty Uy friction for parlor tricks' but it was not very useful

when you .ouid not move it. Even the ancient Greeks knew how to

make .static electricity by fi iction ("elektron" is an ancient Greek

word). Useful electricity was crcated through a series of interesting dis-

coveries during the nil leteenth century:

l .  In  1800.  the l ta l ian physic is t .  A lessandro Vol ta (yes '  vo l ts  are

nameda f te rh im) .d i scove red tha tp la teso fz - i ncands i l ve r l am i -
nated together produced chemical electricity as well as a battery'

which could store electricity for a short t ime'

2.  In  1820,  the Danish physic is t .  Hans Chr is t ian Oersted '  used

Volta's electric battery and discovered that it moved a compass

needle. He had discovered that electricity was magnetic'

3 . T h e G e r m a n , G e o r g o h m ( o h m . s L a r v ) . i n 1 8 2 6 ' d i s c o v e r e d t h a t
different metals (such as copPer and lead) rcsisted the flow of

electrical current at different levels. He measured this clectrical

resistance with units hc called "Volts"'

4 .  In  1836.  an Arner ican.  samuel  Morse,  us ing an e lect r ica l  bat tery

andacoppe rw i re , sen t the f i r s te lec t r i ca ln lessagebyw i re (us ing ,
tuf  course.  Morse code).

5 .AnEr r -e l i shman ,JamesMaxwc l l ,ma themat i ca l l yun i f i ed f r i c t i on .
current. and chenrical electricity together into a single unified the-
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ory of electr ic i ty in 1g64. with his new theory of uni f ied ercc-
tricitv. he predicted thc existence of electrolnagnetic waves that
traveled the speed of light. as well as a differenr kind of sound
wave he cal led "radio" waves.

6. In 1865. anorher American. Trr.mas Arva Edison. t ied the theory
and the practicar aspects of electricity together with three inven-
tions: first, an electromagnetic generator run by a steanr engine;
second. an electr ical  incandcscenr lamp (a t ight bulbt:  ana thira,
an electrical metering systent fbr bill ing cusromers.

Bv the end of the century, Edison's electr icar r ight bulbs were r ightrng
homes. factories, offices, and streers around the world-and theiest is
history (Burchel l  t966. 32-J5).

. Quick Write: Describe in a shorl para-9raph whar Iife would be ]ike
u'irhout electricity. what thin-ss from life tocray would you miss the
most if there rvere no electricity..)

' Bumper Sticker: create a bumper sticker for a nineteenth-century
horse-drawn carria_ee that advertises one of Edison's new light bulbs,' Poster Power: Create a poster that ii lustrates what the disiovery of
elcctr ic irv did to the world.

' Time Line: In a team of fbur students, create a timc line on a large
piece of paper il lustratine the amazingry quick series of discoveries
and inventions durin,{ the early nineteenth century that led to thc
practical . evervday use of electricity across the world.

. You Were There: As the host ol' this popular TV program of the
nineteenth century, have the members of your studio aLrclience (stu-
dents in clirss) prepare three questions each for our famous suesrs
(students in costume) from the nineteenrh century who are rerfonsi_
ble for the electricity we use today: Volta, Oersted, Olm, Nlorse.
Marwel l .  and Edison.

'  Quick Skit :  In teams of four,  create a short  ski t  that i i lustrates the
importance of one discovery fbl lowinq anorher to establ ish the ini_
t ial  precondit ions for rnore discoverics and invent ions to take
p lace .

' ADV Historical Anarysis: Think fbr a llroment anct identify what you
think are the five most important discoverics in the hislorv otiu-
mankind' Horv does the discovery and invenrion of the practicar u{{'
of electricity rank in your rist? Be preparecr to present your list and.
defend your reasons in front of vclur class. ,jl lt i

l i l C ( r r

: i l
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6.9.2 Darwin's Origin of the Species

In 1859, a very shy scienrist by the name of charles Darwin published

his book, origin tf the Species, after many years of thoughtful retlec-

tiop and study. Darwin did not want his book to cause any controversy.

The book, horvever. created a controversy as large as thosc of Copemi-

cus and Gali leo several hundred years earlier when they simply noted

that the Earth was not the center of the universe. All Darwin did was

announce, after caretul study, the four major points of his theory of

evolut ion:

L Plants and animals do not reproduce identical r 'eplicas of their

k i nd .
2. Organisms. however, do reproduce variations of their kind. often

wi th heredi tary t ra i ts .

3, Nature allows only those species that are most f it to survive.

4. Out of this a struggle for survival conles a process called "the sur-

vival of the fittest."

As wirh Copernicus and Gali leo before him, righteous Christian lead-

ers in Europe and the United States raised the alarm that Darwin's the-

ory of evolution was a direct challenge to the Book of Genesis in the

Bible, which stated that God created the world in seven days. What

Darwin stated, horvever, was not new, Eighteenth-century naturalists

had already classified humans as a type of animal . Geologists and

thinkers as far back as da Vinci knerv that the fbssil record of seashells

and bones intbedded in rock thousands of feet above the ocean were

clear indications that the Earth was not created in seven days' What

Darwin did, however, was simply and clearly state the culrent consen-

sus of scientif ic thinking about evolution during the middle of the nine-

reenth ccntury. Darwin's theory of evolution also introduced the idea ol'

"progress" to human thinking. Evolution was not a set process deter-

mined aheacl of t inte. Huntans, through their own choices and hard

work. can create "progress" and determine the direction of the future

(Burchel l  I  966.  37-38) ,

' Quick Write: In a short paragraph, describe a fossil you have seen

and how old you think it might be.
r Bumper Sticker: Create a bumper sticker either promoting Darwin or

opposing him when his book was llrst published in 1859.
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. Poster Power: Create a poster that i l lustrates the controversy between
the scientrfic thinking of Darwin and the rishteous Chr"i. ir ian leaders
of  h is  day.

. Music Mart: With a partner, compose a short song or rap that tells the
story of Darwin and the trouble he had with many Christian lfaders
of the nineteenth ccntury.

. Front Page: With a team of four student editors, create a front-page
edition of the Industrial Times newspaper that focuses on the contro-
versv between Darwin and the Christian leaders of the nineteenth
century. Be sure to interview representative from both views of the
controversy and have an editorial column in which you state your
own v ieu s.

. ADV Historical Comparison: Which was a greater scientif ic cOntro-
versy rvith the Chnstian church: Copernicus's and Gali leo's cliscov-
eries, or Darwin's discoveries? Research both controversies in your
library and present your findings to the class.

. ADV What If?: What if Darwin never developed the concdpt of
"progress"-that humans can make themselves better? What would
be the future of humans without this idea?

. ADV The Futurist: In your community today, interview a scientist or
science teacher concerning the importance of Darwin's theory of
evolutiorl and a "creationist" who does not believe that humans and
animais evolve.

6.10.0 INVENTION AND REVOLUTION

6.10.1 Ful ton 's  Fol lv

Contrarv to what  many people bel ieve.  Robert  Ful ton 0765- lg l5)  d id
not invent the first steamboat. He was an American painter. he built
canals in England. and he built a submarine for Napoleon in Frande, but
the f - i rs t  known sreantboat  was bui l t  in  France in l j j3 . I t  sank.  James
Ranrsey in Maryland built and rested a jet-powered stcamboat in l7g7 ,
but he died before he could l ' inish it. John Fitch of connecticut built a
steamboat  wi th power oars,  but  drank h imsel f  to  death. ,Other
steamships were bui l t  in  England,  but  ran out  of  f inancia l  backing.  In
1803, Robert Fulton was in France working on submarines. By.pcci-
dent, he tnet Robert Livingston. the American arnbassador. to F4a4ce,
lnd the two talked about steamboats. Livingston was rich and hcki the
monopoly to run steamboats on the Hudson Rivcr in New york. br"rt he
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did not have a steamboat. Fulton and Livin-cston created a partnership

to build steamboats to run ou the Hudson. Several problems stood in

the rvay. Thc only steam engine factory in the world was in England.

and England was at  war wi th France.  No problem. Ful ton t laveled to
England under the assumed name of "Francis" to hide the fact that he
had prcviously built -submarines for the French. Atter a delay of several
years, Fulton was granted a permit to expoft an English steam englne

to the United States to build a steamboat. Fulton also assured Liv-
ingston 's  f inancia l  support  by marry ing L iv ingston 's  daughter .  In  1807.
Fulton built a small practical paddlewhecl steamboat and ran it uprivcr
fl-onr New York City to Albany in thirty-two hours. People along the
river at f irst thought it was a sea monster or the end of the rvorld when

thcy saw i ts  showcr of  sparks and heard i ts  c langing noises at  n ight .
Others called it "Fulton's Folly." The forty people who first made the
tr ip .  however.  thought  i t  was great .  By 1809,  manv improvements la ter ,
"Fulton's Folly" became a financial success-the first conrmercially
succes.sful .steamboat in the world and one of the major inventions of
the industr ia l  revolut ion (Palmer 1974.  28-35) .

. Quick Write: Sit back for a moment and think of an invention that
would greatly improve how we live. Write a quick paragraph about
th is  invent ion and share your  ideas wi th the c lass.

. Chart It: In a tean.r of fbur, create a large chart i l lustrating the history
of all the failed steamboats prior to Fulton's successful model and
present it to your class. Analyze your chart and add at least three con-
clusions that we can draw from it. Your conclusions should fbcus on
what  your  char t  te l ls  us about  i r rvent ing th ings and rnaking thenr  suc-
cessful in the future.

. Stern Sticker: Create a stern sticker for Fulton's first steamboat on
the Hudson River.

. List It: Make a l ist of all the factors that Fulton had to overcome be-
forc he could make the first commercially successful steamboat.

. Concept Web: Inventions almost always help people to do things bet-
ter. Using the word "stearuboat" as the central concept on the board.
have the class l ist all of the things they can inragine a "steamboat"

could do that would make lit 'c easicr for cverybody else.
. Poster Power: Create a poster that advertises the new Fulton steamboat.
. Model It: Create a cardboard model of Fulton's first steamboat.
. Counter Spin: With a partner, nrake a l ist of negative contributions of

the stearnboat  ( for  example.  pol lu t ion) .
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Perspectives: In teams of ibur. role-play four different perspectives
conceming Fulton's steamboat:
l .  T.  T. Tutt le-a proud investor in Fulton's steamboat
2. N{alcolnl Merkin-the owner of a fruit shop who now could sell

f resh frui t  in the next town upriver
3. P. T. Stump-an anery sailboat captain who lost his transport

business to the steamboat
4. Geny Murt le-a homeorvner on the r iver who complained about

all the noise and coal smoke from the new steamboat
ADV The Futurist: Based on research in your library or on the Inter-
nct. make a time line from 1807 to the present on the diffelcnt typcs
of power boats that have been used since the steamboat replaced the
sai lboat.

6. 10.2 Inventions, Inventions, Inl'entions

The industr ial  revolut ion was an explosion of invent ions such as the
fol lou' ing (Gay 1966. 102-107):

i  .  Jethro Tul l ,  an Engl ishman, the seed-plant ing machine ( 1701)
2. Robert Fulton, an American. the first steamboat (1807)
3. Henry Bessemer, an Englishman, the first blast furnace to make

steel (  l  U50)
,4. Edward Cartwri_eht. an Englishman. the water-powered loom for

rveaving (1785)
5. EIi Whitney. an American, the cotton gin and the idea of inter-

changeablc parts for manufactur ing (1793)
6. Joseph Bramah. an Englishrnan. the modem water closet (11'78)
7. Henry Cort .  an Engl ishman, roi led i ron (1784)
8. Joseph Jacquard, a Frenchman, a si lk power loom (1800)
9. Thomas Newcomen. an Engl ishman, the steam pump (1112)

10. Samuel Morse, an American, the telegraph ( I 837)
I  L Janres Watt ,  an Engt ishman. the steam engine (1769)
12. Richard Trivithick, an Englishman, the first train driven by a

steam en-sine (1804)
13. James Sharp, an Engl ishman, the winnowing machine (1177)
l ;1.  James Hargrave, an Engl ishman. the spinning jenny (1768)
15. Michael Menzies, an Engl ishman, the threshing machine (1732)

. Quick Write: Think of a rnajor invention you would like to see
made. Write a shorr paragraph describing it and then present this
idca to the class.
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. Chart It: Create a charl that i l lustrates the number of major inventions

created by the Amer icans,  the Engl ish.  and the French.
.  3D Map At tack:  At tach the nanre and a drawing of  each of  the above

invent ions ( i f  possib le)  to  a 6"-x--4"  card and tape each to a d isp lay
table. When completed, attach a map of the world to a standing
piece of cardboard or Styrofbam behind the table. Now a(tach a
piece of  co lored twine or  s t r ing to each invent ion and connect  each
picce of string to the country of origin on the map. What conclusions
can now be drawn from this dynamic display of nineteenth-century
invent ions?

. You Were There: As the host of this popular TV program durin_e the
industrial revolution, fourteen of the major invenlors (students) of the
agr icu l tura l  and industr ia l  revolut ions wi l l  br ie f ly  descr ibe and
demonstrate their inventions. The studio audience (students in the
class) before the show can prepare three questions each tbr these in-
ventors who wil l be your guests for the evenittg.

. Time Line: As a class project, place all the inventions in chronologi-
cal order, create i l lustrations for eacb inl 'ention. and then make a
large time line across one wall of your classroom of the major in-
vent ions of  the era.

. ADV Diorama: Create a diorama or model of one of the nrajor in-
ventions of the agricultural or industrial revolutions.

6 .11 .0  ART AND CREATIVETHOUGHT

6.11.1 The Fury of the Sea at Dusk-The Birth of Impressionism

No artist better represents the change frorn the eighteenth sentury to the
nineteer t th century than the Engl ish painter  J .  M.  W. Turner  (1175-

l85l ) .  His  ear ly  paint ings dur ing the turn of  the century ref lect  the re-
alistic romantic landscapes of tr.rrope during the Enllghtenntent.
Slowly and cautiously during the earlv nineteenth century. Turner
started to paint the fury of the sea, srvirl ing clouds in storms, and the
intcnsi ty  of  thc sel t ing sun on ships and sai ls .As the n ineteenth century
progressed, Tunrer's paintings became less the realistic romantic paint-
ings and more the impressions of l ight, wind. weather. and sea on a ship
or  a bui ld ing.  Turner 's  paint ings a lso ref lected the new nineteenth-
century scientif ic understanding of l ight as the separate continuunr of
color exprcssed by the rainbow. Suddenly, bright colors were every-
where in  swir ls  of  l ight  in  Turner 's  paint ings.  Many o ld painters grum-
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bled about Turner-too colorful and too fuzzy Lhey said; good paint-
ings should be dark and dreary. A young French painter named Claude
Monet disagreed. Monet chanced upon Turner's paintings in l,ondon
and immediatell ' began to use Turner's techniques of light and color in
his paintings. Other French painters, such as Manet, Degas, Renoir, and
Van Gogh. also began to follow the same style-they called it impres-
sionism. The old classical painters stil l grumbled about the tuzzy paint-
ings with too much color, and the impressionists initially did not be-
come popular in Europe. It was only when American, Russian, and
Japanese painters began to buy large numbers of impressionist paint-
ings that European buyers began to take a second look at impression-
ism and purchase thcm in large numbers (Wilton 1979).

Note from the Future: Today, rve recognize impressionism as the ma-
jor symbolic art form of the nineteenth century. The paintings of thc
nineteenth-century impressionists are now purchased for ntil l ions of
dollars by collectors around the world.

. Quick Write: In a short paragraph, describe the fury of the ocean in a
storrn at sunset. When finished, share your impressions of this event
with the class.

. Sketch Pad: Make two sketches of the same person or thing: one an
eighteenth-century realistic depiction of the person or thing. and the
other a nineteenth-century inrpressionist image of the person or
thing. Share your sketches with thc class.

. Bumper Sticker: Create a nineteenth-century bumper sticker either
for or against impressionism to be placed on the back of the horse-
drawn carriages of the period.

. Poet's Corner: Write a short poem describing the imagc of a favorite
impressionist  paint ing of yours and share i t  with the class.

. Role Play: With a panner, role-play a stuffy old classical painter
wanting clear, realistic paintings with dark colors and a new impres-
sionist painter wanting the personal feeling of color and light to dom-
inate paint ings.

. ADV Action T Chart: Using your library or Internet as resources,look
at a realistic painting from the eighteenth century and a nineteenth-
century impressionist painting. Describe the differences you see.

. ADV Historical analysis: The nineteenth century is mostly knoyn for
its grirny, gray factories and inhuman working conditions.lryinc-
teenth-century impressionist painting, however, is renowned (or its
bright colors. swirls of light, and peaceful country scenes. Resparch
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your l ibrary and the Internet to discover why therc is such a contrast
between the dirty, gray. nineteenth-century factories of Europe and
thc bright. cheery paintings of the impressionists of the same rime.

6.11.2 Taoist Impressionism-The Painted Word

"To paint the bamboo." said the Chinesc artist and scholar Su Shih,
"one must havc it entirelv within one. Grasp the brush. look intently [at
the paper] ,  then v isual ize what  you are going to parnt .  Fol low your  v i -
sion quickly, l i ft your brush and pursue directly that which you see [in
your  mindl .  as a fa lcon d ives on the spr ingrne hare- the least  s lacken-
ing and it wil l escape you" (Boorstin 1992\.

The pen, writ ing the word of God, was holv according to the Chrrs-
t ian iconoclasts and the Musl ims dur ing the ear ly  Middle Ages.
Brushes that painted images, however, were the work of the devil. As a
result, artistic painting in Europe almost did not come into existcnce. It
never took place in the Muslim Middle East.

Although the pen/written word and the brush/painted image were
forever separated in the West. they were as one in Taoist China and
Japan. Writing in Chinese and Japanese ,,vas alu.ays donc with a brush.
never  a pen.  As a resul t ,  ca l l igraphy- the af t  o f  wr i t ing-was just  as
imponant as the words of a poem. The distincrion between scholars ancl
artists from Europe did not exist in China. Wesrern painting focused on
human or religious portraits, and landscape painting did not appear un-
ti l  the nineteenth century in Europe. The opposite is true of Eastem
painting. Landscapc painting was always the center of Chinese and
Japanese paint ing,  wi th the human subject  a lways smal l  and ins igni f i -
cant .  The chi ' i - the way of  nature-was suprente to the indiv idual  hu-
man in China.  The Europcan impressionis t  painter  Monet  would paint
quickly by a brid_ee to see the l ight reflecting on rhe bridge in just the
right way. The Chinese Taoist painter would stare intently at a blank pa-
per in front of him until he saw the imagc he wanred to paint. He would
then paint quickly before the image left him (Boorstin 1992,419426).

.  Quick Draw; Close your  eyes unt i l  you can imasine a leaf  fa l len f rom
a trcc. On a piece of paper. quickly draw rhe image of the leaf you
saw in your  mind.

' T Chart: Using a T chart. compare Western art and call igraphl' with
Chinese art and call igraphy.
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Ittustrction 6.11.2 Taoist lmpressionist Poem Translated into Japanese [top to bot-
toml: Toten goshiki [no] kumo. Transtated into English [top to bottom]: Eas4 Heaven,
Five, Color, Cloud.

. Poster Pou,er: Create a poster that illustrates the differences between

E,uropean art and Chinese art. ir

. Art Mart: Using i l lustration 6.11.2, The Painted Word, practrce'

Japanese call igraphy with a brush and ink. Remember that Japanese '

and Chinese are both written from right to left or from the top to the

bot tom of  the page (Kuiseko 1988,28-32) .
.  Poet 's  Corner :  Now using the same i l lust rat ion (6.11.2) '  pract ice- ' '

writ ing Japanese Haiku poetry with the same five words translated

into English from top to bottom: cloud. color, f ive, heaven. east. Use

the five words to create a beautiful Haiku poem in English. When fin-

ished. share your poem with the class and discuss what you have r.

learned about Japanese writ ing and poetry from this lesson.
. ADV What lf?: What if the Christian iconoclasts had dominated in

Europe during the Middle Ages? Would call igraphy have become the

dominant afl fonn in Europe as it became in the Middle East and in

China and Japan?
. ADV Historical Research: How did the development of Chinese and

Japanese writ ing and art focus entirely on the brush-and not the
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pen-while European writ ing and art were clearly separated between
the pen and the brush?

'  ADV The Futur is t :  Can there be a moment in  t ime when wr i t ing
and ar t  merge in thc West  as thcy d id in  China and Japan? What
would have to happen f r rs t  for  such a s igni f icant  h is tor ica l  event  to
occur?

6.11.3 Beethoven-The Deaf Tone Poet of Bonn, Germany

Ludwig van Beethoven ( 1770- I 827) defined the music of the nineteenth
century. He called himself a "tone poet" rather than a rnusician and he
was^ deaf by the time he rvas thirty, but that did not stop him from rein-
venting music. Prior to Beethoven, the nrusic of Mozart, Vivaldi, and
others was ambient music to be played for its own beauty before the
coufts and aristocrac)' of Europe. Beethoven grew up during the Ameri-
can and French Revolutions with their bold proclantations of l ibeny for
all people. His music reflectcd thesc great revolutions both in spirit and
audience. His great symphonies written after 1800 were as bold and pow-
erful as the revolutions thcrnselves. He was the t-rrst to use the real porver
of a new instrument-the piano. He was the first to use all thc instru-
ments of the full symphony together-strings, percussion, and horns-to
produce waves of sound and power. He was the first to use the music of
the symphony to produce emotions of sorrotv. anger, joy, and happiness
rather than just pretty music. He was not just a Romantic, hc defined thc
romanticism of the nineteenth century. The music of the Enlighten-
ment-Mozart, Vivaldi, and Haydn-was controlled, reasonable, and
beautif 'ul. The crashing power of Beethoven expressed the rarv romantic
emotions of the new century. His music was not for the stately courts of
Europe, but for all the people l iberated during that revolutionary era.

Note from the Future: There is l i tt le disagrcemenr among musicians
today-Beethoven is considered to be the greatest musician in history.
Al l  o f  thc possib i l i t ies and feel ings expressed by music roday would
not have eristed without the nerv rnusical inventions of Beethoven
(Boorstin 1992, 452465).

. Quick Write: Write a short paragraph expressing an emotion of anger.
love,  or  joy.  Now imagine a p iece of  music that  would cxprcss that
emotion. How would it sound? When finished, share vour poen and
music wi th the c lass,
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T Chart: Compare the nrusi!- of the Enlightennent (Moz-an and Vi-
valdi) rvith that of the nineteenth century (Beethoven). How are they
different ttom each other?
Bumper Sticker: Create a pro-Beethoven bumper sticker.
Counter Spin: Create an anti-Beethoven bumper sticker,
Tone Poern: Listen to one of Becthoven's symphonics. Create a free
verse poem expressing your f'eelings rvhile you listen to the piece.
When t inished. share vou Doem with the class.

. Venr) Dia-uram: Compare your favor.ite song with a symphony of
Beethoven. What are the similarities and differences between thern?

. ADV Historical Research: Read about Beethoven and his music in
the librar1,. Exactly why is he considered the greatest musician rn his-
tory?

. ADV Mental Reseirrch: Research your library and the Intemet to dis-
cover exactly how a deaf person like Beethoven can hear and com-
pose gr€at music.

.  ADV What i f?:  What i f  Beethoven never l ived and composed his
music? How would ntusic today be di f ferent without his contr ibu-
t ions?

6.11.4 Oliver Twist. Tiny Tim, and Litt le Nell

I t  was a grand love af fa i r -Char les Dickens (  l8 l2-1870) and the Eng-
lish public of the nineteenth century. They seenred made for each other.
Dickens '  England had a new queen-Victor ia  (1837).  I t  rvas rapid ly
building its overseas empire. The new factories of the industrial revo-
lution w'ere polluting rhe air with coal soot. I l l i terate workers were
tbrced to 

"vork 
long hours in unsafe conditions. Ministers. in a Christ-

ian revival ,preached that hard work and strict morality would have its
rewards in heaven. Dickens' father was sent to debtor's prison when

Charles was twelve and Charles went to work in a boot-blacking tac-
tory rvhere he earned sixty cents (shil l ings) a week t<l help support his
lami ly .  He went  to school  when he could,  but  was a lways taken out
when his family could not meet its debts and he rvas sent back to work
at somc lou'-payina job. At the age of seventeen, he became a court re-
porter and then a journalist. He liked to w'rite about comnon people-
thei r  joys.  thei r  sonows,  thei r  aspi rat ions. ln  1836,  he wrote The Pick-
vick Paper.s in monthly installments-it expressed the very emotions
of the English people around Dickens- The English pcople on the strcct

a

a

a
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could read and cry or cheer with the characters of charles Dickens-
oliver Twist, Tiny Tim, and Littrc Neil. very suddenry. Dickens was a
great success-but he did not stop there. He worked throughout his life
to change his stories to fit what the English public *unt.d. As a resulr.
his success conrinued to grow. when he died in r g7o, his beloved Eng-
lish public cried ar his passing (Boorstin 1992.364_37g).

' Quick write: In a short paragraph. describc your favorite author.
who is your favorite character by this author'l why does this author's
writing appeal ro you?

' Poster Pclwer: create a poster of one of Dickens'characters-olrver
Trvist, Tiny Tim, or l_ittlc Nell-to rouse rhe sympathy fbr the poor
in nineteenth-century England.

' Role Play: with a partner, creare a shon skit that depicts the hard-
ships of tactory life for the poor during the early indusirial revolution
(a favorite thcme of Dickens). when finished, share your skit rvirh
the class,

. ADV Historical Analysis: Read more about Dickens in vour librarv
to determine the key factors making Dickens u u.ry popuiar writer in
nineteenth-century England and investigate the *iyi in which he
worked to retain his popularity.

' ADV The Futurist #r: In teams of four. create a story of poor chil-
dren today that wourd raise the consciousness of the country to enact
legislation intended to help the poor-much as Dickens aio in ni,
orvn day.

' ADV The Futurist n2: Find an aurhor today who compares to Dick-
ens during thc early nineteenth century. what simirariiies and differ-
ences did you find'?

' ADV Personal Plan: If you wanted to become a popular author like
charles Dickens, what specific steps would you taie in 1,our lif-e to
devclop the writing talent to become such an author and how would
you retain your popularity once you had obtained it?

6.11.5 Crime and Punishment-The Grand Inquisitor

what is rhe meaning of r i f 'e? asked Fyodor Dosroevsky (r  g2 r-rgg r  ) .should we search for social causes, as charles Dickens did with the
poor of England, to seek to improve our lives? No, said Dostoevsky.
Should wc t.rn inward, as Franz Kafka did, and rook at the dreams,
memories, t'antasies. hopes. and fears that each of us has? No. said Dos-
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toevsky. All of these things are Western values of a capitalism that
seeks little more than material gain as the goal of life. said Dostoevsky.
To improve oneself and to make reasonable decisions, he said from his
deeply Russian sou[, was to only invite failure and sadness. The duty of
every human, said Dostoevsky, was to live in a world in which gooc
and evil exist side by side, very close to each other-the distance be-
trveen the murderer and the saint is very small. The poor, wretchcd soul
of a human must pick out his path in life in a bewildering panorama of
choiccs and then must live with these decisions. It is this intensely per-
sonal freedom to make these hard choices that distinguishcs us mortal
humans from the animals. In his powerful novels of human passion anC
striving, such as Crime and PLrnishment and Btothers Karamazov,Dos-
toevsky attacked the center of Westcrn thought-everything from the
reason of the Enlightenment to the capitalist view of material gain as
the goal of all humans. In its place, Dostoevsky saw a distant and mys-
tical Russian Orthodox God rvho sat back and laughed at the humans
suffering below tiom the choices-both good and bad-they had made
in l i fe.

Note from the Future: Dostoevsky, from his desk in feudal tsarist
Russia of the nineteenth century, stil l remains one of the most power-
ful novelists the world has produced and his novels remain as maior
critiques of Western values and ideals (Boorsrin 1992,658471\.

' Quick Write: In a short paragraph. describe a choice you once made
that had terrible consequenccs. What did you do to improve the re-
sults of your bad decision? (This is a typical problenr for a character
in a Dostoevskv novel .)

. Bumpcr Sticker: Create a bumper sticker il lustrating Dostoevsky's
basic problem of freedom of choice.

. Poster Power: Create a poster reflecting Dostoevsky's critique of
Western values.

. Pair Share: With a partner, discuss the basic elements of Dosto-
evsk,v's critique of Western values and whether or not you agree with
them. When finished, present your views to the class.

. Meet the Press: As host of this popular TV show during the nine-
teenth century. have the reporters gathcrcd today (students in class)
prepare a list of questions to ask Dostoevsky, who has graciously ac-
cepted to take a time machine into the future. Dostoevsky (a weli-
prepared student or teachcr in costume) may then responcl to,rq_
porters 'quest ions. ,
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'  ADV Historical Research: what in Dostocvsky's back_cround in Rus-
sia makes him able to come up with such a diff'erent viiw of life from
all of Europe during the Enrightenment and from the growing mate-
r ial ist  v iews of the nineteenth centurv?

6.11.6 Wagner-The Dark Side of Romanticisnr

"Tutto nel mondo e burla" (All the world's a joke) said Verdi in the last
line of his opera Fal.rruff. Richard Waqner (1813-lgg3l u,a.s a direcr op_
posite of verdi's Falstaff. wagner took the world'cry seriously-too se-
nously- He was a student who saw Becthoven as his musical id-ol; rre was
also a political revolutio'ary who participated in the abortive workers'
revolution of 1849 in Dresden and rvas forced to flee Gennany. He be-
lievcd in uniting all the arls-writing, music. and dance-inro ihe single
art forr'of grand opera-and spent his rifetime seeking to create the per-
fect opera. He was also a very serious Gennan nationalist rvho believed in
the "Das volk"-the spirit of the German people. The grand opera he
conrposed' Der Ring rres Niberunge,. centered on the mytholo-ercal on-
gins of the German people in four parts-Dnr Rheingord, Die-wilktire,
siegfried, and Grittertrtirtmerung. wagner's gigantic four-day operatic
masterpiece was firsl perfornred together in r976. very ritrre otouiwog-
ner was light. happy. and jokin-u; his ope-ra and rnusic are the heavvweisht.
extrenle expressions of musical emotion of the romantic era ,on"iby
Beethoven. Unfortunately, his legacy for the future also includes his vi-
cirus anti-Jewish bigotry. wagner's bigotry is strange because he mrght
have come from a Jewish background anc! some o1 the major people who
suppofied him in his education as a musician were Jewish.

Note t'om rhe Future: The darkesr chapter in the history of wagner.
however, happened after his death, The Nazi party of Adolf Fiitrer
made wagner the patron saint of rheir cause in the iwentierh century,
which combined the extreme German nationalism of wagner with his
anti-Jewish bigotry, to produce two of history's great trag;ies_World
Wal ll and rhe Jewish Holocausr (Boorstin tggl.1764g6).

' Quick wrire: In a short paragraph. sive a description of what you
think the end of rhe rvorld might be like.

. Poster Power: Draw a picture advertising Wagner,s opera Die
Walkiire (The Valkyries), large, myrhological female u,arrlors wirh
honred helmets who carry dcad German soldiers to heaven.
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. Opera Buff: Listen to Wa,ener's Die Walkiire (for a few minutes-this
is prettv heavy stuff) and imagine in your mind the Valkyries cany-
ing off the fallen dead. Create a short dramatic poem that depicts this
scene.

. ADV Psychological Research: Research in the library why a person
becomes a bigot against a certain ethnic group-especially when that
person might have been front that ethnic group.

. ADV The Futurist #l: Research in the library how the Nazi Party of
the twentieth cenlury combined the fanatical German nationalism of
Wagner with his anti-Jewish bigotry to create propaganda for their
movement.

. ADV Thc Futurist #2: Examine events in today's news that parallel
Wagner's combining extreme nationalism with bigotry against a par-
ticular ethnic ,rroup.

612,0 SUCCESSES AND FAILURES OFTHE ERA

6,12.1 Abolition of the Slave Trade (1807)

Europe at the beginning of the nineteenth century no longer needed
slaves. Due to better food supplies as a result of the agricultural revo-
lution, the population of Europe was rapidly increasing. The growing
industrialization of Europe also mcant that fewer laborers were needed.
Corresponding to these economic changes, an abolitionist movement of
Christian evangelists began to have its impact across Europe. In 1788,
Le Socidtd des Antis de Noirc-s (The Society of the Friends of Blacks)
in France began to push for the abolition of thc slave trade and in l'194
succeeded in making French citizens of all slaves in French colonies.
In England, Wil l iam Wilberforce (1759-1833) and the Clapham Sect
led Parliament to abolish the slave trade in 1807. All European coun-
tries, with the exception of Russia, followed these examples by abol-
ishing the slavs 11n6s in 1815 at the Congress of Vienna. [n the United
States, it took a Civil *hr to force the southern states to abolish slav-
ery in 1865 (Palmer 1974,21).

. Quick Write: In a short paragraph, describe what it might feel like to
be bought and sold as a slave rvith no rights.

. Graftlti: On a large piece of paper, scrawl a pro-abolitionist slo-ean
from the nineteenth century to place up on your classroom wall.

i i

i,J
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. Music Mart: With a partner, create a poem, song. or rap that supports
the abolitionist movement.

' Time Line: Research the abolitionist movement in your school li-
brary and create a time line from its beginnings to the final abolition
of the slave trade and slavery across the world. present the time line
to your class and display it along your classroom wall.

' Poster Power: Create a poster il lustrating the forces coming together
at the begi' ' ing of the ninereenth century that led ro the abolition ot
the slave trade and slavery.

' Drama Team: In groups of four, create a short skit that il lustratcs the
struggle to abolish the slave trade.

' ADV sociological Research; Research the impact on a society when
it enslaves pan of its population.

' ADV The Futurist: Research the negarive impact sravery had on the
development of the United States as a nation.

6.12.2 The Opium Wars (1839-1g42)

"Barbarian" traders from Europe before lg00 had a great deal of difll-
culty conducting business with china-Europe wanted tea and silk rn
large quantities from China, but china did not want anything from Eu-
rope. The trade balance, as a resurt, was arways in favor of China. All of
this changed suddenly afrer 1g00. The Engrish starred manufacturing the
drug opium in large quanrities in India. one of the major markets foithis
opium was China. British merchants from India began to ship opium to
china in large quantities. Large numbers of Chinese became uooi.t.o to
the drug and suddenly the traditionar trade balance shifted in favor of
England' The govcrnment of the Manchu emperor became alarmcd and
quickly banned rhe imporr of any more opium into China. As wirh alr
bans, this one was bypassecr with widespread smuggring. The chinese
govemment began to directly confiscate and burn any opium it found in
China-including that stil l in British hands. The Britiih responded rn
1839 with naval attacks to force China to buy the opium it was seiling.
After several arracks by British warships, the chinese emperor reluc-
tantly signed the Treaty of Nanking in 1g42. which formally gave Hong
Kong' and several other ports, to the British and recognizeo ihe gritish
monarch as equal to the celestial emperor. The opium wars were the be-
ginning of the end of thc Celestial Empire of China. European ..barbar-
ians" for thc first time were allowed to controi parts of China-the most

valuable ports in the country. The recognition that other people were

equal to the Chinese also disrupted the calm Confucian philosophy of

superiority that had ruled China for so long' The relinquishing of

China's most valuable ports to foreigners also severely limited China's

ability to become a fully modern nation of the world during the nine-

teenth and twentieth centuries (Liao 1984; Michael 1986, 168-174).

. Quick Write: In a short paragraph, describe an instance in your life

when you were forced to do something you did not want to do. What

happened as a result of this incident?
. Bumper Sticker #l: Create a Chinese bumper sticker protesting

against the Bri t ish in 1839.
. Bumper Sticker #2'. Create a pro-British bumper sticker against the

Chinese in 1839.
. T Chart: Create a T chart that distinguishes between the British and

Chincse viewpoints during the Opiunr Wars.
. Poster Pou'er: On a poster, il lustrate the tremendous changes that

eventually took place in China as a result of the Opium Wars.
. Front Page: With a team of four student editors, create a front-page

edrtion of the Industrial Tinrcs newspaper on the Treaty of Nanking in

1842. Be sure to interview a British naval officer who was at Nanking
and a representative of the emperor of China and have them describe
the impact of the treaty on China. Do they think China should be
modernized and open to rvorld trade, or retain its traditional isolation
as the Celestial Empire and closed to the outside world?

. ADV Historical Analysis: Compare China after the Opium Wars
(1842) and Japan after Commodore Perry's gunboat diplomacy
(1853) (see TLP 5.12.3).  How rvere the two provocat ions sir , -r i lar to
each other and horv were the responses of the two countries different
from each other? (Hint: one country was stimulated into action and
modernization; the other was stimulated into action but fell apart.)

. ADV The Futurist: Find examples when other countries deliberately
encouraged the sale of drugs, as England did during the Opium Wars.
What happened to these countries as a result of these immoral actions?

6.12.3 Perry Opens Japan (1853)

In I 853, one of the last acts o[ Millard Fillmore, a rather ineffectivc pres-
ident of the United States, was to send Commodore Matthew Perry to
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T Chart: Compare the thinking of Japan and the United States in

I 853 in regard to international trade.
. You Were There: As the host of this popular ninetcenth-century TV

program, have the members of your studio audience (students from

the class) each prepare three questions to ask of the following guests

(well-prepared students in costume) to your show:
t. Captain Merlin Tutmuffin-the captain of one of Peny's steam-

powered warships
2. Himoto Nakura-a traditional Japanese samurai soldier who

wants nothing to do with the Americans
3. Irving Lovejoy-a young Americirn missionary on Perry's wirr-

ship who came to Japan to collvert the Japanese to Christianity
and the American way of li l 'e

4. Mitsu Hirohonshu-a modern advisor to the Japanese enrperor,who
saw the need tbr Japan to quickJy adapt Western ways before being

conquercd by either the United States or another European Pow.gr
. ADV Historical Analysis: Using your library for research, trac€ the

change in American attitudes toward Japan from a strange foieign

country in i 853 to a strong racist bigotry against the Japanese dqring

the early to nrid-twentieth century.

(OtherTLPs to see;6.4.2 on the Mei j iRestorat ion and 7.7.2 Japan's

Hundred Year War.)

6.13.0 MAJOR HISTORICAL PROBLEMS IN RETROSPECT

6.f3.1 The Ecological Results of the Industrial Revolution

Nlore food was produced by the agricultural revolution of the eigh-

teenth and nineteenth centur ics in Europe and America than at any

other time in history. Better fanning tools and more land placed un-

der cultivation resulted in more food being produced' Large ,land-
holders ejected poor peasant farmers off common land. The large

landholders, in turn, cortld now produce more food nrore efficiently.
The poor peasant farmers migrated to the cities to become the work-

ers of the industrial rcvolution. More food for everyone, however, re-

sulted in a large increase in the population, The larger population, in
turn, created a larger demand for more food. The intense overuse of
land for growing crops, howev'er,created new problems.l t  led tp the
deplet ion of v i tal  minerals in the soi l  (such as ni tro-uen) that are

Japan with a weak letter requesting the emperor of Japan to open Japanto trade with the United States. This letteifrom Filrmor. *u, a smail,first step toward the continued westward expansion of the United States
beyond california, which had just become part of the United stares rn1850. It was also an early step by the united srates to demonsrrate that itwas becoming an industrialized worrd power with steam-powered war-ships and was inreresred in imperial eipansion-just rike Englarxl andFrance. Three centuries before, feudal Japan, always fearfur oi for.,gn-
ers, had cut off ar foreign trade and contact-except with China and mi_nor contact wirh rhe ponuguese and Dutch in Nagasaki. pen1, decided hereally did not like Fiilmore's retter to the Japanese emperor-tt was rooweak' By the time perry rcached Japan, Fiilmore was out of power in theUnited States, and perry took advantage of this historical tim. foop *Owrote his own forcefu] le-tter to the Japanese emperor, demanding thatJapan open rrade with the united srates. when perry's four black, ,Lur_powered warships reached rokyo harbor. perry handed both retters to theemperor and stated he would return the following year with eight black.steam-driven warships to.demand rhe emperor', uni*".. rut or iufan wasimpressed and frightened by these ner track, steam-powereo .,ri-rr'ip',

of the industriar revorution. perry was true to his word and returned irr1854 with eight threatening warships within srnking distance of rhe em-peror's palace. very quickly and fearfully, the Jafanese ag.eed ro theopening of trade to American ships. Many in the Japaner"!ou"-n,,"n,
also realized thaf Japan, if it was going ro ietain its ini"p.naln".. *orrahave to rapidly move from irs self-imp-osed fe udalism of rh" Middl. Ag.,to a modern nineteenth_century state.

Nore from the Future: rne lteiii Restoration in a ferv short yearswould move Japan quickry toward modernizarion and fu'f 
-,ntl 'tn.

nineteenth century, with the power to conquer most of Asia for a shontime during rhe early twentieth cenrury (patmer 1g74.147_153).

. Quick Write: Think back to a period in your life when you wish tharyou had said something. but then rater wish you had siated it a dif-ferent way. write a shon paragraph describrng the incident and sharei t  with the class.
' Poster Power: create a poster that ii lustrares the way you think theJapanese saw perry's battleships in lg53 sitting in fotyo harbor.' Map Ir: On a blank map of the worrd, irusrrate the impenaristic di-rection of thc United States to continue lts expansion westward

across the Pacific.
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essential for good crop production. The morc the farnrers planted on
the depleted soi l .  the feu,er  the crops the farmers could har l 'est .
(Economists cal l  th i .s  "d imin ishing rerurns." )  Across Europe and
Amer ica,  between 1830 and 1870,  a major  problen was rhe deplet ion
of  rhe soi l .  The resul t  o f  rh is  depler ion was e i ther  the abandoning of
the Iand in order  to move to more producr ive land or  the addi t ion of
fer t i l izer  to  the soi l .  To rernedy the second s i tuat ion.  the f i rs t  boat load
of  Peruvian guano arr ived in  England in 1835 and the f i rs t  ar t i f ic ia l
fer t i l izer  rvas in t roduced in 1842,  ln  the Uni ted States.  one of  lhe m.-
jor  cr ises that  led to the Civ i l  War was caused by the cot ton p lanta-
t ion owners in  the South when they depleted the soi l  and wanted to
open new western lands to cotton -erorving and morc slavery, It wirs
dur ing th is  t ime of  so i l  deplet ion dur ing the n ineteenth century rhat
Thomas Mal thus created h is  doomsday theory that  ovelpopulat ion
and soi l  deplet ion would eventual lv  lead to s tarvat ion and miserv
across the wor ld.  Kar l  Marx.  however,  \L ,as morc opt imist tc .  He saw
that  so i l  deplet ion and overpopular ion could borh be e l iminared b,v
everyone work ing in  comnron for  a balanced.  susta inable a_er icu l ture
rather than exploitation and depletion of the land by fer.r ' large
landowners (Fo-ster  and M:rsdof f  1998.  32--+5) .

. Quick Write: In a short paragraph, describe what ;,ou think rvould
happen if too many deer are grazing a small amount of parkland.
Make a l is t  o f  possib le remedies to the s i tuat ion.  and then p ick thc
remedy that you rhink is the best,

. Poster Power: Create a nineteenth-century burnper sticker supporlin_e
one o l ' the fo l lowing posi r ions:
I , L. T. Wacko-a prophet of doom u'ho sa,v-s the end ol the world is

near because the soi l  is  being depleted
2,  B.  G.  Blowhard-a large capi ta l is t  landorvner who sa1,s that  a l l

the stories abour soil depletion are not true. and that he has just
purchased enough new farmland in Australia to feed everybocly

3.  Thomas Mal thus- the rheor is t  who cal ls  for  l in i ts  to  populat ion
growth to have enough food for all

,1. Lester Coodsmell-a ferti l izer salesman u'ho says that bat guano
is the bcst fefti l izer to irnprove crops

-5.  Kar l  Marx- the revolut ionary who cal ls  f  or  a susta inable agr i_
cul ture orvned bv cveryone together  rathcr  than pr ivate land-
holders

T I 1 E  N I N E . I E E N I H  L : L I \ I U H Y  I ( ] I

. Poster Power: Create a poster that il lustrates thc cycle of problems

brought on by the agricultural revolution: ntore food' more people'

*or"'u.. of the land, soil depletion' and starvation'

. Poet's Corner: Compose a short epic poem of thc ecological joys and

sorrows of the agricultural revolution during the nineteenth centu{y'

. You Were There: As the host of this popular TV program during the

n ine teenthcentury .havethememberso fyo t r rs tud ioaud ience(pJu-
dents inc lass)wr i tedownthreequest ions toaskeachc fou ] .gues ts
on the ecological problems of the nineteenth century' (Use lhe Qame

list as above: the prophet of doom' the large capitalist lSl9owltr-

complete with crgar' Malthus' the fertil izer salesman' and Marx')'The

progiun.t may be taped for later broadcast' ' lrtt
. ADV Historical Analysis: Use your library to research the problem

of soil depletion and tverpopulation throughout history' How many

people have been forced to enriglate' have caused wars' or have

endecl major civilizations due to these factors (for example: the an-

cient MaYans)'?
. ADV The Futurist: Examine the problems of soil depletion and over-

population rn a glven country in ihe world' Are they stil l ma'ior prob-

lems inareas l i keCh ina?Whatac t ionshavegovernments -and. fa r rn -
ers done to conrbat these problems? What actions need to be taken in

the future to solve these Problems?

6.13.2 Pollution and Nlicrobes

Epidernic disease has plagued humatts ever,since people started living

in to*ns. No one knew what caused the diseases or how to prevenl

thern. People were tenified of epidemic diseases tuth,o.: 
:ti l l lct^'

cholera, und th" bubonic plague, and most often treated them wlth a

combination of praying. magii potions' quarantines' and burning of ob-

i".t, urro.ioted with tire sici p""on' The industrial revolution' with its

,o.urnpunying large irnmigration into towns' amplified this problem

iu, U"ionO unyttting ever seen by humankind' Garbage and hrlrnau

waste were commonly just thrown in the streets' The runoff of this

waste flowed into a nvei. people downstream then obtained their drink-

ingwater f romthesa lner iver .oneof thewor ld 's f i rs t . . san i ta r ians ' . (as
thly' rvere called) was Edwin Chaclwick' who believed that urban cle'an-

liness was a major means of preventing epidemic diseases' A teqible

cholera epitlemrc attacked London in 1848 ancl convinced the British
! l



ONtrAAII{(l A!VA\ f ROfu1 TI1E TEXTBOOK

government to act on Chadwick's recommendations. A General Board
of Health Jbr the City of London, a system of pipes for bringing pure
water to the city, and a sewage disposal system were all established,
The other major cit ies of Europe and America quickly began ro follow
London's sanitation example. Louis Pasteur of France and Roberr Koch
of Germany quickly added scientif ic suppofi to Chadwick's sanirarion
rccommendations with their study of microbes (small l iving organisms)
as the cause of  epidemic d iseases.  sani tat ion p lus the vaccines to guard
against such microbes greatly reduced the danger of major epidemrc
diseases in large industrial towns. ln the space of only a few years, the
death rate from an epidemic disease such as typhoid dropped from 332
per mi l l ion in  I  871 to 35 per  mi l l ion in  l9 l  I  in  the industr ia l ized wor ld
(Burchell 1966, 36-37).

. Quick Write: In a shon paragraph. describe an instance in your l i fe
when you cncountered unsanitary conditions such as polluted water
or improper disposal of waste. What happened as a result of this un-
sanitary condition?

. Bumper Sticker: Create a bumper sticker that Chadw,ick could have
used to promote sanitation in nineteenth-century London.

. Counter Spin: Create a bumper sticker for nineteenth-century Lon-
don that favors less governmental control and more pollution.

. T Chart: With a partner. create a T char-t that l ists a major source of
urban pollution on one side and the means of stopping this pollution
on the other side.

' Poster Power: create a poster that i l lustrates the difference in city l iv-
ing that chadwick introduced to city governments across the indus-
trial world.

. Quick Skit: In a team of fbur, create a short skit demonstrating the
immense problems of pollution that came with the rapid urbanization
of the nineteenth century and how chadwick's ideas helped soll,e this
problem.

. ADV Historical Analysis: Use your l ibrary to research how the an-
c ient  Indus Rivcr  c iv i l izat ion and ancient  Rome handled massive ur-
ban pollution problems such as unclean water and sewage, and com_
pare their efforts with those of Chadwick in ninctccnth-century
England. When finished, reporr your findings to your class.

. ADV The Futurist #l: Survey your own community tbr sources of
pollution and then [ind out from your local government what is be_
ing done about  these sources of  pol lur ion.

. ADV The Futurist #2: Using a Venn diagram, compare the urban pol-

lut ionandepidemicdiseaseproblemsofnineteenth-centuryEngland
with those the world faces today' :]cf

. ADV The Futurist #3: In a team of four' make a list of current malor

pollution and epidemic disease problems faced by the world today'

Rank these malor problems in order of inrportance' When finished'

pick out nn. *uloipollution or epidemic disease problem and create

a plan to actively control it '

6.f3.3 Militaristic Nationalism

The dream of building a nation fired the romantic imagination of individ-

uals in ethnrc groups across Europe during the first half of the nineteenth

century. This romantic call for a national state also swept across Germany

withapassion,butGermanyinl860st i l lconsistedofthir ty-nineseparate
states ruled by princes, Outes, and petty kings' Otto von Bism-arck

(1815-1898)wasanar is tocra t icPruss ianwi thnoromant icv iewsfora
German national state or any wish for democratic govemment' He was

forcmostaPrussianauthori tar ianwhowantecl . ,bloodandiron' ' 'notde-
,no..u.y. As the minister-president of Prussia in 1862' he immediately

workedto create a German empire (reich) dominated by Prussia' While

other Germans dreamed about a national state, Bismarck quickly mod-

emized the Prussian amry with a well-trained high command'the latpst

weapons, and the best railways in Europe' Using the weakest of excupes'

Bismarck quickly conquered several small German states and through,in-

timidatron convinced ih" ,.rt of Germany to accept the Prussian rule' In

187 l, Bismarck declared that the German empire was under his leader-

ship.BismarcktrickedthenationalisticGermandemocratsintoaccepttng
the- autocratic rule of Prussia by giving them the national state they

wanted, and also the right to have everybocly vote for represcntative5 in

the German parliament- The German parliament' however, had no,qeal

power . . thene*un i f iedGermannat ion , ins teadofbe ingademocra t ic
,rut., *u, ruled by a Prussian emperor, a Prussian military' and above all'

a prussian named Bismarck, Thi dream of a democratic nation rapidly

changed into a national state whose military power could quickly crush

any iebellion and could force its will on any weaker neighboring states.

Darw,in's ,,survival of the fittest" was now the motto of the new lfl[ion-
states of Europe. with it, they could justify the violence they used 3$rQinst
orher weaker neighboring states and justify their colonial expansion

across the rest of the world (Burchell 1966' 96-106r' i rr.l
i r r th - '

, . \ h ' i
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'  Quick Write: Write a short paragraph describing a time u,hen vou
wcre bullied by someone to do something you did not want to do.
What happened as a result?

. Bumper Sticker: Create a bumper sticker to either support or oppose
Prussian dominance over the rest of  Germany in 1871,

. Poster Power; Create a poster il lustrating the methods by which Bis-
marck brought Germany undcr Prussian dornination.

. Pros and Cons: Create a dialogue between two Germans discussing
whether or not to accept Bismarck's forcing German unification.

. T Chart: Compare the romantic views of nationalism before Bis-
marck and the nr i l i tar ist ic nat ional ism after Bismarck.

. Role Play: In a teanr of four. create a short role-play that demon-
strates the different perspectives of the new militaristic national state
of Germany:
1. Reinhart  Geldsmertz-a romantic poet who dreams of a unif ied

democratic German state
2. Adolf von Pomfritz-a proud aristocratic German army officer
3. Duke Otto von Frciling-a duke in a small German srate next ro

Prussia
4. Luigi  Bocherini-a non-German worker in a Prussian gun factory

. ADV The Futurist: In your library. research the bloody impact of the
growing European militaristic nationalism on the twentieth centurv.

6.14-O NINETEENTH.CENTURY ANTECEDENTS
FOR THE FUTURE

6.14.1 What Is the Shape of History?

What was the shape of history during the nineteenth century-straight
l ines, c irc les. or curved l ines?

. Poster Power: Make a poster il lustrating the shape of history accord-
ing to your reading, discussion. and understanding of the nineteenth
century.

6.L4.2 Great Symbols of Political and Religious Power

The Egyptian pyramids were the great symbols of polirical or religious
power during the classical period of history. What were rhe -srear svm-
bols of political power during the nineteenth century?

E  N I N E  r L L r \  I n  u i r {  '  v '  |  '

Art Share: With a partner' draw a picture of what you think was a

rurajor symbol of political or religious power during the nineteentil ccn-

tury and cornpilre 
" 

to iit tytults of po*tt in other eras' Present your

drawing to lhe class'

6.14.3 The Economic Revolution of the Nineteenth Century 
rt

During rhe nineteenth century, Europe was transform* fli^':i]t t"uul"

dal states into large national 'tutti' Large industrial companleS SUpr;

porte<l by their 
"'ong 

national ,govern:n:lts 
began to dominate tLre

economy of Europe inA tp"oJ across the world' Nobles and thei

Church wete no t""g;';"Jtt' "t"notit. 
factors during the nineteenth

century. Capitalism, however' was a major factor in the economies of

L"ttpi ^"0 the United States' 
';

' Role Play: Transform your classroom into a nineteenth-century town'

with each ,,uOtn''p'J'*ing the former noble rulers' evangelistic

churchmen, the rijr. capital'ist factory owners' 'nt' 
ry:,"^tl-l.*""

chants in town' factory workers' romanttc poets'and 1ysici11;' 
anO

impressionist o'titit ' C"ate a small drama in which all partictpants

take part-Jutx. u'iu*'y mechanic's son' has called for workers to

be given equal rights by the.factory^,o*lttt and wants to marry the

factory owner's t1;;g1;;t' Mildred' Shockingl What will happcn? Ldt

everyone tart" pati?n'irtit r"" n"w' ninetJenth-century drama and

see what happens' 
the imperialistic capitalism'

. nOV Comiarative Research: Compare

of the ninete""'h ;;i;; *itr' tt'" feudalism of the Middle Ages and

the capitalis," 
"t'h; 

late twentieth century and early twenty-first

century.

6.t4.4 The Spark of Historical Change ;,

Major changes rn world history are often not caused by major eveRts'

The change of tnint*g Ouring ihe nineteenth ccntury was caused by ro-

mantic writers and poets describing new€thnic nations and by thinkers

creating the relativeiy 'smalljnventions of the agricultural and industrial

revolutions. Nont oi thcm foresaw the major bloodshed the new mili-

taristic national stares would bring in the twentieth.celtul,v..1no the

flooa of new ideas and thinking that would bring on the tecnnologicai

onO intortotional revolutions of the twentieth century'
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Note from the Future: Be on the lookout throughout history and in
the future for small new ideas or event that can lead maior changes in
history.

'  Quick L is t :  Make a l is t  o f  smal l .  new ideas in ,v ,our  l i fer ime_
drfferent from the ones ar the end of the nineteenth century-that
have led to major changes in the rvorld.

' Historical Hypothesis: pick our anorher major historical change in
your l if 'etime and hypothesize what would have happened if this
change had not taken place.

' ADV Pattern Seeking: Go back through history to find the init ial
cause of major changes in history. How many of these init ial causes
were very small and insignificant?

6.14.5 Endpoint of thc Nineteenth Century/Start of the
Twentieth Centur-v

The following are rcsearch questions to answer about the end of the
nineteenth century and the beginning of the twenrieth century:

. ADV Ninetcenth-Century Analysis #l: lvlany things were happening
before 1900 that led to the changes during the twentieth century. pick
a year that you think best represents thc cnd of the nineteenth century
and the beginning of the twcntierh cenrury and defend why you think
that is thc changeover date. (Reality Nore: Even historians cannor
agree on a date for this change.)

' ADV Nineteenth-cenrury Analysis #2: who are rhe key indi' iduals
whose thinking durins the nineteenth century transfornrs the world as
the twentieth cenrury emerges? what are their key ideas that affect
the future?

6.14.6 Is Humankind Ready to Advance?

It is now time to judge whether or not humankind is ready ro advance
into the next era. Fivc members from around Industrial rown (the
class)  wi l i  s tate thei r  basic  v iewpoints whether  or  nor  hunankind has
advanced enough. The five i l lustrious nternbers are as follows:

l .  Bur t ran L imdunk,  the archconservat ive of  Industr ia l  rorvn.  rvho
bel ieves that  humankind has gone far  enoush wirh enough

progrcss. Burtran believes strongly that the good old days were

the best and that rtut*ttintf nt"it to hold strongly to past values

and beliefs' 
; in the town' is a tnorc

2. Ruby Deru. one of the rising young volcel

moderate conservative *ho Uelieues that we need to b:'ltty tu:--

tious with any change and be very,sure that no harrn'will come 
lo

rnclustrial rown if .".t,ung. takes place. Ruby is willing to.accept

some change' u"t *iV ii very small amounts and only when the

time is right-and *nnt"o be the one to decide when that tirne

wi l l  come.
3. Louie Wookwam' the wishy-washy middle-of-thc-roader aroufld

the town. is wiffingio otttp'change lor.a 
few minutes.after-one

.p.uf.r. but may iuu" u cLrange of mind in an instant to oppose

.'nong. after another speaker has finished'

.t. Ludwig Vatsmeer' the moderate progressive of the group is will-

irrg to suppon ttt*gt'fo' ttt" gooJ of the people in lndustrial

Tou'n. Vatsmeer ls esleciarly in i 'avor of change when it will ben-

efit Vatsmeer's own family directly'  ̂  .
5. Karl Varull. th. t^;l;;i; 'ogtt"iut of the town' is verv willing to

support uny.ittng-"iiui'"lrr mgve humanity away tioma drafty

and leaky basement apartment into something more modern 'ihd

comfortable tor humanitY'
. Members of Industrral Tot"n lclassroom) now must chose one of the

five position, fo, rtu'nuni'f nndto tak; and suppoll the position with

.uia.n.. of what they hav;e leanred about the nineteenth century'

r I r'ote will then be taken of all factory owtlers and workers around

town to determine *nttfttt or not humanity should meve sn ts the

next era' The consens" Otti ' ion of the imaginary citizens.of lhdus-

trial Torvn witt aetermine their own future and the.rest of 
.hurirahity'

(ln reality. such aecisions by people during the nineteentn;;]]uLY

*'ere kef in deciding whether'humans tllytd the way they were or

progressed to new levels of 'dcvelopment ')

i .

i l

t (  )
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l l
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Industr ia l  Revolut ion Quest ions:

1. What if the Industrial Revolution had begun in another part of
Europe other than England?
2. What if the refinement of petroleum had been discovered 100 or
2OO years earlier?
3. What if the Brit ish had never found coal in their home country?
4. What if Britain had been self-sufficient in raw materials?
5. What if the Brit ish had had no overseas markets for their goods?
6. What if ways had been found to curb the pollution and waste of
industrialism sooner?
7. What if labor laws had been introduced sooner?
8. What if there were no labor unions?
9. What if the railroad had not been invented?
10. What if the Bessemer Process had not been invented?
1 1. What if ways to improve the food supply had not been found?
12. What if modern medicine had not arrived to improve living
conditions and extend life expectancy?
13. What if Thomas Malthus's predictions had been right?
14. What if the steam engine had been invented earlier?
1 5. What if the franchise had not been extended to the lower sociaf
classes in England?



lmperial ism Questions:

1. What if Russia had never sold Alaska to the United States?
?. What if the United States had tried to gain colonies in Africa?
3. What if the United States had gone to war with Britain over Hawaii?
4. What if there were no gold or diamonds in South Africa?
5. What af the Boers had defeated the British in South Africa?
6. What if the Zulus had kept their lands in South Africa?
7. What if Egypt (or any other colony) had kept its independence?
8. What if the French had accomplished their goal of unifying all of
North Africa under their colonial rule?
9. What if the Age of lmperialism were still going on today?
10. What if the Africans had developed or obtained modern guns prior
to European attempts at lmperialism?

lmperialism Questions (continued):

11. What if Africans had united to resist lmperialism?
12. What if Europeans had ignored the Monroe Doctrine?
13. What if Europeans had ignored the Open Door Policy?
14. What if the British had been able to convert all of India to
Christ ianity?
15. What if Russia had achieved its goals of access to the
Mediterranean, Indian Ocean, or domination of the Balkans?

106.
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INTRODUCTION TO THE TWENTIETH CENTURY

The trventieth century was an age of accelerating scientif ic knowledge
and inventions; computers, television, airplanes, rockets, and cellular
telephones rapidly changed the way humans think and live. Ce rtainly,
the most inrponant discovery of the twentieth century was the awesome
quantum naturc of our universe as explored by Einstein, Heisenberg,
and Bohr. These quantum discoveries pushed aside Newton's simple
machine model of cause and effect regarding how our universe oper-
ates. and replaced it u,ith a unified, interdependent, and ever-changing
universe of interacting relationships. Humanity during the twenticth
century. however. was sti l l  cornfortable rvith its simple machine model
of the universe and refused to accept the new quantum tenets of an in-
terdcpendent world. Instead of becoming more interdependent and uni-
fied, many of the peoples of the world used their new scientit lc knowl-
edge to create new and better weapons to tight each other, More major
wars, confl icts, and acts of gross inhumanity were committed during
this century than in all of human history combined. At the bcginning of
the century', England was the donrinant country in the rvorld and Europe
was the dominant continent, but this quickly changed with Europe's
foolhardy p lunge into Wor ld War I  (1914-1918).  The war k i l led of f  a  1
whole generation of Europe's best young men. The polit ical vacuum
lett by Europe after World War I was slorvly filled by the United States.
The United States. comfortable behind the sat'ety oi its oceans, slowly
and reluctantly emergcd as thc major power in the world. By thc end of
Wor ld War l l  (1945),  the Uni ted States was c lear ly  the major  pol i t ica l ,
economic, and military power in the world. The preoccupation of the
United States after 1945, however, was with the communist dictator-
ship of Joseph Stalin in the USSR. The result was an extended period
<-r f  f r ic t ion (1945-1990) between the Uni ted States and the USSR. This
strange "Cold War" threatened to destroy l ife on this planet in a cloud
of radioactive dust particles-which thankfully ncver happcned. Thc
Cold War ended a lnrost  as st rangely as i t  began.  In 1991,  the USSR.
weakened by decades of ineffective leadership, dissolved itself into



separate natjonal states. Even sti l l , by the end of the twentieth century.

the United States and the rest of the world had not come to grips rvlth

the interdependent nature of its new quantum universe: wars and acts

of intolerance were sti l l  endemic between the peoples of the world. The

realization of the interdependent nature of the world remains the major

task for humanity in fhe twenty-first centurv.

THEMATIC LESSON PACS FOR THE TWENTIETH CENTUFY

7 .1 .0  H ISTORICALT IME L INE

7.1.1 Twentieth-Century Time Line

. Name Plates: Photocopy six sets of the founeen names and items be-
low. Cut each name or item into a strip of paper. Place tl ie strips of

paper carefully into separate envelopes fbr each team and label the

envelopes "7.1.1 Twent ieth-Century History Chain"  for  la ter  use in
c lass.

. Group Power: Break the class into six teams.

. The Envelope; Each team should be given an envelope containing the
following randonr fourteen names from the twenlieth century:

I . Lindbergh flew across the Atlantic (1927)'

2.  Panama Canal  bui l t  (1903)

3.  Humans on the moon (1969)

4.  Russian Revolut ion (  l9 l7)
-5.  Mao's Long March (1934)
6, Wright brothers' airplane ( l 903)
7. Transistor invented (1947)

8.  Rise of  Adol f  Hi t ler  and the Nazis in  Gennany (  1933)
9. The Great Depression staned (1929)

10.  The col lapse of  the Soviet  Union (1991)

I  l ,  Versai l les Conference (1919)

12.  Marconi 's  f i rs t  radio t ransmiss ion (  190 l )

13. United Nations fbunded (1944)

I 4. Heisenberg's uncertainty principle (1927)
. Team Time Line: The first job of each team is to correctly order the

tburteen nanres and artifacts according to tinte, with the oldest at the
top and the most recent at the bottorn. Each student should separately
write the conect t ime line for the twentieth century names and arti-
facts on a personal sheet of paper for later reference.

. Team Look Up: Once every menrber of the team has his or her own
twentieth-century time line on a sheet of paper, each of the fourteen
tuentieth-century names should be divided between members of the
team to find out the meaning of each name fiom the textbook. Orrce
fbund, the meaning of each twentieth-century name can be shared
with the mernbers of the team to write on their own time lines.

. Poster Power: On a large piece of paper, each team should corlstruct
its own tirne line for the twentieth century using the fourteen names
and including descriptions and illustrations to demonstrate the mean-
in-s of each name. When finished, these can be presented to the class
and displayed on the classroom wal l .

. lv{usic Man: Teams should pick what they think is the most impor-
tant name or event in the time line and then compose a short song or
rap about the name or event. When finished, this can be presented to
the class for their approval.

. Joumal Entry: Team members should write a short journal entry
speculating about what they now know about the development of hu-
nrans during the twentieth century and possibly thc most important
things to happen during this era. When finished. students can t'irst
share their thoughts with their teams and then with rhe class as a
whole fbr general discussion about what they think are the most im-
portant thin.es that happened durin_e the era. I

7.2.O SEPARATING FACT FROM MYTH AND PROPAGANDA

7.2.1 Heart of Darkness (1902)

Polish 'uvriter Joseph Conrad wrote his starkly _eraphic novel Heart of'
Darkness in 1902. In the novel, Marlow, an innocent ship's captain, takes
his boat up the Con,so (l-ualaba) River in Atrica to find Kurtz. who is
nobly bnnging "civil ization" to the people. Conrad wrote his novel as a
dark parody of human relations in the European and Amcrican colonies
created just before the beginnin_e of the twentieth century in Africa. Euro-
peans and Americans spoke nobly of their conquests of Atrica to bring
"civil ization" to the people of Afnca. but Conrad in his travels as a sea-
man witnessed a much cmeler colonialism. In King Leopold's Belgia4,
Congo, Afi ican women and children were held captive without tood unt;i,
their men could bnn-e back a set quota of wild rubber to sell to the Eur,<},
peans and Americans, who needed rhe rubber ro make the tires for [ha_1.
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lllustration 7.2,1 The "Civilizing,, of Alrica

new invention. the automobire. As the rubber became scarcer and the men
had to travel fufiher to find less rubber, ress food was grown and rnilhons
of congolese peopre starved to death. The tirre of Conrad's tare-Heart of
Darkness-clearly did not just refer to the skin color of the people of
Africa, but to rhe cruel hoax of the hearr of the '.civilizing,, 

mission tt ,n.
European and American colonies (Hochschild l99g).

. Quick Write: Take a moment and think of an example of a pcrson
who said that they we_re really doing good, but in reality *.r" do,ng
somerhing quite bad. Write a shoil paragraph describini you. exam_
ple and thcn share it with rhe class.

. Muq Attack: Using a historical atlas, indicate on a blank map of theworld the location of the congo or Luaraba River-the site of the
story Hearr of Darkness -and then on the same map indicate the ma-jor colonies controlled by England. France, Germany. Belgium. por-
tugal, and the United Srares around the year 1900.

' You were There: As hosts of that most poiular TV program of the twen-
tieth century Ytu Were There, have your studio oral"i.. ort qu"rtinn,
of four guests who witnessed the coionial experience of the early tr"en_
tieth century. Your four guests (students in costume) are as follows:

L Lord N{ountburp-the colonial governor of several Etir<.rpean
colonies in Africa for many yeurs. He loves to give speeches about
the "civilizing" mission of Europe in educating the rest of the
rvorld to think like Europeans. He also became quite rich during
his stay in Africa by growing crops quite cheaply and selling them
to Europe at quite high prices.

2. Reverent Lompast-a missionary who carried the word of the
Christian God and Western civilization to unbelievers across the
world in many European colonies. The good reverend strongly be
lieves that everyone in the world should have the same religious
beliefs as the good people in Europe.

3. Jomo Kendata-an African who was educated by European mis-
sionaries and received a doctorate in anthropology from a major
European university. Dr. Kendata is quite angry that nrany Euro-
peans and Americans believe that colonialism is good for Afiica
He sees colonialism as a means for the Europeans to steal the
vnluable minerals and crops of Africa at a cheap price and get lit-
tle or nothing in return.

4. Fuziwe Kraai -a traditional storyteller and poet of Africa who
sees many bencfits from European colonialism but many more of
its negative influences on the continent. Learning European read-
ing and writing were useful . she thinks, Lrut being forced to live
under European rule lbr almost sixty years was insulting and did
not train young African men and wome n in how to govern coun-
tries democratically.

Poster Power: Create a poster that il lustrates the contradictions of Eu-
ropean colonialism illustrated in Conrad's Heurt oJ'Darkness.
ADV Re-search # I : Read Conrad's Heart of Dur*ness' and then report
to your class on your impression of the book and the European colo-
nialism of Africa it that portrayed.
ADV Research #2: Review current news articles on Africa from Eu,
ropean and American newspapers and television. From your analysiq
of these European and American currenl news sources. how much gf
Corrrad's portrayal of European and American colonial attitudes lqQi
ward Afr ica st i l l  exist? What has to happen to changc these att i tude: '7

7.2.2 Leni Riefenstahl (1934)

One of the most controversial documentary fi lms ever produced was
Triutnph of the lVil l , produced in 1934 by a thirty-three-year-old f-emale



f i lm director by the name of Lcni Riefcnstahl. Riefenstahl focused on

the building of a Nordic mythology around Hitler using the new

medium of f i lm. The fi lm opens with Hitler's airplane descending out

of  the c louds and g l is tening sun,  wi th the t r iumphalsounds of  Wagncr 's

Flight ot'the Vilktries piaying in the background. The airplane door

opens revealing the godlike Hitler to the adoring masses of his party

supporters. Abovc them all is Hitler, his arm stretched out. saluting the

one nr i l l ion par ty  loyal is ts  below him. Hi t ler  is  t r iumpharr t .  He is

the god that all Germans have been waiting for. Riefenstahl's l l lnl. even

today, is considered a masterpiece ofpropaganda and a nrodel for other

such fi lm eftbrts in the future. Certainly Hitler is considered to be one

of the most evil men of the twen(ieth century, but Riefenstahl trans-

tbrmed this image of evil into a godlike savior for the German people.

Riefenstahl was never a Naz-i, and sti l l  insists today that she was just

hired to produce a fi lm about the Nazis. She denies any responsibil i ty

fbr the mill ions of young Germans who were recruited into the Nazi

Party by the inspiration they received trom Riefenstahl's masterpiece

of propa-eanda.

. Quick Write: In a short paragraph, give a description of advertising
(propaganda) you have seen that ntakes somethin-g that is really rlol

very good into something that looks l ike it i .s really something I 'ery'

good. When finished, share your description rvith the class.
. Pair Share: With a partner, think of a popular piece of advertisin-e to-

day and then identit i one technique you think advenisers used in this

ad to make sonreone or something look much better than it really is.

Thc class can thcn sharc the techniques they have identif ied with the

class for  fur ther  d iscussion.
' Master Propagandists: In teams of four students. have each team de-

velop a thirty-second TV jingle to make a rather bad polit ical candi-

date appear to be exactly what the people want usin.e the propaganda

techniques below:
Propaganda Techniques (to deliberately influence a group of people

to change their attitudes toward a person, thing. or another group of
people) :
|. Focus on an emotional synrbol: a flag, a religious symbol, a de-

voted mother, a sad child, a patriotic sttldier.

2.  Embel l ish the t ruth:  Take a basic  fact  or  idea and st rc tch.  twist .

arrd spin i t  to  sui t  your  own nceds.

3. Agiration: Deliberarely build up rhe emorions of the viewers or
listeners in sadness, happiness, or anger.

'1, Reinforcement: Repeat a lie often enough to make it sound true.
5. comnritment: convince the viewers or risteners to act on the

propatanda just given them.
' Poster Power: using the propaganda techniques illustrated above,

create a posrer that is designed to convince youn-e men to be patriotic,
fight for, and perhaps die for their country.

. Positive Spin: Take a piece of news from a current newspaper and
"spin" this news in iour different directions of propaganda:
l To makc the news appear favorable
2. To make the news appear negative
3. To make it appear favorable to a political or religious cause
-1. To nrake it appear negative to a political or religious cause' ADV Research #l :The word propaganda or iginar iy comes from the
catholic church alier the Reformation around r519 and was used to
i.fluence its church nrembers to stay in the church. Read frorn
sources in the library and on rhe Internet about how effective propa-
ganda has been in influencing people in history.

' ADV Research #2: critically examine the news for one day on the
front page of a ncwspaper or a news broadcast on TV and tiy to de_
termine-using the above criteria_how often propa_uanda might
have been used to deliberately influence people.

'  Act ion Research; conduct discussiorrs in cress with parents. neigh-.
bors, and friends on how we can lessen the wide use of propuguiau,,
in our neu's media today. create a deriberate pran of ̂ ction basled on,,
these discussions to correct this ma.jor problem in our society.

7.2.3 Wag the Dog 0998)

Does the do.e wag its tail. or does the tair wag the dog? Sometimes. in
the politics of the late twentieth century. we can never be too sure. In the
1998 film (starin-u Robert DeNiro, Anne Heche, and Dustin Hoffman),
a president needs to raise his popularity at the pous for rhe upcomrng
election, A Hollywood movie clirector is hircd to sta_qe a shoit ..fake.,
*,ar with Albania. with fake war heroes. The president;s popularity goes
up. He wins the election due to the popularity of the ..fake;. war.

with the knowledge that some of the information we receive in the
newspapers and television is false, how can we spor when rhe infbrmation



"spin" (the tail) is wagging the dog (the government)? Answer: \l'e must

view all infonnation we receive with intell igenr skepticism and verify it

against other international sources . If the news sounds too good. or the tel-

evision news looks too patriotic and appealing to personal human values,

we need to be suspicious of its authenticity. The tail may be wagging the

dog again.

' Quick Write: Think back over the past weeks to a piece of news that
you thought might be suspicious. Write a short paragraph describing

the p iece of  news and why you thought  i t  was suspic ious.
. T Charl: With a partner, look at a recent piece of news in the news-

paper and place each step of the news item down the left side of the

T chart. On the right hand side of the T chart, create a "spin" on the

nervs (tail) that changes the whole interpretation o[ the news.
. Front Page: In a team of four studcnt editors, create a front-page edi-

tion of the DigitalTimes-lhe cyberspace newspaper of the twentieth
century -in which a recenl news evenl is completely changed around
to make someone appear more positive.

. Quick Skit: In a team of four, create a short dramatization of taking
a recent historical event and changing the "spin" on it so the "tail

wags the dog" in favor of someone else.
. Po^\ter Power: Create a poster that i l lustrates how the tail can wag the

dog in a recent historical incident.
. ADV Research: Co back in history and identity events that sound

suspiciously l ike the winners of a particular historical incident
"wagged the dog" to make thenrselves appear more favorable in the
eyes of future historrans.

7.3.0 LOCATION AND MOVEMENT

7.3.1 The Lunatic Express-1901

Polit icians in any government can make incredibly crazv decisions
based on what they considerto be the best intbrmation available. One
such crazy decision was the building of the Uganda Railway by the
Br i t ish government-star ted in  1895 and f in ished in i901.  By 1895.
England had the world's largcst colonial empire and Uganda was about
as far from anywhere as possible and was fairly inconsequential. It was
in the middle of Africa at the headwaters of the White Nile River and

Lake Victoria, as weil as being hundreds of milcs from the Indian
ocean. Someone in the British Coroniar office, perhaps with noirring
better to do. staned rooking at a map of Afriia and realized that
Egypt*the location of the Suez canal-was totaily dependent for wa-
ter on the Nile River. welr, daydreamed the coroniir officer, what if the
French should grab Uganda, danr the Nile, cur all water flowiug ro
Egypt. force the closing of the suez Canar, and thereby threaten Eng-
land's vital link ro India. Horrors! Based on this highly imaginative and
very paranoid thinking, Engrand began ro build a railway from the port
of Mombasa in Kenya to Uganda for the sole purpose of carrying Eng-
lish troops to Uganda to prevent the French-from dammini tt". Nit"
River and stoppin_e any watcr from flowing to Egypt. It ,r.as an ab_
sof utely crazy plan, very difficult to build, and expiniive. The railway
had to be built from sea level up over 5O0O_feer high across the dry,
dusty plains of Kenya. across the Rift vailey, and then down to the trop-
ical shores of Lake Victoria. Hundreds of men cried from malnourish-
ment. lions, and dysentery during its construction.

Note fronr the Future: often, even crazy plans have positive after-
effects. When finished in t901, the railway LpeneO eastern Africa to de_
velopment. Nairobi, today's capital of Kenya. grew from a smar vil-
lage to a modem metroporis due to the railway, and today the railway
remains, one hundred years rater, a major transportation Iink across
eastern Africa.

' Quick write: Stop fbr a moment and think of a crazy pran and how it
might work. Write it down in a short paragraph und ,hor. it with thc
class when f inished.

' Map Artack: on a blank map of the world. indicate all the features
and how they ail tie together in the crazy thinking behind the build-
ing of the Uganda Railway: India, the Suez Canut, Egypt. the Nile
River, Uganda. Mombasa, Kenya, and rhe French.

' Poster Power: create a job poster to recruit men to work on buirding
the Uganda Railway at the turn of the century. Be sure to also men_
tion the "crazy" reasons for buirding rhe rairway and discount the"exaggerated" fears of workers being eaten by rions arong the way.' Front Page: In teams of four studenis each. create a front-page eai-tion of the Digirar rinrcs on the building of the uganda Rairw"av. tn-
clude a map illusrrating rhe reasons for buirding I-.,e rair*oy'uriJ in-terviews rvith different people concerning the railway itself.



. Poet's Corner: Create a short epic poem or rap song describing the

buiiding of the Uganda RailwaY'
. You Were There: As the host of the popular TV program You Were

There,have your studio audience write down three questions each to

ask our gu"ri, today concerning the building of the Uganda Railway

in 190 l. Our guests (students in costume) for today are as follows:

l. Bullr.gu.d Smedley-a British coloniai officer rcsponsible for the

initial idea of the Uganda Railway'

7. Lady Hildegarde Spioon-a member of the British royalty relired

to Kenya. "Pip, Pip, and all that" was her favorite saying' She

thoughi the b;ilde;s of the railway were "bloody fools"' to use

LadY SPoon's exact words'

3. Ravl Desai-a laborer recruited in India to work on the Uganda

Railway who witnessed the immense hardship and suffering it

took to build the railway that went nowhere'

4. Bena Nakuru-a Kiku;'u fiom Kenya who watched the railway

being buitt past her viliage near Nairobi' She was amazed at how

hard the British made cverybody work on a project that seemed to

make no sense'
. ADV Research: Using y<lur library and the Internet' see if vou can

identify equally .rur1'-piun' by governments that were tremendously

expensive and had little to show for thetr great expense'

. ROV Comparison: Using resources from your library and-the Inler-

net, compare the similarity of "domino" thinking that led to the

building if tn" Uganda Railway to the thinking that led to the in-

volvernent of the ijnited States in the fighting in Vietnam between

1 9 6 5  a n d  1 9 7 3 .
. ADV Future Implications: The Ugandan Railway was a torewarnlng

of the crazy paranoia of national rivalr,v- of the eall'v twentieth cen-

tury in europe. Using sources from the.library and the Internel' lrace

the steps from the Ulanda Raihvay incident onward that led to tragic

opening of World War I'

7.3.2 Rooscvelt's Canal Zone in Panama (1901)

T h e U n i t e d S t a t e s d e s p e r a t e l y w a n t e d t o b u i l d a c a n a l a c r o s s C e n t r a l
America to link its easi coast with its west coast' The obvious choiccs

were Nicaragua or Panama' A rich Frenchman by the name of Buneau-

Varilla had already purchased a good deal of land in Panama for the

purpose of building a canal-and oUviously wanted to have the United

States build its canal in Pananra. As a canal site for the United States,
however. Panama had its problems. It was stil l part of Colombia, which
had no desire to have a canal owncd by the United States running
through its country. Buneau-Varilla, however, had other ideas. On No-
vember 2. 1903, he and a few friends staged a small rebellion pro:'
claiming Panama's independcnce from Colombia. As if by magic, a
U.S. warship just happened to be nearby and was able to recognize the
nerv Panamanian republic and to protect Buneau-Varilla from any
Colombian counterattack. Without hesitation, thc United States quickly
signed the Hays Buneau-Varilla Treaty creating a United States Cdnal
Zone in the two-week-old republic of Panama. When questioned
whether such a canal was legal, President Roosevelt's Attorney Genjial
Phi lander Knox stated: "Oh, Mr. President do not let  so great an
achievement suffer from any taint of legality." The canal was finally
opened in  1914.

. Quick Write: Write a short paragraph about a time whcn you saw
somebody claim something as theirs when it really was not. What
happened as a result of the incident?

. Pair Share: In pairs of two, have each partner discuss for one minute
each thc implications of the United States following international law
and protocol or ignoring international law in its dealings with other
nat ions.

. T Chan: Using a T Chart, compare each incident in the creation of
thc republic of Panama and the Canal Zone from the viewpoint of tfre
United States on one side and from the viewpoint of the country of
Colombia on the other side.

. Quick Skit: [n a team of four, develop and present a shon skit focuscd
on the role Buneau-Varilla had in the establishment of the republic of
Panama and the building of the Panama Canal .

. Art Mart: As a famed artist from 1903, create a drawing or painting
that il lustrates the way Buncau-Varilla and the United States staged
their takeover of the area that would become Panama,

. ADV C<lmparison: Compare the way that the United States ac,
quired the Canal Zone in Panama in 1903 with other internat ional
incidents. invasions. and assassinat ions throughout the twent ieth
century in which the United States was involved. Examplr:s:
Mossadeq in Iran (1953).  Al lende in Chi le (1973),  Grena{a
(1983),  the Contras in Nicaragua (1982-1990),  and Noriega j ,n

l l
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7,3.3 Moon Men (1969)

"We came in peace for all mankind" reads a plaquc left on the moon in

1969 by the Apollo I I crew. Great efforts such as those that place humans

on the moon do not happen instantly. ln 1961, President John Kennedy

pledged to place a person on the moon by thc end of the decade. Kennedy

did not live long enough to see his pledge fulfilled, but as a nation, the

United States kept this pledge and supported the Apollo lunar program of

NASA (National Aeronautics and Space Administration) throughout the

decade. The effort was not without its tragedy; one of the Apollo crews

died instantly during a 1967 hre inside the module itself. After a careful

resumption of the lunar program and four separate flights to the moon,

Apollo I I blasted off to the moon on Juiy 2l , 1969. Neil Armstrong and
"Buzz" Alderin were the two lucky astronauts chosen to be the first hu-

mans to rvalk on the moon. Their first steps on the moon were tentative.

but soon they were joyfully boundrng around their lunar module at one-
sixth the gravity of Earrh, picking up rocks and taking photographs. In all

they spent 2lZ hours on the sutface of the moon before they returned to
their lunar command ship orbiting above. Much of the world cheered as
they splashed down in the Pacific Ocean near Hawaii on July 26,1969.
The photographs of their leaping bounces across the moon ale some of the
most joyful of the twentieth century.

. Quick Write: In a short paragraph, describe the happiest moment of
your l i fe and share it with your classmates.

. Poster Power: Create a poster celebrating the first landing of Earth-
l ings on the Moon.

. Moonling Messrge; Inagine yourself as an imaginary Moonling (in-

visible to most Earthlings) who witnesses the first landing of Earth-
l ings on the Moon. Write a short description of what you saw and
then share it with your fellow Moonlings (classmates).

. Front Page: In an editorial team of four student editors for the Digi-
tal Times, create a front-page edition celebrating the first landing on
thc moon by humans. Be sure to include interviews with astronauts
( l 'e l low students)  and people who wi tnessed i t  on te lev is ion,  and in-
clude a map of the route taken by the astronauts.

. Quick Skit: With four tcam members, create a short skit dernonstrat-
ing some of the drama of the l irst moon landing and include dialogue
between the first astronauts on the moon and with Mission Control
back on Earth.

. First Hand Sources: Have every sfudent in class interview a parent, a
neighbor, or a teacher who remembers what it was like when the as-
tronauts first landed on the moon in 1969. Everyone should then
write up their interview and share it with the class.

' ADV Futurist: Your team of four (students) has been hired hyr6he
United Nations to creare a plan for a three-year trip to the phnet
Mars. You have one month to complete your mission and submitryour
plan to the full United Nations Assembly. Be sure to include yq$r:bs-
timated costs. length of t ime, needed supplies, the route you plan to
take to Mars. and the dates you recommend for the trip.

7.4.O POLITICS AND LEADERSHIP

7.4.1 Gandhi-The Mahatma

Mohandas Gandhi  (1869-1948)- the Mahatma ( the Great  Soul) -
was t ru ly  one of  the ereat  pol i t ica l  leaders of  the twent ieth century.
His spi r i t  has touched v i r tual ly  every corner  of  our  p lanet  Eai th.
Gandhi  was born in  India but  t ra ined as a lawyer in  England in 1889.
He moved to South Africa in 1893 to practice law but was angeted
at  the d iscr iminat ion whi te South Afr icans showed to Indians l iv ing
there.  He be-ean to pract ice nonvio lent  protests and c iv i l  d isobedi-
ence to protest  the mist reatment  of  h is  pcople.  In  1905,  af ter  reading
the ancient Indian epic poe m Bhagavad Glla. Gandhi made the per-
sonal  decis ion to abandon as many European ways of  l iv ing as pbs-
s ib le and return to the ways of  ancient  India.  He chose cel ibacy as a
way of  l i fe ,  abandoned a l i  h is  wor ld iy  possessions,  and wore only
a lo inc loth and shawl .  His protests were successfu l  in  South Afr ica;
nondiscr iminat ion laws were created to protect  Indians l iv ing there.
With a sense of  t r iumph.  he returned to h is  nat ivc India in  l9 l5 wi th
the goal of making India independent from England. World Wdr I
was raging in Europe and Gandhi supporred the Brit ish during the
war wi th the bel ie f  that  such support  would lead to independence.  He
was wrong.  In 1919.  near  the cnd of  the war,  Br i t ish t roops at tacked
and kil led hundreds of peaceful Indian protestors in the tora,n of Am-
r i tsar .  The k i l l ings at  Amri tsar  sparked the beginning of  the Indian
nat ional is t  movement and lhe move for  Indian independence through
nonvio lent  protests and c iv i l  d isobedience.  At  the beginning r  ef
World War lt. Gandhi volunreered ro have India support rhe Brlt\,sh
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war ef lbr t  in  return lbr  independence,  The Engl ish government  re-
fused and ja i led Gandhi  for  most  of  the war.  At  the end of  the rvar .
however,  the Engl ish government  changed i ts  mind.  re leased
Gandhi ,  and began to negot iate wi th h im for  Indian independence.
The Br i t ish,  however.  decided on thei r  own that  an independent  [n-
d ia should be d iv ided into a Musl im sect ion (Pakistan)  and a Hindu
sect ion ( India) .  Gandhl  was st rongly against  separat ing peoples on
the basis  of  re l ig ion or  caste.  and opposed th is  d iv is ion of  India.  In
his  nonvio lent  ways,  he fought  hard to keep a l l  Ind ian peoples to-
gether  in  one uni ted country.  Just  a few months betore the indepen-
dence of  India and Pakistan,  Gandhi  was assassinated by a fanat ica l
Hindu nat ional is t .

Notes from the Future: Gandhi, as the Hindu leader of the nonviolent
Indian independence movement, got many oI his ideas for nonviolence
from the teaching of Jesus. Gandhi, in turn. became the model for the
nonvio lcnt  protests dur ing the Civ i l  Rights movement led by Chr is t ran
minister Dr. Martin Luther King in the United States during the 1960s.

. Quick Write: In a short paragraph, write a description of a time re-
cently when you were angry at something vou did not l ike. What did
you do and what was the result of what you did?

. T Charl: Somc ncw rulcs have been created in your community that
you do not  l ike.  Compare v io lent  and nonvio lent  ways of  protest ing
these new rules and the advantages aud disadvantages ofeach type of
protest. As a result of your analysis. which nrethod would you chose
to opposc these new rules?

. Music Mart: Create a song or a rap tell ing the story of the N{ahatma.

. Poster Power: Create a poster that i l lustrates the methods Gandhi
used in his nonviolent protests for Indian indepcndencc.

. Quick Skit: With a team of four students. create a short skit i l lrrstrar-
ing the methods that Gandhi used to lead lndia to independence.

. Front Page: With a team of four student editors, create a front-page
edition of the Digitol Time.s, the leading cyber newspaper of the
twentieth century, focusing on the nonviolent protest morrement of
Gandhi's independence movement.

. ADV Historical Research: Research your school l ibrary and the In-
ternet to find examples of other nonviolen( protests used at various
t imes in h is tory,  such as the Civ i l  Rights rnovement  in  the Uni ted
States (  1960s)  and at  T ienanmen Square in  China (  1989).  What  hap-
pened to these movcment and why wcre they successful or not?

7.4.2 Churchil l-Hero or Vil lain?

l f  there ever  was an Engl ish patr io t ,  i t  was Winston Churchi l l
(1874-1965).  From what  we now know of  h is tory,  Chu'chi l l  was a
major  reason why the Uni ted States entered Wor ld War I
( 1914 -1919 )  on  the  s ide  o f  Eng land .  Was  he  a  he ro  o r  a  v i l l a i n  f o r
th is  act ion? Let  us take a c loser  look at  what  happened before we
lnake r i  judgment .  Two major  eveuts convinced the Uni ted States f i -
nal ly  to  cnter  thc war on the s ide of  England:  thc s ink ing of  the
steamship Lusi tania-r ,v i th  hundreds of  Amer icans on board+by a
German submar ine.  and the Zimmerman te legram-intercepted by
Br i t ish in te l l igence- in which Gerrnany t r ied to get  Mexico to jo in

the war against  the Uni ted States.
How was Churchill connected to the Lusitania and the Zimmernran

telegranrl) First, during the early part of the war.Churchil l-as therhead
of the Brit ish war office-believed one of his major duties was to bring
the United States into the war on the side of England. Very ,early,

Britain broke the German secret radio codes and knew where the,'Ger-
man submarincs werc located. Under Churchil l 's orders, the stearnship
Ltr.sitctnia, with several hundred Americans on board, was deliberately
not warned that it was sail ing into an area of German submarines. As
expected. German submarines torpedoed lhe Lusirania. Hundreds of
Americans lost their l ivcs and lhe Lusitatiq became a rallying cry for
the Americans troops entering the war. Shortly alier the Lusitania'was
torpedoed. an encrypted "Zimmerntan telegram" ftom the German
government to the Mexican governnrent was intercepted by the Brit ish
and transmitted to the United States. The telegram asked Mexido to
fight with Germany against the United States. This telegram, along
rvith the Lusitania, convinced the United States to enter the war. rone
problcm: historians after the war found no evidence of thc tclcgramrbe-
ing e i ther  sent  or  received in e i ther  Germany or  Mexico.  I t  is  now,be-
lieved that the telegram was a fake. We know it originally came from
England. and likely fiom Churchil l 's office. Did he fake this telegram,
as welf as deliberately sinking the Lusitania, to get the United States to
become an a l ly  of  England? Should we consider  h im a hero or  a v i l la in
fbr such actions?

. Quick Write: Write a short paragraph on whether or not yor.l think it
is right for a person to do something wrong, l ike tell a l ie for a,good
cause.
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te r  \ \b r l t l  \ \ ' e r  I  bccaLr rc  o l ' t l . l e  L t r t i i i i t t i t t  i i nc i  t i re  Z in ln te rn t : ,n

t e l e g l l r r t r .
.  Pr i : tq r  Pou 'e r  # l :  Cru ' l te  3  po i te r  c r i l l i ng  on  thc  L  n i tcJ  S ta les  i r , ; r  l i r

r : ' n le r  \ \ ' o r ld  \ \ ' : r r  I  b rcaruc  o l ' the  lu lsc  p . lg igy i5c :  l iLc l t  i r r - -L r lc t j  b r

C h u r c h i l l .
.  iUus ic  \ I i i r t ;  C : ' c l l t c  l1  iOn.g  o f  3  r : jp  quJ3t i ( ) r i inc  l i r .  e I t r \  o t ' thc

Un i tcd  St : r tc :  in tu  \ \ ' r r l id  \ \ ' a r '  1
.  I r fon l  Pagc :  \ \ . i t i r  a  tenn l  o1  l i rL r r  s tu .Jcnr  e . l i to rs .  Cr r - - : r l c  l t  i ron i -pasc

ed i l ion  o i t f ie  l ) rq i t r r l  T r rn t , . t .  F i rcu . '  th i r  e ' l i t i on  on  uhr - r i . t c i  o .  r ' t r , r t  tha

L ln i tec i  S l : l tes  shou ld  en ter ' \ \o r ld  \ \ ' t r r  I i l uc  t ( l  thc  i ink i r l s  t r i t i t c ' l l r i  -

t tnt io t ir , t l  the Zinrmr-rnrln tclcgrr l l .
.  C o l r n { f r  S p i n ;  A s  i i  r e p r c s c n t i . t t i r c  o 1 ' t h r ' G c i n t l n  S ( ) \ ' r l n l l } e n l  l n

I 9 i 7 .  w h u t  i i o u l i i  r o u  5 a \  [ o  t i r c  L - l : t e r 1  S t a r i . ' ,  u o r c ] ' n n t a n l  ! ( ) n i c r n -

i r re  t l te  LL i . : i t tu t t r t  and the  Z i r rn rern t i rn  te legr , in t  i l r  r r r t i c ' r  to  e i thc r  d r : -
r - ' r )u rasc  the  [ - ]n i ted  Sta tes  l l ' on t  en :e | ing  lhe  \ \ t r  o I  h l i le  i t  sup l to r t

Gt ' r r t t i tn r  in  the  r r  l r ' . )
.  \1ock ' l r i l r l :  S t tce  : l  n . lock  t l i l r l  i n  vour  c lassroonr  r i i th  iour  s luJcr . r l .

l i c 'a ing  as  thc  p rosccLt t ing ; r t to rncrs ; tn i l  t i ru r  a i t in i  i15  i i t c  u lc lend j I i
: i t to l l levs  lnc l  the  ras t  o l  thc  e  l l ss  t i rc  . iL r r , r .  T i rc  . ;uc . r t t i l n  bc l i r : ' e  t l te

- iu r . r  i s  r r l te th . r r  ChL i re  h i l l  :hoLr l t l  L r r , . iu i l c t l  a  her l  o t  i r  r  i l l a in  5e t . : rL r rc

t i f  i r i : ; r c t i o n :  i n  g c t t i n g  t h e  l . n i r c r - l  S t a t c s  i n r o  \ \ i i r l d  \ \ ' . i r  l .
.  . \DV H is t t r r iea l  RL ' :e i r r .h :  U : i : tg  Iour - i i i rn i r - r  t ind  the  ln te rne t .  t t \  to

f in r i  o thc ' r  i r rs t t i r i cc t  in  i t i s lo l ' r  u  here  l l r l se  e t  ider ,ce  \ \  i l \  L lscd  tc -  n r lkc
: i  n ra jo r  changr  rn  h rs to r r ' .

7 .1 .3  Lcn in  a rd  the  Seabd Tra i : r  t r . r  I l c l s ink i  \1917 '

A  rn - r : t c r iou \  sc ;1 lcd  t r i r in  le1 ' t  Sr i  i t zc r l : rn . i  in  l9 l7  I t  c io ise t l  ( ie rml in_r .

sec fc i l \ '  l r  i th  a l l  r r f  i t .  u  in i lo t .  shL t t te r -ed  l rn i l  nL t  one \ \  l i s  u l lo r i  t ' c l  t i r  gc t
on  b t r i r rd .  Sr rn tL -  pe i lp le  s l \ , \ ' l i  \ l r tnae  ] i t t l c  b l i l c i  r .n : in  on  bor r i j .  bu t  d iJ
1191 f *y11r*  uh t r  he  u i i s ,  T i re  t r i . i i l  \ \ ' t s  bou lC fo r  l l c : l s i t rk i .  j r in lan t j ,  a r rd
t i lme n' ' lc l .r  in Gerrl :Ln mrl i tal l  unitorn:s Ltrok t i tc l i t t lc baid ul: ln t() Lhe
Russ ian  bo ldcr  and lc : iL  h in t  lhc re .  Thc  l i t r l c  ba l t l  t r r : rn  \ \ i1 \  Lcn i r l  anr l
lh (  CL ' r l t ] : in  s t l ld ic rs  on  thc  t r , l i r t  h i i c l  o r i l c r -s  f r r rn r  th r ' l t i sh  eomnuind  t r l
i h c  C t - r n l a r t  n r i l i t a r - r  t o  t a k c  h i n r  i r . r : r r  * I t e r e  h c  r v a s  l i v r n g  1 n  e \ i l c .  t n
S*  j t zer i t rnd  t t r  Ihe  Russ ian  t ro r t le r .  Len i l t  r i l s  the  le l rd r - r  t t l  a  r toup e , i
RLrss ian  rc - r 'o lu i ionar ies  ca l l c 'd  thc-  Br ; l shev ik r  rud  r i l i s  k ickcc l  ou t  o i
Rusq i : i  fo r  t rv ing  to  o ' , ,enhrorv  the  gorc - r . l l r rcn I  o f  RL iss i ; r .  C l t i ln i in \  tn
lc )17  sas  in  thc  n l iCd lc  o1  \ \ 'o r l . l  \ \ ' l r  I  i i ghr i t rg  r r l l i n : r  EncL lnL i  .

Frar , ie  .  a1Ll  Ru: : i ; i .  Tc l  caus. ' l r t ru 'b le ior  t l te  Russian govemp' jnt  Lr I

Tr l i r  \ icht r l l t r  I i .  Gerrr ian\ '  \ecrcr l \  sh ippct l  thc-  Russi ; i t t  L t - t  t r lu t i  r t l  1 t  r

- -Lenrn-back l t r  Rurs ia I ( )  r rat lsc l rouble and d isrL ipt  the Russia ' t  v l t l '

c f i . o n . [ - e n i n \ \ . i ] S l f i l " l - I l b e l i e l e r i n t h e t e a L : h } n g s t l f K a r . l \ . 1 a I ' e n t l
cr.cal1cd of niektng Russta into a ". 'ontmLInist" slate \\ 'hcre all prr:pefir '

.rn.i r i ealth rvoLrki be held in common bY thc rvorke:'s The Ce mu rs l id

n. i r  bel ieVc in \ {ar .L.  bur  jLrst  \ \3nted Lenin to csuse t rot rb le in  F. , is : ' t l t .

Tf ;e Gerrran p lar l  \ t ld .ce.1ecl  bcyond thr ' i r  u ' i ldest  imlg inet ior '  T i rc

ISAi 'S g0\ 'a lT l r i len l  \ \ 'as $eak er tc l  s( )  \ \as the RusSia l l  ar l l l \ . I -eni l l  ' '  Bt ) l -

sher lks tnd i ithel Ievtrlutionelies just udtle i l  tr l the cliatls lt locle l ' 'c -i-r-

ci; l rcr.oir;t ionafirs forced the tslir to steP dovyn in Fc-bruar.r' l !" 7: hr

thc cnd o: ' thc vear .  Lc-n in anci  thc Bolsher iks rvere ln  eol ' l t ro l  (  |  l l i l '3c

pur- ts  o1 ' r i  ne$ L 'n ion o i  Sor i t " t  Socia l is t  l leLrubl lcs (USSRt '  L I t 'c '  -=r  the

ionl lnrrn i \ t  Bolsher iks.  Russia r i . i thc l r . r$ l tom the \ \ 'a I ,  muci l  t ( ' : : lc  l I -

i i ta t ion o i  i t :  i t i l ies,  Eneland and the Uni tec i  States.  The c l ip i t : ' i  : : - t  l : r -

I iOns o i  Encl i ind i ind t i te  Lni te, - l  s tates-suppor l ing pr iv i r lL :  o\ \ i :  r rh lp

of larre flctories - strrlncl\ opposecl "aoTnrnunist" c<.rntt 'r l l  of a -: ' . lnlry

i1s l3 I 'ge 3s Russia.

\oie frorr thc Fururr--: Alhough Lcn!n *'as an inspirationil l -\- i i i iker

31ri leader. t irc nrl in force in crcalft lg thc Sovict LInign w'as a bi.:: . tob-

ber  and t reasulef  of  the BolShc: l iks b) '  thg nanre of  Joseph Sta. l : l '  l l is

r l ic rator ia l  rLr le  unr i iec l  rhe t , iSSR into thc lnajor  \ !or1d po\ \e ' i ' !n  i l

I la t r i . t .Lentn is t  t loL le l  t ( )pp( lset l  to  the Uni tcd St ; r tes)c lur i lg  l l  t :  ' l i

t he  t r r  e r r t i : r h  i en lu f \ ' .

. Qurck \\ 'r itc: In I short paragraph. describe a time \i 'hen yoll \\ ' :rrltL-tl

50mething \ 'er \ ' l l luch and j rc ; t t f t l  a  p | ; in  in  ofde|  to  gel  i t .  Dld.vour

plan $rr rk  or  not  v ;ork l  Du:sc l ibc whl  1 'oLrr  p la l  s t l t lceer lcd oL -1, r1 not

SUCCT '€d .

.  \1a i  Ar t t i ik :  Using a l ' r jank rnap o l 'Europe.  i l l r . rs{ rate lhc b: : : ie  a l -

[; inc.-s oicountries that foLrght each olher during !\ 'orld wirr j: cer-

lu tan) . . . \ i ls rna,  anl t  scrb ia on o l le  s ide and England.  France.  l t ,ss i l r  .

Jn i l  r he  L ' n i t ed  S t : r t u ,  o t r  t he 'o thc r  s r c l e .  ( Jn  t he  m lp .  i l l t r s r | r t :  l r t  i t n -

pacr  rhe r r i th t l ra \ \a l  o i  Russia f |om the $af  had on the u 'ar  i ts ; ' l ; '

.  \ i--ru \\ 'ere There: A: t ire ir itst of this popular TV prtlgram. ha;: 1't;ur

stuc l i t t  audience (students in  the c lass)  \ ' \  r i tc  dur ' r  n  qLt t -s t io l l \  ro l l -

ce l -n1ng the Russian Revi l lur ion to ask the gue.sts  ior  th i :  ' t ' ' ck 's

sho\\ ';
I .  Ccn . - r l l  Yon  CL I :1 . ) \ \ ' - - t h r  ( i t - l r l 13 l l  Senc l - i r l  i n  e  h l r r se  o i  l : t r ' r  t t t g

Lenin l 'r,tttr Slr itzerli ind to Russii l



2,  Lenin- the Bolshevik leader of  the Russian Revolut ion
3. Tsar Nicholas l l-the aristocratic leader of Russia before the Rev-

olut ion
4. Joseph Stalin-the man with the iron fist who tbrged the Soviet

Union together after the death of Lenin
.  Poster  Power # l :  Create a poster  support ing Lenin and the Russian

Revolut ion.
. Poster power #2: Create a poster opposing Lenin and the Russian

Revolut ion.
. Quick Skit: With a teant of four students. create a short skit of four

Russians-a factory worker, a soldier, a peasant, and rich noble-
i l lust rat ing the major  problems that  faced Russia in  1917.

. ADV Historical Research: Compare the Russian Revolution of 1917
with the American Revolution of 1776 and the French Revolution of
1789. How are they differcnt and sinri lar to each other? Report your
f ind ings to the c lass.

7.4.4 Adolf and the Nazis

Germany lost World War I to England, France, and the United States.
The Treaty of Ver.sail les unfairly blamed Germany for being the only
cause of the war and fbrced Germany to pay England and France f,or
their costs of the war. These "reparation" payments to England and
France were a great burden on the German economy and almost auto-
matically forced it into a depression after the war. The Germans were
angry at what happened to them at Versail les. Quite often in such des-
perate times, people wil l begin to believe anyone as long as he gives
them hope for better t imes. Such a man was a l itt le Au-strian racist by
the name of Adolf Hitler. He had rhe answer. he said: "lch bin der
Fi.ihrer!"-I am the leadcr.

The answer that Hitler gave was that the Jews were the cause of all
the problems of the Cermans. He blamed them for Germany's loss of
the war. Of course it was not true, but l ike all good propaganda, he con-
tinued to repcat it often enough and most of the German people began
to believe it. He also had an answer for pull ing Germany out of the
Great Depression: reject the Treaty of Versail les, stop paying repara-
tions to England and France. and hire unemployed workers to rebuild
Germany's military. Hitler's plan to end the Great Depression in Ger-
many worked-mill ions of German workers were reemployed building
bombers,  tanks,  and guns for  Germany's  mi l i tary.  But  Hi t ler 's  s imple

answers for Germany's problems also had very predictable results;
Hitler's racism resulted in the Nazi Holocaust and the murder of mil-
lions of Jews. eypsies. and other non-Germanic peoples. Hitler's mili-
tary buildup also resulted in World War II. Together, these two events
can bc considered to be the major tragedies of the twentieth century.

. Quick Write: Think for a motnent what would happen if you toldryour
friends that this Friday had just been declared a national holiday and
that there would be no school . Horv fast would your "untruth" spread
across the campus'? How many other students would believe it? What
would likely happen at your school as a result of your "untruth"?.

'Poster Power: Create a realistic Nazi poster fiom 1933 picturing
Adolf Hitler screatning his slogan: "Ich bin der Fiihrerl" (I am the
leader).

. Counter Spin: Create a poster il lustrating what happens to people
who follow people like Hitler.

. Quick Skit: With a team of tour actors (students), create a short skit
that il lustrates the ultimate tragedies of Hitler's simple solutions for
the Gerrnan people during the 1930s.

. Diary Entry: As a teenagei in Nazi Germany, write in your dia/yi[vhat
Hitler is doing to the country, the racism he is practicing, art'd his
buildup of the German war machine.

. ADV Historical Research: Adolf Hitler is without question ondtbf the
most evil men in the history of the world. Use your library hrid the
Intemet to identify other evil men in history and compare them to
Hitler. When compieted, share your findings with your class. '

7.4.5 Mao Ze-donC (1893-f976) '

Few men have left their imprint on a country as strongly as Mao left his
on China during the twentieth century. Mao was a communist follower
of Marx and Lenin. but with a Chinese twist. Where Marx and Lenin
insisted that the Russian communist revolution be focused on the urban
factory workers, Mao worked to have the rural Chinese peasant be the
center of his communist revolution.

At first, he was nol very powerful because his followers constantly
had to f ight their  bi t ter nat ional ist  Chinese r ival .  Chiang Kai-sl tgk. In
an almost legendary trek, Mao and his followers traveled ovcr,6.000
miles during their Long March of 1934-1935 to avoid being capgured
by Chiang's armies. The Japanese invasion of China during the 1930s

i r



ironically gave Mao a chance to strengthen his military with the as-

sistance of the Soviet Union. By 1949, Mao took control  of  China and

chased the nationalist followers of Chiang to the island of Taiwan.In

i958, Mao moved with his Great Leap Forward to form all of china

into his rnodel of peasant revolutionaries. Thc Great Leap Forward

turned into one of the major tragedies of the twentieth century-an

esrimared twenty mi l l ion Chinese starved to death. In 1966, Mao tr ied

agairr to impose his revolutionary communist thought on the Chinese

people with the Cultural Revolution. Party youth marched across the

.ountry waving Mao's Little Red Book of sayings and forcing work-

ers to work in the f ie lds as peasants. The Cultural  Revolut ion died in

the early 1970s as Mao's power weakened. Mao died in 1976, but

chairman Mao lives on as rhe major figure in Chinese history during

the twentieth centurv.

. Quick Write: What would you rather be: a factory worker or a peas-

anr working in the fields? write a short paragraph describing the rea-

sons for your decision.
. Poster Power: Create a poster supporting Mao's peasant brand of

communlsm.
. Counter Spin: Create a Russian Marxist/Leninist poster opposin-e

Mao's form of rural peasant communism and supponing a revolution

of factory workers.
. Front Page: With a team of four student editors. create a front-page

edition of the Digita! Times. Focus your special edition on Mao's rad-

ical form of peasant communism and the tragic failure of the Great

Leap Forward in China in 1958.
. You Were There: As the host of this popular TV program, have your

studio audicncc each write questions to ask our guests for the week

conceming the influence of Mao Ze-dong on twentieth-century

Chjna. Our guests (students in costume) for the week will be:

l. Ping Lee-N4ao's chief secretary during the Cultural Revolution

2. Dr.Zarkov-a strict Russian Marxist/Leninist opposed to Mao's

lorm of communism
3. Samuel Yee-an overseas Chinese millionaire, opposed to Mao, who

looks forward to making China into a major capitalistic country

4. Zi Chin_one of Mao's oldest followers who was with him on the

Long March in 1935-1936
. ADV Historical Research; Do further reading on the tragic failure of

Mao's Creat Leap Forward in 1958 in your school library and on the

Internet. As a result of your readin-es, do you think that Mao should
be vierved as a histor ical  v i l la in who ki l led twenty mi l l ion people, or
as a tragic hero of the Chinese people who really had the good of his
people in his heart and should be forgiven for accidentally causiqg
the death of twenty million peoplc? 

ll

7.4.6 The Cold War-A Warlike Un-War ( 1945-f 990)

For forty-five years (1945-1990), an intense ideological "Cold Wai"
between Russia (the USSR) and the United States dominated almoqt
every facet of the era's world politics and threatened several times to
break into a ful l -scale war of mutual destruct ion. Even today, i t  is a
matter of ideological debate as to who started the Cold War and evpn
how i t  endcd. In real i ty.  the two systems o[ governing are opposi l$si
the capital ist  system of the United States has r ich individuals con-
trolling (he economy of the nation while the socialist system of Rrrp,
sia has the state government controllin-q the economy. Before WgrlC
War II. the two systems of government were opposed to each othBq.
and after World War II, they were again locking horns with each
0lher.

. History Chain # l: Below is a brief, randomized chronology of the Cold
War. Make large 8-2"-x-ll" historical event cards for each of thp
twenty-three historical events below. Give one historical event card tp
each student, and have each hold the card in front of him or her so qll
the other students can see it. When finished, have all twenty-three srq-
dents rearran-ee themselves chronologically across the room- oldest
year to the most recent year. Reorder it in chronolo.eical order and fol-
low the activities below to begin to make sense of these phenomena
that dominated much of the last half of the twentieth century:
l .  Cuban Missi ie Cris is (1962):  U.S. President Kennedy threarened

war when Russia set up missiles in Cuba. but compromised by
agreeing to have the United States withdraw missiles from Turkey
in exchange for Russia's withdrarving missiles from Cuba.

2. Gorbachev (1985): USSR President Gorbachev artempted ro re-
vive a lon_u-declining Soviet economy by opening many sectors of
the economy. freeing political expression. and ending the Colfl
War through peaceful negotiations.

3. NATO ( 1949): The United States and its allies formed a European
mil i tarv al l iance against Russia. , r1



+ . S p u t n i k ( 1 9 5 7 ) : T h e R u s s i a n S p u t t h e f i r s t a r t i f i c i a l s a t e l l i t e r n t o
orbit oround the Earth. escalating the Cold War into a "race for

space,"
5. Iiorea (1950): North Korea invaded South Korea and threatened

to escalate the Cold War into a full nuclear war'

6.  I ron Curtain (  1946):  Churchi l l  gave a speech in Fulton'  Missouri '

in which he described an"iron curtain" of communism descend-

ing across Eastern EuroPe.

; . e r ' l t E m p i r e ( 1 9 8 1 ) : U . s . P r e s i d e n t R e a g a n r e v i v e d t h e i n t e n s i t y
o f t h e C o l d W a r b y c a | l i n g t h e U S S R ( R u s s i a ) a n ' . e v i l e m p i r e ' .
and rapidly increasing U.S. military expenditures'

8. H-Bomb i tOSZ; '  Ttre UniteO States detonated the f i rst  hydro-

gen bomb, greatly increasing the destructive capability of any

future war.
g . G r e e c e ( | 9 4 7 ) : T o p r e v e n t a . . c o m m u n i s t ' . t a k e o v e r o f G r e e c e .

rhe united States piovided military aid to a dictatorship ruling

G r e e c e a n d c a l l e d i t a . . b a s t i o n o f l i b e r t y . ' . l t w a s t h e f i r s t o f a
large number of such dictatorships across the world that the

United States would support during the Cold War in the name of

"stoPPing communism."
t0. Deaih of Stal in (1953):  The death of the dictator Stal in in Russia

changedthe leadersh ip in theSov ie tUn ion ,bu td id l i t t le toease
the cold war.

11. Berl in Air l i f t  (1948):  After the Soviet blockade of Berl in.  Ger-

many, the United States flew in supplies around the clock to keep

Berlin supplied with food and coal for the winter'

12. Berl in Wal l  Comes Down ( 1989):  As a sign of Gorbachev's loos-

ening of the USSR's control of Eastem Europc' the Berlin Wall

is taken down.
1 3 . R e d C h i n a ( 1 9 4 9 ) : M a o Z e - d o n g t o o k c o n t r o l o f M a i n l a n d

China, creating the People's Republic of China'

l 4 , E n d o f t h e U S S R ( 1 9 9 1 ) : I n l g g l , u n a b l e t o r e v i v e t h e e c o n o m y
a n d f a c e d w i t h w i d e n i n g e t h n i c t e n s i o n s a c r o s s t l r e U S S R ' t h e
ussR was officially dissolved in favor of the separate states of

Russ iaandtheother fo rmerSov ie t repub l ics .TheColdWarwas
now officiallY over'

15. Marshal l  Plan (19'17):  To prevent Western European countr ies

frorn .,falling to the communists," the united States provided

large amounis of aid to the countries of \il 'estern Europe' such as

Geimany. France, and Italy. to rebuilcl their countries afrer world

War II.

16. Massive Retal iat ion (1958):  Under President Eisenhower and his
Secretary of State Dulles, the Cold War heated up again when the
United States announced a program of "massive retaliation" to
stop Russian expansion. The result was a rapid build-up of nu.,,
clear weapons and a threat of nuclear devastation. , ,

17. Anti-American Campaign (1947): Responding to the Trumagl
Doctrine, Stalin revived his anti-American propaganda c4{t:s
paign and worldwide efforts to spread socialism.

18.  Ber l in  Wal l  (1961):  In  a show of  brute st rength,  but  a s ig4. ,gf
rveakness, Russia constructed a cement wall around Berlin.,{q
prevent Eastern Germans from escaping to the West. ,:.

19. Hiroshima (1945):The United States dropped the atomic bomb on
Hiroshima, Japan. to speed up the end of the war, and alsrr to in-
timidate the Russians who were set to invade Japan from the north.

20.  Afghanistan (1979-1989):  The USSR trapped i tse l f  in
Afghanistan in a prolonged ground war attempting to support a
pro-Russian government .  but  fa i ted.

21. Truman Doctrine (1947): Prcsident Truman declared that thg'
goal of thc United States was to "contain" and "root ort" .o-l
munism wherever it appeared in the world. This became the goal
of the United States for the next forty years during the Cold Waq.,

22. Eastern Europe (1946): Russia set up socialist governments in,
the countries it conquered in Eastern Europe.

23. Vietnam (1961-19'73): The United States trapped itself into a
prolonged ground war in Vietnam in the belief that it must "con-
ta in"  communism.

History Chain #2: Once the history chain is in chronological order
across the room, have the class identify which historical items are the
possible causes of the Cold War and then determine who was the ma-
jor  cause-the USSR or  the Uni ted States.
History Chain #3: Looking at the history chain in front of the class
have the class identify the events in the Cold War that threatened to
escalate into a full nuclear war betrveen the USSR and the United
Statcs. What are the possible reasons why a full nuclear war did not
develop between the USSR and the United States?
History Chain #4: Looking at the history chain in front of the class,
look at possible perrods when the Cold War could have ended. What
reasons can be given for the reescalation of it?
History Chain #5: Looking at the history chain in front of the class,
what causes can we attribute to the ending of the Cold War? Was the
United States or the USSR more responsible for endins the Cold
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War? (Note: This is the end of the history chain activitv. The teacher

may collect the twenty-three "Cold War Historical Event Cards" to

use thenr again at a later date,)
. ADV What If?: In teams of four, students can hypothesize what

u,ould have happened if the Cold War had never taken place between

the USSR and the United States.
l. Would the lack of competit ion between the two countries have re-

sulted in slow growth and very few new innovations. such as com-

puters and rockets to the moon'J

2. Or would a peaceful competit ion between the two countries have

resulted in a much more nonmilitaristic programs for the poorer

countries of the world, a stronger United Nations. and an estab-

iished UN Mars colony already in e.ristence?

7.5.0 SOCIAL AND ECONOMIC LIFE

7.5.1 The Twentieth-Century l\Iiddle Class

One ol the most powerful phenomena of the twentieth century was the

middle class of modem nation-states. During the late eighteenth cen-

tury, the middlc class rvas the major participant in the French Revolu-

tion, overthrowing the power of the nobil ity above them. During the

nineteenth century, this newl.v enrpowered class of people became more

conservative as they worked hard to hold onto the financial gains they

made. In direct contradiction to these rights "for all the people" so

nobly proclaimed in both the Anrerican and French Revolutions, the

middle class often fought lon-s and hard to prevent the lower working

classes from achieving any polit ical economic or social rights. They

also believed passionately in their own nation-states and the ntythologl'

that was crealed around these states. They believed strongly that their

own nation was superior to other nations. They were wil l ing to go to
war for the "honor" of their nation-state over very minor and question-

able incidents. They were also wil l ing to be taxed at very heavy rates

to finance these wars for national "glory."

Under a king. a country went to war when the king decided to fight.

How does a nation ruled by a middle class decide to go to war'l The

rniddle-class nation must be convinced that the war is good for their

country or protecting their country's interests. A propaganda blitz by
the national media of the United Statcs against Spain and popular mu-

sic lyrics such as "I wanna go to war . , ." from Alexander's Ragtime
Band before the Spanish American War successfully convinced the
American middle class that war with Spain was necessary. Even as re-
cently as the Vietnam War, a questionable event of U.S. ships being at-
tacked was used by the President and mass media to successfully win
middle-class support for sending more U.S. troops to Vietnam (see TLP,r
7 .7 .6  Gu l f  o f  Tonk in -  1964r  U l ich  1971.  l3 -14) .

. Quick Write: [n a short paragraph, give a description of the middle ,
class in your town. What do they look like? Where do they live'i
What kind of jobs do they have? What kind of political beliefs do
they have? What do they do for fun?

. Action Research: To test personal impressions of the middl. 
"lurs'in the Quick Wri te above, conduct a survey-done by members,

of the class-to ask the same qucst ions to the neighbors of each
student:

i l

1.  What  do they look l ike?
2.  Where do they l ive?
3.  What  k ind of  jobs do they have?
4. What kind of polit ical beliefs do they have?
5. What do they do for fun?
Note: When finished, compare the init ial impressions of the class in
the quick writes rvith the results of the action research completed by
the studenls of the class.

. Poster Power: Design a propaganda (advertising) poster to con-
vince the middle class of the United States to so to war with an-
other  country.

. Counter Spin: Design a propaganda (advertising) poster to convince
the middle class of the United States to oppose going to war with an-
other country.

. Front Page: In teams of four student editors, create a front-page edi-
tion of the Digital Times on the impact of the middle class on the pol-
it ics of the century across the world. Be sure to conduct interviews of
potential nrembers of the "middle class" among the members of the
classroom and il lustrate what they wil l look l ike in the future.

. ADV Rescarch Project: Using your school l ibrary and the Internet,
explore alternatives to the modern nation-states. Can the people of
the world l ive in other types of polit ical organizations-such as,,c
United Federation of Nations-during the twenty-first century? rc-
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1.5.2 The Great Depression: The Causes \1929t

In October 1929, the srock market crashed on wall Street in Nerv York

ciry. It was the beginning of the Great Dcprcssion ( 1929- I 939) . which

caused untold suffering across the rvorld. As a result of the crash of

1929, banks closed because they had no more lnoney. companles

closed and laid off their employces bccause people were no lon-eer buy-

ing things, and many people starved because the,v did not have enough

to eat. The prosperity that the capitalist f inancial system protnised to

the world cluring the 1920s cante down with a grinding crash. The de-

pression was also a contributin-q cause of the Second World War be-

iause Adolf Hitler was able to come to power due to the tragic effects

of the Great Depression in Germany.

what caused the Great Depression? The econorlists tell us that too

many banks were lending money to people to put into risky companies.

When these risky companies failed. the investors lost their money and

so did the banks. other peoplc in turn panicked and lost faith in the

whole monetary system fiom the stock market to their ou'n banks and

withdrew their money front both. The Great Depression could have been

stopped. or at lcast slowed down, but the leaders of the world either did

nothing, or did the wrong things to fight it. Prcsident Hoover, the presi-

dent of the Unitecl States during the actual crash of 1929. did nothing,

believing that the economy would naturally right itself. He niight have

been correct but, in 1931. the United States Congress decided that

American jobs needed to be protected from forcign competit ion and

passed the Smoot-Hawley Bil l that raised high tariffs (taxes) on all im-

ports from foreign counties. In effect. the Smoot-Hawley cut off all for-

eign trade with other countries; as a resuit, other countries cea.sed to pur-

chase things from the United States. Instead of increasing employment.

the Smoot-Hawley Bil l decreased the number of jobs in the country and

in the world as a whole because conlpanies could no longer make things

for export overseas.'[he world sank dceper into the Great Depression as

a result of this i l l-advised law by the United States Congress.

. Quick Write: What if your parents lost their jobs and you had no rel-

atives to care for you? Write a short paragraph describing what you

would do in this situation and share your thoughts with the class'
. Art Mart: On a large piece of paper, i l iLrstrate the suffering the Great

Depression caused people across the world.
. Poet Power: Create a poem or a rap that i l lustrates the hardship peo-

ple had to endure durtng the Grcat Dcplcssion.

. Graffiti: On a large piece of paper. create a strongly worded wall
graffiti that is openly critical of the world leaders who dicl nothing or
the wrong thing to end the Great Depression.

. Front Page: With a team of four student editors, create a front-page
edition of the Digrrn I Times fbcusing on rhe 1929 stock market crash
and the Great Depression that followed shortly afterward. Be surc to
interview people who suffered during the crash and political leaders
who did not do a very good job of stopping the Great Depression.

. ADV Historical Research: Using your school library and the Interner,
identify other economic depressions in recenr world history and com-
pare the suft'erin_e they caused pcople compared to the Great Depres-
sion of 1929-1939.

7.5.3 Attacking the Great Depression (1933)

In 1933-deep into the Great World Depression-three different and suc-
cessful means were used to slowly bring the Creat Depression to an end.
President Franklin Roosevelt of the United States in 1933 attacked the de-
pression through his New Deal "bully pulpit" and conrinually told the
American people in his fireside radio chats that "the only thing you have
to t'ear is f-ear itself." He backed this up with an active govemmental pro-
gram of creating liquidity in the economy by making sure banks had
enough money, nraking loans available for people to buy more things, cre-
ating more jobs through govemment projects such as building dams and
highways, reopening fbreign trade by lowering tariffs, and generaily
restoring the people's faith in the economy. The second major approach to
c-ombat the depression was 'rvith a socialist economy such as existed in the
Soviet Union durin_e most of the twentieth century. The Soviet Union did
not experience the depression because the government controlled the'
economy, set all the prices, and was excluded from the rest of the world
economy by the other capitalist counrries who opposed the socialist type'
of govcrnment and economy. The Russian people did not become rich un-
der the Soviet system during the Great Deprcssion, but everybody was
working. In Germany, Adolf Hitler and the Nazis attacked the depression
a third way-by military expenditure. Hitler rebuilt the German ecoqomy
during the 1930s by employing rrullions of German workcrs to buiid new
tanks, guns. uniforms. and airplanes. Hitler's efforts worked. They stimu-
lated the German cconomy and created a prosperous German economy
during the late 1930s. Unfbrtunately. Hitler did not stop there: instcad, he
led the world down the path ro World War II with his large new military.



Quick Write: Imagine you are homeless and living out in the street.
Write a short paragraph describing jobs you could creatc to eam
enough money to l ive on and pul l  yourself  out of  being homeless.
When finished, share your thoughts with the class.
Double T Chart: Using a double T chart (with three columns). com-
pare the three successful means of combating the Great Depression-
Roosevelt's New Deal. the USSR's controlled socialist econonty, and
the Nazi's military machine. From your analysis. which one do you
think is the best and which is the worst? Give your reasons to support
your thinking.
Poster Power: Create a large poster advertising orre of the three ways
to cornbat the Great Depression-the American wa)'. the Soviet way.
or the German way.
You Were There: As the host of this popular TV program, have each
member of your studio audience (the class) write thrce questions for
our very important guests (students in costume) this week who will
present their views on how to combat the Great Depression. Our dis-
tinguished guests liom the past are as follows:
l. Franklin Roosevelt-oresident of the United States durine the

Great Deprcssion
2. Joseph Stalin-premiere of the Soviet Union during the Great De-

pression
3. Adolf Hitler-leader of Germany dunng the Great Depression

. ADV Hist<lrical Analysis: Using resources in your school library and
on the Internet. compare the three methods of combating the Great
Depression with current methods the United States and other coun-
tries use to prevent another Great Depression tiom happening.

. ADV Planning for the Future: Make a list of useful, peaceful gov-
ernmental projects that can be used to stimulate the economy by em-
ploying many people in the future when an economic deprcssion or
recession is threatening (for example. space exploration).

7.6.0 BELIGIOUSTHOUGHT

7,6.I The Protestant Ethic (1920)

Max Weber (1864-1920) wrote The Protestant Ethic and Capitalisnr
( 1920), in which he describes what motivates humans to work hard and
earn more money. He disagreed with other economists such as Karl
Marx who believed that humans were rnotivated onlv bv economic

need. weber berieved that humans had other forces to guide them_a
moti'ational reacrer, an inspirationar song. or nost importantry, a srrong
religious belief concerning work. He *ai curious why capiraiism-the
creation of wealth through private ownership-workeci welr in some
countries but not in others. In his study. he found that capitarism was
most successful in countries such as thc united States thai were cromi_
nated by Protestant christian churches. protestants, he fbund, were mo_
tivatcd to work hard because they believed that if thcy were to be"saved" by their o*.n 

9o.9. it wour<J be by their own ..faith supported
by good works." Catholics, weber founo, believed they courd be"saved" by having their local priest forgive all their sins. CathoriL-s, ac_
cording to weber, were not as good capitalists as protestants because
the Protestants i!.ere driven ro work hara by their religion.

' Quick write: Personally, what makes you work hard-the knowledge
that you are going ro eam ntoney, that you Iike to work, or your rcli_gious beliefs'l write_a short po.ug.aph describing wliat jou think
about this subject and share it with vour class.

'  Viewpoints:  Four dist inguished paner members (students in crass) arehere to discuss the issue of the protesrant work ethic and capitalism.
Every member of the audience should have a questio' to ask then.r.
The panel menrbers are as follows:
I . Enrique Delgado-Father Delgado is a Spanish Catholic prigst

who beliere.s that it is w'rong for christiansio be capitarisrs ilola
wanr ro earn nloney. A good Chrisrian says Delgado will give his
money to the poor and to the Church. ,: -

2. Sarnuel Carnegie-Mr. Camegie is a wealthy capitalist and owrler
of a chain of important banks. He berieves tharhis capitalist be-
lief.s have nothing ro do wirh religion.

3. Emil Smith-Mr. .Smith is o gola, hard_working carpenrer and
churchgoer-ro a proteslant church. He berieves tlut ni, rerigious
beliefs and his hard work as a carpenter go togcther

4. Suzie Davenport-Ms, Davenporl is a practicing Buddhist who
runs her orvn successful accounting company. She does not think
hcr religion has anything to do with her success as a business_
woman' She likes, however, how Buddhism reraxes her and crears
her mind to nrake important decisions.

' Action Research: Each student in class shourcr ask parents. friends.
and neighbors wherher they think that their rerigion is .onne.t"d-ttf;
their concept of earning money and hard work.

l t
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. P l e n a r y S e s s i o n : W h e n f i n i s h e d w i t h t h e i r a c t i o n r e s e a r c h ' t h e c l a s s

shouliconvene a plenary session to discuss whether or not they have

found Max Weber's thesis linking capitalism to Protestantism to be

true or not.

7.7,0 CONQUEST AND WARFARE

7.7.1 Who Caused World War I?

The tale is told of the scorpion and the frog-rvhere the frog agrees to

cary the scorpion across a stream of water if the scorpion promises not

i" rri"g anO t<itt the frog. The scorpion'however' stings the frog in the

middle of the stream. if,. f 'og, in his dying breath' asks the sc.orpion

*fry f,. stung him. The scorpion answers that he did it because he rvas

o ,.o.pion aid s.orpions sting and kill frogs' As a result' both the scor-

pion and the frog died' The tale is a metaphor of World War I where the

leaders of Europe werc all will ing to go to war as a matter of pride and

honor for their own nations-regardlcss of the human and economic

costs. In reality, World War I was the last war of thc nineteenth century

where war bctween nations was honorable and noble' The new

weapons of the twentieth century made such "honorable and noble" no-

tioni of warfare obsolete. if not suicidal '

Six European nations were at the center of World War I:

l . S e r b i a - T h e S e r b s w e r e p r o u d o f t h e i r l i t t l e n a t i o n a n d r v a n t e d t o
be treated like a major European power' To show their national

pride, they sought to liberate fellow Serbs in neighboring Austna-

ilungu.y' A Serb fanatic assassinated the Archduke Ferdinand of

A u s t r i a - H u n g a r y o n J u n e 2 8 , l g l 4 ' s t a r t i n g t h c c h a i n r e a c t i o n t h a t
resulted in World War L

2. Russia-Russia wanted to prove that it was an important European

nation with a large army like other European nations' As part.of its

pridc to build its national spirit, Russia fanned pro-Slavic national-

ism (the Serbs are Slavs) and supported the actions of Serbia'

3. Austria-Hungary-The large old Austro-Hungarian Empire was

threatening to fitt apa''t' The rulers in Vienna wcre more interested in

their formcr glory than the needs of the people ' As a result' many of the

ethnic groupi within the empire, such as the Serbs' fought to break

o*uy uid form their own states' In l9t2 and l9l3-immediately be-

fore World War I-the old empire fought ro control the rebellious eth-
nic groups in Bosnia-Herzegovina in the Balkans.

4. Germany-Newly unified Cermany wanted to exert its new na-
tional pride with new colonies and territory. Germany rvas also will-
ing to strongly support neighboring Austria-Hungary in its problems
with the Serbs.

5. France-France lost the Franco-Prussian War with Germany in
1870-1871 and thought of nothing more than revenge in order ro
satisfy its national pride against neighboring Germany.

6. England-Great Britain had the largest empire in the world in l9l4
and wanted to do anything to protect it and perhaps increase it.
Throughout the early twentieth century. Gernrany was the aggressor
in seeking new colonies around the world and threatened the British
empire on almost every continent. England would like to have the
chance to lessen Cermany's threat of further overseas expansion.

Historical Note #l: The winners of World War l-Fran.", Engtuna,tli
and a reluctant Lhited States-blamed Germany for causing the war11.
and forccd it to pay reparations to France and England after the war.
The question. however, remains if Cermany really was the cause of ,-,
World War I.

Historical Notc #2: Two hundred fifty thousand Africans died ctuiing
World War I with the promise that rhey would be granted freedom af-
ter the war. The promise never matcrialized until after World War II.

. Quick Write: In a shorr paragraph, describe why it is both good and
bad to have pride in your country (nation). When finished, give ex-
amples of when this pride can become too great.

. Map Attack: On a blank map of Europe, name and illustrate the ma-
jor European countries involved in World War I.

. They Did It!: Six students are to stand in front of the room. Each has
a sign in front of them identifying which of the six countries (above) r\
they represent. The teacher will ask each country (student) in turn:
"Who started World War I'1" Each country, in turn, will point their
finger at the neighboring country and answer in turn as follows:
1. serbia will answer that Austria-Hungary stafied the war (a'd then

list the reasons why this country is at fault).
2. Austria-Hungary will answer that England started the war (and

then list the reasons why this country is at fault).



3. England wil l answer that Russia started the war (and then list the

reasons why th is  country is  at  faul t ) .

4. Russia wil l answer that France started the rvar (and then list the

reasons why this country is at fault).

5. France wil l answer that Germany started the rvar (and then Iist the

reasons why this country is at fault;,
. Poster Power: Students representing one of the six countries l isted

above should dcsign a poster i l lustrating who they think caused

World War I  t iom the v iewpoint  of  that  country-and.  of  course,

their own country was not at fault.
. Quick Skit: In student teams of four, each team should rcpresent one

of the six European tlations abole w'ho was involved in the start of

World Warl. Each tearn can then develop a short skit that i l lustrates

the extreme nationalism of the period. the intense rivalry between

these nations of Europe. and the viewpoint of that nation as to $'ho

caused Wbrld War L
. ADV Plenary Sessiou: Students representing each of the above Eu-

ropean nations should sit in a general plenary session and devise a

plan by which World War I could have been avoided.

7,7.2 Japan's Hundred I'ears War

Between l8-53 (Pery 's  forc ib le openin,u of  Japan) and 1945 (Japan's

defeat in World War l l). Japan continually fought the United Statcs

and Europe to restore its independence and to retain its honor. From

this viewpoint, Japan's warfare during the early twentieth century-

inc luding i ts  war wi th Russia in  1905 and i ts  at tack against  a European-

dominated China dur ing the 1930s-al l  led to an independence of  Asia

from Europe during the sectxd half of the twentieth centur)'. The

Russo-Japanese \\ 'ar of 1905 was the first rvar that demonstrated an

Asian country could defeat a European power. Japan's attack against

China afier 1937 created the negative chaos that weakened European

control over China and enabled Mao and communism to come to power

and destroy all aspects of European colonialism in China. Thc weak in-

dependence Japan gave former European colonies in Asia during World

War II also allowed Asian countries their f irst step toward a real move

for indepcndence. In the standard American world history textbook,

Japan quickly became industrialized throughout the twentieth century;

with its new, modem army, Japan sought to conquer and control much

of Asia. From rhis Japanese vieu'point. Japan u'as the crtrcial force that

created the initial conditions from which Asian honor was restored and
independencc from Europe was achieved after world war II (palmer
1974,  ts2- l  53) .

' Quick write: In a short paragraph. describe a recent incident you re-
call in which several people you know had very different mernories
and interpretations of what happenecl in the incident. what was thc
result of rhis differe nce of interpretation?

' Time Line: Create a time line of the major evenrs (described above)
of Japanese history berween the opening of Japan in l g53 to the end
of World War II in I9-15.

' Venn Diasram: usin-pl a regurar world history textbook and the para-
graph above, compare the differences between the regular Ameiican
interpretation of Japanese history and the Japanesc version of the
same history on borh sides of the diagram. In rhe middle. p)ace rhe
ltems on which they agree.

' Poster Power #l: Create a posrer that il lustrates the Japanese version
of the history of Japan after I g53.

' Poster Power #2: Create a poster that ii lustrates the American version
ofthe history ofJapan after 1g53.

' Quick Skit: In a ream of four studenrs, create a skit in which four
scholars are arguing about whether the Japanese or the American
view of recent Japanese history is correct.

' ADV Historical Research: Using your school library or the Interner,
find at least one other incident in history wherc there are very differ-
ent interpretations of what happened in history

7.7.3 lVorld War II-Could It Have Been Stopped?

world war II could have been stopped at any number of points, but it
was not:

l. The Great Depression ( l92g-lg3g) caused untold suffering, desper_
ation, and anger among many people around the world. The sov-
ernments of the worrd, however, did nothing 'r often the wiong
things, such as blocking foreign trade, resulting in people willing to
listen to men with extreme solutions.

2. Totalitarian clictatorships arose in cermany, rtaly. and Japan when
desperate men began to foilow extreme leaders during the Great De-
pression. The other countries of the world, such as the united States



and England, did l itt le or nothing to stop the rise of thesc militans-

tic clictators. They rvere still exhausted fiom world war I and had

litt le interest in stopping potential troublemakers in the world.

3. The capitalistic leaders of the United States and England during the

Great Depression saw their major threat as communist Russia. As a

result. they tolerated and even supponed the dictators in Germany,

Italy, and Japan because they were "anti-communist."

The United States refused to support the League of Nations after World

War I and therefore did not give the League enough power to stop the

aggression of these three nations befbre World War II. As a result, the

thrcc dictatorships saw the rest of the world as weak and continued

their aggression.
The Versailles Treaty that cnded World War I treated Germany un-

fairly, blaming it solely for the cause of the war and making it pay repa-

rations costs to France and En-eland. This unfair trcatment caused a

great deal of resentmcnt and anger in Gennany that in tum resulted in

the aggressive militaristic actions of Germany during the 1930s.

. Quick Write: In a short paragraph, describe your ideas about whether

you should attack a small problem before it becomes big. or wait un-

ti l  i t becomes a big problem and then attack it. When finished, share

your ideas with the class. (This was the major question during the

1930s before World War Il-unfortunately. the world waited unti l i t

became a big problem.)
. Bumper Sticker: Create a bumper sticker for everybody's Model T

Ford that calls for dealing with Hitler. Mussolini . and the Japanese

now (in the 1930s) rather than waitirtg for World War II to stan.
. Poster Power; Create a poster that i l lustrates one of the five major

problems the world faced during the 1930s but did not deal rvith be-

fore the start of the war.
.  Quick Ski t :  Teams of  foul  s tudents can create shor t  sk i ts  that  i l lus-

trate one of the five above world problems that led to World War II.
. Attack It Now!; In teams of four League of Nations representatives

(students), each team should take one of the five "small" problems

(l-5 above) that faced the world during the 1930s, and devise a plan

to attack and solve the problem now rather than wait for the problem

to increase in size and hrecome a cause of the coming World War II.

When finished. teams can share their solutions with the League of

Nat ions (c lass) .

. ADV Historical Research: Using your l ibrary and rhe Internet, look
back in history for turnin_s points rvhere immediate action could have
prevented a war.

. ADV The Futurist: Look at current newspapers, magazines, and thg,
Internet to discover potential nrajor world problems that need solvingr
today. before they become out of control (for example; global warm-
ing) .  When t in ished.  share your  f ind ings wi th the c lass.  , .1 ,

7.7.4 Stalingrad (September 1942 to February 1943)-The Winter

In a shor t  four  months.  in  a s ingle large Russian c i ty-sta l ingrad ( the
modern city of \blgograd). in a bitterly cold winter. two mill ion Rus-
sian and German soldiers died during World War II. Just as Moscow
was the turning point in Napoleon's war against Russia over one hun-
dred years earlier. Stalingrad was the turning point in Germany's war
against Russia during World War IL Hitler, after his conquest of most
of Europe (1939-1941), ordered that Germany's gigantic army attack
the Soviet Union (Russia) in Operation Barbarossa. It was late spring
(June l94l) and Hitler was confident rhat his army could easily con-
quer its large neighbor to the east. The attack rvas careful planned-his
troops went to war with plenty of airplanes, tanks. and troops, but
Hi t ler  d id not  add one th in_e into h is  p lans:  the Russian winrer .  Hi t ler
sent  h is  t roops in to Russia wi thout  any winter  c loth ing.  He was con{ . i -
dent that this army could conquer Russia before winter started. When
the fury of the Russian winter hit, the German army was not prepared.
' lhe 

generals of his arrny asked Hitler to pull back and camp for thc
winten he refused and told his armv to continue its attack. Hundreds of
thousands of Gernran soldiers froze to death at Stalingrad. The bitter
winter was a major factor in Germanv's loss of the Battle of Stalingracl
and eventually all of World War II (Zentner 1963).

. Cold Write: In a short para-eraph,describe the coldest you have ever
been.  What  happened?

. An Mart: In a sketch or painting, i l lustrate two armies trying to fight
in a howling Russian winter at forty degrees below zero, when move-
ment and cven breathing is diff icult.

. Map Attack: On a blank map of the world, locate Stalingrad in Rus-
sia: u,ith an arrolv indicate the route of the Gernlan army's attack
across Russia during World War II and where they were stopped at
Sta l ingrad in la te 1942.  
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the Russian point orview that

celebrates the Soviet victory at Stalingrad.
' Poster Power #?: Create a poster that i l lustrates the German point of

view and mourns the huge German losses at Stalingrad during world

War II.
. Front Page: With a tcan'l of four student editors. create a front-page

edition of the Digirn I Times newspaper describing the massive battle

of Stalingrad rhat was the turning point of world war l l. Be sure to

include interviews with soldiers who fought on both sides. a map of

where the conflict took place, and a description of the fierce Russian

winter.
. ADV Historical Research: Usin,e 1,our school l ibrary and the lnternet.

compare Napoleon's failcd invasion of Russia with Hitler's failed in-

vasion of Russia during World War II.

7.7.5 Stalingrad (September 1942 to February 1943)-Racism

Racism was one of the major belicfs of Hitler and his Nazi Party.

They blamed the Jews for Germany's loss of Wor'ld War I and they

saw the German people as superior to all other people, including their

Slav ic  nc ighbors to the east  in  Russia.  The Nazis bel ieved the Rus-

sians would be easy to conquer because they thought that Germans

were superior to the Slavic Russians. The Germans made very care-

ful plans in their Operation Barbarossa and one thing they did not cal-

cu late was the large number of  Russians and other  Slavs who were

wi l l ing to f ight  wi th the Nazis against  the army of  the Joseph Sta l in

and the Soviet  Union.  Sta l in  had ru led the Soviet  Union dur ing the

1930s wi th an i ron f is t ,  and mi l l ion of  Russians and other  Slavs in  the

Soviet  Union saw the Germans as l iberators against  Sta l in 's  ru le.  The

Germans during the first few months of the war captured mill ions of

Russian sold iers and generals ,  and man1,  were wi l l ing to change s ides

to fi_eht for the Germans against Stalin. Hitler and the Nazis refused

the offer of assistance of these "inferior" people. They believed they

could fight the war with only German soldiers but they were wrong'

The Germans lost the Battle of Stalingrad and began to retreat slowly

back toward Germany. Thc battle was the turning point of world war

I I - the USSR and i ts  a l l ies,  the Uni ted States and England,  were now

beginning to win the war.  wi thout  the rac ism of  the Nazis,  but  wi th

several mil l ion more Russian soldiers fighting for Hitler, the Battle of

Sta l ingrad and the resul t  o f  Wor ld War i l  might  have been very d i f -
ferent  lZentner  I  963) .

' Quick Write: In a shoft paragraph. describe an incident in your l i fe
when someone acted against another person because of who they were
or their ethnicity. What happened as a result of this incident'/ If you had
been in control of the incident, how would you have handled ir?

. Quick Skit: In a team of four students, create a short skit that i l lus-
trates two Russian soldiers who are wil l ing to fight for Hitler against
Stalin and the Russian Army trying to convince two German soldiers
who do not want to let them fight on their side.

. T Chart: Using a T char-t, compare the rationale of the Germans on
one side for not using the Russian volunteers during the war and the
rationale of the Russians who are wil l ing to fight for the Germans
against Stalin. In your view. which is the better argument'?

. Bumper Sticker: Create a bumper sticker for the backside of a Ger-
man tank that calls for the Germans to usc Russian soldiers durinc
World War II.

. ADV What If?: Using the l ibrarv and the Intemet as resources, re-
search and then speculate on what might have happened if Hitler had
accepted one to two mi l l ion Russian sold iers in to h is  anny.  Would
that have been enough for Hitler to det'eat the Russians at Stalingrad
and prolong World War II? Would it have been enough for Hitler to
win World War II?

. ADV Time Traveler: In teams of four. create an advertising plan tbr
the future to combat racism and to treat evervone fairlv.

7.7.6 Gulf of Tonkin (1964)

On August  6,1964.  thc headl ines of  the h ighly  respected Wa.shington
Posr screamed "American Planes Hit North Vietnam after Second At,
tack on Our Destroyers: Move Taken to Halt New Aggression." Two
days later, U.S. President Lyndon Johnson announced that due to the at-
tacks on U.S. ships by North Vietnam in the Gulf of Tonkin, the United
States would not spare any expense to protect the Iives of its service-
men from unprovoked attacks and would commit )arge numbers of
American troops to South Vietnam to protect the l ives of our all ies
there. President Johnson announced retaiiatory bombing against North
Vietnam and asked the U.S. Senate to give him authority to intervene



in Vietnam to protect the American boys stationed there and to prevent

South Vietnam fronr fall ing to the communists. The U.S. Senate fol-

lowed President Johnson's request. I1 was the fbrmal be-einning to

America's tragic direct military involvement in Vietnam.

But  le t  us take a c loser  look at  the Gul f  o f  Tonkin inc ident  in  I964:

l. The year 1964 was a presidential election )'ear pitt ing conservative
Rcpublican Barry Goldwatcr against modcrate Democrat incumbent
Lyndon Johnson. Goldwater had successlully been winnine votes by
attacking Johnson as being "soft on communism," especially in
places such as Vietnam.

2. Johnson wanted to win the election but not appear to be the ag-sres-
sor against North Victnam. He wanted to counter Goldwater's
charge about being "weak."

3.  Johnson,  as a person.  d id not  l ike cr i t ic ism and s lowlv re jected manl '
of his advisors-even his vice president and the military joint chiets
of staff. He now rnade many major decisions by consultrng only'
with his secretary of defense. Robert l\{cNamara.

4. The United States had been secretly attacking North Vietnam for
some t ime betbre August  1964.

5. In August 1964, two U.S. destroyers-the N{addox and the Tumer
Joy-had bcen shel l ing thc Victnamese coast l ine dur ing the day.
Trvo small North Vietnamese torpedo boats nray have or nlav not
have fired at the two much larger U.S. destroyers in response to the
shel l ing-we do not  know for  sure.

6. Whcthcr or not the small torpedo boa(s fired on the much larger U.S.
ships, naval offlcers of the U.S. destroyers reported the incident to
Washington. Military sources in Washington, in turn. reported the
inc ident  to  the U.S.  newspapers saying that  U.S.  sh ips had been
attacked-but did not mention the previous attacks by the two U.S.
ships on North Vietnam.

7. The U.S. newspapers. in turn, exaggerated what was told to them,
resulting in headlincs such as the one in the Wasftington P()st.

8.  U.S.  President  Lyrrdon Johnson-act ing very much a lone.  rv i thout
many advisors and with the upcoming election on his mind-asked
fbr and received the support of the U.S. Senate to directly involve
the military of the United States in the war in Vietnam. The Viet-
namese had been fighting for independence since 19.15. The United
States was entering the war to "stop communist aggression." It was
to be a tragic decision (McMaster 1991).

7,8.0 TRAGEDY AND DISASTER

7.8.1 The Nazi Holocaust

In one of the most tragic acts of inhumanity in history, an cstimated six
million Jewish men, women, and children were systematically kilLed by
the Nazis during the Hoiocaust (19"11-1945).  In the same process,
thousands of gypsies, handicapped individuals. mentally il l persons,
homosexuals, and sympathetic Germans were also killed by the Nazrs
during the Holocaust. Christian Europe had a iong history of anti-
Jewish violence, starting during the Middle Ages and stemming from a
twisted belief that blamed the death of Jesus on the Jews, not the Ro-
mans. Adolf Hitler ptayed on this anti-Jewish sentiment in the after-
math of World War I and buitt it into a national policy, especially after
he came to power in 1933. The Nazis moved the Jewish people into
confined ghettos. seized their property, and finally moved them into
concentration camps such as Dachau. The initial Nazi plan was to move
all nonessential Jewish people to Israel, but with the Allies controlling
thc Meditenanean Sea. the plan never materialized. Instead, young
healthy Jewish men and women were used as slave labor. Most others.
such as elderly Jews and children, were systematically killed.

What is shocking about the Holocaust is that all of the rest of thc
world made little attempt to save the Jewish people from being exter-
minated. The major Catholic and Protestant Church leaders across the
world were silent as the Nazis began their kill ing. The United States
cven refuscd to allow a large passenger ship full of hundreds of Jewish
refugees to enter the United States and turned it back to Germany,'A f-ew
brave individuais from many nationalities-Germans, Danes,.putch,
and French-quietly hid Jewish children and fnends from the Nazis.
One of the few countries to openly accept Jewish refugees thrirughout
the war was the Muslim country of Turkey (which had also ac'Cepted
Jewish refugees fleeing the Christians in Spain in 1r492). The state of Is-
rael in 1947 -after World War II-was set up as a reaction to the Nazi
Holocaust so that the Jewish people could set up their own homeland.

. Quick Write: In a short paragraph, describe in your own words why
other people all too often will not come to sonleone's assistance
when he or she is in trouble,

. Bumper Sticker: Create a 1942 bumper sticker condemning the po-
litical and religious leaders of the world for not coming to the assis-
tance of the Jewish people being exterminated by the Nazis.
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in Vietnam to protect the American boys stationed there and to prevent
South Vietnam from talling to the con'lmunists. The U.S. Senate fol-
lowed President Johnson's request. It was the formal beginning to
America's tragic direct mrl i tary involvement in Vietnam.

But let us take a closer look at the Gulf of Tonkin incident in I 96,1;

l .  The year 196-1 was a president ial  c lect ion yeur pi t t ing conservat ivc
Republican Bany Goldwater against moderate Democrat incumbent
Lyndon Johnson. Goldwater had successtul ly been winnin_e votes b1
attacking Johnson as being "soft on communism," especially in
places such as Vietnam.

?. Johnson wanted to win the e lection but not appear to be the aggres-
sor against North Vietnam. He wanted to counter Goldwater's
charge about being "weak."
Johnson. as a person, did not l ike crit icism and slowly rejected many
of  h is  advisors-even h is  v ice president  and the mi l i tary jo int  ch iefs
of statT. He norv made marry major decisions by consulting only
with his secretary of defense. Robert N1cNamara.
The United States had been secrctly attacking Nonh Vietnam for
some time belbre August 1964.
In August  1964,  two U.S.  destroyers- the Maddox and the Turner
Joy-had been shell ing the Vietnamese coastl ine during the dal,.
Two small North Vietnamese torpedo boats may have or may not
have fired at the two much larger U.S. destroyers in response to the
shel l ing-we do not  know for  sure.
Whether or not the small torpedo boats fired on the much largcr U.S.
ships, naval officers of the U.S. destroyers reported the incident to
Washington. Military sources in Washington. in rurn. reported the
inc ident  to  the U.S.  newspapers sayrng rhat  U.S.  sh ips had been
attackcd-but did not mention the previous attacks by the two U.S.
ships on North Vietnam.
The U.S. newspapers, in turn, exaggerated what was told to thenr.
resulting in headlines such as the one in the Washingrort Post.
U.S. President Lyndon Johnson-actin-e very much alone. without
many advisors and wi th the upcoming e lect ion on h is  mind-asked
for and received the support of the U.S. Senate to directly involve
the military of thc United States in the war in Vietnam. The Viet-
namese had been ti,uhting fbr independence since 1945. The United
States was entering the war to "stop communist aggression," It was
to be a tragic decision (McMaster l99T).

. Quick Write # [: In a short paragraph, describe an incident in your life
when you exaggerated something, What happened as a result of your
exaggeration?

. Quick Write #2: In a short paragraph, dcscribc an incidcnt in your life
when you made a foolish decision without consulting anyone on
rvhat vou really should have done,

. Map Attack: On a blank map of Asia, Iocate the Gulf of Tonkin next
to Vietnam and draw a picture of two U.S. naval destroyers in the
gulf. Add two small North Vietnamese torpedo boats in a picture with
a question rnark beside them to indicate our uncertainty as to what
happened that day in 1964.

. Quick Skit: With four students, create a short skit that il lustrates how
the new's of the possible "attack" on rhe U.S. ships spread and "acci-
dentally" became cxaggerated from the ships themselves, to the mil-
itary in \l/ashinston, and finally to the newspapers.

. Counter Spin: In another team of four students, argue that the exag-
geration of the attack v'as not accidental but deliberate. to create sup- .,
port in the United States for retaliation against the North Vietnamese s1
and to prol' ide a rationale for a president-wanting t<l win an elec-)r.r,
t ion-to have a valid excuse to ask the Senate for support to enlarge.l
thc war in  Vietnam. r-)'

. Front Page: In an editorial team of four students, create a front-pagp1
edition of the Digital l irres newspaper that reports the Gulf q[1,,i
Tonkin incident with gigantic headlines. scare tactics, and exaggera- .
t ions of u,hat happened. j,

. Counter Front Page: In a second editorial team of four students, \
create a front-page edition of the paper reporting the incident very
carefu l ly  and as factual ly  as possib le rv i th  in ter l , iews,  maps,  and
edi tor ia ls .

. Action Research: Each student should exantine a local newspaper at
home to determine how often the paper reports things carefully and
accurate ly  or  how of ten the paper uses g igant ic  hcadl ines,  scarc tac- , .
t ics,  aud exaggerat ions of  news events.

. r\DV Historical Research #l: Using the l ibrary and the Internet as
sources. go back to old newspapers before any war or confl ict to see
how often ne\\ 'spapers in the past resorted to exaggerations to possi-
bly' influence public opinion in favor of the rvar.

. ADV Historical Research #2: Using the l ibrary and the Internet, look
for other instances in history rvhen polit ical leaders have created wars
to boost their polit ical popularity.

5 .
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7.8.0 TRAGEDY AND DISASTER

7.8.1 The Nazi Holocaust

ln one of the most tragic acts of inhumanity in history, an estimated \ix

mill ion Jewish men, women, and children were systematically kil led by

the Nazis dur ing the Holocaust  (1941-1945).  In  the same Process,

thousan< lso fgyps ies .hand i capped ind i v i dua l s .men ta l l y i l l pe rsons .
homosexuals, and sympatheric Germans were also kil led by the Nazis

during the Holocaust. Christian Europe had a long history of anti-

JewiJ violence. starting during the Middle Agcs and stemming from a

twisted belicf that blamed the death of Jesus on the Jervs, not the Ro-

mans. Adolf Hitler playcd on this anti-Jewish sentiment in the after-

marh of world war I and built i t into a national pollcy. especially after

he came to power in 1933. The Nazis moved lhc Jewish people inttr

confined ghettos, scized their property, and finally moved them into

concentration camps such as Dachau ' The init ial Nazi plan was to move

all nonessential Jewish people to Israel, but with the All ies controll ing

the Mediterranean sea, the plan never rnaterialized. Instead. youn-e

healthy Jewish men and women were used as slave labor. Most others.

such as elderly Jews and children, were systematicallv kil led'

what is shocking ab0ut rhe Holocaust is that all of the rest of the

world made litt le attempt to save the Jewish people from being exter-

minated. The major Catholic and Protestant Church leaders across thc

world were silent as the Nazis began their kil l ing. The United States

even retused to allow a large passenger ship full of hundreds of Jewish

refugees to enter the united States ancl turned it back to Germany. A few

brave indi'r iduals from many nationalit ies-Gennans. Danes, Dutch'

and French-quierlv hid Jewish chrldrcn and friends from the Nazis.

one of thc few countries to openly accept Jervish refugees throughout

the war was the Muslim country of Turkey (which had also accepted

Jewish refugees fleeing the Christians in Spain in 1492). The state of Is-

rael in 1941 -after World War II-was set up as a reaction to the Nazi

Holocaust so that the Jewish people could set up their own homeland,

. Quick write: In a short paragraph. describe in your own words why

other people all too often wil l not come to someone's assistance

when he or she is in trouble'
. Bumper Sticker: Create a 1942 bumper sticket'condemning the po-

lit ical and religious leaders of the rvorld for not coming to the assis-

tance of the Jewish people being exterminated b1' the Nazis'

. Free verse: In a free verse poem or a rap, criticizc the world for not
coming to thc aid of rhe Jewish people during World War II.

.  Time Traveler:  In your class t ime machine, travel back to Istan\ul ,
Turkey, in 1942 to interview Muhammad Mustafi (a studenf in
costume). Muhammad is proud of the fact that despite the rel i -
gious di f ferences between Jewish people and Musl ims, Musl im
Turkey has openly accepred Jewish refugees from Christian Eu-
rope ever since the Middle Ages, including Nazi Germany during
World War II.

. Action Research: As a class research project, ask grandparents and
elderly neighbors what they remember about the Nazi Holocaust.
Ask them also why church and political leaders did not come to the
assistance of the Jewish people during the war.

. ADV Historical Research: Visit or write to a Holocaust Museum to
find out what ntemories are being kept of the Nazi Holocaust and
why it is important to keep such horriblc memories.

7.8,2 Apartheid

In 1948. a pro-Nazi polirical parry of Afrikaners (white Dutch-speaking
farmers), the Nationalist Party, came to power in South Africa. Thcir
stated goal was "white supremacy." Their plan of "apartheid,' was to
legally separate South Africa by ethnic groups to ensure .,white su-
premacy." South Afiica had 2.5 million people of European ancestry
and over I I million Africans in the country. Every African -of African
ancestry-in the country had to carry an ethnic identity card. which
trcated them as foreigners in their own country, and made them legal
for arrest at anv tinre. It became illegal for people of European ances-
try and African ancestry to marry each other. Children of European an-
cestry were allowed to go to school for free, while African children had
to pay for their schooling. African children could only be schooled in
their own language and not English. Any person who opposed the _qov-
ernment was labeled a "communist."

One of the major people opposed ro apartheid was Nelson Mandela
(1918-), a South African lawyer and leader of the African National
Congress (ANC). He was arrested and sent to prison in 1954 for or-
ganizing attacks against the Afrikaner-led South African government.
By 1990, the pressure of world economic boycotts had turned against
South Africa; President Frederik de Klerk (1936-) convinced his Na-.
tionalist Party to move roward thc principle of majority rule by the



ANC. Nelson Mandela, after twenty-seven J-cars' was released from

prison. Apartheid was repealed and Nelson Mandela-a black

African-was elccted as rhe president of South Africa in 1994. His first

words when elected were: "Never, never, and never again shall this

beautiful land experience the oppression of one by another'"

. Quick write: In a short paragraph, describe how you would feel it you

* " , . p u t i n j a i l f o r t w e n t y - S e v e n y e a r s b e c a u s c o f t h e c o l o r o f y o u r
skin. When you got out of jail, would you be angry or forgiving?

. Bumper Sticker: As a supporter of Nelson Mandela during the 1960s.

create a bumper sticker calling for his release from prison'
. personal Journal: As a black South African during the 1960s. dc-

scribe what it feels like to have no political rights in your own coun-

try, to have to pay for school while white south African students do

not, and not be allowed to work in a high-paying job'
. Brick Layer: ltrue story) According to South Afiican apartheid rules,

black south African bricklayers were allowed only to lay straight

rows of bricks (fbr a minimum wage) and white South African brick-

layers were allowed to lay only corner layers of bricks (for a much

higher wage). With a student partner, create an imaginary conversa-

tion between a black South African bricklayer and a white South

African bricklayer during the apartheid era and present rt to your

class when finished.
. Front Pagc: With a team of four student editors. create a front-page

edition of rhe Digital Tintes focusing on apartheid in South Africa Be

sure to interview white Afrikaner and black African leaders (studcnts

in your class) about the nature of apartheid in South Atiica and the

unification of South Africa under Nelson Mandeia,
. ADV Historical Research: Using your school library and the Internet.

look for other examples of nation-states that discriminated against

other ethnic groups and what eventually happened to these nation-

states.

7.9.0 EXPLORATION AND DISCOVERY

7.9.1 The Quantum Universe

Sir Isaac Newton is wrong. The universe is not a mechanical model of

fixecl forces operating in a machine. The discovery that Newton's

model was wrong was one of thc major discoveries of the twentieth

century. Just before the tum of rhe cenrury. in I 997, Sir Joseph rhomas
discovered the first atomic particle-the electron-and ttrereby created
a nerv branch of physics: atomic physics. He proved that the world was
made of atoms and that aroms had even smailer entities. In r900, the
German Max planck discovered Newton's mistake. pranck found thatr.
atoms are not fixed, but are rather constantly changing by both absorbr.
ing and emitting radiant energy. pranck, in one discovlry, destroyed
Newton's fixed machine model of the universe. r()

In 1905. a brill iant twenty-six-year-old German by the name of Alir.
bert Einstein wrote three articles in which he first described the new
quanrum universe. Second, he verified planck's theory by describing
how Iight was emitted by quantum bursts (ancl not in a 

"onrtunt 
flcw as

described by Newton). Third. he showed that space and time are not ab-
solute , but are forever changing (the theory of rerativity). The only con-
stant, said Einstein, was the speed of light. An object approaching the
speed of light shortens in le ngth, increases in mass, and srows in time.
At the speed of light, everything has zero length, infinite mass, and
trme would cease to exist. In place of Newton's nrachine model of the
universe was a relative quantum model of a universe in constant change ,
(Gribbin 1984).

' Quick write; In a short paragraph, describe a wave as it hits the beach
or how a cloud changes as it moves across the sky. Now describe a
crane lifting a piece of steer and pracing ir on a new bridge. what is the
difference between your two descnptions? which is a 

-berter 
descnp-

tion of our world? when finished, share your thoughts with the crass.. T Chart: On a T chart, compare Einstein,s and Newton's views of the
u,orld.

' Poster Power: In a poster, compare planck's and Einstein's quantum
universe with Newton's mechanical universe from 300 years earlier.' Bumper Sticker: Create a bumper sticker for space promoting Ein-
stein 's view of the universe.

. Whar If?: What if Einstein ancl Newron happened to meet in your
classroom? What would they say to each other? What questions
would you ask them? Dress two students as Sir Isaac (Newion) and
Albert (Einstein) and have them be the two famous scientists meer-
ing with your class. Every student in the crass shoulci arso prepare at
Ieast one question to ask thesc famous scientists.

' ADV Historical Comparison: Using your library and the Intemer.
compare the discoveries of planck and Einstein during the twentieth



ccntury to the discoveries of Copernicus and Galileo 500 years ear-
lier. How are their discoveries similar and ditferent from each other'l
When finished, report your findings to the class.

. ADV The Futurist: Imagine a quantum ltuman world in which peo-
ple interacted peacefully with each other and continually played,
worked, and changed without fighting. Horv would such a world be
different from that of today? Interview three other classmates to see
what they would think of such a quantum world of the future. and re-
port your findings to the class.

7.9.2 Marconi: The First Radio Transmission (1901)

Lord Kelvin, perhaps the major scientist in the world in 1900. stated:
"Radio has no future." Scientists knew that they could transmit sound
by electricity by the late nineteenth century-but they could only do it
for several yards. It took a sharp young Italian by the name of
Guglielmo Marconi to discover how radio waves work. He did it in a
grand way on December 12. 1901 . at twelve noon. John Fleming sat in
Cornwall, England, with an electric transmitter and tapped out the let-
ter "s" (.) in Morse code. In St. Johns, Newfoundland, Marconi sat with
a receiver almost I .800 miles away. Almost instantly Marconi heard "."

on his receiver. Marconi and Fleming had just made one of the major
discovcrics of the twentieth ccntury-radio waves can be transmitted a
very long way. Marconi's discovery was very simple-a grounded
electrical antenna. With such grounded antenna attached to both the
transmitter and receiver, radio sounds could be sent through the air. The
larger the antenna, thc longer the radio wavcs are and the longer they
can be sent. In Newfoundland. Marconi attached his antenna to a kite
flying several hundred feet in the air to receive the signal from Flem-
ing in England. Thankfully, Lord Kelvin was wrong and Marconi was
right (Our llrnes CD-ROM).

. Quick Write: Think of the last time you heard someone say: "It can
never be done!" In a short paragraph, describe something you know
has happened in your lifetime that people said could never happen.
When finished, share your experience with the class,

. Poster Power: Create a poster celebrating Marconi's great achieve-
ment  in  1901.

. Quick Skit; With a team of four student actors. create a short skit that
illustrates the importance of Marconi's discovery.

What if ' l: What if Marconi never discovered the grounded antenna?
Make a list of your favorite songs and personalities you hear on the
radio. When finished, describe in a letter to a fiiend what it would be
l ike l iv ing without a radio.
Time Traveler: Using your famous time machine. have Marr:oni (a
student in costume) come and visit your classroom. Every student
should prepare a question ahead of time to ask the discoverer of long
distance radio waves.
ADV Historical Comparison: Cornpare Marconi's discovery with
other great discoveries in historv. When finished, report your find-
ings to your class.

7.9,3 DNA (1953)

James Watson was a sharp young American microbiologist (Ph.D. at
age twenty- two).  Francis  Cr ick was a s l ight ly  o lder  Br i t ish b iophysi -
c is t .  Together .  in  1953 they f igured out  how DNA worked.  Since
1869.  i t  had been known that  deoxyr ibonucle ic  ac id (DNA) was cru-
c ia l  to  understanding how l iv ing cel ls  dupl icated themselves and
passed along common genetic traits such as eye color, ear shape, and
even transmit inherited genetic diseases. Watson and Crick made a
great team. They were new to the study of DNA and they were nrlt
afraid of new ideas. They were not afraid to make mistakes. They
were also wil l ing to fully share ideas with each other. argue with each
other, and crit icize each other. The problem of DNA was a diff icult
one and they could not come up with the answer. Suddenly, while on
a short vacation. Watson had a flash of bri l l iance, DNA had the same
hourglass shape as the females he was watching on the beach.

Quickly, Watson and Crick realized that DNA was composed of a
double spiraling helix of two long strands of chromosomes. Each
chromosome on the DNA double helix was responsible for a single
genetic trait. When the DNA split, i t became the basis of a new dou-
ble hel rx .  Nou' i t  was c lear  why a human being 's  cel ls  are constant ly
dividing and replacing thernselves and yet the person sti l l  looks the
sanre and retains the same memories. The DNA discovery of Watson
and Cr ick led to the repl icat ion of  DNA in thc rest  tube in 1967,  the
creat ion of  ar t i f ic ia l  genes in 1976,  and the c loning of  a sheep in
1997.  Biogenet ic is ts  work ing wi th the DNA molecule to replace d ig
ease-causing genes, improve physical performance. and maybe evgn
clone human beings wi l l  be major  issues and events throughout  the



twenty-first century. It was thc discovery of Watson and Crick in

1953 that  began these d iscover ies (Our7 ' ime.s CD-ROM).

. Quick Write: In a short paragraph, describe what you think it takes to

come up with a great discovery that wil l change the world. When fin-

ished, share your idcas with the class.
. Poster Power #l: On a large poster, make a l ist of the things that Wat-

son and Crick did together that made their team successful in dis-

covering the structure of the DNA molecule.
. Poster Power #2: Using a science book or an encyclopedia' crcate an

il lustration of the structure of the DNA molecule discovered by Wat-

son and Crick. Be sure to label crit ical elements of the molecule and

share your work with the class.
. Quick Skit: With a partner, create a quick skit that i l lustrates the dis-

covery of the structure of the DNA molecule by Watson and Crick.
. Thc Futurist: Each student should talk to parents, neighbors, and

friends to make a l ist of genetic discoveries they would l ike to see in

the future based on Watson and Crick's discovery.
. ADV Historical Analysis: Look back into history to identify how

many possible things could have been changed if the discovery of the

structure of the DNA molecule had happened much earlier. Be sure

to share your observations with the class.

7.10.0 INVENTION AND REVOLUTION

The inventions and subsequent revolutions crcatcd during the twentieth

century were nunrerous. Below are nine major inventions of the twenti-

eth century. The class may be divided into teams, with each team charged

with developing a full presentation on one Particular invention and its

implications for humans. Before their presentation. each team should use

the library and the Internet to find out rnore about their invention.

Each team presentation should consist of the following items:

Quick Write: Before each presentation. the team should have the

mcmbers of the class each write a short paragraph describing what

they know about  the invent ion.
Bumper Sticker: The invention team should have one or more mem-

bers create a bumper sticker for the classroom wall celebrating the

bi r th of  th is  invent ion.

. Poster Power: The invention team should put togelher a poster that il-
lustrates the importance of the invention to life during the t"ventieth
century.

. Quick Skit: The invention team should create and present a short skit
demonstratirrg the invention and what people first thought about it.

. The Futurist: The invention team should lead a ciass discussion on
rvhat is likely going to happen to the invention during the twenty-first
century.

7.10.1 The Movies (1900)

Short, funny little movies on black-and-white film were being pro-
duced in the late nineteenth century nickelodeons. The first movie,
however, to tell a real story was Cinderel1a-produccd in 1900 by the
Frenchman George Melies. Many film historians consider The Great
Train Robber-v (1903) to be the first real movie because of its length
and because it was edited with numerous different camera shots and
scenes. Whatever film was the first, by the first three years of the new
century, movies were the new rage across the world and especially the
United States.

7.10.2 The Airplane (1903)

Two bicycle builders from Ohio by the names of Orviile and Wilber
Wright traveled each year to Kiny Hawk, North Carolina, to test their
new glider and motorized glider designs.In the strong steady wind of
Kitty Hawk on December 17, 1903, the Wright brothers flew their
flimsy motorized glider made of wood struts, wire, and cotton cloth for,,.
an amazing fifty-ninc seconds in the air at fifteen feet above the ground,,-
before it crash-landed. They had just invented the first successful mo-,,,
lorized airplane. The newspapers of the day, however. barely covered.
the event-but airplanes were now a real i ty.  , ; . , ,

7.10.3 The Automobile (1903)

A Detroit automaker by the name of Ransom P. Olds shattered auto-
mobile records by producing 3,000 "Oldsmobiles" in 1903. In the same
year, a thin farmer's son from Michigan by the name of Henry Ford
started his own automobile factory. Suddenly. automobilcs were thc



rage. Horse owners hated them. They were noisy. dangerous, and
dirty - but, boy, were they fun I In I 907, Ford created the Model T and
made it into the major car in the world.

7.10.4 The Rocket (1926)

Some unknown scientist in China about 1000 c.e. invented the first
gunpowder rocket; Rodger Bacon w'as working u,ith such rockets tu'o
hundred years later. The first modern. l iquid-fueled rockct fbr high-
altitude fl ights, howcver, was invented by Robert Coddard. an Ameri-
can,  in  1926.  Most  people in  the Uni ted States ignored h is  work.
Werner von Braun. however, the head of Germanl, 's rocket program,
was an avid reader of Goddard's work and incorporated it into the rn-
famous Nazi rockets that were launched against England during World
War lI. Von Braun later became the head of the rocket orosram of the
Uni ted States.

7.10.5 The Computer (1930)

In 1886,  Herman Hol ler i th  wished to speed r - rp h is  tabulat ion of  Uni ted
States census data and created a method of punching holes into cards
that could then be scanned by an electronic machine. It becanre the
world's f irst computer. The first powerful , mechanical. analos com-
puter, however. was constructcd by Vannevar Bush at the Massachu-
setts Institute of Technology (MIT) in 1930. It took up over 200 square
feet of f loor .space in a vacant room at NIIT and every calculation had
to be preset by turning hundreds of scrervs and hammcrin_s differcnt
levers. lt was a far cly from thc modern laptop coulputer, but it was a
large first step.

7.10.6 'IV (1941)

Modern commercia l  te lev is ion was born on July  l .  194 l ,  when David
Samoff's National Broadcasting Corporation (NBC) and Will iam Pa-
ley's Columbia Broadcasting System (CBS) began broadcastin_s fifteen
hours per week of cartoons, neu,s , and sports from Neu, York City. The
first regularly scheduled television, however. was broadcast from Nazi
Germany in 1935, followed by the Brit ish Broadcasting Corporation in
1936.  The Uni ted States was not  too far  behind;  by 1939,  twenry pr i -

vate television stations broadcast regularly in different cities. In the
same year of 1939, NBC hired its first sports broadcaster-Red Bar-
ber-who pushed Procter and Gamble soap and Wheaties cereal be-
trveen innings of national baseball games.

7.10.7 The Transistor (1947)

William Shockley created an electronic revolution in his Bell lab when
he invented the transistor in 1947 . Before his invention, electronic on
and off switches could only be done by large, very hot vacuum tubes
that often overheated and attracted lots of flying insects, which shorted
out early computers (hence the origin of the term "computer bugs").
Shockley's small transistor switches were cool, efficient, and rarely
broke down. They were a blessing to the computer industry-large
computers that once fil led whole rooms could now be shrunk to very
small sizes. The popuiar press of the day. such as the Nerv York Times,
gave l i t t le not ice to this major invent ion.

7.10.8 Space Travel: Sputnik (1957)

On October 4,1951. the Soviet Union (Russia) launched a smal l ,  ani-
ficial satellite into orbit around the planet Earth. The name of the Rus-
sian satellite was called Sputnik. The United States at the time had a
small rocket program with no interest in expanding it. Suddenly, how-
ever. their cold-war rival Russia had a satellite in space. Suddenly, therer
was a race for space between the United States and the USSR. In 1961,
Russia launched its first astronaut into orbit. Soace became a national
obsession with both countr ies.

7,10.9 Microprocessors (1971)

The invention of the transistor in 1941 paved the rvay for the modern
computer, but it was greatly helped along the way by lhe invention of
the integrated circuit during the 1960s, In such integrated circuits. very
small transistors. diodes, and resistors could be stamped into noncon-
ducting silicon boards and connected with thin strips of silver. Such in-
tegrated circuits were stable, cool. and very powerful. By 197 1, inte-
grated circuits could be combined so efficiently that the whole
computer could be placed on a fingernail. These new fingernail-sized



computers were called microprocessors, and they paved the way for
computer applications to be added to automobiles, telephones, air-
planes, and virtually any conceivable electronic application.

7.11.0 ART AND CREATIVE THOUGHT

7.ll.l Cubism-Invented or Stolen?

Pablo Picasso (1881-1973) is credited with " invent ing" cubism and
twentieth-century abstract art in 1907 with his painting Les Demoi-
selles d'Avignon ('fhe Ladies of Avignon Street in Barcelona), now at
the Museum of Modem Art in New York City. The Renaissance of the
fifteenth century was famous for its realistic paintings by da Vinci and
others who textured the colors of their painting and used shadows to
make their work realistic. The impressionists of the nineteenth century,
such as Claude Monet, used flat, bright colors to give an "impression"
of a bridge or the ocean at dusk. The cubists, such as Picasso, forgot

about realism complctely and how beautiful something looked to the
eye. Instead, the cubists sought to paint images for the mind-not the
eye. Cubist art divided up a subject into different fragmented and over-
lapping geometric plains, as if painting a person from diff'erent angles
all at the sanre time.

Cubists such as Picasso revolutionized art in the twentieth century
and made it abstract. In turn, the cubist movement also influenced sculp-
ture, architecture,literature, and music throughout the twentieth century.
Did Picasso really invent "cubism?" Picasso, himself, admits that he got
the idea for cubism from African an. The African aft he was referring to
was the traditional abstract sculpture of the Makonde people of north-
eastern Tanzania. The Makonde for hundrcds of years have carved their
traditional sculptures of intertwined faces and bodies in different geo-
metric shapes and from different angles. What do you think? Should Pi-
casso really be given credit for creating cubism or should the Makonde
people of Africa share in the credit (Boorstin 1992,'127-738)'!

Quick Write: If you were going to make a painting of the three most
important t imes in your l i fe, rvhat would these three times be? Write
a short paragraph, describing what these threc times would lock l ike
in your painting.
Map Attack: On a blank map of the world, indicate wherc Picasso
made his first cubist painting in Barcelona, Spain, and where the
Makonde made their traditional cubist statues in Tanzania, Africa.
How far apan are these two centers of art?
Venn Diagram: Compare one of Picasso's cubist paintings with a
piece of Makonde an from Tanzania. Using a Vcnn diagranr, indicate
the unique features of each as well as thc similar characteristics of
both forms of art.

Quick Skit: Imagine what would happen if Pablo Picasso met a tra-
ditional Makonde woodcarver named Neyene. What would they say
to each other? How would they act with each other? With a partncr,
crcate a short skit that i l lustrates what might have happened if the
two really met. When ready, share your skit with the class.
Westem Art Mart: Create a drawing in the cubist style of Picasso and
sharc it with your class.
African Ar:t Mart: Create a drawing in the traditional abstract style of
Makonde people of Tanzania and share it with your class.
ADV Historical Conrparison: Cubist "an" by Picasso today is worth
mill ions of dollars while an African Makonde piece of "cubist"

lllustration 7.11.1 Maconde Cubism from Tanzania. Africa



sculpture (from wherc Picasso got his ideas) is often labeled as
"craft" (not "art") and sold for only a few dollars in local African
shops. Explore the difference between European "art" and African
"crafts." Why does European "art" cost.so much money and why are
African "crafis" so cheap'?

7.11.2 That's Jazz!

When asked to define jazz, Louis Armstrong (one of the founders of jazz)
answered: "Man, if you gotta ask. you'll never know." Jazz-as a musi-
cal form-emerged during the twentieth century in New Orleans.
Louisiana, from its African American roots in nineteenth-century work
songs and spirituals. Slowly, it moved up the Mississippi River to N{em-
phis, Kansas City, and Chicago, and then spread across the United States.
Although many of its roots were in Africa and its instruments were Euro-
pean, jazz was a purely twentieth-century American creation that spread
rapidly around the world. Because of its African American ongins, jazz
did not immediately catch on with most European Americans. Europcans.
for the first half of the twentieth century, were nrore enthusiastic about
jazz than European Americans, and as a result, many African American
.jazz musicians lived in Europe.

Blues was the heart of jazz with "blue" flatte ned third and seventh
notes to distinguish its sound. It was the sound of poor and hard-
working African Americans trying to do the best they could. The words
of jazz dealt u,ith love, poverty, and death and were earthy and direct.
Jel ly Rol l  Morton (1885-1941)was one of the f i rst  jazz musicians, as
was Louis Armstrong (1900-1971). Several people and institutions
slowly introduced jazz to the white American public. The first was the
tamous Cotton Club in Harlem. New York. where famous Lrlack bands
such as Duke Ellington and Count Basie played to packed "white only"
audiences during the 1920s. Second was George Gershwin. a Jewish
boy who lived in black-dominated Harlem, who wrote such master-
pieces as Rhapsodl- in Blue and popularized jazz across much of white
America. Third were Benny Goodman, whose swing band of the late
1930s hegan to use black performers, Lionel Hampton, and Billie Hol-
iday. who spread the hot sound of jazz to all Americans and everyone
around the world. The twentieth century was dominated by the United
States. and the musical idiom of jazz cenainly contributed culturally to
this dominance (Schi l ler 1968).

Qurck Write: Close your eyes for a minute. When you hear the word
" jazz." *'hat do you see? In a short paragraph, describe what you see
rvith the word'Jazz" and then share your impressions with the class.
Bumper Sticker: Create a bumper sticker from the early twentieth
century celcbrating the birth of jazz.
Poster Power: Create a poster advertising the famous jazzhot spot_
the Cotton Ciub-in African American-<lominarcd Harlem in 1929
when Duke Ellington and his orchesrra were playing to packed
"whites only" audiences,

' Demo: Invite a local musician to your class to have him or her demon-
strate how and why jazzis different from classical European music.

, Jazz Da_v: Pick a day (o become "Jazz Day" at your school. Studenrs
should wear 1930s clothes. History classes wil l be devoted to l isten-
ing to and comparing the jazz sounds of Louis Armstrong, Duke
El l ington.  Benny Goodman. and Mi les Davis.  Engl ish c las ius wi l l
tbcus on the writ ings of Harlem Renaissance writers such as
Langston Hughes. Student and faculty musicians at school can
demonstrate some early twentieth-cenlury jazz music.A 1930s swing
.1azz danc-e could be held after school.

' ADV Historical Analysis: Research your l ibrary and the Internet to
determine why jazz.-an American creation-was popular in Europe
bcforc it was in the United states. when finished, share your findines
wi th the c lass,

7.11.3 Marxist Anarchy: Duck Soup (1933)

The Marx Brothers had absolutely nothing to do with Karl Marxl In fact.
they were almost the exact opposite of the deadly serious polit ics and
cconomics of Karl -they were never serious, and always made fun of
anybody who was sedous. In Paramounr picrures' 1933 fl lm Duck sou1t,
Rufus T. Firefly (Groucho Marx) rvas the president of Freedonia and was
having problems with his minister of war (Anobile 197l, 162-162):

Nlinister o[ war: Gentlemen. Gentlenrenl Enough of this. Horv abour
taking up the rax'l
Firefly: l low about taking up the carpet?
l\{inister of Wan I sti l l  insisr we niust take up the taxl
Firefly: He's righr. You've gor ro take up rhe tacks belclre vou take up
the carpet.
Minister of lVar: I eive all my time and energy to my duties and what
do I get?



a

a

Firefly: You get awfully t iresome after a while.

Minister of War: Sirl You try my patience!

Firefly: I do not mind if I dol You must come over and try son.re of mine

sometime.
Ministerof War: That's the last strawl I resign.I wash rny hands of the

whole business.
Firefly: A good idea. You can wash your neck, too!

Everybody in the world laughed at the wacko comedy of movies of

the Marx Brothers during the 1930s. Well, almost everybody except for

the fascists in Italy under Mussolini and the Nazis in Germany under

Adolf Hitler. The fascists and the Nazis banned the Marx Brothers'

f i lms in ltaly and Gcrmany because they did not l ike being laughed at

and also because the Marx Brothers were Jewish. The Marx Brothers

responded with their own unwritten rule: "Never trust a polit ician who

cannot  Iaugh at  h imsel f ! "

Quick Write: In a short paragraph, tell the funniest story you know.

Readers'Theater: Divide the class into pairs of students and have

each pair read the above script out loud to each other, as fast as they

can without making a mistake. The Marx Brothers never recited their

l ines slowly. Have a competit ion between the pairs of students as to

the best and funniest pair of readers.
Poster Power: Using the above script from Dlcli Soup. create a poster

advertisinc this riotous Marx Brothers'f i lm.
. Quick Skit: Using the Duck Sorrp script (above) as a model in the

style of the Marx Brothers, have pairs of students create short skits

that n-rake fun of serious polit icians, teachers, or school administra-

tors and present them to the class.
. Front Page: In a team of four student editors. create a front-page edi-

tion of the Digital ?nime.t focusing on the fascist and Nazi opposition

to the Marx Brothers'f i lnis. Be sure to include interviews with Mus-

solini, Hitler, and the Marx Brothers themselves concernitrg the

banncd fi lms.
. Action Research: Have students in the class interview parcnts, grand-

parents. and relatives about their joyful memories of the Marx Broth-

e rs ' f i lms .
. Check It Out: The next t ime you are at a video store, rent one of the

Marx Brothers'f i lms, view it at home with your family, and then give

an oral reDort to your class on the fi lm.

. ADV Research Project: Use your l ibrary and the Internet to research
the importance of comedy in dealing with serious polit ical problems
and report your findings to the class.

7.12.0 SUCCESSES AND FAILURES OFTHETWENTIETH . . i I ! .

CENTURY 
' I ]

7,12.1 Women's Suffrage (1903)

When wil l women receive the full polit ical rights of men? Emmeline
Pankhurst (1858-1928) asked this question in 1903 when she founded
thc Woman's Social and Polit ical Union in England. Emmeline, her hus-
band Richard, and her daughters Christabel and Sylvia believed in forc-
ing the men of Engiand to let women vote-thcy clipped telegraph
wires, bumed down old deserted buildings, and generally heckled any
polit ician who did not believe in women's rights. The police often ar-
rested her, but when they did. she refused to eat in jail, or pay any fine,
and so they released her. Panklurst, in reality, was the follorver of the
lcader of the suffrage movement in the United States, Susan B. Anthony
( 1820-1906). In l872,Anthony led a group of women to anempt to vote
in the election of that year. She was arrested but refused to cooperate 

'

with her jailers, and refused to pay any fine for her actions. New
Zealand, Finland, and Norway gave women the right to vote before
World War I. Russia (the new Soviet Union under Lenin) granted
women the right to vote in 1917, followed by England and Canada and
most of Europc shortly afterward. Slowly and reluctantly, the United
States followed the example of Europe and gave women the right to vote
with the passage of the Nineteenth Amendment in 1920 (Harper 1969).

. Quick Write: In a short paragraph, give your opinion as to whether or
not you think that females should have the same rights as males.

. Bumper Sticker: Create a bumper sticker for an early automobile that
supports women's equal rights to those of men.

' Counter Bumper Sticker: Create a bumper sticker for an early Model
T Ford that opposes equal rights for mcn and women.

. Poster Power: Create a large poster fbr your classroom wall that de-
picts the early struggle for women's rights.

. T Chart: Create a T chart that compares the rights of men and the
r ights of  women.



'  Quick Skit: with a team of four student actors frorn class. create a
short skit that depicts the early women's rights movenrenrs and the op-
position of many men to giving women the same rights they enjoyed.

'  ADV The Futur is t :  conduct  a pol l  o f  vour  c lassmates.  teachers.  and
parents to see when they bel ieve the Uni ted States wi l l  e lecr  a female
to be presiclent of the United States.

7.12.2 Versail les (1919)

wor ld war I  was over  (19r9) .  Thc Ai l ies-Engrand.  France,  ancl  the
Uni ted States-had won;  Gernany and i ts  a l l ies were the losers.  They
all met at the French Palac'e of Versail les to sign a peace treary. The
Peace Treaty of Versail les ended worlcr war I. but it dit j not turn our ro
be a treaty of peace: instead, it resulted in a treaty that becarne'ne of
the nrajor causes of world war l l twenty years later. woodrow wilson.
the ideal is t ic  pres ident  of  the uni ted states.  came ro Versai l les r , r i th  a
plan to make peace between the major powers of Europe fbr all t ime
with the creation of a League of Nations. Very quickly. horvever, it be-
came evident that this was not going to be a peace for all t imc. Lloyd
George, the Brit ish prime minister. and Clemenceau. the French pre-
miere, had other plans. Both rhe English and the French refused to ret
thc Gerrnans be at the peace conference. It. soon became clear that
France's ma.ior goal at the conference rvas to get revenge against Ger-
many and England's major goar was ro strengthen irs colonial empire.
wilson left versail les a defeated man: he got a verv weak Lea_tue of
Nations, but l inle else. Ensland and France, on the other handlwere
given control of the major former German colonies as l_eague of Na_
ti 'ns mandates. England ancl France were also r,", inners in th-at they got
a provision in thc treaty rhat forced Germant, to pay reparation.s fbr
their costs of the war. Germany was forced to si.en the tieaty withoLrt
anv negot iat ion.  France and England lef t  versar l les happy.  Germanv.  on
the other hand. was quite angry. Many English and Fiench col'nres
were also angryr they had fought hard for the colonial govern'renr dur-
ing the war and expected freedonr when it was tinished. They did not
get it. The Gernran anger af how they were treated at versail les c'n-
tributed to World War II twenly years later.

. Quick Write: In a short paragraph, describe a time in your l i fe when
you felt you were cheated. what happened as a result of this incident,l

Poster Power: Have four people in your class each create a poster that
illustrates the viewpoint of Germany, the United States, England, or

France at the conclusion of the Treaty of Versailles.
Map Attack: On a blank nrap of the world. il lustrate the major coun-

tries thar were at Versailles and what they gained or lost at Versailles.

Quick Skit: In a tcam of four students, create a short skit that il lus'

trates a discussion between a Gcrman, an American, a French Person'
and an English person about the meaning of Versailles'

Poet's Corner: Create an epic free verse poem about the problems en-

countered at Versailles and what they meant to the world.
. ADV Historical Research: Compare the peace conference at Ver-

sailles with other major peace conferences, such as the Conference of

Vienna that ended the Napoleonic War in 1814. What similarities and

differences existed between these treaties? When completed, share
your findings with the class.

' ADV What If?: What if you were at Versailles? What changes would
you make to ensure the peace of Europe and the World for a long time?

In a team of four, develop your own plans for a treary to end World War

I and then present your conclusions to the class when finished'

7.12.3 The United Nations (1944\

Does the world need an intcrnational organization to keep the peace?
This was the major question that President Wilson from the United
States brought to the Versailles Peace Conference at the end of World
War I. Although Wilson obtained very littie of what he wanted from the
conference, he did obtain a "League of Nations" that could work to-
ward maintaining peace in the world. The United States Senate. how-
ever, refuscd to ratify the Treaty of Versailles lhat created the League
of Nations. Many senators. Ied by Henry Cabot Lodge, were isolation-
ists who ditl not want the United States to be involved any more in Eu-
ropean politics and warfare. Wilson died trying to get United States'
support for his League of Nations. The United States' refusal to join the

League also doomed it to failure at stopping any world conflict, such as
World War II twenty years later.

The Unitcd Nations was created in 1944, during World War II' with
the same hope of maintaining world peace. Since World War II, thc
United Nations has intervened in literally hundreds of international dis-
putes and provided a neutral force to stop the fighting. lt has provided



assistance to millions of refugees fleeing wars around the world, and
it has provided a forum for the many nations of the world to resolve
their differences. Many times during the late twentieth century' the
United Nations has been unable to act because its major tnembets-
the United States and the Soviet Union-disagreed about what to do'
With thc growing power of the United States across the world, many in
the United States oppose the United Nations because they think it in-
terferes with what the United States wants. The question for the twenty-
first century is whether or not the United Nations should be given more
power over individual countries-such as the United States-to pre-
vent future international contlicts from occurring (Waters 1967).

. Quick Write: In a short paragraph, state your opinion whether or not
you think the planet Earth should be ruled by a "united federation of
states" designed to keep world peace. or whether individual nations
should be allowed to fight wars with each other.

. T Chart: Using a T chart, compare the world united under one peace-
ful government with another world in which individual governments
are allowed to fight wars with each other.

. Pair Share: With a partner. have each speak one minute on their opln-
ion concerning the need, or lack of it. for an intemational organiza-
tion such as the United Nations.

. Front Page: With a team of four student editors, create a front-page
edition of the Digital Tinres*the leading cybcr newspaper of the
twentieth century-reviewing the accomplishments and failures of
the United Nations since its founding in 1944. You can use your li-
brary and the Internet as sources of information on the topic.

. Quick Skit: With four student actors from your class, create and pres-
ent to your class a short skit i l lustrating the debate whether the
United Nations should be made into a wodd government or whether
individual countries, such as the United States. should continue to
make their own decisions regarding war and peace in the world.

. The Futurist: Imagine what it would be like to live under a world
government in the future. Write a short paragraph about what you
would like and dislike about this type of govemment.

' ADV Historical Comparison: Using your school librarl' and the In-
ternet as resources, compare the successes and failures of the League
of Nations and the United Nations during thc twentieth century. What
conclusions can you draw from the comparisons between these tlvo
organizations'?

7.12.4 The Atomic Bomb (1945)

Should the United States have dropped the atomic bombs on Hiroshima
and nNagasaki in Japan at the end of World War II?

Time stopped for a moment in Hiroshima, Japan, at 8:15 n.lr,t. on Au-
gust 6, l945.An atomic blast f roze al lc locks in Hiroshimato that spe-
cific time. The same blast instantly vaporized 80O00 people and latcr
killed another 140,000 people through radiation poisoning and birth de-
fects. Four days later. a second atomic blast occurred in Nagasaki,
Japan, instantly kill ing another 40000 people. The United States of
America had just dropped two new honible inventions of war-atomic
bombs-on Japan. On August l4th, four days later, Japan sunendered,
ending World War II.

A raging debare in history has been whether or not the United States
needed to drop the atomic bombs on Japan to end World War II. Almost
every history textbook says that Japan surrendered because it feared
that the United States was going to drop more atomic bombs. President
Harry Truman's speech on August 7th seems to support this view: "Six-
teen hours ago. an American airplane dropped one bomb on Hiroshima.
If they do not now accept our terrns, they may expect a rain of ruin
from the sky the likes of which has never been seen on this earth" (Our
Zi)nes CD-ROM 1995).

The simple chronology of events before the surrender also seems to
supporl this, but many other pieces of historical infomration do not fit
this interpretation. Unofficial discussions about surrender were taking
place between the United States and Japan before the dropping of the ,,.
atomic bombs. The United States insisted on unconditional surrender..*
while Japan insisted on retaining thc emperor if it surrendered. Japan.,,,.
surrendered on August l4th oniy after the United States agreed that -,
Japan could keep its emperor. A second important fact is that the Soviet
Union declared war on Japan on August 8th-as agreed to earlier with.,
the United States and two days after the atomic bomb was dropped on
Hiroshima. Was the United States using the atomic bomb to intinudate
the Russians in a first act of the Cold War'? Or did the United States just
want to test ils powerful new weapon in wartime, before the end of the
war in a few days? The historical debate on this topic continues.

. Quick Write: In a short paragraph, describe whether you-as the
pre sident of the United States-would try to end a war peacefully or
would you end it with a show of force?



Bumper Sticker: Create a bumper sticker for 194-5 either supporting

or opposing the use of the atomic bomb against the Japanese in World

War I I .
Pair Share: With a partner in class, each talk for one minute express-

ing your views on whether or not the United States should have

dropped its two atomic bombs on Hiroshima.
Poet's Corner: Create a poem or a rap focusing on the honor of the

dropping of the atomic bomb on Hiroshima.
You Were Therc; As host to this popular quiz show during the trven-
tieth century, you use your time machine to transport your class to
1945 to interview four important guests concerning their views on

the dropping of the atomic bomb on Hiroshima and Nagasaki. Be

sure to have the studcnts in your class ready with a minimum of two
quest ions each to ask your  important  gucsts;
1 Hirohito, emperor of Japan-the ernperor is pleased that the

United Statcs finally agreed to let him continue in power after
World War II and disagrees that the dropping of the atomic bombs
had anything to do with the ending of the war.

2. General Leslie Groves, in charge of building the atomic bomb*
General Grovcs believes that the Japanese deserve every bomb the
United States can throw at them. including the atomic bomb. He
also really wants to see the bomb tested to see if i t works in
wartime.

3. Lieutenant Jamcs Armstrong-Lieutenant Armstrong was to be
one of the flrst soldiers leading the landing of U.S. troops on
Japan. He believes firrnly that the atomic bomb ended the war and
saved the l ives of  mi l l ions of  h is  men who would have had to f ieht
the Japanese on thejr own island.

4.  Joseph Sta l in ,  premiere of  the Soviet  Union-Sta l in  def in i te ly
thinks that the Japanese were readv to surrender before the drop-
ping of the atomic bomb on Hiroshima. He als<l strongly believes
that Truman deliberately dropped the bomb to intimidate Russia
(the Soviet Union) in the first step of the Cold War betwccn thc
United States and Russia.

ADV Ethnic Controvcrsy: A very sensitive issue of racism also plays
into the question of the dropping of the bomb on Hiroshima. Would the
United States have used the atomic bomb against Germany during
World War II, if Germany had not surrendered before the atomic bomb
was built ' l  Was the United States wil l ing to drop the atomic bomb on
Japan because they were "Asian," but would not have dropped the

atomrc bomb on Genrrany, because they were ..European.'. just l ike
most Arnericans? Research this volati le issue in your school l ibrary and
on the Internet. and then repon your findings to the class.

7.I2.5 Silkworm: China's Rocket Program (1955)

During the 1950s. the United States underwent a period of national para-
noia-called the McCorthl trc-in which the great fear existed that
communists were taking ovcr thc countrv. The extrenres paranoitr that
gr ipped the nat ion is  best  i l lusrrated by the story o l 'Ts ien Hsue-shen.
Tsien Hsue-shen was born in china in l9ll, but came to the Unitecl
States to study physics ar cal rech in Pasadena, California. He and four
other Cal rech students tbunded JpL (Jet propulsion Laboratory), which
became one of the first major centers for the study of missiles ancj rock-
ets in the united States. He was soon recognized as one of the most im-
portant rocket scientists in the united States and the world during world
war II. At the end of world war II, Tsien Hsue-shen was the major sci-
ent is t  who assis ted the Uni ted states mi l i tary in  br inging the major  men
and materials of det'eated Germany's rocket program to the United
States. The FBI and other N{cCarthy folrowers suddenly realized that
someone deep in the military missile program of the United States was
Chinese and therefbre might be "a communist." Hysterical palanoia of
the era bypassed any reason. Tsic'Hsue-shen was banned from work-
ing on any rocket programs for the United States military. In l9-55, the
United States government-locked into the Mccarthy hysteria of the
era-expellecl rsien Hsue-shen and his family (bonr in the United
Statcs)  kr  thc People 's  Republ ic  of  ch ina.  ch ina,  under rhe communisr
rule of Mao Ze-dong. had no rocket prograrn in 1955. The unitecl states
had -siven Mao Ze-dong and communist china one of the worlt l 's top
rocket scientists. By the end of the twentieth century, the people's Re-
public of china under the leadership of rsien Hsue-shen had crealecl one
of the mirjor rnil i tary missile and rocket progran-rs in the world an<J a di-
rect threat to the United States ancl the rest of Asia. without the gift of
Tsien Hsue-shcn f rom the Uni ted Srares ro China in  l955,China I ike ly
rvould not ha'e been able to develop a large missile and rocket prosram
rl r r r inq the rw,ent ieth cenrury (Chang 1995).

' Quick write: Think fbr a moment and then write a paragraph Jbout
thc b i ,s ,scst  misrake you ever  made.  what  happened as a resul t  o f ' th is
mistake ' l



Table 7.13.1 Planet Earth's Populat ion Growth by Year

. Poster Power: With a partner, crcate a poster for your classroom wall
that il lustrates the extreme Daranoia of the McCarthv "anticommu-
nist" era.

. Share Pair; With a partner, each talk for one minute about the story
of Tsien Hsue-shen and the "anticommunist" McCarthy era of the
1950s. What is the major lesson that we should learn from this inci-
dent? When finished, each team can share their ideas with the class.

. Quick Skit: In a team of four, create a short skit that il lustrates the
major blunders a country like the United States can make when it is
driven by extreme paranoia. such as the McCarthy anticommunist
hyster ia of the 1950s.

. Action Rescarch # I : Have students in the class interview older neigh-
bors and relatives about the paranoid anticommunist hysteria of the
McCarthy era. When finished, they can report to the class on their
findings.

. Action Research #2: In the library and in video stores, find and report
on old 1950s magazines, newspapers. and movies that il lustrated the
anticommunist paranoia of the 1950s in the United States.

. What If?: With a partner. recreate a scenario in which Tsien Hsue-
shen is never expelled from the United States and sent to China. How
would history have been changed?

. ADV Research Project: Using your library and the Internet, go back
in history to find previous instances in history when extreme para-
noia and racism have produced major blunders and tragedies in his-
tory (for example: the Nazi Holocaust of World War lI).

7.13.0 MAJOR WORLD PROBLEMS FOR THE
TWENTY.FIRST CENTURY

7.13.1 The Population Trap

Will the planet Earth have a human overpopulation problem during the
twenty-first century? Table 7.13.1 shows the data needed to analyze
and make some critical decisions concerning this potential major plan-
etary problem. The data in table 7.13.1 l ists the Earrh's total  populat ion
in five-year increments and how much it increased yearll, between
1950 and 1995.

. Quick Write: In a short paragraph, describe what you rhink mighr
happen if the world has too many people, When finished, share your
ideas with the class.

4.855
5.282
3.039
Z . J 3 0

4.O87
5.691
2.780
J . / U O

3.345
4.458

(Source:  Brown 1997, 81) .  l

. Time Corrector: place the clata in chronological order by fivetlqear

increments:  1950-1995
. Graph Master # 1 : On a large piece of paper, create a graph fof',ybur

classroom wall that plots the poputation change of planet Eanh be-

tween 1950 and 1995. (Place the five-year increments between 1950

and 1995 across the bottom of the page and the population scale-

be twecn twoande igh tb i l l i on -a long the le f t s i deo f thepape r .See
the example in  table 7.13.1 a. )

. Graph Master #2: On a similar graph, plot the amount o.f changd \n

population growth (in mill ions) for each five-year period' The bot-

io- y.u.ty icalc for this graph can remain the same, but the vertical

scale to the left of the graph should be drawn between fifty million

people (bottom) and ninety mill ion people (top)'

. braph Analyzer: Now look carefully at both of the graphs you have

created. In a short paragraph, describe what is happening to the pop-

Total PoPulation
(bitlion)

Annual Growth
(nillions)

r  oA4

1 990
1 960
1 950
1975
1 995
1 955
1 970
1 965
1 980

8 1
87

J /

B 1
5 1
I 3

69
aa

Table 7.13.1a



ulation of the planet Earth, and then share y'our findin-vs with the
cl as s.

.  Thc Futur ist  #l :  Cornbinrng the direct ions of the graphs. mtike a pre-
cl ict ion tbr the populat ion of the world in 2010 and 2050 ( i tssuming

that the populat ion ol ' the world wi l l  grow at a rate ol  eighty nr i l l ion
per year).

. ' l 'he Futurist #2: Create another graph lbr your classrooln wall i l lus-
tratin-rr the population growth betrveen 2000 and 1050 of the five
largest countr ies in the world.  using the data in table 7.13.1b.

. ADV Futurist #3: Can India. China, and Pakistan (the t-aste'st gro\\'-
ing countr ies in the world) take care of al l  theirpeople in the futLrre-
in 2010 and 2050' l  What r i ' i l l  they have to do (o support  their  grow-
ing populations?

Table 7.13.1b Data tor Populat ion Growth Chart

Table 7.13.2 World Food Production: Total Production vs. Per Capita Production
(1 950-1 995)

Year
Total Grain Population

(millions of tons)
Per Capita Grain Production

(kilograms) ''

1 975
1 990
'1960

I 995
1 985

1 980
1 970
I  Y 3 J

1 965

I  t l J l

1,767
824

1,703
1,469

o J l

1,429
I  n 7 0

/ J v

904

J U J

335
271
299

) (

3 3 9 . ; t  \ r t
2 4 7  . : ,
321
291
274,

l nd ia
Ch ina
Pakistan
United States
Nigeria

976 mil
1 ,255 mi l

148 mi l
274 mil
122 mil

1 ,533  m i l
1 . 5 1 7  m i l

357 mi l
348 mi l
339  m i l

(Source:  Brown 1998b, 10)

7.13.2 The Food Trap

Will there be cnough food to f 'ccd the growing population of the rv'orld?

Use the data in  table 7.13.2 to analyze t l te  whole problem of  growing

tbod tor  the b i l l ions of  people in  the wor ld (Brown 1998b.  l3-15.
- 1  l - - r - 1  1 -

. Quick Write: Close your eyes tbr a nroment and inta-uine a sad titne
in the future when you rvil l  have no tbod to eat for the next three
days. In a short paragraph. desclibe horv vou rvil l  t-eel. what ) 'ou wil l

do. and what plans you wil l make 1'or the l-uture to ensure that you

w'il l  have enough food.
.  T inre Conector :  Reorder  the data in  table 7 .13.2 to p lace i t  in  correct

chronological older.
.  Graph Master  # l :On a large p iece of  p l tper  for  the c lassroom wal l .

graph the tota l  gra in product ion of  thc rvor ld (us ins the data in  table
7.13.2)  between the 1 'ears l9-50 and 199-5.

270

(Source: Brown 1997,26-27. See also Brown 1998a, 79-95.)

. Graph Master #2: On a large piece of paper for the classroom wall,
graph the total per capita (per person) grain production of the torld
between the years 1950 and 1995 (using the data fiorn table'7.13.2).

. Graph Analyzer: Using the two graphs, analyze the trends in total'and
per capita grain production in the world. In a .short paragraph, hrite
your conclusions about what the graphs are saying. When finished,
share your conclusions with the class.

. The Futurist #1: Project these graphs out to the years 2010 and 2050.
From thcsc projections, what will be happening to the grain produc-
tion of the world?

. ADV The Futurist #2: Fr<lm research in the school library and on the
Internet. make some major decisions to present to your class tc solve
the major problem of size of the increasing population of the world
outpacing the ability of humans to grow more grain.

7.13.3 The \rl'ater Trap

Will there be enough fresh water for the planet Earth during the
tw'enty-f i rst  century? The major aquifers supplying dr inking water to
major areas of the rvorld are being overutilized and are drying up.
Fresh rvater is in cr i t ical  shortage in China, lndia, the Middle East,
North Africa, and the southwestern United States. Analyze the.{ata
in table 7.1 3.3 to understand the ser iousness of this problem and then
rnake some crucial decisions about how the planet needs to handle
th is  i ssue.

f  ,  ' c o  t  c ^  i . l  l i n o \

(use dashes for a l ine)
(use dots for a l ine)
(use "o"s for a l ine)
f  i  r c a  ' ' " c  f ^ r  a  l i n a \



Table 7.13.3 The Fresh Water Trap
Table 7.13.4 The Climate Trap

lrrigated Hectares of Gtobat Farmland per person (1rilr-tSrr'
Average Global Temperatures by Year (1950-1995)

1 965
1 995
1975
1 980
1 oAn

1 985
1 960
1 990
1 955
1 970

1 965
1 995
'1975

1 980
1  0 R n

1 985
I  Y O U

1 990
1 955
1 970

0.043 hectares per person
0.042 heclares per person
0.045 hectares per Derson
0.048 fi661sr"t per person
0.038 hectares per person
0.046 hectares per person
0.045 hectares per person
0,045 hectares per Derson
0.041 hectares per person
0.044 hectares per person

14.88 Degrees Celsius
15.40 Degrees Celsius
14.92 Degrees Celsius
15.18 Degrees Celsius
14.86 Degrees Celsius
15.09 Degrees Celsius
14.98 Degrees Celsius
15.39 Degrees Celsius
'14.92 Degrees Celsius
15.02 Deorees Celsius

(Source:  Brown j99Bb, 16_18)
(Source:  Brown 1997, 62-€3)

stand how serious this problern is (Brown 1998b, 22-21: Flavin and
Dunn  1998 ,  113 -130 ;  Gardne r  1998 ,96 - l  l 2 ) .

' Quick Write: In a short paragraph. describe what you think might hap-
pen if the Earth starts to heat up-especially the polar ice caps.If the

ice caps melt. what do you think wil l happen to all thc low-lying cit ics
and states. such as New York City and Florida, which are not very high

above sea level? When finisheil, share your thoughts with your class.
. Time Corrector: Reorganize the data in table 7.13.4 to chronologi-

cally i l lustratc the temperature trend of the planet Eanh.
. Graph Master: Create a large graph of the temperature data for the

planet Earth between the years 1950 and 1995. When finished. pres-
ent it to the class and display it in the class.

. Craph Analyzer: Studying the temperacure graph, what is happening
to the temperature across the world?

. Futurist #l: From the graph. project how much the average tempera-
ture of the Earth wil l r isc or fall in 2010 and 2050. In a short para-
graph, describe the major problem you see from your analysis and
present your thoughts on it to lhe class.

. ADV Futurist #2:The industrialized counffies of the world are greatly
increasing their burning of fossil fuels for ever more automobiles and
factories. This process is sending even greater amounts of pollution
and heat into the atmosphere.Is thrs process causing the temperature
of the planet to increase, or is the increasc of tempcrature duc to nat-
ural causes'l Can the humans on our planet afford to wait to see if the
temperature increase is hurnan made or natural' l  Using your school l i-
brary and the Internet, research the issue of global warming and report
back to the class on your findings of what can be done.

'  Quick write: Go back for a moment and think of when you wercwithout water for most of a day. In a shon paragraph. describe howit felt to be without water. Imagine rivine your whore life without asmuch water as you would like and need. When finished, p..r.niyou,
impressions to thc class.

' Time corrector: Reorganize the data in tabre 7.r3.3 by year. indicat-
ing how much land per person is being inigated u.ros ii," ;,"*,' Graph Master: Create a rarge graptr of the irrigation data in table7 '13'3 for the pranet Earth between the years rg50 and lgg5. whenflnished, prcsent it to the crass and hang it up on the crassroom wa,.. Graph Analyzer; Studying rhe above *ortO i.rigation g.upi, *t,at i,happening to the fresh water across the world?

. Futurist #l; From the above graph, project how much irrigared landwill be available per person in 2010 and 2050.In u,i,o" iurug."pi,,describe the major problem you see an<J present your thoughts on thisissue to the class.
' ADV Futurist #2: The reduced amount of irrigatecr rand in u'c acrossthe world is due to a lar-ee numbcr of factors: more urban use of freshwater. aquifers drying up, and overirrigation lcaving large salt de_posits on the formcrly good farm rand. tising your library and rhe In-ternet, exprore the probrem of rimited fresh water avairabre for the f.u-ture and report your findings to the class.

7.13.4 The Climate Trap

Is global warming a farsehood or a reality? If ir is a reality. can humansdo anything ro correct it? using the crata from tabre 7.r3.4, transform itinto a chronologically based graph Io analyze it, and begin to under_



7.13.5 The Poverty TraP

Should the people on planet Earth be concerned about the widening gap

between the rich and the poor in the world? The Greek philosopher Plato,
inhis Republic, believed that the ideal was to have the richest people tn

society earn five times more than the poor. In 1961. according to the

United Nations Development Program (UNDP), the richest 20 percent

earned thirty times more than the poorest 20 percent of humanity across

the world, In lggl,according to the same source, the richest 20 percent

eamed 61 times more than the poorest 20 percent of humanity.
The industrialized world is also rapidly moving away from the non-

industrialized world with the wealth of the planet' Over 80 percent of

thc Earth's population lives in the nonindustrialized world and yet, out
of the $23 tril l ion dollars in gross world product (in 1993), $18 tril l ion
dollars was produced in industrialized countries such as the United
States and only $5 tril l ion in the nonindustrialized world' The gap is in-

creasing. The growing gap in per capita inconle between the industrial-
ized and nonindustrialized countries almost tripled between the vears
1960 and 1993, from $5.700 to $15,400.

The mineral wealth of much of the world lies in the nonindustrial-
ized world. It is sold cheaply to the industrialized world that. in turn.
changes it into manufactured goods and sells these goods back to the
nonindustrialized countries at high prices.

The greatest gaps between the richest and the poorest people, how-
ever, lie in the nonindustrialized countries where a few individuals
have been able to amass a great deal of wealth at the expense of the
poor around them. Compare the difference in wealth between the rich-
est and the poorest in the ten countries in table 7.13.5.

Table 7.13.5 Income Batios of the Bichest 20 Percent and the Poorest 20
Percent per CountrY

Country lncome Batio Country Type

What is the result of this incrcasing clistance between the rich and the
poor around the world'? Studies by Harvard and Cambridge Universi-
t ies ( in  I995)  found that  countr ies wi th h igher  income inequal i t ies a lso
had higher percentages of civil unrest and lower investment because of
the fear of civil unrest. These studies rnay be an indicator of a major
problem of the twenty-first century in countries where the distancc bc-
tween  the  r i ch  and  the  poo r  i s  i nc reas ing  (B rown  e t  a l . l 99 l , l l 6 - l  l 7 l
F rench  1998 .  149 -167 ) .

. Quick Write: In a short paragraph. describe the major differences you
see between people who are rich and people rvho are poor.

. Bumper Sticker # I : As a rich person. create a bumper sticker that de-
scribes your vicrv of the world.

. Bumper Sticker #2: As a poor person. create a bumper sticker that de-
scr ibes your  v iew ol  the wor ld.

. Poster Power: Create a poster for your class wall that i l lustrates the
increasin-e gap between the rich and the poor in the world.

. Quick Skit: With a team of fbur students, create a short dramatization
that i l lustrates the malor problem of the increa.sing gap between the
r ich and the poor in  the wor ld.

' Front Pa-ee: With a team of fbur student editors, create a front-page
edition of the Digitrt l Tinre.s orr-l ine newspaper that focuse.s on the in-
creasing gap between the rich and the poor in thc world. Be sure to
interview people from all points of vie'uv on the subject and include
an il lustration that delnons(rates this major world problem.

. ADV The Futurist: Using sources in your school l ibrary and on the
Internet. identify major problcms in tryin.e to solve the income
inequit-v problem across the world and present your findings to
the c lass.

7.13.6 The War Trap

The human costs of  
" r ,ar  

dur ing the t rvent ieth century were stagger-
in-e.  F i f t ; ' -s ix  mi l l ion people d ied in  Wor ld War I I  a lone.  We can only
be_ein to i rnagine the emot ional  costs of  such wars on the fami l ics in-
volved in the f ight ing.  And the f ight ing cont inues.  The Univers i ty  of
Sweden counted l0 |  nr i l i tary conf l ic ts  dur ing the br ie l  seven-year
per iod of  1989-1996.  and a lnrosr  a l l  o f  these were armed st ruggles
rv i th in rndiv idual  countr ies,  such as Angola,  Afghanistan,  Indonesia,

.Japan
Germany
United States
Russia
Vietnam
Nigeria
Chile
South Airica
Panama
Btazil

+ . J

3 . O

8.9
a a  A

Y . O

1 8 . 3
1 9 . 1
29.9
32.1

lndustrialized
lndustr ial ized
lnduslr ial ized
lndustr ial ized
N o nin d ustr ial iz ed
Nonindustr ial ized
N onind u str ial ized
Nonindustrialized
Nonindustr ial ized
Nonindustr ial ized



Israel ,  Lebanon,  and Rwanda.  The f inancia l  dra in of  warfare on the
economies of  the wor ld is  a lso stagger ing.  Betrveen 1946 ( the end of
Wor ld War I I )  and 1996,  ind iv idual  governntents across the p lanet
spent  an est imated $30-35 t r i l l ion on new mi l i tary weapons.  The f i -
nancia l  costs of  warfare.  however,  are far  greater  than just  mi l i tary
hardware.  A smal l  war ,  such as the Pers ian Gul f  cont l ic t  o f  1990-
l99l  wi th the I raqi  invasion of  Kuwai t  and the subsequent  counter-
at tack,  cost  approximately  $676 b i l l ion dol lars in  d i rect  mi l i tary
costs:  the dama-ee to bui ld ings.  homes,  and roads;  the medical  costs
of the injured: the lost income of those caught by the war; the inter-
nat ional  f low of  refugees f lee ing f iom the f ight ing;  and the stagger-
ing costs of  rebui ld ing af ter  such a war.  Kuwai t  is  a r ich country wirh
the f inances to quick ly  rebui ld  af ter  such a devastat ing war.  The f i -
nancia l  abi l i ty  to  rebui ld  af ter  a war,  however,  is  not  avai lable to
poor,  th i rd-wor ld countr ies such as Angola ( tota l  cost :  $30 b i l l ion) .
E l  Sa l vado r  ( t o ta l  cos t :  $ l . l  b i l l i on ) ,  Mozamb ique  ( t o ta l  cos t :  $15
bi l l ion) ,  and Nicaragua ( tota l  cost :  $2.5 b i l l ion) .  The imrnense cost
of  land nr ine removal  a lone is  beyond the reach of  these poor na-
t ions.  Such poor nat ions could take decades to recover  f rom such
wars.

Can wars around the p lanet  be stopped dur ine the twen(y- f i rs t  cen-
tury? Ye.s,  they can.  I t  is  est imated that  for  every $250 the govern-
ments of  the p lanet  spend on thei r  mi l i tar ies,  they would only have
to spend $ l  dol lar  tor  peacekeeping to keep most  of  the conf l ic ts  ot
the wor ld f rom turn ing in to open wars (Renner 1994,9) .  Pol i t ic ians
in many countries, however, oppose spending nloney for interna-
tional peacekeepin_e because the ir economies benefit -ereatly from in-
te rna t i ona l  sa les  o f  weapons -espec i i r l l y  t o  poo r  coun t r i es .
Post-Cold-War f ight ing is  a lso done,  not  wi th nuclear  weapons.  but
wi th smal l  weapons.  F i f ty  mi l l ion dol lars ma1,  only  buy one jet
f ighter  p lane for  Russia or  thc Uni ted States:  for  a smal l  nat ion or
group of  terror is ts ,  however.  i t  wi l l  buy 200,000 used assaul t  r i f les
f rom the Uni ted States,  Russia.  South Afr ica.  or  Israel .  The wor ld is
awash in such weapons:  seventy mi l l ion Russian AK-47s,  ten mi l l ion
Israel i  Uzis .  e ight  mi l l ion M- ls  f ronr  the Uni ted States,  and -seven
mi l l ion German G-3s.  They are easy to acquire and easy to r ransport .
and they are deadly.  Yes.  wars can be stopped.  but  i t  wi l l  take a con-
certed etfort on the part of thc governments of the world to spend
money on peacekeeping and destroy-not  se l l -used weapons of
wa r  (Bou ld ing  1964 .  7 -5 -103 :  Renne r  1994 :  Renne r  1998 .  l 3  l - 1 ,18 ) .

Quick Write: Close your eyes for a monrent and imagine you are
caught in a war and you have no idea who is fighting or why. In a
short paragraph. quickly write down what comes to your mind as you
think about this war. When finished. describe your impressions to the
c lass ,
Pair Share: With a fellow student. discuss what would happcn if I00
irutomatic assault weapons and arnmunition from an unknown source
suddenly appeared in your town. What would people do with these
guns? How would it change your town? Imagine what this would be
like in towns in many poor countries in the world. Share your
thoughts with your whole class.

. Music Mart: With a fellow student, create a poem, a rap, or a song

about your impressions of war and then share it with your class.
. Bumper Sticker: Create a bumper sticker to present to your class attd

then to the United Nations that illustrates your t'eelings about war.
. Poster Power: With a team of four students, creatc a poster that i l lus-

trates both the human and financial costs that modern warfare has

had on the countries of the rvorld.
. Pros and Cons: With a partner, create a short skit that i l lustrates both

being in f'avor of a war and being opposed to a war.
. Front Page: With a team of four students. create a front-page edition

of the Digirrrl Times newspaper that looks at the huge human and fi-
nancial costs of war during this ccntury.

. ADV Action Plan: ln small teams of four, devise a strategy for mak-
ing people aware of the large number of small automatic assault
weapons that are sold across the world by Russia. tbe United States,
Israel, and South Africa and the tragic effcct thcse weapons are hav-
ing on the poor of the world. Share your plan with the class.

. ADV Historical Research: Using your school l ibrary and the lnternet,
fbcus on one small rvar during the late twentieth century. What
caused it? How could it have been prevented'l What were its human
and financial costs'l

7.13.7 The Entropy Trap

An old Chinese saying says it all: "If we do not change direction. rve
ivil l  end up where we are going." Entropy is the process whereby a per-
son, system, or country begins to decline and cannot pull i tself out of
the decline. It is a scary thought tor the planet Earth during the twenty-
first century. The economy of the world expanded sixfold between



1950 and 1995 and cont inues to expand rapid ly .The wor ld 's  rora l  eco-
nomic output rose a modest 4 percent during 1997. Translated, the -l
percent  increase of  output  was worth approxinrate ly  $ l . l  t r i l l ion dol -
lars, or more than the total economic output of the planet during the
scvcnteenth century.

Why should we be wonied about entropy when the economy of the
world is expanding so fast? The question can be simply stated: Are the
rndividual countries of the world expanding so fast the1, sr. outrunning
the resources of the planet Earth?

L The Populat ion Trap (see rable 7.13.1) :  Is  the populat ion of  p lanet
Earth-increasing at eighty mill ion per year-threatening to out-
eat and out-drink the resourccs of the planet?

2. The Food Trap (see table 1.13.2): Is rhe total grain production of
the planet Earth-while increasing-keeping up with the popula-
tion growth of the world'l

3. The Water Trap (scc table 7.13.3): Is the supply of f iesh water in
some of the most crucial areas of the planet Earth-China, India.
Pakistan, North Africa. the Middle East, and southwestern North
America-keeping up with increasing food demands for crop irri-
gation in these areas?

4. The Climate Trap (see table 7,13.4): Is the temperature of rhe
planet Earth-rising for some time-caused by natural causes or
human act ions? The rapid ly  increasing economies of  the wor ld
with their high consumption of fossil fuels contribute a great deal
of temperature to the atrnosphere. Can we humans afford to $,ait
and find out if our dependence on burning fossil fucls is a cause
of the planet's rise in tcmperature?

-5. The Poverty Trap (see rable 7.13.5): Is rhe splir betrveen rhe rich
and the poor in the world-with the 20 percent richest people and
countries of the world consuming over 80 percent of the rvorld's
economic resources-becoming too wide?

6. The War Trap (see 7.13.6): Is the population of planet Earth
spending too large of a proportion of the w,orld's economic re-
sources on building weapons of war. wagin_e war, and then re-
building from the devastating ef'fects of war?

Are thcse p lanetary s igns indicators of  impending decl ine and en-
tropy lbr the planet Earth'? If so, do rve have time to sit and wait unti l
the world collapses around us? Can a shifr in the policies of the planet

Earth to a carelLtlly planned project of sustained development take
place to reverse virtually all of the indicators of entropy? Major ques-
tions to implement such a plan of sustained development might focus
on the fol lowing (Boulding 1964, 137-155; Brown et al .  1998,
1 68- l  87):

I . Can a worldwide emphasis be placed on renewable resources and
recycling of steel, paper. water, and garbage?

2. Can the planet shifi away from fossil fuels to solar. wind, and hy-
drogen power sources?

3. Can the planet change its mode of transportation away from cars
to more mass transportation and bicycles?

4. Can the planet focus on conserving exist ing water resources and.
developing ocean water desalinization systems?

5. Can a strong worldwide effort take place to protect existing crop-

land from erosion?
6. Can a change take place to shift human consumption from grair4

intensive bcef and pork to more grain efficient animals, such as
poultry'/

7. Can a global effort take place to educate the people of the. world

to stabil ize their populations?
8. Can the countries of the planet shift even a small part of their mil-

itary economies to peacekeeping?

. Quick Write: For a minute, stop and think of something you saw dur-
ing the past week that was wasteful in your community or school. [n

a short paragraph. describe this wastefulness and share your thoughts
with the class.

. Poster Power: Create an advertising poster to promote sustained de-
velopment for the planet Earth.

. T Chart: Make a T chart to compare wasteful things you are currently
doing at home and school and a second list of how you could im-
prove each of these practices to be less wasteful.

. Quick Skit: With a team of four students. create a short dramatization
that i l lustrates many of the wasteful habits of our planet's people and
how they can improve thesc for sustained development.

. Art Mart: Create a drawing or a painting that illustrates the principle

of sustained development.
. Futurist # I : In a poem or rap, create a st()ry of a planet in decline due

to the wasteful habits of its people.



. Futurist #2'. ln a short story, describe how a group of students were
able to start a trend for using renewable resources and sustained de-
velopment on their planet.

. Time Traveler: A time traveler has come back from the future to warn
the planet Earth, Create a short skit with a partner that il lustrates what
warning the time traveler brings to our planet.

. Front Page: With a team of four student editors. create a front-page
edition of the Digital Times that illustrates some of the major prob-
lem the planet Earth faces as it enters the trventy-first century.

. Opinion Poll: Conduct an opinion poll on your school campus, at
home, and in your nerghborhood with the questions above to see if
they are willing to change to a sustainable economy. Pool your find-
ings with the rest of the class to make a report on the possibilities of
sustained development during the twenty-first century.

. ADV Research an Action Plan: Using resources in your library and
on the Internet. research how different communities have created
their own local models of sustained development.

. ADV Implement an Action Plan: As a class, create arrd irnplement a
schoolwide and local action plan to promote sustained development.

7.14.0 ERA ANTECEDENTS FOR THE FUTURE

7.14.1 Is Humankind Ready to Advance?

It is now time to judge whether or not humankind is ready to advance
into the next era:

. Five members from around Digital Town (the class) will state their
basic viewpoints of whether or not humankind should move forward.
The five illustrious members are as follorvs:
L Neutron Limdunk, the archconservative of Digital Town, who be-

Iieves that humankind has gone far enough with enough progress.
Limdunk believes strongly that the good old days were the best
and that humankind needs to hold strongly to past values and be-
liefs.

2. Rudy Deru.one of the r is ingyoung voices in the town. is a more
moderate conservative who believes that we need to be very cau-
tious with any change and be very sure that no harm will come to
Digital Town if change takes place. Rudy is willing ro accept

sonte change, but only in very small amounts and onlv when the
time is right-and Rudy wants to decide when that time will
come.

3. Willie Wookwam, the wishy-washy middlc-of-the-roader around
town, is willing to accept change for a few minutes after one
speaker. but may have a change of mind in an instant to oppose
change after another speaker has finished.

4. Larty Vatsmeer, the moderate progressive of the group is willing
to support change for the good of the people in Digital Town.
Vatsmeer is especially in favor of change when it will benefit
Vatsmeer's own family directly.

5. Garcia Varull, the radical progressive of the town, is very willing
to support any change that will move humanity away from a poor
basement apartment into something more modern and camtort-
able for humanity.

Members of Digital Town (classroom) now must chose one of the
five positions for humanity to take and support their position with ev-
idence of what they have learned about the twentieth century.
A vote will then be taken to determine whether or not humanity
should move on to the next era. The consensus decision of the imag-
inary citizens of Digital Town will deferminc their own future and the
rest of humanity. (In reality, such decisions by people during the
twentieth century were key in deciding whether humans stayed tlte
way they were or progrcssed to new levels of development.)
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Cold War Simulation Teacher's Guide

ObJective: This simulation gives students a feel for the multiple levels
of competition between the Superpowers during the Cold War. lt helps
them to realize that the way that the Cold War ended in the real world
was not a foregone conclusion by any means.

Duration: 1-3 class periods.

Materlals: Hand out a copy of the Cold War Simulation rules handout
to everyone. Use a large wodd map that all can see. The pull down
type is the best for visual effect, but any Cold War era world map

could be made into a transparency for the game. Mark Communist
countries and allies with a red sticker and those that were pro-USA in
blue. Make sure that they are the kind that are easily removable like

those round price stickers that they sell for garage sales. Start by
marking the Superpowers and their staunchest all ies circa 1945 and
then add new stickers as countries declare for one camp or the other-
The awesome sight of the whole world quickly filling up with colored
stickers will give them a good sense for the geopolitics of the struggle
and let them see where their next move should be.
Reproducible game pieces are provided at the end of this section of the
book. Feel free to make as many as you need. lt is a good idea to have
several dozen of each kind cut out and stored in separate envelopes
before the game. lt is also very helpful to designate a couple of
students to help you hand out and collect pieces during the game.

Procedure:
1. Divide the students into three teams, The United States, The Soviet
Union, and the nonafigned countries. (Approximately 5 minutes).

?. Teams plan their moves according to the rules of the simulation.
(Approximately 5 minutes).

3. Teams negotiate with each other. (Approximately 5-10 minutes).

4. The teacher records students' moves on the map. (Approximately
5 minutes).

5. Resolve confficts according to the rules of the simulation. Make
any changes on the map that arise from wars. (Approximately 5
minutes).
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6. Repeat the above steps until there is a winner or all of the teams
have been eliminated. (See victory conditions in the rules that follow).

7. Debrief. (Approximately 5-10 minutes).

Teacher Recommendatlons:
1- Three groups are created by teacher's choice or at random- The
neutral or nonaligned countries are the toughest to play because they
may require a bit of prior knowledge to play in some cases. some pre-
reading on the subject or research by pfayers on their countries could
enhance the game. For the most part they just need to listen to both
sides equally and support the side that promises them the most. Try
and get them to think like the country they are playing. They do not
want to be left out of the gift giving by the superpowers or left
without af lies if a war breaks out, but would like to stay neut ral if at atl
possible. The best modef is modern India, which has received aid from
both, but never firmly committed to either the East or the west. For
the purposes of this game neutral countries do not grow economically,
they merely seek aid. They do not gain armies unress they conquer a
neighbor or receive aid from a superpower. They usually do not
activate their military forces unless attacked. They can not buy new
armies or navies each turn and never develop nuclear forces on their
own. lf a neutral attacks another neutral of equal military strength
the results are inconclusive unless they receive additional military aid
from a superpower. The war continues to the next turn at which point
either superpower may choose to intervene. For simplicity's sake
some smafler nations have been combined into regions to increase
playability, but it should be explained to students that in the real world
even the tiniest neighbors might still be antagonists.

2. caution students that the point of the game is to gain as much
advantage over the other side as possible without being dragged into a
war. lf the cofd war turns into a "hot war" then everybody loses.

3. coach the students on the various roles they can play within the
group. This will help those less familiar with role-playing know what to
do. Make sure everyone understands terms like hawk and dove before
you begin.
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4. The pace of the game will advance quickly once everyone grasps the
concept. There are many ways to beat your opponent with war being
only the last resoft. Should a war actually break out then the
Superpower that starts it must state whether it is a conventionaf war
or nuclear. Simply list the country on the board that started it and the
country that is being attacked (even if it was a neutral country that
attacked another neutral country). Then ask who would like to declare
for each side. Allow a few minutes to allow reluctant stragglers to
commit or stay neutral and for some countries to change sides at the
last minute if they wish. (This often happens in real wars). Once this
is done, count up the number of armies, navies, and nuclear bombs and
write them on the board in separate columns. The first force to be
dealt with is the nuclear bombs the defender takes the first hits and
then the attacker. (See rules for nuclear combat below). The country
whose capitol is destroyed is immediately out for the rest of the game
and any others subsequently attacked. Sometimes this will shock
others into making peace and other times nataons will fight on to the
bitter end to seek revenge even if they know it means their own
destruction. After any nuclear conflicts have been resolved the rest
of the combat is resolved with conventional forces. Simply remove
forces from each column as they cancel each other out. The side with
the most forces remaining wins. lf no side has a clear victory, the
conflict goes on for another turn. lf one side has only navies left and
the other side has no forces left the navies may be converted into
marines and invade in the same way as armies except at half strength.
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Debrlefing:
1. How real did this feel? Are you glad it turned out the way it did or
terrified of the prospect? What would the world be like today if it had?

2. Why do you suppose the two superpowers felt they needed to
compete in every area? What did they think would happen if they would
lose?

3. Which of these areas of competition were tried in the actual Cold
War and why? Which ones were most successful?

4. Who has the advantage at the beginning of the game? Who do you
think usually wins? Who won the real Cold War? Why?

5. What would the world be like if the Cold War were still going on
today?
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Cold War Simulation

Purpose of the game: to understand the nature of competition
between the Soviet Union and the U.S. during the Cold War.

Sequence of Play:
1. The US starts out with 75 points and the USSR 65. The teacher
rolls one random event for each superpower on the random events
chart and adjusts the map or point totafs accordingly.
2. Each team chooses how their income will be spent. Deduct the
number of income points spent from the total. A Superpower may
purchase tokens that represent economic, food or military aid, to be
given away to neutral countries. These tokens will later be distributed
to neutral countries to gain their support. The Superpowers may also
choose to spend their points on internal improvements that are listed
below. Superpowers must spend all of their points each turn, but
undistributed tokens may be spent on themselves.
3. After discussing among your team your choices for distribution,
submit them in writing to the teacher. All moves are turned in
simultaneously and take effect immediately. Once they are written
down they cannot be changed. Each turn represents one year.
4. As countries declare their alliances place control markers of the
appropriate color on the map and adjust the point totals and income
for each superpower for the following year.

Rules:
There are three teams, The United States, The Soviet Union, and the
nonaligned countries. The US and the USSR try to sway the neutral
countries to their alliance to achieve world domination. This can be
done through giving them economic, food or military aid, or by military
conquest. The Superpowers may designate the number of tokens of
each kind that they wish to give to a neutral nation. Those points are
no longer part of that nations total. When a country agrees to become
an ally of a superpower their strength points get added to the
superpowers total. This number is afso printed on that nation or
region's card. Each country has a given number of economic, food or
military aid points it desires before committing to one side or the
other. This is printed on that nation or region's card. These numbers
are merely goals however, the nation may agree to commit to one side
or the other at any time they wish.
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Domestic spendlng options for the Superpowers:

1. Internal Development. Each point invested in economic power
increases the nation's income by one point the foffowing turn and every
turn thereafter. This is done by purchasing economic aid cards and
spending them on your own country.

2. The Arms Race. These conventional military forces are the same
as military aid cards but are retained by the superpower for use at
home and abroad. They come in two types: armies or navies. A
superpower must have at feast one naly to deploy forces on another
continent. One navy is needed for each new continent that may not be
reached from your home country by land. Military power may be used
in a conventional war against any country. lf their defensive strength
is overwhelmed the country becomes a satellite. lf the other
superpower traes to take the same country in the same year, a civil
war breaks out, and the forces fight until there is a victor. Each turn
new forces may be added. At any time a superpower may decide to
withdraw or escalate the conflict to a nuclear one. Use of nuclear
force removes a neutraf country or region from the game permanently
and may provoke a nuclear war with the other superpower if it has
vowed to protect it.

3. Nuclear arms. Each nuclear arm purchased can be used to
destroy the capital city of one country. A destroyed country is then
out of the game. The other superpower may choose to retaliate with
everything that they have by launching a nuclear attack of any kind,
anywhere. lf a superpower is the victim of an attack, they may only
respond with 90% of their forces because some of their forces would
be destroyed in the initial attack.

4. The Space Race. A country must invest in the space race if it
wishes to build Intercontinental Ballistic Missiles. Each point spent on
the space race increases your economy by one point.
1 card = long range bombers. Your country may now drop atomic
bombs by air. This means that its planes may still be shot down by the
enemy's conventionaf forces, however.
2 cards = rockets. You may use them to destroy the army of a
neighboring country or deliver an atomic bomb to destroy their capitol
3 cards = medium range missiles. You may use them to destroy the
arrny of any country on the same continent as you are or deliver an
atomic bomb to destroy their capitol.
4 cards = long range missiles. You may use them to destroy the army
of any country in the world or deliver an atomic bomb to destroy their
capitol.



5 cards = moon landing. You are the envy of the whofe world! Gain one
free economic aid card, one free military aid card and add +1 to your
economy.

6 cards = missife defense system. You may destroy one incoming enemy
missile for each additional space card purchased from now on.

Victory Conditions:
The first superpower to reach 150 points or eliminate the other superpower
wins the game. The neutral countries can win if both superpowers have
been wiped out and they are still intact. lt is possible for everyone to win if
a nuclear war has been avoided and no countries have been destroyed. lt
is also possible for everyone to lose if a nuclear war has occurred and all
countries have been destroyed.
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Boles on a team:
Individuals on each team will play one of the following roles:
A. War hawk: pro-military, eager for a confrontation, looking for a
showdown.
B. Doves: believe in peace at all costs, do not like war under any
circumstances, especially fearful of nuclear war.
C. Diplomats: will always try to negotiate a compromise with the other
superpower or try to persuade neutral countries to join your side.
D. Scientists: wilf try to advance knowfedge of space.
E. lsolationists: are in favor of staying out of other countries'
business.
F. Businessmen: want to have peace to trade with other countries,
but like to sell things to the military too. Support whatever helps your
nation's income.
G. Farmers: want countries where they can sell their food. They will
sell food to just about any country they can.
H. Reformers: want to improve things at home first, Feel that wars
are a waste of money.
l. Dissidents: people who are unhappy with their own government.
They like the other superpower better and can be persuaded to defect
to the other side, but it is usually more fun to stay home and complain
all the time.
J. Patriots: people who fove their country and feef that it can do no
wrong. They have a hard time understanding why everybody doesn't
want to be like them.
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Random Events Table: Roll a 2O-sided die

j - new invention +1 economic point

2- technology becomes outdated -1 economic point

3- bumper crop gain I food aid token

4- crop failure lose 1 food aid token

5- epidemic -1 economic point

6- medical breakthrough +1 economic point

7- revolution in neutral country of
teacher's choice

reroll: 1-1 0 it becomes an ally of the US,
11-2O an ally of the USSR

8- revolt in neutral country or
region of teacher's choice lose I ally

9- labor unrest -1 economic point

I O- increase in productlvity + 1 economic point

1 1- civil unrest lose one military aid token

12- patriotic movement gain one free military aid token

13- strong leader +1 economic point and
qain one free economic aid token

l4- weak leader
-1 economic point and
lose one free economic aid token

15- shortages/inflation -1 economic point

I 6- surpluses/deflation -1 economic point

'17- 
scandal lose one economic aid token

18-reform movement gain one economic aid token

19- crime/drug problem -l economic point

20- law and order movement +1 economic point
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Country: India
Location: Asia
Goals:
economic: 5
food: 5
military: 5
Strength: 5

Country:
Afghanistan
Location: Asia
Goals:
economic: I
food: I
military: 1
Strength: 2

Country:
Pakistan
Location: Asia
Goals:
economic: 3
food: 1
military: 4
Strength: 4

Country: Iran
Location: Asia
Goals:
ecsnomic: 2
food: 1
military:4
Strength: 4

Country: Iraq
Location:
Middle East I
Goals:
cconomic :2  |
food: I I
military: 2
Strength: 3 |

Region: West
Africa
Countries:
Ghana, Nigeria,
Dahomey,
{,Ipper Volta,
Ivory Coast,
Liberia, Sierra
Leone, Guinea &
others
Goals:
economic: 5
food: 5
military: 3
Strength: 5

Region:
Southeast Asia
Countries:
Thailand,
Malaysia,
Singapore &
Brunei
Goals:
economic: 2
food: 3
military: I
Strength: 3

Country: Israel
Location:
Middle East
Goals:
economic: 2
food: I
military: 4
Strength: 2

Region: Arabia
Countries:
Saudi Arabia,
Yemen, Oman,
Kuwait,
Bahrain, I.IAE &
Qatar
Location:
Middle East
Goals:
economic: I
food: I
military: 5
Strength: 6

Region:
Southern Asia
Countries:
Burma,
Bangladesh,
Nepal, & Bhutan
Location: Asia
Goals:
economic: 2
lood: 4
military: 1
Strength: 3

Country:
Indonesia
Location: Asia
Goals:
economic: 4
food: 3
military: 2
Strength: 2

Region:
Indochina
Countries:
Vietnam, Laos,
& Cambodia
Goals:
economic: 3
fbod: 3
military: 3
Strength: 3

Region: Oceania
Countries:
Australia, New
Zealand, Papua
New Guinea,
Fiji, Samoa &
others
Goals:
economic: 1
food: 2
military:2
Strength:4

Region: The
Sahara
Countries:
Morocco,
AlgeriS, Tunisia,
Libya, Mali,
Chad, Niger, &
Mauritania
Goals:
economic: 4
food: 4
military: L
Strensth: 3

Region: Horn of
Africa
Countries:
Sudan, Ethiopia,
Djibouti, &
Somalia
Goals:
economic: 4
food: 5
military: 4
Strength:4
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Country:
Philippines
Location: Asia
Goals:
economic: 4
food: 4
military:3
Strength: 2

Country:
Taiwan
Location: Asia
Goals:
economic: 2
food: 1
military: 5
Strength: 3

Region: Central
America
Countries:
Guatemala, El
Salvador,
Honduras,
Belize &
Nicaragua
Goals:
economic: 4
food:4
military: 4
Strength: 2

Region: The
Congo
Countries:
Zaite, Congo,
Gabon,
Equatorial
Guinea, Sao
Tome &
Principe,
Cameroon. &
Central Afr.
Rep.
Goals:
economic: 5
food:4
military: 4
Strength: 3

Country: Egypt
Location: Africa
Goals:
economic: 3
food: 1
military: 5
Strength: 5

Country:
Sweden
Location:
Europe
Goals:
economic: I
food:0
military: I
Strength: 3

Country:
Finland
Location:
Europe
Goals:
economic:
food: O
military: I
Strength: 2

Country:
Yugoslavia
Location:
Europe
Goals:
economic: 3
food: 1
military: 3
Strength: 2

Country: Spain
Location:
Europe
Goals:
economic: 2
food: O
military: 1
Strength: 2

Country:
Portugal
Location:
Europe
Goals:
economic: I
food:0
military: 2
Strength: 2

Country:
Mexico
Location:
Central America
Goals:
economic: 5
food: I
military: 1
Strcngth: 2

Country:
Panama
Location:
Central America
Goals:
economic: 3
food: I
military:3
Strength: 1

Country: Cuba
l.ocation:
Caribbean
Goals:
economic: 4
food:1
military:3
Strength: 2

Country:
Colombia
Location: South
America
Goals:
economic: 3
food: I
military:2
Strength: 2

Country: Chile
Location: South
America
Goals:
economic: 3
food: 1
military: 2
Strength: 3
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Region:
Northern South
America
Countries:
Venezuela,
Surinam,
Guyana
Goals:
economic: 3
food: 3
military: 1
Strength: 4

Region:
Southern Aftica
Countries:
South Africa,
Zambia,
Mozambique,
Rhodesia,
Lesotho, &
Swaziland
Goals:
economic: 3
food: 2
military: 4
Strength:4

Region: Eastern
Africa
Countries:
Madagascar,
Tanzania,
Kenya,
Mozambique,
Malawi,
Rwanda, &
Burundi
Goals:
economic: 4
fbod: 4
military:4
Strength: 3

Region:
Caribbean
Countries:
Haiti,
Dominican
Republic,
Bahamas,
Jamaica &
others
Location:
Caribbean
Goals:
economic:
food:4
military: I
Strensth: 3

Region: The
Levant
Countries:
Lebanon,
Jordan, & Syria
Goals:
economic: 3
food: I
military: 4
Strength: 6

Country:
Paraguay
Location: South
America
Goals:
economic: I
food: 1
military: 1
Strength: 1

Country: Brazll
Location: South
America
Goals:
economic: 4
food: I
military: 2
Strength: 4

Country:
Ecuador
I-ocation: South
America
Goals:
economic: I
ftrod: 1
military: I
Strength: I

Country: Peru
Location: South
America
Goals:
economic: 2
food: 2
military:2
Strength: 2

Country: Bolivia
Location: South
America
Goals:
economic: 1
food: I
military: 2
Strength: 2

Country:
Argentina
Location: South
America
Goals:
economic: 2
food: 2
military: 3
Strength: 3

Country:
Uruguay
Location: South
America
Goals:
economic: I
food: I
mil itary:1
Strength: 1

Country: China
l.ocation: East
Asia
Goals:
economic: 5
food: 6
military: 5
Strength: lO


