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Best practices of teaching social studies

Development of chronological thinking

	Examples of strategies

	Calendar time

	People and events in time

	Time lines
	Sequential order

	Continuity and change
	Context for events

	Difference between past, present, and future
	Cause and effect


Utilization of historical sources

	Examples of sources and uses

	Data in historical/contemporary maps
	Different historical perspectives

	Visual data from maps/tables
	Mathematical data from graphs/tables

	Author or historical source
	Literal meaning of historical passage


	Analysis and interpretation (ex. music diaries, film, art, cartoons, etc.)


Critical examination of historical interpretations

	Examples of strategies for critical analysis

	Fact versus opinion
	Multiple points of view

	Illustrations in historical stories documents
	Reasons/causes for multiple POV


	Author or source of historical narrative
	Causes and results

	Impact of opinions on the perception of facts
	Recognition of bias

	Central issues or problems in the past and present
	


Employment of historical research skills

	Research skills used to enhance understanding of historical events

	Historical events (time and place)
	Credibility of evidence

	Facts, folklore, and fiction
	Historical questions

	Primary sources
	Secondary sources

	Create interpretation: (ex. Storytelling, role playing, diorama, simulation, group projects, skits and plays, History Day projects, mock trials, speeches, research paper, debates, etc.)

	Awareness of plagiarism and works cited

	Conclusion


Decision making and evaluation

	Issues, controversies, problems, and developments related to social studies

	Identify issue or problem
	Formulate position or course of action

	Identify relevant developments of issue/problem
	Evaluate alternative courses of action


Icebreaker - Family world maps

Place a large map of the world on the wall and have each student push-pin his or her name to the wall, then attach strings to the push pin that go to the different countries their ancestors came from.  This will lead naturally into asking for oral histories from older (over 50) members of the family.

Sample enduring understandings and essential questions

Enduring understandings

U.S. History

· Important political, economic, and social changes have had an impact on the United States.

· Dramatic shifts occurred in U.S. demographic patterns in the nineteenth and twentieth centuries as a result of migration within and immigration to the United States.

· Individuals can have a significant effect on history.

World Geography

· Political, economic, social, and environmental factors contribute to the growth, distribution, movement, and characteristics of world population.

· Some aspects of cultures change while other aspects maintain continuity.

World History

· Individuals, groups, and societies have the opportunity to make significant political choices and decisions that have consequences.

U.S. Government

· Several important reasons contributed to the growth of representative government in the United States.

· The U.S. Constitution created a national government composed of three branches, each of which has a unique structure and function.

· Citizens of the United States have both rights and responsibilities.

Economics

· Economic ideas and decisions made in the past have influenced the present.

· Scientific discoveries and technological innovations have had a significant economic impact on households, businesses, and governments.

Essential questions

Government and Politics

· What are the various forms of government and how did they affect ancient civilizations?

· Who should govern or rule?

· Should the majority always rule?

· Why do we have rule and laws?

· Who should make the rules and laws?

· Is it ever OK to break the law?

· To what extent should society control individuals?

· How do governments balance the rights of individuals with the common good?

· What are "inalienable rights"?

· Should ___ be restricted or regulated?  When? Who decides?

· How do the structures and functions of government interrelate?

· How do different political systems vary in their toleration and encouragement of change?

· How do politics and economics interrelate?

· How do personal responsibilities and civic responsibilities differ?

· Can an individual really make a difference?

· What are the roles and responsibilities of citizens in a democracy?

· What is a good citizen?

· How do citizens (both individually and collectively) influence government policy?

· What is power?  What forms does it take?

· How is power gained, used, and justified?

· How can abuse of power be avoided?

· Is a two-party system best?

· What constitutes a great leader?

· Are great leaders made or born (nature or nurture)?

· How do individuals make a difference?

· How have government policies sustained social inequalities in the United States?

· What are the responsibilities and roles of citizens in a democratic nation?

· How has the struggle between states’ rights and federal power played out over time?

· How has the government’s commitment to “establish justice” changed over time?

· How has the definition of “justice” changed historically to become more inclusive?

· Should commitment to the ideals in the Constitution extend beyond our borders?

· What is the government’s responsibility to promote the general welfare?

· Should the government be more hands-on or hands-off with regard to the economy?

· Historically, why is there a struggle between security and liberty?

Historical analysis and interpretation

· Why study history?

· What can we learn from the past?

· How have historians and archaeologists learned about the ancient past?

· How am I connected to people in the past?

· To what extent is history different from the past?

· How do we know what happened in the past?

· What can we legitimately infer from artifacts?

· What should we do when primary sources disagree?

· Who do we believe and why?

· Whose “story” is it?

· Is history inevitable biased?

· Is history the story told by the “winners”?

· What causes change?  What remains the same?

· How do patterns of cause and effect manifest themselves in the chronology of history?

· Is it always true that those who do not learn from history are doomed to repeat it?

· From whose point of view is this history being told? What voices are we hearing and not hearing?

· How credible is the source?

World history

· Early humans: What makes us human?

· Ancient Mesopotamia: What does it mean to be civilized?

· Ancient Egypt: "Contrary to popular belief, Egypt was actually not among the most important ancient civilizations." Do you agree or disagree?

· The roots of Western civilization: Hebrews, Greeks, and Romans: What is the best set of rules for people to live by?

· The fall of the Roman Empire: Is the United States now in the position that the Roman Empire was in during its final years?

· Imperial China and feudal Japan: Was imperial China really more advanced than feudal Japan and Europe?

· Empires and kingdoms of Sub-Saharan Africa: Did contact with non-African civilizations (Europe and the Middle East) help or hurt the kingdoms and empires of sub-Saharan Africa?

· Civilizations of the Americas: "The Spanish conquest marked the beginning of a dark age in the history of the Americas." Do you agree or disagree?

· The rise of democracy in Western Europe: Can people be trusted to govern themselves?

· The rise and fall of the Soviet Union: Did Communism improve life?

· Modern Africa: What unifies modern Africans?

· The modern Middle East: What is the best way to achieve peace in the Middle East?

· How has the world changed, and how might it change in the future?

United States history

· Review of the early United States: "The period between 1760 and 1865 was created by the elite, for the elite." Do you agree or disagree?

· The Constitution: Can people be trusted to govern themselves?

· Manifest Destiny: Was manifest destiny just?

· The Civil War: Should the North and the South reconcile their rocky marriage or divorce?

· Did the Civil War create a more perfect union?

· The Industrial Revolution and the Progressives: Do you agree or disagree with Calvin Coolidge's quote, "What's good for business is good for America?"

· Is progress good?

· Immigration: Is immigration a benefit or a detriment to the United States?

· The 1920s and the Great Depression: 

· Were the 1920s really "roaring" and the 1930s really "depressing"?

· “The 1920s were to the 1930s like a wild party is to the day after the party." Do you agree or disagree?

· World War II: Was World War II really a "good war" for the United States?

· The Cold War: Should the U.S. be praised or condemned for its efforts in the Cold War?

· The Civil Rights Movement: Was the civil rights movement a "smashing" success? 

· Should Americans use nonviolence or "any means necessary" to rectify social injustice?

· Women's rights: "Since the 1800s, women have not made significant progress in obtaining equality with men." Do you agree or disagree?

· How have global relationships with other nations changed for the U.S. throughout its history?

· What problems do countries confront during expansion?

· What were the causes, events, and outcomes of the U.S. Civil War and what was its impact on the United States?

· Are we becoming the nation we set out to be?

· How did the United States become the world power?

· What issues determine our involvement in foreign affairs?

· Why did the United States abandon its traditionalist isolationist foreign policy?

· Who is an American? Says who?

· Who is a terrorist? Says who?

Geography

· Why is “where” important?

· Why is/was __________ located there?

· Why did people settle there? Why did people leave there?

· What makes places unique and different?

· What defines a region?

· How do a region’s geography, climate, and natural resources affect the way people live and work?

· How does where I live influence how I live?

· Why do people move?

· What story do maps and globes tell?

· How and why do maps and globes change?

· How do maps and globes reflect history?

· How does geography influence history?

· How do geographic factors influence the rise of civilizations?

Economics

· Why do we have money?

· What price progress?

· What is the difference between needs and wants?

· How does something acquire value?

· How much should things cost? Who decides?

· Who should produce goods and services?

· How does the free market system affect my life? Our community?  Our society? The world?

· Should government regulate business and economy?

· What goods and services should the government provide?

· Who should pay? Who should benefit?

· Should everyone be expected to work?

· What does it mean lo "make a living"?

· How does technological change influence people’s lives?  Society?

· What social, political, and economic opportunities and problems arise from changes in technology?

Culture

· What role has technology played in the rise of ancient civilizations?

· How did cities emerge?

· How did early people eventually create a stable food supply?

· What caused specialization of labor?

· How did social levels evolve?

· How does a culture become highly developed?

· How are the 5 characteristics of a civilization found in ancient Mesopotamia, Egypt, India, China, Greece, and Rome?

· What does it mean to be “civilized”?

· Are modern civilizations more civilized than ancient ones?

· Why should we study other cultures?

· Who are the “heroes” in a culture and what do they reveal about the culture?

· How and why do we celebrate holidays?

· What are the significant symbols and icons of civilizations and cultures?

· Who and what do we memorialize?

· What happens when cultures collide?

· How are all religions the same?

· How and why do beliefs change?

· Why do people fight?  Is conflict inevitable?

· What is worth fighting for?

· Is there a “just” war?

· What is revolution?  Are revolutions inevitable?

· How has the cultural identity of America changed over time?

· In what ways is the United States both geographically and culturally diverse?

Possible categories to use in a history rubric

	Scoring Categories:
	Highest Score
	Lowest Score

	Point of View
	Very Clear
	Erratic

	Organization of Information
	Skillful
	Erratic

	Historical Knowledge
	Detailed
	Little/often tangential 

	Degree of significance of issues
	Most significant
	Little/often tangential

	Reasons, evidence
	Appropriate
	Generalizations

	Examples
	Relevant
	Limited

	Primary source materials
	Well-represented
	Rarely

	Cause & Effect
	Complex analysis
	May sequence

	Compare/contrast events, people
	Thoughtful
	May name a few

	Various other points of view
	Carefully considered and incorporated
	Rarely considered

	Links to the present
	Accurately and insightfully
	Not attempted

	Geographic knowledge
	Detailed and accurate
	No mention of places

	Historical / factual
	Few or no errors
	Extreme errors

	Communication
	Clear and effective
	Mostly incomprehensible


Learning with projected images

The best images 

· are clearly tied to your content standards and teaching objectives.

· illustrate key events or concepts.

· graphically show human emotion, drama, suspense, or interaction.

· have the potential for students to step into the scene and bring it to life.

· are interesting or unusual.

Project images that are large and clear

Identify the best wall on which to project images. The wall should be located in an area of the room that you can make fairly dark. With too much light, the image will be difficult to see, and students will have trouble locating fine details.  If your room is too dark with the lights off, use a table lamp to add soft, unobtrusive lighting. When you project a transparency on the wall, make the image as large as possible. The larger the image, the more interaction and excitement it will generate. You can easily create a large screen by covering the wall with butcher paper.

Carefully sequence your questions.  First, ask students to record in their notebooks their responses to a question. You can circulate and review (or check off) students' responses, and then ask volunteers to share their ideas.  Then assign half of the class one question, such as, “Where do you think this is happening?” while the other half works on another question, such as, “When do you think this is happening?” Have the students on each side mutually agree on a response and present it, along with evidence from the image that supports their response, to the other half of the class.

Finally, ask the students to write a short caption that explains what is happening. Or, have them write a newspaper headline to summarize the pictured event. Have students share their captions or headlines with a neighbor, or ask volunteers to read them aloud to the entire class.  Be sure to link each successive question to the questions preceding it.

Viewing images and then doing sequenced activities

Step 1: Gathering Evidence 

Start by telling students to think of themselves as detectives, and to regard the projected image as a scene from a time or a place that they need to investigate. At this level, their task is to look for evidence-details that may reveal something about the scene. Explain that the evidence should be things they could actually touch if they were able to step into the scene.

· What do you see in this image?

· What are some key details, or pieces of evidence, you see?

· How would you describe the scene and the people?

· What do you hear or smell in this scene?

Step 2: Interpreting evidence 

Have your students interpret the details or evidence they gathered in the scene. Have them formulate ideas or make inferences based on the existing evidence, such as the time period, place, or people in the scene. As they share their ideas, encourage them to state their interpretation, then follow up with a "because" statement that cites their supporting evidence. Typically, questions at this level are what, when, why, here, and who questions.

· What do you think is the approximate date of this scene? Give one piece of evidence to support your answer.

· Where might this scene have taken place? Give two pieces of evidence to support your answer.

· What do you think is happening in this scene? Be prepared to support your opinion with two pieces of evidence.

Step 3: Making hypotheses from evidence 

Now the students must use the evidence and their own critical thinking skills to determine the "motives" behind the scene they are investigating. Have them make hypotheses about what is happening and why. Typically, questions at this level are why and how questions that require higher-order thinking skills such as justifying, synthesizing, predicting, and evaluating.

· How do you think these people were feeling at this time and place?

Step 4: Challenging students to read about the image and apply what they learn

Once students have analyzed the image, they are ready to read something about it in order to answer questions, fill in content gaps, further their knowledge, and enrich their understanding.  

When students, especially those without strong linguistic skills, experience success at interpreting visuals, they are more motivated to read.  You may want to invite these students to come up to the projected image, touch a detail they found interesting, and interpret it based on what they see and read.

Historical paintings – “Behind the Paintbrush”

When the class is analyzing a historical painting, use an approach termed "Behind the Paintbrush" to raise the level of thinking and enrich the discussion.  Ask students to step into the artist's shoes. As the artist, what are you thinking as you create this picture? Why are you painting this scene in this way? What are you trying to show? What are your opinions about the event or the people you are depicting? This type of question asks students to hypothesize about the artist's motivations, a step beyond analyzing the painting from the perspective of a viewer.
Analyzing primary sources

Primary source documents include maps, documents, reports, photographs, letters, diaries, posters, and recordings created by those who participated in or witnessed the events of the past. Their use in all classrooms, all subjects allows students to touch the living past, to occupy the role of historian within that subject area. Perhaps most importantly the use of primary sources allows students to see that textbooks and other contemporary writings about the past---or even present---events is merely an interpretation that is shaped by the era, biases, and values of those who write them. 

Primary source documents are excellent examples of texts we read to learn; students must also learn to read them. Thus using them also allows you to integrate writing and speaking in the reading curriculum as students, working as historians, create their own interpretations based on their readings of these archives. 

When selecting one for a lesson

Consider

· Language

· Design and structure 

· Materials 

· Form and function 

· Size 

· Voice, tone, style 

Questions for students about it
· In what context was this document created?

· Why did the individual choose this form or medium? 

· What do the visual components of the text convey in terms of its meaning or status? 

· Who authored/created it? 

· For what purpose? 

· Under what circumstances? 

· Where did this document---e.g., article, art work, cartoon---originally appear? 

· What alternative interpretations might you offer based on this same document? 

· For whom did they create it? 

· What biases or other cultural factors might have shaped the message of this document? 

· Why are you looking at it now? 

· What question are you using this document to answer? 

· Is this document consistent with what we now know of the historical record from that time?

· Whose point of view is this document representing?

· What other perspectives are represented through other documents from this time or event? How does their story compare with that of the others? 

· What limitations---self-imposed or otherwise---might affect the validity of or ability to generalize beyond this information?

· How can I verify the information in this document?

· Is the account believable?  Is the account backed by other sources?

· Are there perspectives (e.g., slaves, the poor, immigrants) which are not represented through these or other primary source documents? If so, who represents their story/experience---and why should I believe them?

· How is one supposed to feel about the topic being presented?

· How is this document interpreted today---and if differently than in the past, why? 

· What are the facts? 

· What are the opinions (if comparing the primary source document against a textbook or article written later)? 

· What criteria are most useful and appropriate to consider when evaluating the perspective or veracity of a primary source document? 

A lesson for separating primary & secondary sources

Objective: Students will be able to form an initial concept of what historians call primary and secondary sources and learn how to interpret conflicting primary sources. (one class period)

Send a group of students on an errand to the school library or multimedia center (e.g., to borrow the "best" dictionary). White they are gone, stage an event to which the students remaining in the classroom will be eyewitnesses. It should surprise students but not upset or disturb them. Two that have been used successfully rely on an unexpected classroom visit: (a) Ask the principal to come into your class unexpectedly, sneak up behind you, and say, "Boo!" Surprised, you spill a cup of water. (b) Ask a colleague to come into your classroom unexpectedly and recite a poem very dramatically while you look on in surprise.  Then, the unexpected visitor leaves.

Ask students immediately to write down legibly an eyewitness account of exactly what happened. Tell them not to talk with one another, but to rely only on their memory. They should be sure to record all the details: the time at which the person came into the room, what he or she was wearing, saying, and doing; what the teacher did in response, the expression on the teacher's face, any words that were spoken, and a[[ physical movements.

Congratulate students on having just written what historians call a primary source.  Explain to them that this was a pretend event for the purpose of teaching an important idea about history.  When the committee returns with the dictionary, ask one of them to open it and read aloud the definition of primary (e.g., "first in time or order of development").  Explain that a primary source is one that is written at the time the event occurred by someone who was there.

Explain that secondary sources are accounts of an event written by a person or persons not present but who use primary sources as the basis for interpreting what happened. The group that had been out of the room now is welcomed back and given the task of composing a brief written account of what happened. They have nothing to rely on but their classmates' primary accounts.  Have each student read aloud his or her primary account and instruct the committee to listen carefully. After each eyewitness has spoken (and inevitably there are differences), the group members confer with one another and write a secondary source, which is read to the class.  

Ask the eyewitnesses to judge the quality of the secondary account. This should create some lively discussion.  Lead a discussion on this question: How and why did our primary sources differ from one another?  Then, review the difference between primary and secondary sources.  

Ask students to write down the definition of primary and secondary sources and to contrast the two. Ask several students to read their definitions aloud. Collect them to read later.  Ask students to decide whether a diary is a primary or a secondary source. (This will be difficult, allowing the teacher to assess where the difficulties tie.) 

Digital documentaries

Students can combine video editing and a narrative to produce digital documentaries.  The best digital documentaries identify an unresolved question and adopt a distinctive point of view, and they can be supplemented with written analysis about the topic by the students.  One can use iMovie or PowerPoint to do it.  The four steps:

1. Research the topic.

2. Construct meaning from the available multimedia.

3. Craft a written story to accompany the movie.

4. Present.

Through digital documentaries, social studies teachers could have their students do oral histories or interviews or reenactments of historical events.  

Rubric for analyzing primary sources

	
	Exemplary
	Adequate
	Minimal
	Attempted

	Analysis of

Document
	In-depth analysis and interpretation of 

the document; distinguishes between fact and opinion; explores reliability of 

author; compares and contrasts author's point of  view with views of others
	Offers accurate analysis

of the document


	Demonstrates only a

minimal understanding

of the document


	Reiterates one or two facts from the document but does not offer any analysis or interpretation

of the document



	Knowledge of

Historical Context
	Shows evidence of

thorough 

knowledge of 

period in which source was written; relates primary source to specific historical context in which it was written
	Uses previous general historical knowledge to examine issues included in document


	Limited use of previous

historical knowledge

without complete

accuracy


	Barely indicates any

previous historical

knowledge



	Identification of Key Issues / Main Points
	Identifies the key issues and main points included in the primary source;

Shows understanding of author's goal(s)
	Identifies most but not all of the key issues and main points in the primary source
	Describes in general

terms one issue or concept included in the primary source
	Deals only briefly and vaguely with the key issues and main points in the document

	Resources
	Uses several outside resources in addition to primary source
	Uses 1–2 outside

resources in addition to primary source
	Relies heavily on the

material/information

provided
	Relies solely  on the material /information

provided; no evidence of 

outside resources

	Identification of Literary Devices
	Analyzes author's use of literary devices such as repetition, irony, analogy, and sarcasm
	Mentions author's use of literary devices but does not develop fully
	Does not discuss author's use of literary devices
	Does not discuss author's

use of literary devices



	Understanding of Audience
	Shows strong

understanding of

author's audience
	Shows some

understanding of author's audience
	Shows little

understanding of author's audience
	Shows no understanding

of author's audience


Worksheets for analyzing primary sources

Written Document Analysis

	1.
	Type of document (Check one): 

 SHAPE 




	2.
	Unique physical qualities of the document (Check one or more):

 SHAPE 




	3.
	Date(s) of document: 
___________________________________________________________________________

	4.
	Author (or creator) of the document: 
___________________________________________________________________________

Position (Title): 
___________________________________________________________________________ 

	5.
	For what audience was the document written?
___________________________________________________________________________

	6.
	Document information (There are many possible ways to answer A-E.) 

A. List three things the author said that you think are important: 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________

B. Why do you think this document was written?
________________________________________________________________________
________________________________________________________________________

C. What evidence in the document helps you know why it was written? Quote from the document.
___________________________________________________________________________
___________________________________________________________________________

D. List two things the document tells you about life in the United States at the time it was written:
___________________________________________________________________________
___________________________________________________________________________

E. Write a question to the author that is left unanswered by the document:
___________________________________________________________________________
___________________________________________________________________________


Photo Analysis

	A.
	Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine individual items. Next, divide the photo into quadrants and study each section to see what new details become visible.

__________________________________________________________________________

  

	B.
	Use the chart below to list people, objects, and activities in the photograph.

 SHAPE 


 

	 
	Based on what you have observed above, list three things you might infer from this photograph.

__________________________________________________________________________

__________________________________________________________________________

__________________________________________________________________________

 

	A.
	What questions does this photograph raise in your mind?

__________________________________________________________________________

__________________________________________________________________________

  

	B.
	Where could you find answers to them? 

__________________________________________________________________________


__________________________________________________________________________


Political Cartoon Analysis

	Level 1

	Visuals
	Words (not all cartoons include words) 

	List the objects or people you see in the cartoon. 
	Identify the cartoon caption and/or title. 

Locate three words or phrases used by the cartoonist to identify objects or people within the cartoon.

Record any important dates or numbers that appear in the cartoon. 

	Level 2

	Visuals
	Words

	Which of the objects on your list are symbols? 

What do you think each symbol means? 
	Which words or phrases in the cartoon appear to be the most significant? Why do you think so? 

List adjectives that describe the emotions portrayed in the cartoon. 

	Level 3

	Describe the action taking place in the cartoon.

Explain how the words in the cartoon clarify the symbols. 

Explain the message of the cartoon.

What special interest groups would agree/disagree with the cartoon's message? Why?


Poster Analysis 

	1.
	What are the main colors used in the poster?
___________________________________________________________________________

	2.
	What symbols (if any) are used in the poster?
___________________________________________________________________________ 

	3.
	If a symbol is used, is it

clear (easy to interpret)? ________________________ 

memorable? _________________________________ 

dramatic? ___________________________________ 

	4.
	Are the messages in the poster primarily visual, verbal, or both?
___________________________________________________________________________

	5.
	Who do you think is the intended audience for the poster?
___________________________________________________________________________

	6.
	What does the Government hope the audience will do?
___________________________________________________________________________

	7.
	What Government purpose(s) is served by the poster?
___________________________________________________________________________

	8.
	The most effective posters use symbols that are unusual, simple, and direct. Is this an effective poster? ____________________________________________________________


Map Analysis

	1.
	Type of Map (Check one):
____ Raised relief map          ____ Topographic map                   ____ Political map
____ Contour-line map          ____ Natural resource map             ____ Military map
____ Bird's-eye view             ____ Artifact map                            

____ Satellite photograph/mosaic                                                   ____ Pictograph
____ Weather map                  ____ Other ( )

	2.
	Unique physical qualities of the map (Check one or more):
____ Compass                      ____ Handwritten                        ____ Date
____ Notations                      ____ Scale                                   ____ Name of mapmaker
____ Title                               ____ Legend (key)                      ____ Other

	3.
	Date of map: 
___________________________________________________________________________

	4.
	Creator of the map: 
___________________________________________________________________________

	5.
	Where was the map produced? 
___________________________________________________________________________

	6.
	Map information

A. List three things in this map that you think are important:

1. _____________________________________________ 
2. _____________________________________________ 
3. _____________________________________________ 

B. Why do you think this map was drawn?
___________________________________________________________________________
___________________________________________________________________________

C. What evidence in the map suggests why is was drawn?
___________________________________________________________________________
___________________________________________________________________________ 

D. What information does the map add to the textbook's account of this event?
___________________________________________________________________________
___________________________________________________________________________ 

E. Does the information in this map support or contradict information that you have read about this event? Explain.
___________________________________________________________________________
___________________________________________________________________________ 

F. Write a question to the mapmaker that is left unanswered by this map.
___________________________________________________________________________
___________________________________________________________________________ 


Artifact Analysis

	1.
	Type of artifact

Describe the material from which it was made: bone, pottery, metal, wood, stone, leather, glass, paper, cardboard, cotton, wood, plastic, other material.
___________________________________________________________________________

	2.
	Special qualities of the artifact

Describe how it looks and feels: shape, color, texture, size, weight, movable parts, anything printed, stamped or written on it.
___________________________________________________________________________

	3.
	Uses of the artifact

A. What might it have been used for? _________________________________

B. Who might have used it? ________________________________________

C. Where might it have been used? ___________________________________

D. When might it have been used? ___________________________________

	4.
	What does the artifact tell us? 

A. What does it tell us about technology of the time in which it was made and used?
__________________________________________________________________

B. What does it tell us about the life and times of the people who made it and used it?
__________________________________________________________________

C. Can you name a similar item today?
__________________________________________________________________

	5.
	Bring a sketch, a photograph, or the artifact listed in 4c above to class. 


Motion Picture Analysis

	Step 1. Pre-viewing

	A
	Title of film: ________________________________________________ 

Record Group source: ___________________________________________

	B
	What do you think you will see in this motion picture? List Three concepts or ideas that you might expect to see based on the title of the film. List some people you might expect to see based on the title of the film.

	
	Concepts/Ideas
	People

	
	1.________________________________________________
2.________________________________________________
3.________________________________________________
	1.________________________________________________
2.________________________________________________
3.________________________________________________

 

	Step 2. Viewing

	A
	Type of motion picture (check where applicable)                                    

____ Animated cartoon                    ____ Documentary film
____ Newsreel                                 ____ Propaganda film
____ Theatrical short subject           ____ Training film
____ Combat film                             ____ Other

  
	

	B 
	Physical qualities of the motion picture (check where applicable)

____ Music                             ____ Narration                          ____ Special effects
____ Color                              ____ Live action                        ____ Background noise
____ Animation                      ____ Dramatizations

 
	

	C.
	Note how camera angles, lighting, music, narration, and/or editing contribute to creating an atmosphere in this film. What is the mood or tone of the film?
__________________________________________________________________________
__________________________________________________________________________

 
	

	Step 3. Post-viewing (or repeated viewing)

	A
	Circle the things that you listed in the previewing activity that were validated by your viewing of the motion picture.
__________________________________________________________________________
__________________________________________________________________________

 
	

	B
	What is the central message(s) of this motion picture?
__________________________________________________________________________
_________________________________________________________________________
	

	C 
	Consider the effectiveness of the film in communicating its message. As a tool of communication, what are its strengths and weaknesses?
__________________________________________________________________________
__________________________________________________________________________

 
	

	D.
	How do you think the filmmakers wanted the audience to respond?
__________________________________________________________________________
__________________________________________________________________________

 
	

	E.
	Does this film appeal to the viewer's reason or emotion? How does it make you feel? 
__________________________________________________________________________
__________________________________________________________________________

 
	

	F.
	List two things this motion picture tells you about life in the United States at the time it was made:

1. __________________________________________________________________________

2. __________________________________________________________________________

 
	

	G.
	Write a question to the filmmaker that is left unanswered by the motion picture.
__________________________________________________________________________
__________________________________________________________________________

 
	

	H.
	What information do you gain about this event that would not be conveyed by a written source? Be specific.
__________________________________________________________________________
__________________________________________________________________________
	


Sound Recording Analysis

	Step 1. Pre-listening

	A.
	Whose voices will you hear on this recording?

 

	B.
	What is the date of this recording? 

 

	C.
	Where was this recording made? 

 

	Step 2. Listening

	A.
	Type of sound recording (check one): 

____ Policy speech                                     ____ Congressional testimony
____ News report                                        ____ Interview
____ Entertainment broadcast                     ____ Press conference
____ Convention proceedings                     ____ Campaign speech
____ Arguments before a court                   ____ Panel discussion
____ Other

 

	B. 
	Unique physical qualities of the recording

____ Music                                               ____ Live broadcast
____ Narrated                                           ____ Special sound effects
____ Background sound

 

	C.
	What is the tone or mood of this recording?
__________________________________________________________________________
__________________________________________________________________________

 

	Step 3. Post-listening (or repeated listening)

	A.
	List three things in this sound recording that you think are important:

1. __________________________________________________________________________

2. __________________________________________________________________________

3. __________________________________________________________________________

 

	B.
	Why do you think the original broadcast was made and for what audience?
__________________________________________________________________________
__________________________________________________________________________

 

	C. 
	What evidence in the recording helps you to know why it was made?
__________________________________________________________________________
__________________________________________________________________________

 

	D.
	List two things this sound recording tells you about life in the United States at the time it was made:

1. ________________________________________________________________________

2. ________________________________________________________________________

 

	E.
	Write a question to the broadcaster that is left unanswered by this sound recording.
________________________________________________________________________
________________________________________________________________________

	F.
	What information do you gain about this event that would not be conveyed by a written transcript? Be specific.
________________________________________________________________________
________________________________________________________________________ 


Student response activities to instructional stimuli

“Act-it-outs” with images: Kinesthetic and visual learning combined 

Your students' level of experience with this activity, as well as the nature of the image projected, will determine which form of act-it-out would be most effective. To ensure in-depth participation, you (or a student) will sometimes assume the role of an on-scene reporter and interview each of the characters about his or her role

Types of act-it-outs

Scripted

For each significant character in the scene, prepare a simple script that the actor can read to bring the image to life. This is effective for images that have two figures engaged in conversation.  You might include blank spaces or lines in the scripts, where actors must insert appropriate information from their notes.  

Use this approach early in the year or semester to introduce act-it-outs. With a script in hand, your student actors will experience success while they hone their presentation skills, such as speaking in a loud, clear voice and facing the audience. The first few times, you may want to choose the actors, selecting students who you know will feel comfortable in front of the class and do a good job. Later you can either ask for volunteers or continue to select students yourself.

With role cards

Rather than using complete scripts, you might sometimes provide each student actor with a role card that simply tells his or her name (when it is unknown, use an appropriate fictional name) and a brief explanation of who this character is. The cards should provide actors with some cues, ideas, key phrases, or questions-to help them prepare for their roles and accurately represent their characters. Give actors their role cards before you begin asking spiral questions about an image. This way, they can be thinking in terms of their character as their understanding of the image grows. During the act-it-out, assume the role of on-scene reporter and interview the characters.

This of act-it-out is best used after students have experienced success on stage in a couple of scripted act-it-outs. Again, you may want to choose the actors the first few times, selecting students who will feel comfortable in front of the class and do a good job. After students have some experience with this form of act-it-out, you can ask for volunteers. Later in the year, you can have students prepare the role cards themselves.

Become inanimate objects

Ask students to assume the role of an inanimate object in the image and to consider what they have seen from the point of view of that object. For example, as the Statue of Liberty, what have they seen pass by?  Or as the castle that Joan of Arc attacked, what do they see inside the walls?  Outside the walls? Have students circulate around the classroom and share their responses with one another.

Talking statues

For images that include a large number of characters or that represent especially poignant moments in time, ask everyone to pretend to be one of the figures or objects in the image. Tell students to imagine what their character is thinking or feeling at that precise moment.  Then ask a group of volunteers to come forward, and have them "freeze" into the precise body positions of the different figures. One by one, touch each character on the shoulder. That figure "comes to life" long enough to state what he or she is thinking or feeling and then freezes back into position. Each "talking statue" statement should be brief-ideally no more than one sentence.  Use this form of act-it-out toward the beginning of the year or semester when you want to give many students the experience of being on stage, but in a limited and highly structured way.

Group presentation

For images with several figures, you can put students into groups of four or five and assign one character to each group. On an overhead transparency or a handout, give each group some questions to discuss and to answer from the perspective of their character. Once groups have prepared their responses, ask a volunteer from each group to step into the image and take on the assigned role. During the act-it-out, you will assume the role of the on-scene reporter and interview the characters, asking questions similar to those discussed in the groups.  This act-it-out works better when students are familiar with the act-it-out format and are ready to take on more responsibility.

Impromptu

Besides the various forms of planned act-it-outs, you can call for impromptu act-it-outs whenever you encounter an image that involves clearly dramatic interaction. After the class has analyzed an image, completed any related reading, and recorded their notes, have volunteers step into the image with their notes, if needed-and assume the roles of some of the figures. Either you or students in the audience can then act as on-scene reporters to interview the figures. For images that are "read" easily, consider using the impromptu act-it-out before students turn to the related reading, to further pique their interest in the text.  Impromptu act-it-outs are most successfully used later in the year or semester, when students are confident about dramatizing images and need less structure, or when they are already familiar with the historical content of the image and can react to it spontaneously.

Panels

Have a list of steps for them to follow: review your role, learn about your historical figure, prepare your actor, prepare questions for the other characters, prepare materials for the panel (costume, introductory statement, props, mask, group nameplate with illustration, and rehearse)

Involving the entire class

Audience as reporters

After several act-it-outs in which you model the types of questions an on-the-scene reporter should ask, have students take the role of reporters and prepare questions to ask the actors. Have reporters follow this procedure for asking questions during the act-it-out: they stand, identify the newspaper they represent, and direct their questions to a specific character.  Remind reporters that their job is not to trick or stump the figures, but to get information from them. Disallow questions that are inappropriate or that the actors cannot answer based on the information that has been covered on the subject.

Assigning melodrama

You might assign members of the audience as either supporters or opponents of the event or figure depicted in the image. Then, when you are interviewing student actors during the act-it-out, have the rest of the class respond melodramatically to their comments, calling out things such as “Boo!,” “Hiss!,” “Ahhh!,” or “Hurrah!”  For example, during an act-it-out on Shays's Rebellion, half the class would represent the government and the other half would represent the rebellious farmers.  When the student representing the farmers speaks, half the class will boo and half the class will cheer, recreating the tense and divided atmosphere that existed during the era of the Articles of Confederation.

Chanting slogans

Suggest historically appropriate slogans for the audience to chant during an act-it-out. For example, during an act-it-out for an image showing Lenin addressing a crowd during the Russian Revolution, the watching class can chant, "Land, Bread, and Peace!" which was Lenin's rally cry for the revolution. After you have suggested slogans for several different act-it-outs, let students come up with an appropriate slogan to enhance a particular image.  Also, have the audience hum at appropriate times. For example, during an act-it-out of a lunch counter sit-in during the civil rights era, students could hum the tune of "We Shall Overcome."

The participating crowd

For some events, it is appropriate to have the entire class come to the front of the room, surround the actors in the act-it-out, and serve as a crowd around the scene shown in the image. For example, the class might pretend to be a group of students watching the Red Guard parade through the streets of Communist China, workers participating in a strike, or bank clients lining up in front of a closed bank during the Great Depression.

As the sound effects

Have the audience contribute sound effects at appropriate times during an act-it-out. For example, during an act-it-out of an image showing European emigrants leaving on a ship and waving good-bye to their families, students at their desks might make the sound of the ship's horn or of family members on the dock shouting their farewells. Later, during an act-it-out of an image of European immigrants going through medical inspections at Ellis Island, have the audience make sounds that the medical inspector might hear through his stethoscope: clear, healthy breathing from some immigrants; labored, congested coughing from others. Give students clear directions about which sound effects are appropriate and when to make them.

As fact-checkers 

Alert the audience to watch act-it-outs critically, listening for accuracies and inaccuracies in the presentations. Before an act-it-out, tell students in the audience to keep two lists: statements they hear that are accurate, and statements they hear that are inaccurate. After the act-it-out, ask students to share one accurate and one inaccurate fact. Encourage them to acknowledge the actors' efforts and to be sensitive to their feelings.

As actor-award bestowers 

As members of the American Academy of Motion Picture Arts and Sciences (AMPAS), they must pay careful attention during the act-it-out and then vote on the actors who deserve the Oscars for best performance. Explain that members of the guild must make their vote based on these criteria: the accuracy of the actor's performance, how well they could hear and understand the actor, and the humor or emotion that the actor brought to the character.

Advertisements

Students can design advertisements that represent migration, settlement, or the significance of a specific site.  Example: Design a real estate advertisement that would encourage people to move to Constantinople in the sixth century.

Annotated images

Make copies of an image related to the experience and have students annotate it with corresponding information from the classroom activity.  For example, after the assembly-line activity that helps students understand workers' grievances during the Industrial Revolution, they might annotate an image about it.
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Caricatures

Students could draw a caricature to represent the main characteristics of a group, or to convey how an individual or group is or was perceived by another group.

Commemorative markers

Students can design and create plaques or markers to commemorate and summarize the significance of important places and events

Composing cooperative biographies

Composing biographies is an authentic way to infuse language arts into the history curriculum.  Students first read biographies of a historical figure and then compose with teammates an original biography of this same figure.  

Procedure

The teacher will need to plan the several phases of the biography project:

l. Decide on the learning objectives.

2. Select the person about whom children will write their biographies.

3. Introduce the project to students, clarifying the objectives, rationale, and audience.

4. Help the children learn about the person and keep track of what they are learning.

5. Help children reflect on the person's life and times and identify key events in the person's life.

6. Orchestrate the cooperative production of biographies in small groups.

7. Conclude the project.

Selecting a subject

A criterion for selecting a good subject for biographical study is the likelihood that children will be captivated by the person's life. It may help some children become more interested in the person if information is available on his or her childhood.  Another criterion is the availability of materials.  If the subject is obscure, chances are good that neither the textbook nor the school library will have ample books, primary documents, narrative biographies, or other materials.

Reflection and setting priorities

After several days of reading, writing, and mapping their biographical subject's life, children are ready to reflect on this life and its times and places and to select key events. A few of these events will become the focal points of the chapters in the book students will write together. 

Brainstorming

Ask students to brainstorm all the events in the subject's life that they found interesting, all the pivotal events, all the events they figure made the subject the most and least proud, and so on. The point here is to get a long list of varied events in the subject's life.  When the brainstorming slows, have students take a break and do something physically active.  When they return, they open their journals and search for other events to add to the list. 

Selecting events from the subject’s life

Ask the class to select four or five of the key events brainstormed earlier.  Or, you might have them choose one event in each of several categories that make sense with the person being studied.  Still another criterion would have students select events that are turning points. They must make selections and set priorities. This is what every historian has to do.  "No historian tries to write a 'complete' account and no one would have time to read one."

Once the key events have been selected, place the students in cooperative groups of four or five members.  Direct each group to divide the events among themselves, each choosing one event. Dividing the events and thus the labor is crucial to the upcoming task: producing an original biography.

Writing and illustrating

The students are now ready to write and illustrate a biography of their subject.  Each cooperative group will produce a biography on the same subject.  Some teachers have each group use the same biography title.

Each person on the team is responsible for one chapter. The chapter's topic is the key event selected before. If the teacher wishes, he or she can use the Jigsaw method. One member of each small group is working on the same key event as one child on each of the other groups; these children can meet together to work on their chapter - discussing, sharing, and revising one another's drafts.

Whether the teacher uses jigsaw or not, the children's work has two parts: they write a description of their event, and they draw an accompanying illustration. The least experienced writers may produce only a couple of paragraphs.  Press more experienced writers to produce a longer description. The illustration is embedded in the text somewhere, as in published biographies.  Each team thus produces the rudiments of a biography: a title page and four chapters.  

Additional parts of the book

· Title

· Foreword

· Written by someone other than the four authors, for example, a parent, another teacher, the mayor, a school board member, a bus driver. Instruct the Foreword writer to write no more than one page and to address two matters:

· Tell readers some ways you feel you can relate personally to the person about whom the biography was written.

· Tell readers something about the book.

· Introduction with Time Line and Map

· The introduction should contain a brief message telling readers the subject of the book.  Who is the subject? Where and when did he or she live? What did he or she do? Why? It is also considerate to tell readers the topic of each chapter by sketching a time line of the subject's life. The where should be illustrated with a map and a legend.

· Chapters 1-4

· Each chapter needs a title and author name. 

· About the Authors' Page

· Ask the students to write a sentence or paragraph about themselves. The teacher might ask each group to decide how long the author statement should be.  Students can be prompted to tell readers their full name, the name of the city or town where they live, their age, and something they like to do.

· Bibliography

· Students should list the resources they used to develop their section of the biography.

Dealing with bias

Students need to learn how to make sense of competing accounts of a person or an event and compose a fair-minded account. In preparation to write a biography, students will have read several accounts, and this provides a good opportunity to compare how different biographers portray the same person and events. Students can be helped to do this comparison by creating a chart listing the multiple biographies they have read down the left and dimensions for comparison across the top.  This is an opportunity to teach children about a biography’s evidence (What facts does the author share with readers?), focus (What is the author attending to and ignoring?), and goal (Is the biography more an inquiry or an act of admiration -a paean?).

Concluding the project

The biographies need to be copied so that one can be placed in each student's portfolio. A self-assessment checklist might be completed by each student and clipped to his or her copy.  Details concerning the delivery of the books to the audience identified at the beginning of the project need to be discussed. A concluding discussion should follow:

1. What have you learned about how history shaped this person’s life, and about how her life shaped the history into which the next generation was born?

2. What have you learned about writing?

3. What is a biography?  Whom would you like to read about next?

4. At which cooperative skill do you excel?

5. What have you learned about locating resources in the library?

6. What was difficult about writing a fair-minded account?

7. How would you describe a time line to a younger student?

Dialogues

Have students write a dialogue that highlights the opposing viewpoints of two figures. Dialogues should be written in a conversational tone and include the salient points for each speaker.

Eulogies

Students can write eulogies that extol the virtues of a prominent historical figure or civilization. Eulogies should be written in formal language: they include a brief summary of the person (or civilization), an elaboration of that person's legacy, and a conclusion about how the achievements of that person still affect the world today. A eulogy to the Roman Empire, for example, would include a summary of the accomplishments of the Roman Empire and a list of how those accomplishments are seen in the world today.

Facial expressions

By drawing heads with pertinent facial expressions and related thought bubbles, students can summarize the feelings of groups who have different perspectives on a single topic.  Example: Draw heads and show facial expressions to represent the feelings of the Mongols, the Chinese government, and the Chinese peasants after the Mongol invasion. Make thought bubbles above the heads to show what each group might be thinking.

Flow charts

Students can draw flow charts to represent causal relationships or to show steps in a sequence.  Example: Create a flow chart that chronicles how the Cold War intensified from 1945 to 1949.

Human bar graphs

This is a kinesthetic activity in which students themselves are the bars of the graph.

Illustrated dictionary entries

Students can explain key terms in a lesson by making their own illustrated dictionary entries. They define the term in their own words, provide a synonym and an antonym, and draw an illustration that represents the term.

Illustrated proverbs

Students can choose a familiar proverb that helps explain complex concepts, and then illustrate the proverb to show how it pertains to the situation they are studying.

Interviews

Encourage students to interview real individuals and to write oral histories. Prepare students by conducting a mock interview in class by asking well-conceived, thoughtful questions. Then have students make a list of 20-30 questions to ask their interviewee. After the interview, their write-ups should include an introduction to the interviewee, direct quotes and paraphrasing from the interview, and an analysis of the interviewee's perspective. One powerful oral history topic for today's students is the Vietnam War. Require them to identify someone who was affected by the war-such as a protestor, a conscientious objector, a soldier, a parent of a soldier, a local politician-and then ask questions like these:  What do you remember about the war? How did it affect you personally? How did the war change our nation?

Questions for making an oral history activity

A little planning will avoid a lot of frustration later and help to ensure that your students get as much as possible out of an oral history activity. Because a large oral history project can require a major commitment of time from teachers and students, it's important to take the time in advance to consider issues that can arise and how you will deal with them.
What are your goals?

Thinking about the goals for the project early on can help you choose an appropriate scope for your project, set a timeframe for its completion, and select the readings, guest speakers, and in-class activities that will make it a success. By thinking about what you want students to get out of the project in the early planning stages, you can make sure that you spend your time and energy achieving those goals instead of trying to "do everything.”
How will you manage the time involved?

Oral history projects can be very time-consuming. In addition to your planning time, your class may need to learn about the topics or time periods at hand, conduct background research, find interviewees, learn oral history techniques, practice interview skills, conduct interviews, listen to their recordings and perhaps transcribe pieces of them, discuss their findings, and produce some sort of final project.  You will probably want to create a time line to help you fit all of these steps into the curriculum. An in-depth oral history research project could involve class time and homework assignments spread out over several weeks from start to finish, but the rewards of such a project in terms of both historical understanding and student confidence are immeasurable.  

On the other hand, a teacher with little time for an involved project could plan other options such as using already recorded tapes to supplement written sources or inviting a guest speaker to be interviewed by the whole class.  These kinds of activities can be easily worked into existing lesson plans and, while they don't take up much time, they do enrich student’s understanding of and connection to the past in significant ways.  You'll need to decide about the time commitment you can reasonably make and then plan ahead to manage the steps involved in your project accordingly.

How will you teach your students about interviewing?

Many students will eagerly jump at the chance to use a tape recorder and interview an adult.  But even in a group setting some young children can be intimidated by it all.  In individual interviews students sometimes worry that the interviewee will dislike them, that they won't think of good questions, or that the interview will be plagued with awkward silences.  Training can go a long way toward alleviating those concerns and giving students the confidence and skills that they will need to produce high quality interviews.

During an interview, students can ask follow-up questions but they should not challenge an elder about the truthfulness of his or her story or disagree with a stated opinion. The work of sifting out tall tales from accurate recollections, opinion from fact, can come later, in the classroom, with guidance from you. Besides, it is a good thing to record an interesting folktale or a legend, told by an elder just so long as we remember to think critically.

Will your students work alone or in groups?

Given student concerns about interviewing adults and given that oral history projects can be time consuming, it often makes sense to allow students to work together and share the burdens of research, question-writing, and interviewing. If you decide on a group project, you'll want to consider whether you want each student in the group to interview someone individually and then complete a group project about all of their interviews or whether you will allow students to conduct their interviews as a group. Will you permit any students to opt out of conducting their own interviews and, instead, read an interview or take on added responsibilities for their group’s final paper? By thinking about what parts of the oral history experience you want everyone to have and what parts you want students to do in collaboration with others, you'll be able to set fair and consistent group work policies right from the start.

Will students choose their own interviewees?

Elementary school students will likely be interviewing people that you handpick or they will interview people whom they already know such as their parents, grandparents, neighbors and other well known and trusted adults. Interviewing family members and family friends can be a very valuable experience for students; they can learn a great deal of history from their relatives. Moreover, connecting historical events to someone they know well can bring those events vividly to life. Students will also likely be less intimidated by interviewing someone they know well and so a project centered on interviewing family or adult friends can be a great introduction to oral history. If you want students to conduct interviews on specific topics, however, especially topics for which they may not know appropriate people to interview, you will need to handpick interviewees for your students. For young students, it would be most appropriate for interviewees to come to the school so that students could conduct interviews during school hours. Whether you or the students choose the interviewees, you'll want to clearly define the criteria for interviewees in the project: 

Does the person need to be over a certain age? Does s/he need to remember particular events? Can s/he be related to the student?

Use a letter to inform interviewees about the project in which they are participating, including the possible uses of their recorded interview (such as playing tapes in class, creating a mural or play from their stories, the teachers saving tapes from year to year to use with future students). Provide each interviewee with a letter that they can sign to indicate their informed consent for the recording and for the subsequent use of the interviews. (A sample release form is shown here. Ask your principal if anything should be added to it before using it).

What will happen to the tapes after they are collected?

Too often, students record wonderful oral histories and then wind up throwing the tapes in a dresser drawer or taping the latest CD over them accidentally. Consider ways of preserving your students' work by creating an archive in your school library or donating the recordings to an organization that can preserve them and make them available to future researchers.  If you plan to make the tapes available to outside researchers, you will need to be sure to have students and their interviewees sign a legal release form, giving you permission to make the recordings available to others. If you decide to archive the original tapes in your classroom, you may want to make arrangements to dub 'working' copies for students to use in crafting their papers or other projects, as well as copies to offer to interviewees as a "thank you" for participating in the class project.

What will you do about equipment?

Hand-held tape recorders are inexpensive and easy to use.  (Writing notes will not allow students to quote their interviewee verbatim in later projects, and will not preserve the unique flavor of the spoken word-a critical part of oral history. Also, young students may not have the writing and note-taking skills to take notes successfully.)  Can your school provide tape recorders on loan? Can students use their own tape recording equipment?

What will students do with the raw material?

It can be tempting to ask students to transcribe their full interviews, but transcription is an art unto itself and is very time consuming. Full transcription is not a realistic option, unless you have some adult volunteers who would be willing to transcribe interview for the students to use in written form. An alternative is to ask students to transcribe just one interesting section from each interview, or to ask them to create a 'tape log" in which they listen to their tapes while jotting down the topics covered.  Students could be asked to create one or two illustrations, with short captions, that bring out key ideas from the interview.  These activities can be fun for students and give them a taste of transcription without requiring hours of work.
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Hand-held tape recorders are inexpensive and easy to use.  (Writing notes will not allow students to quote their interviewee verbatim in later projects, and will not preserve the unique flavor of the spoken word-a critical part of oral history. Also, young students may not have the writing and note-taking skills to take notes successfully.)  Can your school provide tape recorders on loan? Can students use their own tape recording equipment?

What will students do with the raw material?

It can be tempting to ask students to transcribe their full interviews, but transcription is an art unto itself and is very time consuming. Full transcription is not a realistic option, unless you have some adult volunteers who would be willing to transcribe interview for the students to use in written form. An alternative is to ask students to transcribe just one interesting section from each interview, or to ask them to create a 'tape log" in which they listen to their tapes while jotting down the topics covered.  Students could be asked to create one or two illustrations, with short captions, that bring out key ideas from the interview.  These activities can be fun for students and give them a taste of transcription without requiring hours of work.
What will be the final product?

Will students just record the interview or will the tape be used as a basis for other lessons and activities? Can students in your class work well collaboratively? Be creative in thinking about possible related assignments. Students could produce exhibits that incorporate photos, research documents, and excerpts from their interviews; write and perform a dramatic performance based on their interview stories; or develop a slide show or oral presentation in which they play some excerpts from their interview and discuss them with the class. Artistic students could create a visual art project that incorporates interview themes.  Older students could create a documentary film or a website to share their research with a broader audience. You might create a long list of possible "end projects" and allow each student or group to choose.

What will be the final product?

Will students just record the interview or will the tape be used as a basis for other lessons and activities? Can students in your class work well collaboratively? Be creative in thinking about possible related assignments. Students could produce exhibits that incorporate photos, research documents, and excerpts from their interviews; write and perform a dramatic performance based on their interview stories; or develop a slide show or oral presentation in which they play some excerpts from their interview and discuss them with the class. Artistic students could create a visual art project that incorporates interview themes.  Older students could create a documentary film or a website to share their research with a broader audience. You might create a long list of possible "end projects" and allow each student or group to choose.

How will your class give something back to the community?

Oral historians are acutely aware that our interviewees give us a tremendous gift when they invite us into their lives and share their stories with us. It’s important for us to acknowledge that gift, treat it with respect and, when we can, give something in return. Will your students write thank you notes? Send copies of tapes to their interviewees? Will the class invite interviewees to hear see their final projects, or to attend a class performance or slide show in the community? This is an opportunity for you to model appropriate behavior for researchers while also building good will in the community.

Template of permission letter to be signed by interviewee

In view of the historical value of this oral history interview, I (name of elder interviewee) knowingly and voluntarily permit theses students, (name of student interviewers), of (name of class and school) the full use of this information for educational purposes. This tape may become part of a classroom collection of oral history tapes, to be used this year and in the future.

Signed:__________

Date:_____________

Students’ preparation for the interview (worded for the students)

With guidance from your teacher, read about the historical topic at hand. Plan the questions you want to ask. Start by writing out three research questions that your group could ask the older person whom you will interview. Think of things that the person might want to tell you.  Ask for his or her first-hand experiences.  Write questions that will require more than a Yes or No answer. For example, question B will get you a better result than will question A:

A: Did you have chores to do as a child?

B: Tell me about the chores you had to do as a child.

Try to compose your questions to be like example B. When your questions are complete, test each of them with a partner. Play the role of the interviewer and then play the role of the adult are the questions clear and easy to understand? Are they worded in a way that is easy for you to say?

Using a tape or video recorder

Practice using a small tape recorder in class. One of you should pretend to be the adult who remembers the past.  The other should act as the interviewer, who operates the recorder. Here is a brief checklist of things to do when making a sound recording:

· Make sure you that have a blank cassette and that the recorder is working.

· Bring a second tape and spare batteries for the recorder, or plug the power cord into the wall.

· Label the tape with the date and topic of your interview, and the name of the adult.

· Set the microphone as close as possible to the adult or use a "clip-on" microphone. Try to station the interview away from other noises, such as the hum of a refrigerator or traffic noise from the street outside a window.

· Speak directly to the adult and listen carefully to what he or she says.

· Once the tape player is rolling, don't fuss with it. Pay attention to the person talking, not the machine.

· Leave the recorder on to make an uninterrupted recording of the session.

Practicing good manners

Here are some pointers for good interview manners:

· Be on time.

· Be prepared.  Have your questions and tape player ready.

· Be polite.  Say please and thank you and address people formally (using Mr., Ms., etc.)

· Introduce yourselves and explain what the interview is for.

· Don’t rush.  Ask your prepared questions one at a time.  Be patient when answers take a long time.

· Do not argue with or correct the adult.  Oral histories are not always accurate.  But they do provide important information about feelings and impressions.  Be happy with whatever you get.

· Avoid using expressions such as “I see” or “uh-huh,” which are likely to be distracting to students who listen to your tape later on.

· End your interview by thanking the person being interviewed.

· After the interview, send a thank you letter.

Conducting the interview

Introduce yourself to the adult, and thank him or her for agreeing to speak with you.  Ask the person if you can tape record the conversation and have him or her sign a Release Form so you can share the information you collect with others. Briefly describe the research project your group has chosen.  Now it is time to turn on the tape recorder or video-camera.  Introduce yourself, speaking into the tape.  Give your name, age, the class and school you attend. Give the full address of where you are.

Begin the interview by asking where and when the person was born.  If the speaker strays from the topic, try to refocus by asking one of your prepared questions.  Ask follow-up questions.  It is okay to end early, if you have asked all of your questions, but do not run overtime.  If you need to change tapes or put in new batteries, ask the adult to pause until the tape player is running again.

Listen carefully while the adult is talking. Often, what a person says may suggest a follow-up question for you. Jot it down quickly.  That way, you can ask the follow-up questions at a pause in the interview, without interrupting the person. Be sure to say thank you" at the end of the interview.

Digital documentaries using interview footage

Students can combine video and a narrative to produce digital documentaries.  The best digital documentaries identify an unresolved question and adopt a distinctive point of view, and they can be supplemented with written analysis about the topic by the students.  One can use iMovie or PowerPoint to do it.  The four steps:

1. Research the topic.
2. Construct meaning from the available multimedia.
3. Craft a written story to accompany the movie.
4. Present.

Invitations

Students can design invitations that highlight the main goals and salient facts of important events.  Example: Design an invitation that might be sent to prospective delegates to the Constitutional Convention. The invitation should include information about when the convention will begin and end, where it will take place, who has been invited, and what will be accomplished at the meeting. Invitations must include a bold title, a catchy statement to entice delegates to attend, and other creative touches common in formal invitations.

Newspaper editorial

Help students understand bias by assigning them to write an editorial about an event. Editorials should clearly state their position on the issue, use language that reflects the bias of the newspaper, and contain supporting evidence. For example, students might assume the role of an Islamic editorial writer commenting on the Crusades - seen not as a holy war, but as a military invasion of Islamic territory and as a calculated war of genocide against the Muslims.

Perspective pieces

Students can make drawings or write newspaper articles to represent different perspectives on controversial figures, events, and concepts.  Example: Draw a simple representation of a pioneer and a Native American and list their different perspectives on the advantages and disadvantages of westward expansion by white settlers.

Political cartoons and comic strips

Students might create political cartoons and comic strips that provide social and political commentary on important events.
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Postcards

After studying specific content, students could design and write messages on postcards to summarize information about places or events.

Posters

Students can draw posters to emphasize key points about political ideas, a key figure’s point of view, or the reason behind important events.  Example: Have students design a Wanted poster for King John. The poster should list grievances the English have against John and the benefit of forcing him to sign the Magna Carta.

Report cards

Graded evaluations are a way for students to assess the policies of leaders or governments.  Example: Evaluate Hatshepsut's performance as a pharaoh. Give a letter grade (A+, A, A-, B+. and so on) and a corresponding written explanation on each of these topics: expanding the empire, fostering trade with other peoples, and balancing the power among different groups in Egypt.

Sales pitch

Have students discuss a question that requires them to synthesize or evaluate information from the activity. Then ask pairs to write a short (20-second) sales pitch or design a mini advertising billboard that will convince others to reach the same conclusion. Allow pairs to mingle around the room, trying to sell their idea or perspective to other pairs. Afterward, ask the whole group to share whose sales pitch or billboard they found most convincing and why.  Example: After students have analyzed a series of political cartoons representing different American attitudes toward immigrants around 1900, have students discuss which cartoon they most agree with and why. Pairs write a 3O-seconde editorial to support the cartoon they selected. Have pairs take their cartoon as they mingle around the room, sharing their editorial with other pairs. Afterward, ask the class whose editorial they found most convincing and why.

Sensory figures

Students make a simple drawing of a prominent figure and label it with descriptions of what that person might be seeing, hearing, saying, feeling, or doing - to convey significant thoughts, feelings, and experiences.  Example: Create a sensory figure for Lady Surasaki Shiki that represents daily life in Japan's Imperial Court during the 11th century.
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Spectrums

By placing information along a spectrum, students can show their understanding of multiple perspectives on a topic or express an opinion about an issue.  Example: use a 10- to l5-foot piece of masking tape to create a spectrum at the front of your classroom.  Have pairs think about and discuss a question that forces them to synthesize or evaluate information from the activity. Then have each pair choose one student to stand along the spectrum to represent their response to the question.  Facilitate a discussion in which the students who remain seated justify the position of their partner along the spectrum.

Timeline

Classroom timeline – laundry line with index cards

Two-sided Hero/Wanted! poster

To focus on controversial figures, have students create a Hero/Wanted! poster that both praises and criticizes a figure. Each poster should have an illustration, background information, and lists of the person's accomplishments and "crimes." Students will use critical thinking skills as they explore dual perspectives. For example, a poster of Hernando Cortes would list his accomplishments in one place (expanded the Spanish empire. behaved courageously in battle) and his alleged crimes in another (he was a traitor and marauder; he killed many Aztecs and destroyed most Aztec cultural traditions).

Teaching current events

4 strategies

1. Daily discussion of news - daily newspapers and political cartoons

2. Decision-making on controversial issues

3. Teaching about different kinds of controversies – factual, definitional, and value

4. Writing about issues

Using the newspaper


· Help students read and comprehend a newspaper article about a current event they can productively study.

· Have students identify the facts of the case.

· Have students identify the controversial issues in the case.

· Select with students one of the issues – one requiring a decision.

· Identify alternatives.

· Predict consequences of choosing each alternative.

· Discuss.

· Decide.

· Publish the decision and the reasons for it in a report to the classroom, the school newsletter, or in a letter to the city council.

Journal writing

Ask students to write out ten journal topics. Check their topics for appropriateness.  Then ask them to write out the name of each topic on ten different sheets, which, when stapled together, will serve as their current events journal.  Have the students write a certain number of entries each week, and ask them to share it with someone else in the room.  Sometimes a student wants to share a particular topic with the class.  Check to make sure the students complete their work, and edit as needed.

Using TrackCurrentEvents.org

http://www.TrackCurrentEvents.org enables students to follow and research current events online and to present their work in the form of an online newspaper or “Tracker.”  The site has been designed with features that fit a three-step teaching model:

1. Identifying and selecting an issue:
Allow students to choose a current event to study by providing them with a list of options and by creating an online survey that they complete to indicate those events of most interest to them.

2. Research current events and issues
Create a Top Story article on the Front Page that summarizes a current event and related issue.  The Front Page is the first screen the user encounters.  After reading the Top Story, the student-user clicks the Next Link button, which connects to online articles selected by the teacher.  As a way to promote thoughtful consideration of the reading, create and upload questions that complement each link.  After reviewing the site and considering the question, the student clicks on the Answer and Question button.  The user types a response in the popup and clicks the Upload the Answer button to forward it to the teacher’s homepage.

3. Take a position on the issues

After analyzing the students’ responses, post online arguments for two sides of the issue on the Opinion page, which students can access and use.  The student forms and presents a reasonable response to arguments on the Opinion Page, by writing a Letter to the Editor, and uploading it to the “editor’s desk.”

Possible red flags:

· Students might lack awareness of how to present themselves online.

· They might find it difficult to summarize an ongoing news story and select links that match their summary.

· They might be unable to pose sufficiently thoughtful questions.

Criteria for selecting events

· Interest – The current event should address an issue that captures the attention of students.

· Authenticity – The event should address public problems that are not only recognizable, but are recognized by students as being important to them.

· Value conflict – The event should involve diverse and competing values that students, possibly with some coaching, are likely to identify.

· Pluralism – The event should be open to interpretation from different cultural and political perspectives and enable students to recognize these perspectives on a personal and societal level.

· Perennial – The event should be central to one or more enduring public issues

· Curriculum match and materials – The issues should be related to the curriculum and students should be able to find suitable resources for studying them

Using Flickr to teach current events

Flickr (http://www.flickr.com) has also proven to be a valuable tool from a current events standpoint.  Many times in the past year when major news events have occurred, photos have appeared on Flickr even before large news organization websites post them.  It has become a powerful tool for amateur journalists who use their camera phones to e-mail photos right to their Flickr pages, posting images almost as they happen. (Of course, this is something that you and your students can do as well provided you have the right phone.) There are many ways in which teachers and students can learn about news and photojournalism in this way.

It's also easy to send images from Flickr to your aggregator, blog, or webpage. The most obvious implementation of this is to stream to the class homepage all of the photos your students publish. That way they are collected in an easily accessible space. If students have their own blogs, they can add their own photo streams as well.  Those pictures could be brought right to the blog via the RSS feed for that tag, or via the "blog this" feature that appears with every photo you can view on the site. 

Also for teaching world geography

Flickr can also be used for "photo field trips," in which students search for images from a certain part of the world from at least three different people.  They then put the images together in a PowerPoint presentation with reflection on what they found.  "The Great Flickr Tools Collection" – this site- is a great place to start.   

http://www.quickonlinetips.com/archives/2005/03/great-flickr-tools-collection/ 
Field studies (Field trips)

Field studies, formerly known as field trips, are only conducted when the experiences cannot be conducted in the classroom.  

1. Delve into informative resources on the subject.  This will be valuable in your preparations and in initiating follow-up and study activities.

2. Obtain administrative permission and make arrangements for transportation.  It is best to use a public conveyance or a school bus.
3. Make arrangements with the place of the visit. This should include the group’s arrival time, where the children are to go, who will guide them, and so forth.  Make the excursion yourself prior to visiting with the children. This will alert you to potentially bad situations. Make arrangements for snacks and for lunch and restroom facilities, and make sure that the guide is aware of the purposes of the field study.  Also, are there any special rules or regulations that must be followed at the site?  What about accommodations for children with special needs?

4. Have an alternative plan in case of bad weather or something else.

5. Make plans for chaperones.  A 4:1 child-adult ratio is the maximum.  Inform them of your expectations of both them and the students and also the purpose of the study.

6. Introduce the topic and its purpose with pictures of the destination.  Read from books, share brochures or posters, and talk about what to expect at the site. Give the children an idea of what to expect.

7. Ask them to form cooperative groups to list what they already know and what they want to learn while on the field study.  Give each student a specific responsibility (recorder, photographer or illustrator, organizer, and so on).  Have them develop an overarching research question as well as questions for the guide.  Each group researches data about the topic. When they return, each group will report to the class:

a. Facts they thought they knew about but then found were incorrect.

b. New things they learned that went beyond what they thought they knew.

c. Questions they had that were answered as a result of the field study.

d. Questions that were not answered that they would be willing to investigate.

8. Discuss how to record information. If they are to take notes, teach the needed note-taking skills.  Will each of them have a worksheet?  A clipboard?  Clipboards are aids to both note taking and question asking, and they show the hosts that the students are serious about learning.

9. Have them discuss their expectations in terms of both social interaction and subject matter knowledge.

10. Ensure the students understand the expected standards of conduct.  Let them have a voice in determining these. Responsibility for a good trip rests personally with each member of the group. Time spent on this part of the preparation for the excursion will pay dividends.

11. Obtain written permission from each parent or guardian.  Do not take children who cannot or do not return signed permission slips.  Do parents understand what clothing is appropriate for their children?

12. Laminate colorful cards with the school name and phone number on them.  Have children wear them as well as a whistle.  Also take a cellular phone with you in case of an emergency. 

13. Take along a basic first-aid kit or nurse.  Several washcloths or paper towels will be needed if a child gets sick on the bus.

14. Prepare nametags (including the school name and teacher’s name), and assign students a buddy.

15. Take roll before leaving the school grounds and "count noses" frequently during the trip to make sure no one has gotten lost or left in some restroom along the way.

16.  Arrive on time, and have children ready for the guide. Be sure to introduce the guide to the class.

17. Keep the children who will need your attention close to you.

18. Make sure that time is allowed for answering children's questions and make sure that each child can see and hear adequately.

19. Before leaving, summarize the experience with the students.  Check again to make sure all children are with the group.

20. Upon returning, have the class write a thank-you note to the place and to the adults who accompanied the class.  Students can also draw pictures to express their appreciation.

21. Evaluate with the students the extent to which the purposes of the trip have been achieved.  “Did we accomplish what we set out to do?  Did we get the answers to our questions?  What did we learn that we didn’t know before?  What are some things we will want to find out?”  

22. Evaluate the conduct of the class in terms of the standards set up before the trip was made.  This evaluation should always include some favorable reactions as well as ways in which the group might improve on subsequent trips.  A list of these suggestions for improvement may be saved for review just before the next trip.

23. Discuss enrichment projects in which children may engage for further study, such as construction activities, original stories, poems, reports, dramatic plays, and diaries. Students might want to download audio-visual materials that both further their understanding of concepts and serve as tools for research reports.  They might also want to do video-conferencing in real time with real people.  Even students who lack video-conferencing hardware can engage in e-mail correspondence with people far distant from the school and gather information as a result.

24. Use opportunities to draw on information and experiences from the field trip for other subjects taught in the classroom.

Possible places

Every community has places that can be visited by classes and thereby can contribute to the enrichment of history, geography, and all of social studies. These will differ from place to place, but any of the following could be used:

· Historical societies and sites, monuments, floodplains, dams, razing of a buildings, hospitals, warehouses, airports, aquariums, libraries, refineries, fish hatcheries, museums, public health departments, local stores; and legislative bodies in session

Service learning

Service learning engages students in service to their school and community and gives them the opportunity to learn through reflecting on the experience.  Reflecting about the learning from the experience is critically important to the success of the program and is the factor that differentiates service learning from community service.

Maps, GPS, and GIS

Maps

For map projections, use the metaphor of peeling an orange.  It’s like peeling the globe.

Best map source: Maps N Facts on CD-Rom by Broderbund

For making them: cardboard, clay of different colors, paper, toothpicks (for labels), tape, markers, and a map from a book

GPS & GIS

Global Positioning Systems (GPS) and Geographic Information Systems (GIS) allow the investigator to search for interpretations of data related to place. GPS uses the signal from multiple satellites to allow an individual with a GPS device (hardware) to determine place in terms of precise latitude, longitude, and altitude. A GPS device allows you to determine exactly where you are standing on the earth. GIS is a software tool that allows the user to see the relationship between layers of information. In most cases, one layer is a map. GIS software allows data summarizing the position of objects or "events" to be plotted relative to map coordinates. The general idea is to expose patterns in the data that allow the researcher to then speculate about possible explanations.

Recommended music by time period

Prehistoric

Ancient humans sang music and played instruments such as the drum (hollow log), whistle (hollow reed), and harp (stretched animal intestines), but we do not know what ancient music really sounded like.  Members of your class, however, are free to experiment and produce sounds that might have sounded like that of ancient humans.  Perhaps the best example of what early harp music sounded like is The Art of Harp from the International Harp Festival, Volume One (Earth Beat CD R272496) available from Earth Beat, P.O. Box 1460, Redway, California 95560. This CD is an awesome collection of harp music from such distant locations as Ireland, Germany, and Uganda.

Ancient

Written music does not appear until the Middle Ages), but we do have some idea of what kind of instruments were played from written descriptions from wall paintings of the ancient Egyptians, Greeks, and Romans.  Following these models and ancient instruments still used in the Middle East, Ali Jihad Racy has produced an interesting CD entitled Ancient Egypt [ILYRCD 7347] produced by Lyrichord Discs, 141 Perry St., New York, NY 10014. We really do not know how ancient Egyptian music sounded, but Racy's CD is likely to be as close as we can get to the way it might have sounded.  

For ancient Greece, a CD from France is entitled Musique de la Grece Antique by the Atrium Musicae de Madrid under the leadership of Gregorio Paniagua [Harmonia Mundi HMA1901015]. The CD gives a fascinating glimpse of the music of ancient Greece based on the rare fragments of papyrus and marble containing music hymns or comments concerning music. Examples include the "Premier Hymn to Apollo" found on a marble slab at Delphi in 1893 and a "Hymn to the Sun" based on a Byzantine papyrus preserved by Galileo in Venice in 1581.

Medieval

The last few years have also seen a renaissance of recordings of music from the Middle Ages. Most impressive is the four-CD set entitled The Medieval Experience [Archiv  Production 449 082 2 by Deutsche Grammophon] containing Gregorian chants, songs of troubadours, motets, and masses from the Middle Ages and played and sung by such distinguished groups as the Early Music Consort of London and the choir of the monks of the abbey of Notre Dame de Fontgombault.  Also impressive are recent CDs celebrating the Jewish, Christian, and Muslim multicultural contributions to the medieval music of Spain.  Iberian Garden [Dorian Discovery DIS 80151] by the Altramar Medieval Music Ensemble contains fascinating medieval selections from all three religious groups.  More specific is Musique Arabo-Andalouse [Harmonia Mundi CD 90389] by the Atrium Muisicae de Madrid. The sheer elegance and beauty of Muslim culture in Andalucia [Al Andalus] is captured musically in this recreation of the music of Muslim Spain during the Middle Ages, based on the musical traditions of the descendants of Muslim Andalusians still living in Morocco.

Renaissance

A wide variety of CDs exist that reconstruct the music of the era of the Renaissance and Explorations. Canzoni e Danze [Deutsche Grammophon Archiv Production D111360] by Piffaro: the Renaissance Band creates a delightful wind ensemble of canzoni and dances played on such archaic instruments as bagpipes, shawns, sagbuts, recorders, crumhorns, and harps. A Song of David: the Music of the Sephardim and Renaissance Spain [Dorian Discovery DIS 80130] played by La Rondinella reconstructs Jewish Ladino Sephardic music of Spain before their expulsion in 1492 and still preserved by the Jewish Ladino communities in the Balkans. 1492 - Music from the Age of Discovery [EMI Classics D115591] by the Waverly Consort presents a fascinating selection of songs such as a praise to Fernando [King Ferdinand] for conquering the Moors; a sad love song of three Moorish girls; and an Arabic Andalusian instrumental piece; and selections from the palace song book of the Duke of Alba.

Enlightenment

The Enlightenment was a glorious era for music. The gracious musical arpeggios of this era paralleled the ornate architectural designs and dress of baroque courts of Europe. A sampling of these magnificent sounds of this baroque period includes the following:

· Johann Sebastian Bach, Brandenburg Concertos (Philharmonia Slavonia, PMG CD. 160 407).

· Antonio Vivaldi, The Four Seasons (Musici de San Marco, PMG CD. 160 109).

· Wolfgang Amadeus Mozart, Symphonies 21, 30, and 33 (Mozart Festival Orchestra PMG CD. 160 114).

· Canadian Brass, High, Bright, Light and Clear-The Glory of Baroque Brass (CD RCD 14574).

Another great addition is the beautiful Spanish baroque composition Luz y Norte of 1611 by Spanish composer Ruiz de Ribayaz. This stunning piece of music is recreated in Spanish dances by the Harp Consort under the direction of Andrew Lawrence King (Deutsche Harmonia Mundi CD. 05412-77340-2, available through BMG).

19th Century

The power and force of the early nineteenth century can be felt especially through Ludwig von Beethoven's Fifth Symphony. There is no better way to listen and study this symphony than through a CD-ROM entitled Beethoven's 5th-The Multimedia Symphony (available from

Future Vision Multimedia, telephone l-800-472-8777). Listen to Beethoven's Fifth straight. Project the written music on a screen as the symphony is playing. Analyze Beethoven's composition of this Fifth Symphony section by section. Listen to each instrument in the orchestra separately.  This is a magnificent introduction to the master musician of the early nineteenth century.  Although just a CD without the ROM, a feeling of the late nineteenth century can well be heard in Richard Wagner's powerful Der "Ring" Ohne Worte (The "Ring" without Words) without the cosmic blasts of Wagner's singers, by Lorin Maazel and the Berliner Philharmoniker (TELARC CD-80154).

20th Century

A single music idiom did not exist for the twentieth century. The classical music traditions of the nineteenth century continued, but with startling diversity. Dynamically new musical genre emerged during the century-primarily blues, jazz, rock, and their many offshoots. Listed are representative samples of twentieth-century music arranged by decade, which should provide excellent background music to the study of each of these periods:

· Claude Debussy (from France, 1900s) Le Mer, L'Apres and Midi d'un Faune. Leonard Bernstein and the New York Philharmonic.  Sony CD. SMK47546.

· Jelly Roll Morton (from the United States, 1910s) Blues & Stomps from Rare Piano Rolls. Biograph Records. CD 8000003HLL.

· George Gershwin (from the United States, 1920s) An American in Paris, Cuban Overture, and Porgy and Bess. Eduardo Mata and the Dallas Symphony Orchestra RCA. CD 7726-2-RV.

· Benny Goodman (from the United States, 1930s) Benny Goodman-Live at Carnegie Hall. Columbia CD. G2K 40244.

· Aaron Copland (from the United States, 1940s) The Copland Collection: Orchestral & Ballet Works 1936-1948. Sony CD. SM3K 46559. 

· Elvis Presley (from the United States, 1950s).Elvis-The King of Rock & Roll: The Complete 50s Masters. RCA CD. 07863 66050 2.

· The Beatles (from England, 1960s.) The Beatles-Past Masters Volume One. EMI Records CD. COP I 90043 2.

· Miles Davis (from the United States 1960s.) Kind of Blue. Columbia CD. CK64935.

· Bob Marley (from Jamaica, 1970s). Bob Marley & The Wailers-Uprising. Tuff Gong Island Records CD.422 846 2ll 2.

· Isaac Hayes (from the United States, 1970s). Isaac Hayes-Greatest Hit Singles. Stax Records SCD-85l5-2.

· Credence Clearwater Revival (from the United States, 1970s). Credence Clearwater Revival-Chronicle. Fantasy FCD 623 CCR.2.

· Madonna (from the United States, 1980s).The Immaculate Collection. Warner Brothers CD. B000002LND.

· U2 (from Ireland, 1980s).U2-War. Island Records CD 90067-2.

Mnemonics for analyzing history and geography 

PERSIAN for cultures and civilizations

Definitions and guiding questions

Political
Who is in charge? What is power based on? Who gives that person or group power? Is there a contract? What's the government structure? Are there significant wars, treaties, courts, or laws?

Economic
How do people earn their food? Is it based on agriculture, commerce, small trades or professions, or industry, like manufacturing or technology? Where's the money? What are the valued and traded commodities? What technologies or industries define culture?

Religious
What is the meaning of life? Where did the group come from? What happens when they die? How do they spend their lives? Who talks to god(s)? What are basic beliefs? Are there leaders or documents that define religion? Are there conversations? If so how?

Social
How does the group relate to one another? How do people communicate? What do people do together? How is the group organized? What are the family and gender relations? Are there social classes? How they live? Are there inequalities?

Intellectual
Who are the thinkers? What groups are given the chance to learn? How do people learn? Where does knowledge come from? Also look at philosophy, math, science, and education.

Artistic
How do they express themselves? What commitment to self- expression do they have? What technology or resources are given to art? Also look at art, music, writing, literature.

Near
In what geographic region is this located? What geographic landscape makes up the region? How are the people/events effected by the geography? How do the people interact with their environment? How does the environment define the culture/civilization?

Chart

· Political

· Leaders, elites:
· State structure:
· War:
· Diplomacy, treaties:
· Courts, laws:
· Religious

· Holy books:
· Beliefs, teachings:
· Conversion:
· Sin/salvation;
· Deities:
· Economic

· Type of system:
· Technology, industry:
· Trade, commerce:
· Capital/money:
· Types of businesses:
· Social

· Family:
· Gender relations:
· Social classes:
· Inequalities:
· Lifestyles:
· Intellectual, Artistic

· Art, music:
· Writing, literature:
· Philosophy:
· Math & science:
· Education:
· Near (Geography)
· Location:
· Physical:
· Movement:
· Human/environment:
· Region:
RARE CREGS for individuals (neither Greg nor Craig, but “rare cregs”)

Race:

Age:

Religion:

Ethnicity:

Class (social class):

Region: (The South? Etc.)

Economic (rich, poor, etc.):

Gender:

Sexual orientation:

“Mr. Help” for geography

Movement:

Regions:

Human-Environment interactions:

Location:

Place:
Role plays and simulations

The best way to use simulations is at the beginning of a unit when students have little prior knowledge of the historical outcome of a particular conflict.  After the simulation is completed, the teacher can lead a very interesting discussion of why things happened the way they did and how they might have turned out differently in other countries.  This debriefing period is the most valuable portion of the activity.  Students will be eager to participate because they were active stakeholders in the decisions made.  Follow-up activities might include an essay comparing the game to what actually occurred in history or a visit to the internet newsgroup on alternative history where the students’ questions can be bounced off a group of history professors.  

Role playing and its five stages

Students love playing roles. They enjoy taking on the identity of others. In the process they learn valuable social studies skills such as developing empathy and seeing situations from multiple perspectives. 

Stage 1: Initiation and Direction

At this stage the teacher identifies a topic which requires students to look at many sides of a difficult issue, requires the development of an opinion, or includes key players with interesting personalities. A role play is not the way to teach a procedure or process; it is an excellent way to explore an event, situation, or narrative with a crucial, decision making component.

Stage 2: Describing the Context

The teacher sets the context and makes sure students do not fall into the trap of “presentism” -role playing with hindsight. The situation must be set up and all perspectives explained clearly.

Step 3: Roles

In a successful role playing activity everyone must have a role. There may only be five or six key roles, but the entire class should be engaged in the role playing in some way, albeit as jurors, or interested citizens, or newspaper reporters. Everyone has an assignment, something they do in the role play. Once everyone is assigned a role, time is needed for students to understand their role, to practice, to “try on” their new identity.  They must try to think like Thomas Jefferson or a land developer or whomever they have been assigned to become.

Stage 4: Enactment

Make sure students stay in role, and proceed.

Stage 5: Debriefing

Depending upon the structure of the role playing activity, students complete the action with a written reflection followed by an oral debriefing. The debriefing is the most important part of a role play; it is the teacher’s chance to ask students to discuss, to reason, to draw conclusions, and to pull everything together.

Students should be encouraged to identify and articulate their feelings. Some students, particularly those with weak intrapersonal intelligence, have difficulty identifying, describing, and sometimes dealing with their feelings. Focusing the initial portion of the class discussion on the affect of an experiential exercise helps all students better understand how they reacted.  If you neglect to encourage this sharing during class time, student’s emotions may spill out in other classes or even at home, where the "teachable moment" is lost.  

Letting students discuss their feelings without judgment sends them a powerful message: it is okay to have and share powerful emotions. This validation will set the foundation for the rest of the debriefing.  Once students have discussed their feelings, they are ready to find the connections between the experiential exercise and the corresponding social studies concepts. 

Simulation software

Simulation software can be used for instruction, guidance, extended practice, and assessment.  The extent to which a simulation mimics reality is called fidelity.  Simulations can be used before the formal presentation of new material to pique students' interest, activate what students already know about the topic, and provide a concrete example to relate to the more general discussion that follows. Simulations can also be used after students have been exposed to a new topic.  This type of simulation allows students to attempt to transfer what they have learned to an actual application and perhaps to reveal any misconceptions they may have.

The Oregon Trail

Educators have taken to supplementing the game activity in a number of ways. One approach is to have students keep notes as they play the game and then write diary entries compatible with these notes. The Oregon Trail is so popular that World Wide Web sites have been developed or located to accompany the game. Such sites may provide scenes along the route of the trail, related historical information or perspective of Native Americans from the region.

The Carmen San Diego Series 

The game acquaints students with aspects of geography (location and countries, facts about specific places), requires the use of reference materials, and encourages note taking.

SimCity / SimEarth 

A player can set as a goal the development of any type of community that can be imagined - industrial center, metropolis, or rural town. At the level of general skill development, accepting the challenge of being mayor involves the player in both critical thinking and problem solving. The game provides a complex environment in which there are embedded data and problems and no perfect solutions. The way to survive is to establish priorities and then manipulate what can be manipulated in response to these priorities. If environmental sensitivity is a priority, one will find that it may not be feasible to expand the population beyond a certain point. At the level of specific skills and knowledge, the game provides insight into how cities and city government function.  SimCity has a utility that converts contour maps published by the U.S. Geological Survey into terrain maps for SimCity. You can locate an area familiar to you and attempt to populate it with Sims.

Guest speakers

Care must be exercised in the way guests are selected.  The safest approach seems to be getting recommendations from other teachers, involved parents, and other school personnel. In this way, you will be able to select speakers who will appropriately inform and motivate your children.

Genres
Retirees; arts/craft specialists; armed forces personnel; exchange students; members of the local historical society; newspaper reporters, editors, and staff writers; members of service organizations; county agent; environmental and conservation groups; 4-H and other club leaders; rabbis, pastors, and imams; doctors; lawyers; software developers; bankers; shop owners; union officials; representatives of local industries (docks, timber, manufacturing); travel agents; recent immigrants or other newcomers to the community; artists who work on public murals or public sculptures; commercial pilots; firefighters, police officers, and EMS personnel; librarians; government officials representing the three branches - judges (municipal court, federal court), legislators (city council members, state legislators), and executives (the mayor, the county commissioner, etc.), etc.

Beforehand
You and your students will benefit the most if you send your visitor a list of helpful suggestions similar to the following:

1. Remember that you are speaking to children, so please be careful of your vocabulary.

2. Bring something. Real, touchable objects that relate to your area of expertise help children understand your life and work.

3. As you speak, try to move so the children will feel personally involved in a while, too.

4. Share personal stories. Is there something that happened during your childhood that motivated you to do what you're now doing?

5. Allow time for student questions. When students ask you questions, repeat them back to the class so all can hear.

Before the guest arrives, the teacher and students need to prepare to get the very most out of the visit.  They also practice interviewing and plan the interview questions. The Welcome Committee who meets the guest at the main office is appointed and plans what they will say. 

During the visit

During the visit, the teacher helps students demonstrate courtesy and curiosity while enacting the interview or other planned activity.

Afterwards
After the visit, the information and experiences are reviewed and organized and a full report is published.  The publication might be prepared in cooperative teams and published in the classroom newspaper or written individually and placed in student portfolios. A follow-up committee writes a thank-you letter telling of the class's plan to publish a report on the guest's visit and promising to send a copy when it is completed.

Doing historical inquiry activities

The steps of historical inquiry

Historical investigation involves defensible scenarios for a past event about which there is no general agreement.  To engage in historical investigation, students must use their understanding of the past situation and key players in the event to generate a hypothesis.  Testing the hypothesis requires collecting and analyzing information to determine if the evidence supports it.  See the following:

· Clearly describe the historical event to be examined.

· Identify what people know or agree about and what people do not know or disagree about.

· Based on what you understand about the situation, develop a possible explanation or a resolution of the disagreement.

· Seek out and analyze evidence to determine if your explanation or resolution is plausible.

The GATHER model 

1. (G) Get an overview. 

2. (A) Ask a probing question. 

3. (T) Triangulate the data. 

4. (H) Hypothesize a tentative answer. 

5. (E) Explore and interpret the data. 

6. (R) Record and support your conclusions. 

(G) Get an overview. 

Historical understanding requires a basic knowledge of the content and the historical context. The student of history cannot ask good questions without some understanding of the facts, people, events, and ideas within which the answer must be found. Furthermore, students need contextual knowledge and perspective of time and place in order to construct sound historical arguments. 

(A) Ask a probing question. 

Historical inquiry requires that students ask one or more good questions. Good questions are those that launch an investigation into the data, and require students to analyze the data in order to find an answer. Good questions are therefore probing questions. For example, students' questions might indicate what they want to learn more about, verbalize a problem they are having trouble understanding, identify an issue to resolve, or explore cause and effect over time. 

(T) Triangulate the data. 

Historical research requires that students obtain data from multiple sources. At least three types of information can be use: primary sources, secondary sources, and expert opinion (personal consultation). We can envision these sources of information as the three points of a triangle and see the process as "triangulation." Embedded in the idea of triangulation is that of searching out information from multiple sources and using information from different types of sources. (See above illustration)

(H) Hypothesize a tentative answer
. 

A good working hypothesis is an educated guess that provides the basis for further investigation. When students hypothesize answers to their questions, they are making explicit a possible explanation for the facts as they understand them at the moment. A working hypothesis might be an unproved theory, a proposition, a supposition, a tentative explanation for a set of "facts", or a logical sequence for a disputed set of events.

(E) Explore and interpret the data.
Once a working hypothesis has been generated, the student must continue research to verify whether the original hypothesis holds up under further scrutiny. The students must analyze and synthesize the new information gathered and relate that information back to the hypothesis (interpretation). If the data support the hypothesis, the student can move on to write up and sharing of his/her conclusions (next step). If the data do not support the hypothesis, the student must revise the hypothesis, constructing another tentative answer (previous step) that in turn must be subjected to further scrutiny (this step). 

(R) Record and support your conclusions.  

Real historical inquiry requires that students have an opportunity to create historical narratives and arguments of their own.  These narratives and arguments can take many forms (e.g. reports, essays, debates, editorials, hypermedia presentations) but the underlying purpose is share the conclusions students have drawn from the data they examined and provide evidence that these conclusions have validity. 

The CLUES model

· Consider the source and the audience.

· Lay out the argument and the underlying values and assumptions.

· Uncover the evidence.

· Evaluate the conclusion.

· Sort out the political implications.

Fostering historical inquiry with a Wikinquiry

A historical inquiry instills in students an understanding of the nature of history and how it is commonly encapsulated in various historical texts (e.g., textbooks, films, or journal articles).  It helps them to develop an understanding of how history is constructed in commonly accessed historical texts.  Students learn how to find information, assess the sources and the author’s bias, assess the significance of the event, reconcile conflicting accounts, and create an interpretive account.  Students develop critical researching skills and articulate a well-warranted argument or historical account.  

What is a wikinquiry?

In a Wikinquiry, students use a wiki to collaborate, communicate, and construct knowledge.  The wiki site allows greater collaboration during the inquiry between students within and across classes in addition to easy access to media sources.  The students do not construct a new historical account but do edit an existing historical account within their textbooks.    

Objectives of a wikinquiry 

To teach them how to reconcile incomplete and conflicting accounts of the past with primary and secondary sources;

To utilize the collaborative nature of a wiki for "constructionism" by having students reconstruct textbook accounts into more detailed, comprehensive, nuanced, and often accurate historical accounts; and

To help students understand the nature of historical work and the ways in which history is encapsulated in media such as textbooks, digital documents, and video. 

The four steps 

1. Posing the problem

Questions should have several key attributes: 

· They are questions that have multiple and competing legitimate answers or perspectives;

· They have readily available primary and secondary artifacts and accounts to draw on;

· They relate to events or topics traditionally included in textbooks in a narrow, closed, or neutral way.

The actual inquiry could be structured in a variety of ways. Try placing students in the roles of "expert" historians hired to make the textbook more interesting, in-depth, and more accurate.  Have a site that has a front page that poses the inquiry question and provides some instructions, which includes the textbook passage and provides links for the different "history departments." The links for each team of student historians should lead to a second page which includes the same information as above with the addition of detailed instructions on how to edit the textbook section and annotated links.  Group students into teams of historians and use a short video clip as the hook to engage the students in the inquiry and to provide some context for the lesson.

2. Exploring sources

Once the problem or question is established, the students read through the textbook account.  After establishing the question and reading the text, the students are engaged in reading, interpreting, and analyzing the selected primary and secondary sources.  Outside of establishing a good question, the selection of sources is the most difficult part as many available sources are at too difficult of a reading level.  These sources should prompt students to question the textbook account or provide more depth of information.

The new information should also be from a variety of sources (e.g., first person, secondary) and perspectives.  Try to use at least three to five sources that have competing hypotheses.  This depends on the time allowed for the lesson, the depth or length of the source, and the number of legitimate competing hypotheses for the particular question. The annotated links to the sources can be used as scaffolding, depending on the needs of the students.  

3. Analysis and reconstruction

Before students begin the analysis of the sources, the teacher must introduce the students to the particulars of the wiki site and how to edit the textbook excerpt.  They should make the excerpt more engaging, detailed, and rich, and should use data from the sources. They should also cite the sources that they use in some way, either directly into the narrative or in the format of citation used in the class or school (e.g., Chicago, MLA, APA).

In order to help develop good collaborative skills, groups are allowed to decide how they want to proceed with the analysis of sources and re-construction of the text (this may be more structured, based on individual classes). Some groups may decide to split up the sources and then come back together as a group to do the synthesis while others may prefer to work together for the duration of the project. How students choose to proceed may be limited either by the number of computers available or by how the teacher chooses to structure the work. Ideally, each group would have access to a computer.  If there is only one computer, groups could be rotated as part of a stations activity or collaborate on incorporating different sources into one common classroom textbook account.

As the groups read the sources, the teacher goes from group to group encouraging the students to contextualize the sources and to contrast the accounts with one another and with the textbook account. It is also important to provide time reminders so that students do not become too enthralled in one particular source. These kinds of "soft scaffolding" are essential to the success of the exercise.  The most powerful aspects of critical thinking and inquiry occur while students discuss the sources within their groups and compare them to the textbook account.  

As students work their way through the sources, they need to decide what should be included in their revised text and often which sources should be trusted most. This kind of discussion within groups should be encouraged or introduced by the teacher since most students will focus on the rewriting of the text and not analysis of the accuracy and authenticity of the documents. The nature of interactions among the group will depend on the inquiry question and data sources. Students will often spend time deliberating which of the opposing accounts has more validity. The heart of this activity lies in these group discussions over the validity of sources or prominence of hypotheses and the data supporting them. Because only one student in a group can add to the wiki textbook entry at a time, it forces students to discuss and negotiate the text’s editing.

4. Debrief and comparison of accounts

After students complete their revisions of the textbook account, they are asked to read other groups' revisions and discuss as a class why they came to different conclusions. This step allows the teacher to discuss why groups might have differences in their accounts based on the same evidence, highlighting the subjective nature of historical work and limitations of space and style in textbooks. 

If class time is an issue or the purpose is to encourage deliberation and individual accountability, students could contribute to the revised wiki entry over time, adding to, or refining, each other's work. As long as each student in a group has an identifiable username, the teacher can track specific contributions from each student during the project. While this limits the collaborative analysis described above, it does encourage each student to contribute in substantive ways and provides more time for students to let ideas germinate before contributing them to the wiki.

In another variation, groups within the same period or groups from different periods could be provided with different sources, adding an additional layer to the debriefing.  In this variation of the model, the students discuss both the difference in accounts and gain a sense of why different historical accounts might diverge depending on the sources that are available.  This variation would take more time, both in teacher preparation and in the activity and debrief, but could be especially powerful for upper level middle or high school students.

5. Assessment

Assessment should focus on the collaboration of the group members (through self and group evaluations) and the ability to construct a warranted account, including the interpretation and use of sources to enrich and enliven the textbook passage. Use a rubric structured around the larger goals listed above, along with some aspects of writing conventions. Provide students with the rubric at the onset of the project. In addition, the wiki site should allow for peer assessment if the teacher would like groups to assess and provide feedback on others' wiki pages.

The Wikinquiry requires students to evaluate, interpret, and synthesize historical texts, both primary and secondary.  It also asks students to interrogate textbook accounts of historical events and deliberate on the nature of historical accounts and how they are constructed. Finally, it asks them to not only read and discuss the event and sources in their group, but also to collaborate with their peers in writing a detailed and cohesive re-constructed textbook account. The Wikinquiry extends previous inquiry models through the added power of the wiki to enable greater collaboration between students within and across classes and allow teachers to easily access, store, view, and retrieve the groups' reconstructed accounts. Finally, the Wikinquiry is flexible and constantly changing based on the questions and sources available. 

Best way to teach a topic that has two bitterly opposite perspectives
Structure Academic Controversy

Structured Academic Controversy (SAC) is a cooperative debate where every student does the following:

· researches and then argues for one side,

· rebuts the evidence for the other side after listening to her counterpart,

· switches sides and argues aloud vigorously for the second side,

· rebuts the first side’s evidence, 

· pairs up with the counterpart to work together and integrate the two viewpoints into a consensus or agreement, and

· writes up her own conclusions in a graded report that draws evidence from both sides.

Structured Academic Controversy is also known as Creative Controversy, Constructive Controversy, and simply Controversy. The primary educational scholars that did the research for it are David W. Johnson and Roger T. Johnson at the University of Minnesota.

Its benefits that a debate does not have

SAC encourages

· active listening,

· arguing aloud from multiple perspectives by each student for the same issue,

· reformulating one's original position,

· learning the value of collaborative conflict, and

· integrating information into a novel conclusion upon which all sides can agree.

A diagram of the steps

The teacher may want to display this on the overhead screen for the duration of the activity. Each individual shape represents an individual, or a pair of teammates working on the same side throughout the activity. Sometimes it’s wise to pair up two students, especially if one has special learning challenges. The color represents one’s current arguing position in the activity. (The very first circle below on the left should be shaded; there’s an error in the image.)
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Sample issues and positions

· Was Columbus a courageous explorer or ruthless land thief?

· Should the USA have dropped the atomic bombs on Japan at the end of World War II?

Instructions for students

Prepare your initial position

In pairs or groups of four, you will be discussing a particular topic.  If you are put into a group of four, divide into two pairs of two.  One pair – or individual if you are on your own – will be research Position A, and the other pair or individual will research the opposing viewpoint, which we will call Position B. You will use the primary and secondary historical sources provided to you in class to make your arguments.  I will tell you how much time you have to research and prepare your arguments. As if you are a lawyer, create the best case for your position.

Check notes with other teammates
Now that you have researched your position, I want you to team up with another pair or individual who has also researched that viewpoint.  Share your ideas with them and vice versa so that you can ensure you didn’t overlook anything in your initial research. The purpose of this stage is to reinforce your confidence in what you researched and to fill in any holes in your prepared argument that you might have missed.

Present argument to your counterpart

Now you will pair with a counterpart. If you were assigned to an initial pair, your counterpart will be a pair of students that researched the other position. If you were assigned to be a team of one, match up with an individual who researched the other side.

The team or individual that researched Position A will start. You have three minutes to vigorously and passionately present your argument. Position B representatives must be silent and take notes. You can only ask questions to clarify what was said. 
Now it is the turn of those who researched Position B. You have three minutes to vigorously and passionately present your argument. Position A representatives must be silent and take notes. You can only ask questions to clarify what was said.
Prepare rebuttal with a teammate

After both sides have presented, withdraw from your counterpart and pair up with someone who researched the same side that you did. Your job now is to use your notes from the previous task and list the weaknesses in the other side’s argument. Make sure you have a couple of good rebuttals.
Go back to counterpart for rebuttals

Representatives of Position A have one minute to give their rebuttal of the argument and evidence that was given earlier by Position B representatives. 

Position B representatives then have 30 seconds to counter the rebuttal just given by Position A representatives.

Position B representatives now have one minute to give their rebuttal of the argument and evidence that was given earlier by Position A representatives.

Position A representatives then have 30 seconds to counter the rebuttal just given by Position B representatives.

Prepare for presenting other position

Now switch positions. Pair up in groups of two or four with members who share your initial position. You have one minute to prepare arguments that you will give. 

Present the other position

Your job is to now present the best case for what was previously the opposing position.  In turn, you will listen to the other side present the best case for what used to be your position.

Each side has two minutes to vigorously present this new position. The new Position A representatives get two minutes, and the new Position B students get two minutes.

The new Position A representatives now have one minute to rebut Position B.

The new Position B representatives have 30 seconds to counter the rebuttal given by the new Position A representatives.

Then the new Position B representatives have one minute to rebut Position A.

Now the new Position A representatives have 30 seconds to counter the rebuttal given by the new Position B representatives.

Drop all advocating and come to consensus

You - and your partner if you had one - now work together with the opposition to come to an agreement about what really happened in the situation or what really must be done (what the best solution is). Try to come to a consensus even if that means agreeing to disagree on certain points. 

Write an individual report

Finally, you will write a report answering the original question. Explain the two positions, what your group’s consensus is, and any disagreements. What do you personally think is the best answer and why?  There is no correct answer, but you will be graded on how well-reasoned and supported with evidence your report is.
Student instructions for active listening

Active listeners:
· Give the speaker their full attention. They do not think about what they themselves will say.

· Refrain from interrupting and changing the subject.

· Wait in making opinions until they have fully heard the speaker out.

· Encourage the speaker by leaning towards them, maintaining good eye contact, nodding, and saying “mm-hmm” to show that they are following what the speaker says.

· Check for understanding by asking questions such as "What did you mean by …" or "Could you tell me more?" They also paraphrase and summarize, restating in their own words what the speaker said in order to check for facts and meaning, saying things like “Do you mean … ,” or “So you’re saying that ….”

· “Reflect back” the speaker’s feelings, saying things like “It sounds like you’re really proud of that,” or “You must have felt hurt when that happened.” Only when feelings are acknowledged will the speaker feel heard and understood.

Student forms

For taking notes from different sources

In the first column, write down the name of your source. In the second column, write down your notes. In the third, write your comments, questions, interpretations, and reactions.

	Primary source                        (or secondary source)
	Notes
	Comments

	
	
	

	
	
	

	
	
	

	
	
	


For note-taking when listening to the opposition 

As you listen to people presenting their positions, use this form to take notes. In the first column, write down key points. In the second column, write down your own comments, questions, interpretations, and reactions. These notes will help you discuss the issues later.

	Their key points
	Your thoughts and possible rebuttals

	
	

	
	

	
	

	
	

	
	

	
	


For integrating the positions and hopefully agreeing
Your goal is to come up with a solution that represents a synthesis of the reasoning behind both positions—a solution that all four of you can agree to. To begin, note what you consider to be the key points from both arguments. Then use the middle column to brainstorm ideas for solutions.

	Position A: Key points
	Ideas that might work for both
	Position B: Key points

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Activity rubric (9 components)

	
	1. Research
	2. Arguing for Own Perspective
	3. Arguing for the Other Perspective

	4:  great
	Draws 3-4 sources, both text and Internet; takes comprehensive notes and synthesizes them into coherent themes and arguments.
	Demonstrates wide range of knowledge, clear understanding; presents 6 or more points, each with two or more pieces of supporting evidence.


	Fully, forcefully, and completely presents the points and arguments made by the other side; captures emotional tone and underlying needs as well as facts.

	3:  good


	Draws 2-3 sources, both text and Internet; takes substantial notes and relates them to position.
	Demonstrates solid understanding of subject matter; presents 5 or more points, each with at least one piece of supporting evidence.


	Presents most of the points and arguments made by the other side; captures emotional tone and underlying needs as well as facts.



	2:  okay
	Draws from 2-3 sources; takes adequate notes and relates them to position.
	Demonstrates basic familiarity with subject matter; presents 3-4 points, each with at least one piece of supporting evidence.


	Presents at least half of the points and arguments made by the other side; shows some understanding of emotional tone and underlying needs.



	1: not

okay
	Draws from only one source; takes sparse and sketchy notes.
	Demonstrates little or no grasp of subject matter; presents 1-2 arguments with little or no supporting evidence
	Recalls and presents little or nothing of the substance or tone of the other side’s presentation.



	
	4. Assertive Speaking Skills
	5. Active Listening skills

	4:  great
	States ideas and opinions clearly, firmly, and respectfully; refrains from blaming, accusing, and putdowns; shares the floor.
	Shows consistent attentiveness, calm, and courtesy; never interrupts; asks clarifying questions and paraphrases extensively.

	3:  good


	States ideas and opinions clearly, firmly, and respectfully; mostly refrains from blaming, accusing, and put-downs; shares the floor.
	Is attentive and calm most of the time; interrupts rarely; paraphrases and asks clarifying questions often.



	2:  okay
	Usually states ideas and feelings clearly, firmly, and respectfully; mostly refrains from blaming, accusing, and put-downs; shares the floor.
	Maintains attentive demeanor most of the time; interrupts sometimes; occasionally asks clarifying questions and paraphrases.



	1: not  okay
	Is withdrawn or hostile; uses blaming language and putdowns; monopolizes the floor or says very little.


	Interrupts often; appears inattentive; asks few or no questions; seldom or never paraphrases or reflects feelings; responds with apathy or hostility.


	
	6. Written Report: Mechanics
	7. Written Report: Scope and Content

	4:  great
	2-0 grammatical, spelling and punctuation errors.  Word processed or written by hand neatly and legibly.
	Presents full and complete analysis and description of both the process of synthesis/consensus and the details of the resolution reached; OR full and complete analysis of why group was unable to agree on a resolution.

	3:  good


	3-4 grammatical, spelling and punctuation errors.  Word processed or handwritten neatly and legibly.
	Presents full and complete analysis of both the process of synthesis/consensus and the details of the synthesis reached; OR full and complete analysis of why group was unable to agree on a resolution.

	2:  okay
	5-7 grammatical, spelling and punctuation errors.  Word processed or written by hand neatly and legibly.
	Demonstrates basic familiarity with subject matter; presents 3-4 points, each with at least one piece of supporting evidence.

	1: not  okay
	Many grammatical, spelling and punctuation errors. Handwritten very illegibly.
	Presents little information, description, or analysis of the process of synthesis/consensus and any resolution reached (or why group was unable to agree on a resolution).


	
	8. Written Report: Presentation
	9. Oral Presentation (if applicable)

	4: 

Great
	Very well organized with clearly ordered paragraphing, headings; easy to follow logic and sequence; readily comprehensible to reader.
	Very well organized with easy to follow logic and sequence; presented in strong voice, with appropriate pacing, animation, and consciousness of audience; highly engaging.

	3: 

good


	Well ordered paragraphing, headings; reader can almost always follow logic and sequence.
	Almost always well disorganized and easy to follow; good articulation, volume, pace, and animation, and consciousness of audience; nearly always engaging

	2:  okay
	Well ordered paragraphing, headings; reader can almost always follow logic and sequence.
	Occasionally disorganized and hard to follow; adequate articulation, volume, speed, and animation; some consciousness of audience; moderately engaging.

	1: not  okay
	Rambling, disorganized, and unfocused; very difficult to follow logic and sequence.
	Rambling, disorganized, and unfocused; very hard to follow logic and sequence; speech poorly articulated; flat or overexcited in tone; too fast or too slow; little audience consciousness; very boring.


Graphic Organizer: History story line organizer

1. Title of event:

2. Main characters and words that describe them:

3. Main events:

4. Where?  When?

5. Problem, conflict, or goal:

6. Outcome:

7. What is the big idea to be learned from this historical event?
Good activities for the end of a lesson

Debriefing the lesson helps students make connections to key concepts.  Students should arrange their knowledge in some type of significant order - perhaps along a continuum, in categories, or according to geographic relationships. 

Political Spectrum 

Draw a line on the board or place masking tape on the floor to represent a spectrum. Label the two ends of the spectrum with opposing terms, such as Conservative and Liberal, or Totalitarian and Democrat. Students then stand along this spectrum to show where particular figures or ideas best fit.  For example, consider a foreign policy activity for which pairs review scenarios and decide whether they represent isolationism or imperialism. For the debriefing, students position themselves physically on the spectrum where a particular scenario would fall, and the class discusses the appropriateness of each placement. This procedure allows the class to thoroughly analyze each scenario.

Values-Orientation Spectrum 

Students stand along a similar spectrum that represents value judgments between poles such as Community Interest and Individual Interest. Challenge students to place various ideas or opinions along the spectrum. For example, suppose that students have been exploring Kennedy-era programs (such as the Peace Corps and VISTA) by analyzing a series of promotional posters. During the debriefing session, you would ask students to place the posters along a spectrum between “Values Our Government Emphasizes Today” and “Values Our Government Does Not Emphasize Today.” 

Moral Continuum 

Another variation is to challenge students to place the actions of individuals, groups, or nations along a moral continuum between such poles as Ethical and Unethical, or Expedient and Principled. For example, suppose an activity asks student pairs to analyze a series of placards with a photograph and written information that indicates how some group in America responded to the Holocaust: the Roosevelt administration, the general public, Congress, youth, Jews, the media, the military, and the State Department.  During the debriefing, you would ask students to physically stand with their placards between two poles labeled Just and Unjust. 

Chronology 

Students could place a series of events or trends in chronological order. For example, after analyzing placards that show paintings from the Middle Ages and the Renaissance, students could try placing the placards in chronological order. As they trace the evolution of artistic style from the Middle Ages to the Renaissance, they discover how a common theme, such as the Madonna or the crucifixion of Christ, changes as it is interpreted over time.

Logical Categorization 

You can debrief some activities by having students use their logical intelligence to sort placards by category: attributing a series of quotes to their correct authors, classifying art by its historical period, or assigning a group of governmental programs to their correct administrations. For example, an activity might have student pairs matching Cold War terms-socialism, totalitarianism, democracy, freedom, communism, and equality – with placards of political cartoons.  Students could first categorize the placards into two groups, American or Soviet, and then match the Soviet terms with the American terms, grouping socialism with capitalism and freedom with equality.

Websites for free, peer-reviewed, standards-based, history lessons (all grades)

Social Studies in general

· McREL
· PBS - Most do not require corresponding videos
· Thinkfinity - http://www.thinkfinity.org/lesson-plans (see vertical panel on right side; click “lesson plans” and then expand the “Subjects” box before clicking search above it)
· Discovery – Corresponding videos are needed. (UnitedStreaming)
Integrating the Arts into the Social Studies classroom

· http://artsedge.kennedy-center.org/educators/lessons.aspx (see “Other Subject” drop-down box in the Lesson Finder
U.S. History

· Library of Congress - http://www.loc.gov/teachers/classroommaterials/lessons/ 
· Teaching with Historic Places
· National Archives – Teaching with Documents (must be adapted from grades 9-12 for grades 6-8)
· PBS NewsHour
Economics

· ECON-nections
· EconEdLink
· U.S. Mint – three sections in the middle
Geography

· National Geographic’s Xpeditions
World History

· PBS NewsHour
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